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AMCTPAKT

Jako je KOHCTPYKT aHTa)KOBaka HaCTaBHMKA IIPENI03HAT KA0 BayKaH 3a O3UTHUBHE MICXOJie yUe-
HIKA I HACTABHMKA, jOII YBEK je Ma/lo Ha/lasa O HeroBuM JleTepMUHaHTaMa. [7TaBHM 1i1/b OBe
cTyauje 6110 je a ce ucnuTajy ofHocu u3Mely TpaHCOpMAIMOHOT TUIEPCTBA, IMMEH3ja aKa-
JIeMCKOT ONTMMM3MA HACTAaBHMUKA (Tj., CAMOEUKACHOCT, IIOBEpeHe HACTABHUKA Y POUTEIbE
¥ YYEHUKe ¥ IIOTEeHIMpabe 00pa3oBarba) 1 aHraX0Batba HacTaBHMKA. [Tofjaly IpUKYIUbeHN
o 420 HacTaBHMKA M3 OCHOBHUX 1Koja y CpOuju aHa/mMsMpaHu Cy MPUMEHOM MOJe/oBaba
JIATeHTHUX Bapujabmy CTPYKTYpaTHUM jefHa4MHaMa. Pe3yaraTu cy mokasamu fa TpaHcop-
MAaIYIOHO NUEPCTBO UMA TO3UTVBHE eeKTe Ha CBe IMMEH3Mje aKaJeMCKOT ONTMMMU3MA Ha-
craBHuKa. TpaHchOPMAIMOHO MUAEPCTBO OUIIO je UPEKTHO TMOBE3aHO Ca AHTKOBAbEM Ha-
CTaBHIIKA, MIAKO OBa peyaIyja Huje 6ua cHaxxHa. Takobe, TpaHCOPMAIMOHO MUEPCTBO 6110
je MHAMPEKTHO IOBE3aHO Ca aHI')KOBaheM HAaCTaBHIKA, IOCPECTBOM I0Beperba HaCTaBHIKA
Y POIUTe/bE U yUEHNKE U IOCPEACTBOM NOTEHIMpamba 00pasoBama. OBa cTyauja ynyhyje Ha To
7ia TpaHCcOPMALIMOHO TMAEPCTBO MMa BaKHY Y/IOTY y YHanpehuBamby aHra)koBara HaCTaBHI-
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ka. C Tum Yy BE3u, jaqalﬁe TpaHC(i)OpMa].H/[OHOI‘ JINJEPCTBA 'y LIKO/IN BEPOBATHO he JAOBECTU O
n000/bllIatha aHIAKOBabha HACTABHMKA.

Kmwyune peuu:

TpaHC(bopMaHMOHO INAEPCTBO, aKaAAEMCKI OIITUMI3aM HAaCTaBHMKA, aHI'A)KOBabhe Ha-
CTaBHMKa, OCHOBHA IIKOJIa, MOJIE€/IOBabE€ CTPYKTYPa/THUM jeI[Ha‘{I/[HaMa.

B vyBO4

TokoM mocnenmwux feljeHnja 06pa3soBHU CUCTEMM LIMPOM CBeTa Cy pedopMucann
¥ CBe BIIIIE YyCMepeH) Ha yHanpehnBame eQeKTMBHOCTI 1 IIpaBefHOCTH. AHA/IN3N-
pajyhu dakrope xoju yrudy Ha o6pazoBHe pedopMe, UCTPAKUBAYY CY 3aK/bYININ
fla MOTMBAILVja U aHTA)KOBakbe HACTaBHMKA MIMajy K/bYYHY Y/IOTY y HallOpMMa ycMe-
peHuM Ha yHanpehusame paga mkorne (Alazmi & Al-Mahdy, 2022; Honig, 2004).
lITaBuie, ma"gemuja nsaspana supycom COVID-19 je mokasana fa cy HaCTaBHULIN
K/bYy4YHM ¥ He3aMeH/bVBM (aKTOp Ha KOM ITO4YMBa 00pas3oBame U ia o6pasoBambe 1y-
TOPOYHO HUje OIP>KMBO Kao camoycMepeHa akTuBHOCT (Hargreaves, 2021).

A¢eKTMBHO-MOTMBAIMOHE KapaKTePUCTIKE MPefiCTaB/bajy 3HaUajaH CErMEHT
npodecroHaTHNX KoMIleTeHIja HacTaBHuKa (Blomeke & Kaiser, 2017). Kako cy
aKajgeMcKy onTrMmsaM HactaBHuka (Beard, Hoy, & Woolfolk Hoy, 2010) u pagHo
aHraxxosame (Granziera & Perera, 2019) npenosHaty Kao yTHIjajHa MOTMBAIMOHA
yBepema HaCTaBHVKA, B)XHO je UCIIUTATI HBUXOBE JeTepMUHaHTe. Y 0BOM pany he
OUTH NCTpakeH MOJeN OfHOCA n3Mel)y IKOICKOT INepCTBa, aKa/jeMCKOT OINTIMMU3-
Ma HacTaBHMKA U aHTa)KOBamba HacTaBHUKa. Hacrojami cmo ja npeasubemo Heko-
JIMKO OrpaHMYerba U3 MPETXONHMX UCTPaKMBamba y 0Boj obmactu. Hajmpe, mano ce
3Ha 0 OJHOCY U3Mehy TpaHCcPOpPMaLMOHOT INAEPCTBA U aHTAKOBalba HACTABHUKA.
IToroMm, aHra)koBame HaCTAaBHMUKA je YECTO MEPEHO MHCTPYMEHTMMA Y KOjuMa Huje
6ua yseta y 063up crienunaHOCT yIore HacTaBHMUKA. VIcTiueMo Jja ce HaCTaBHULIN
Pa3/MKyjy Of 3alIOCTIEHNX Y APYTMM CEKTOPUMA I Jla je aHTa)KOBalbe HaCTaBHUKA
crietuduyan KoHCTPYKT (Yerdelen, Durksen, & Klassen, 2018). Tpehe, akagemckn
OIITMMI3aM HACTaBHMKA je YeCTO TPeTUPaH Kao ITI00aTHU KOHCTPYKT YMMe je OHe-
MoryheHo pasymeBame IpejuKTOpa I edeKaTa BberoByX M0je/NHAYHIX AMMeH3Nja.
KoHa4HoO, y IpeTXOMHNM VCTPa>KMBambIMa IIOMEHYTH KOHCTPYKTY CY MCIIUTYBAHN
Kao MaHM(ECTHM ¥ HBVUXOBM OJHOCK HICY MOJE/IOBAaHM TaKO fia je y3eTa y 003up
TpelIKa IPYINKOM Mepemwa. OIydnim cMo ia y 0BOj CTyAMjY KOPUCTYMO MOJIETIO-
Babe JTATEHTHMX Bapujab/y Kako 6McMO TadHMje IPOLeHIIN OfHOCe n3Mehy ncmm-
TUBAHVX KOHCTPyKaTa.
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B KOHUEMTYAJTHM OKBMP

O6pasosuu cucrem y Cpoujn

Y nocnepme fBe mereHnje 06pasoBHn crucreM y CpOuju MHTEH3UBHO je pedopmu-
caH. Heke oj1 HajsHa4ajHMjUX IpOMeHa yHeTe Y 0Opa3OBHU CHMCTeM THUY ce 06aBe3-
HOT CTPYYHOT ycaBplIaBamba HACTaBHNUKA, yBohema MHKTy3uje y IIKoJIe 1 06aBe3HOT
IPEMIIIKO/ICKOT BaCIMTaba y TOVHY IIPeft II0/1a3aK y OCHOBHY 1IKony. OBe HOBMHE
HIICY YBEK BOJWIIE [0 Ke/beHVX Pesy/Tara, 3aTo LITO Cy yITIABHOM O1Ie IMpUroBa-
He ,,0fl TOpe Hajjore”, 6e3 aKTMBHOT y4eCTBOBalba HACTABHMKA K0 K/bYUHNX aKTepa
o6pasoBHux pedpopmu (Hebib & Ovesni, 2019). VicTpakuBama 1okasyjy fa cy Ha-
CTaBHMIY He3aJ0BO/bHU HMBOOM IIPUMamba ¥ 00MMOM aIMMHICTpaIije Koja mpa-
TV IBUXOB 110CA0, IITO MOCTESIYHO JOBOAM [0 Mame IocseheHoCTN moayJyaBamy
(Simi¢, Mladenovi¢ i Stojkovi¢, 2015). Mazu by ce He OJTy4yjy 32 HACTABHUYKY
npodecnjy u MHOTa MecTa Ha akKy/nTeTuMa 3a 00pa3oBarme HACTABHUKA OCTajy He-
nonymeHna (Maghnouj et al., 2020). [lofaTHO, ncTpa>kuBarmba MOKa3yjy ia Cy HaCTaB-
HUI KOjU pajie Y MHKIY3MBHUM Ofie/berbyiMa 1oy, noBehanuM npodecnoHamHuM
crpecoM (Vuleti¢ et al., 2018).

O6pasosuu cucrem y Cpbuju Mo>xe OMTU OKapaKTepUCaH Kao LIEHTPanIn3o-
BaH, ¢ 0031POM fla KYPUKY/IyM ¥ 0Opa3soBHE CTaH/ap/e NPOICYje HAJIeKHO MU-
HJCTApCTBO. JellaH MOKa3aTe/b LieHTpanu3anuje obpasoBHor cucrema y Cpouju je
IIOCTaB/balbe IMPEKTOPa IIKOJIA Off CTPaHe pecOpHOT MUHMCTpa (Zakon o osnovama
sistema obrazovanja i vaspitanja, ¢lan 123). lako npodecuja gupexTopa MKO/Ia joLI
HIje TpodecroHaMM30BaHa, aKTyeTHa 00pa3soBHa IOUTHKA YKa3yje Ha Ipero3Ha-
Bame yJIore IMIKOJICKOr muaepcra y Cpouju. IIpaBumHMK O CTaHAapAMMa KOMIle-
TeHIIMja JUpPeKTopa ycTaHoBa obpasoBama u Baciurama (Pravilnik o standardima
kompetencija direktora ustanova obrazovanja i vaspitanja, 2013) ycBojen je 2013.
rogune. Ha ocHoBy oBor gokymenTa 2018. rogune ycsojen je IlpaBunHuk o mpo-
rpaMy oOyKe ¥ ITO/Iararby VICIIATA 3a JIMIIEHILY 3a UPEKTOPA yCTaHOBE 00pa3oBamba
u BacrmTama (Pravilnik o programu obuke i polaganju ispita za licencu za direktora
ustanove obrazovanja i vaspitanja, 2018). OBUM IpaBMITHMKOM IIPOINMCaHA je 06a-
Be3Ha o0yKa 3a fupexrope. Tpajame 06yKe 3aBJCH Off IIPETXOJHOT MCKYCTBA KaH/VI-
JlaTa, IeTOBOT paHMjer 0OpasoBama M OCTBAPEHNX Pe3y/ITaTa KaHAMIATOBE IIKOJIe Y
€KCTEPHO]j eBaTyaluju.

Ynora n GpyHKIMje IIKOICKOT TMAEPCTBA 3aBJCe Off KAPAKTEPUCTHMKA KOHTEKCTa
(Hallinger, 2018; Leithwood, Sun, & Schumacker, 2020). Ha npumep, colmokynrypHe
BPEIHOCTU YTHYY Ha TO KaKO AMPEKTOpPM IIKOJa pacropehyjy pagHo BpeMe Ha pas-
mmante mupepcke aktusHocty (Hallinger, 2018). Y Cp6uju, npema IlpaBumHnky o
KpUTepMjyMIMa ¥ CTaHAapAuMa 3a GpUHAHCKMpPambe YCTaHOBe KOja 00aB/ba JIeTaTHOCT
OCHOBHOT 06pasoBama 1 BactmTama (Pravilnik o kriterijumima i standardima za fi-
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nansiranje ustanove koja obavlja delatnost osnovnog obrazovanja i vaspitanja, 2020;
Pravilnik o kriterijumima i standardima za finansiranje ustanove koja obavlja delat-
nost osnovnog obrazovanja i vaspitanja, 2022), cBaka OCHOBHa IIIKOJIa ca HajMambe 32
Ofie/berba U CBaKa CpeJiiba IIKOJIa ca HajMarbe 24 ofie/berba VIMa IIpaBo Ha IToMohHMKa
IVIPEKTOpa, KOju je 0OMYHO 3ajy>KeH 3a Iefjarouke akTMBHOCTU. To MMImmimpa fa
AVIPEKTOpY OOMYHO He 00aB/bajy MOHUTOPYHT M CYIIEpBU3Mjy HACTABHVUX aKTMBHO-
cru. C mpyre cTpaHe, aupektopu mkoja y Cpouju cBojy y/Iory HajBulile BUfe y CTBA-
pamby 37IpaBOT ¥ CTUMY/IATMBHOT OKPY>Kema 3a yueme 1 nopydasamwe (Teodorovic et
al., 2020). Pesynratu mehynapopuux mcrpaxmpama (Liu, Bellibag, & Printy, 2018)
yKasyjy fa gupekTop u HactaBHMIM y CpOuju Bepyjy Aa je mpakca JucTpubyupaHor
JMepCTBa pasBUjeHa y CPICKUM Iikonama. OBM Haja3y ce MOTY TYMadWUTH Y KOH-
TEKCTy aKTye/THMX 00OpasOBHUX IIpoIca Koju gpaBopusyjy Gopmuparbe pasmmauTix
TYIMOBA KOjJi Cy O[JTOBOPHM 32 Pas3/mM4nTe acrekre QyHKIMOHKCama mKona (Zakon o
osnovama sistema obrazovanja i vaspitanja, ¢lan 130).

Konuernyannsauuja AaHra’xoBambha HAaCTaBHUKA

PagHo aHra)koBame MO>ke OUTH JlepMHICAHO KA0 ,MOTMBAIIVIOH) KOHIIENIT KOju ce
OIHOCU Ha JOOPOBO/PHO A/IOLVIpame IMYHNUX pecypca YCMepeHUX Ha pas/induTe 3a-
IaTKe Koje 3axTeBa ofpehena npodecnonanna ynora” (Klassen et al., 2013: 34). Ono
je pelaTMBHO CTabWIHA IMMEH3Mja Koja CafipXKVl KapaKTepPUCTUKE CAMUX 3aII0CTIeHNX
U KapakTepuctuke KoHrekcra (Wang, Zhang, & Zhang, 2022). Cse je Buile Hamasa
Koju oTBphyjy fa je aHra)koBare HACTABHMKA IOBE3aHO Ca MOXKE/BHUM JICXOIMMA.
Ha npumep, ckopuja ncrpaxkmupama yiyhyje Ha TO 1a je aHra)KoBarbe HaCTaBHMKA I10-
Be3aHo ca 3a0Bo/bCTBOM mmocmoM (Granziera & Perera, 2019) u ca camoedukacHo-
why (Buri¢, Zuffiano, & Lopez-Pérez, 2022; Dicke et al., 2015; Li, Liu, Chen, & Yao,
2022). [lopaTHO, MCTpaXKuBaba M3BEIITABAjy A je 0Baj KOHCTPYKT Takobhe peneBaH-
TaH 3a y4yeHM4Ke ucxofe. Ha mpumep, eMImMpujcKu ofaly oKasyjy ia aHIra)KoBambe
HacTaBHMKa IpefiBuba KBamuTeT offHOCa u3Mel)y HacTaBHMKA U ydeHuka (Soininen,
Pakarinen, & Lerkkanen, 2023). Jenna crynuja xoja je peammsosana y Kunu noxasyje
Jla je aHra)KOBame HaCTaBHMKA MeAIMjaTop Ha penauuju u3Mely HacTaBHMKOBE eMO-
IMIOHA/THe VIHTe/IUTeHIje 1 nocturayha yuennka (Wang, 2022). Mehyrum, ayropn
Cy KOHLIeNTYa/M30Baay ¥ MEepPWIN aHTaKOBalbhe HacTaBHMKA Ha paslInyyuTe HaulHe
IPVIMKOM UCTINTVBaa Bapyjabin ca KojiMa je aHTa)kKoBambe HaCTaBHMKA IIOBE3aHO.

VY caBpeMeHO] MuTepaTypy MOCTOje [Ba I7TaBHA MOJe/la aHTa)KOBama HacTaB-
Huka. [IpeMa jefHOM Mofieny, aHTa)KOBambe HaCTaBHMKA je CIMYHO PaHOM aHTaXo-
Bamy OMIO KOT JPYTOT 3aIlOC/IEHOT Y HeKOj OpraHmsanyju. Y OKBMpPY OBOT MoOJie-
JIa ce yKasyje Ha TO JIa He ITIOCTOj) 3HaYajHa pas/inka usMehy pasHOT aHraxoBama
NpUIIAHIKA PasINIUTUX Ipodecuja (Ha mIpuMep, HaCTaBHMKA I ITefjarora) 1 pajjHo
aHTXOBame Ce OIIICYje ITIOMOhy [UMeH3Mja Koje Cy YHUBep3aIHe 3a CBe IIpodecije,
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Kao mro cy nocsehenocr, enepruuHoct u ancopmiyja (Bakker, Albrecht, & Leiter,
2011; Skaalvik & Skaalvik, 2016). Ilaydenu n capagauim (Schaufeli et al., 2002) cy
PasBUIM jefjaH Off HajyTULAjHUjUX YHUBEP3aJTHUX MOJEIA PajHOT aHTaKoBamba. Y
OKBMPY OBOT MOJie/Ia KpeupaHa je Y TpexT cKajia pagHor aHraxosama (Utrecht Work
Engagement Scale, ckp. UWES), ckana koja je decto 6maa kopuirheHna y mcTpaxmn-
BamJMa ca HacTaBHMIMMA. Vnak, mpodecuja HacTaBHMKA je crienuduyHa 1 cajp-
KV pa3/IMuuTe 3ajiaTKe, Kao LITO Cy IOfiy4aBame, Opura 1 obesbehusame coryjanne
Y eMOLIMOHAIHe TIOApIIKe, capajba ca KojeramMa M MeHalIMeHT ofie/bera (Borup,
Graham, & Drysdale, 2014). Ocnamwajyhu ce Ha oBy Te3y, Kmacen u capaguunm
(Klassen, Yerdelen, & Durksen, 2013) cy npeyoxXuim MOfie/1 pafiHOT aHTa)XOBamba
HaCTaBHMKa KOjI ITOApadyMeBa ClelpIYHOCTY HACTAaBHIYKOT MTOCTIA.

Mopen xoju cy npemmoxwunu Knacen u capapuuim (Klassen, Yerdelen, &
Durksen, 2013) cagpyxu cnepehe Tpu guMeH3Mje aHTaKOBalba HaCTaBHMKA: KOTHM-
TUBHO-(PM3MYKa, €MOIMOHa/NHA ¥ couujanHa. KOrHUTMBHO-GU3NYKa [JUMEH3Mja
ce OJJHOCH Ha CTelleH y KOMe HAaCTaBHMI[M KOPUCTe CBOje KOTHUTVBHE U (PU3MUKe
pecypce y obaB/bamy 3aflaTaka Koju Cy IOBe3aHMU ca IOCToM. EMounoHanHa mu-
MeH3Mja OJHOCHK Ce Ha Io3uTUBHA ocehama Koja HaCTaBHUIM MMajy IpeMa IOCIy 1
00aB/palby 3a/jaTaKa Kojy Cy IMOBe3aHy ca II0CIOM, Kao LITO Cy YXKMBame 1 y3oyheme.
CounjanHa IMMeH3Mja aHTaKOBalba HaCTaBHMKA 3aCHOBAHA je Ha CIelpUIHOCTI
IIOC/Ta HACTaBHUKA JIa YCIIOCTaB/ba OJHOCE Ca YYCHMIVIMA, KOJIeTaMa U pOfiuTe/byMa
ydeHnka. OBakBa CHeIVI(PUIHOCT YCIIOCTaB/balba OJHOCA Ca PYIUM JbyAUMa Huje
yecta y apyrum npodecujama (Klassen, Yerdelen, & Durksen, 2013; Perera et al.,
2018; Wang et al., 2022). YpaBo oBa colMjaTHa AMMEH3Uja PaJHOT aHTXOBamba
HAaCTaBHMKA pas3[Baja PajlHO AHTa)KOBale HACTABHNMKA Off PAJHOT aHTa)XOBamba
npuagHuKa apyrux npodecuja. OBaj Mofen je MHTETpaTUBAH 3aTO IITO CAfIPXKU
casHama Koja Cy JoOujeHa y UCTpaXXMBamb/IMa PaHOT aHTa)KOBarba U Ca3Hamba J0-
OujeHa y MCTpaX1BamMMa OJJHOCAa HaCTaBHUKaA 1 yyeHuka (Perera et al., 2018).

TpanchopManoHO THAEPCTBO Y NIKOTK

Tpanchopmannono nmuiepcTBoO jeiaH je of JOOPO MO3HATUX KOHIIENara y 061acTu
mupepcrBa. IlpeMa HajyTuijajHnjeM Mozieny TpaHCGOPMALMOHOT INePCTBA KOjI je
pasBuo bac (Bass & Riggio, 2006), TpancdopManiony nusepyu MoKasyjy UHTETPU-
TeT (MIeaM30BaHy YTUIAj), MOTUBUILY Clefi0eHVKe (MHCIMpPaTYBHA MOTUBALMja),
yBaXkaBajy morpebde 1 CiocoOHOCTH clefiOeHNKa (MHANBIIYaTN30BaHO YBa)KaBarbe)
¥ IOZICTNYY crefibeHNKe a 6yy KpeaTuBHY Y Ipo¢eCrOHaTHOM KOHTEKCTY (MHTe-
JIeKTya/THa CTUMy/Ianuja). TokoM Tpu moceibe ielleHyje 0Baj MOJeNI je 4ecTo MC-
TPaXMBAH y PA3ININTUM [TOAPYYjUMa, I1a U Y 06pasoBamby.

Kener JIutByn u werosu capaguuun (Leithwood & Jantzi, 2005; Leithwood &
Sun, 2012) BepoBaTHO MMajy HajBehy 3acimyry 3a yBohemwe KoHIlenTa TpaHchopMarim-
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OHOT JIMfIepCTBa y 06/1acT 06pa3oBHOT uaepcTBa. Vako je TpanchopManoHo aep-
CTBO Y 00Pa3OBHMM CHCTEMUMa YITITABHOM MUCTPA)KMBAHO Y 3allafiHNM KOHTEKCTVMA,
y nocnenmwux 20 rofMHa JOIUIO je KO MHTepHAIMOHAIM3alMje VCTPKUBabha OBOT
Mopiena obpasoBHor muaepctsa (Berkovich, 2018). Mebytum, ncrpaxnsaun o6paso-
Balba Cy OBaj KOHCTPYKT fepMHMCA/IN Ha Pa3/INuNTe HauMHe U KOPUCTIIN CY Pas/in-
4yTe IPUCTYIIE KOjU Ce NEeMVMIYHO IIPEK/IAIajy. Y 0BOj CTyAMj/ KOPUCTUMO KOHIIEII-
11jy Kojy cy passumu Xejcen u capagauiu (Geijsel et al., 2009). Vimajyhu y Buny naty
KOHIIETILINjy, TPY OCHOBHE AMMEH3Mje TPaHCPOPMAIVIOHOT JIMAepCTBa cy rpabeme
BU3Uje, MHVBY/YalIM30BaHO yBa)kaBame U MHTeJleKTyanHa crumynanyja (Geijsel et
al., 2009; Moolenaar, Daly, & Sleegers, 2010). I'paherme Bu3nuje Tde ce cremneHa y Kom
muzep popmynuiie 3ajeTHNYKY BU3Kjy OymyhHOCTM IIKOJIe M TIOBE3yje je ca CBaKo-
JHEBHMM pPajioM LIKoje. VIHAMBUAYaIM30BaHO yBaXKaBambe 00yxBarTa IIpelo3HaBatbe
¥ NIOIITOBAaMbe pas3ynka usMehy HacraBHuKa. [Ipyxarbe NHTeIeKTyaTHe CTUMYIalyje
IpefiCTaB/ba CTBapambe YC/I0Ba 32 KOHTVHYMPAHO IPO(MECHOHATHO yYehe HaCTaBHIKA
(Moolenaar & Sleegers, 2015; Thoonen et al., 2011). BaxxHo je umatu y Busy na osa
KOHIIeNIja TPaHCPOPMAIMOHOT IMAEPCTBA He CAfpKI JVIMEH3Mje U/ean30BaHoT
YTUIIAja ¥ MHCIMPAaTUBHE MOTHBALYje, KOje CY y CABPEMEHO] IUTEPATYPU IIPENO3HATE
Kao criopHe. KoHKpeTHO, OBe /iBe KOMIIOHEHTe cy oOyxBaheHe KOHIIEIITOM Xapy3Mar-
CKOT JIMJIEPCTBA U IUXOBUM M30CTaB/babeM CIIpeyaBa ce IpeK/laname KOHCTpyKaTa
TpaHchOpMaIMOHOT U XapusMaTckor nmupepcrsa (Stock et al., 2022).

Bes 063mpa Ha MOCTOjambe pasIMIUTUX KOHIeNIMja TpaHCHOPMALMOHOT TN -
IepCTBa, IPeTXOJHA ICTPAKUBalba Cy aKyMYy/IMpajia 3Hake O ’eTOBUM ITO3UTUBHIM
edextuma y obpasoBHuM cucremnma. Ha npumep, JIu u Kapanxa (Li & Karanxha,
2022) cy aHanusupanu cryanje edexara TpaHCPOPMAIVIOHOT JIN/IePCTBA Ha TOCTHT-
Hyhe yuennka y nepuony 2006-2019. OBy ayTOpu Cy yCTAaHOBW/IN [ia je Y OCaM Off ye-
TPHaeCT aHA/IM3MPAHNUX CTYAUja TOTBphHeHO fia je 0Baj Moze 00pa3oBHOT IePCTBA
3HA4ajHO, IUPEKTHO VIV MHAMPEKTHO ITOBe3aH ca nmocTuriyhem yuenuka. HegaBHa
UCTpaXKVBama yKa3yjy Ha IOCTOjalbe MHTepakuuje nsMehy tpanchopmaimonor un
neparoukor mupepcrsa y mkomu (Bellibag, Kiling, & Polatcan, 2021; Kwan, 2020).
Ha npumep, benmb6arn n capagunum (Bellibag, Kiling, & Polatcan, 2021) cy npy>xunn
JloKa3e Ja jaurHa edekaTa IefjarolIKor INepcTBa Ha HACTAaBHIYKY ITPAKCY 3aBUCU
Off TIPYICYCTBA TPAHCPOPMALMOHOT JINEPCTBA.

Y caBpeMeHOj TUTEpaTypH je YCTa/beHO MUIIbee Jja Cy edeKTy 06pasoBHOT
JIMfIepCTBa Ha YYeHNYKe MCXOfie TOCpeloBaHN BapujabiaMa Koje Cy OIvbKe moBe3aHe
ca HactaBoM 1 yueweM (Leithwood et al., 2020). IlenTpanHa ymora IIKOJICKAX JIVje-
pa jecre fa yru4y Ha pasjIndnTe KOMIIOHEHTE KOMIIETEHIMja HACTAaBHMKA, KOje I10-
TOM yTH4y Ha ydeHuuke ucxogpe. [lltasue, JIntsyn u capaguuuyu (Leithwood et al.,
2010) obpasnaxy na ugeHTH(MUKOBabe MeXxaHu3aMa Kpo3 Koje IIKOJICKO TUIEePCTBO
ienyje MO>Ke Jia IPY)X1 KOPUCHe CMepHulle 3a yHanpehuBame HacTaBHe Ipakce. Y
OBOM pajy (OKyC je Ha TpaHCHOPMAILVIOHOM JINJEPCTBY U HETOBUM OJHOCKMA Ca
MOTMBAIYIOHVM U €MOLIMIOHA/THVIM KOMIIEeTeHI[MjaMa HaCTaBHUKA.
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AKaI[eMCKI/I OIITMMMN3aM HACTAaBHMNKA

AKafileMCKV OITMMM3aM HAaCTAaBHMKA je KOHCTPYKT KOjy YMHe HaCTaBHMKOB ocehaj
caMoe(pMKaCHOCTY, IOBepelbe HACTAaBHUKA Y POANUTE/bE M YIEHMKE U HEeroBO I10-
TeHIMpame obpasoBama (Beard, Hoy, & Woolfolk Hoy, 2010). CamoeduxacHoct
HaCTaBHMKa MOXKe 61Ty lepuHICaHA Ka0 HACTaBHMKOBA IIPOL[eHa COTICTBEHMX CIIO-
COOHOCTH 3a IOCTM3abeM JKe/beHMX pe3y/ITaTe Y Be3U Ca aHTaKOBambeM yYeHMKa 1
wb1xoBuM ydemeM (Tschannen-Moran, Woolfolk Hoy, & Hoy, 1998). Onxoc moBe-
pema cagpyxu ocehama 106pOHaAMEPHOCTH, OY3JaHOCTY, KOMIIETEHTHOCTH, UCKpe-
HocTi u orBopeHoctu (Goddard, Tschannen-Moran, & Hoy, 2001). Oxpyxeme 3a
yderbe 3aCHOBAaHO Ha IIOBepeY MOACTIYE YUeHUKe fAa OyAy aKTUBHU U Ja MOKaXY
nHnnyjatuBy (Beard, Hoy, & Woolfolk Hoy, 2010). HacraBHMKOBO HOTeHIMpatbe
o6pasoBara O3HayaBa CTelleH Y KOM HAaCTaBHMIV Hajlase HauMHe Ja aHTaXyjy yde-
HIIKe y IIpMMepeHNM aKageMcKuM 3aganuma (Beard, Hoy, & Woolfolk Hoy, 2010).
OBa KOMIIOHEHTa aKafleMCKOT ONTVMM3Ma MOXKe OUTHU MHTepIpeTHpaHa Kao CBOj-
CTBO IIKOJIe WM MHAMBUAYaTHA KapaKTepUCTIKa HaCTaBHMKA. be3 063upa Ha orte-
paloHaIM3aIMjy MOTeHIMpamba 06pa3oBamba, OHO IPEICTaB/ba BakKaH IMPEANKTOP
nocrurayha yuennka (Hoy, Tarter, & Hoy, 2006).

TpancdpopmManoHO TNAEPCTBO M AKAZEMCKY ONTHMNU3aM
HAaCTaBHMKA

[IpeTxofHa MCTpaXKVMBamba Cy NPYKmIa yOeI/bUBe JOKase Aa je LIKOJICKO Iufep-
CTBO BaXKaH (paKTOp y NMOACTUI[AKY pa3Boja aKaJleMCKOT ONTMMM3Ma HaCTaBHMKA.
Y jemnoj crypuju us Typcke (Borii & Bellibas, 2021), Ha y3opky o 225 HacTaBHUKa
u3 20 IIKOJIa, MCIIUTAHU Cy ePeKTM pasIMuuTHUX CTUIOBA JINJIePCTBA Y LIKOMU Ha
aKaJleMCKM ONTMMM3aM HAacTaBHUKA. YTBpheHO je ma AMCcTpuOyMpaHO NUfepCTBO,
Ie/IaroIIKO JIMAEPCTBO U TPaHCHOPMALMOHO TNIEPCTBO AMPEKTOPa LIKOJIA, TOCMa-
TpaHM IIOjefiIHAYHO, JOIPUHOCE aKaJeMCKOM ONTMMMU3MY HacTaBHUKA. Mehyrum,
Kaja Cy CBa TPM CTWIA MICTOBPEMEHO YK/byYeHa Y PeIPeCHOHY jeHauMHy, CaMo je
AUCTpUOYMpPAHO NUEPCTBO MMAIO CTATUCTUYKM 3Ha4yajaH edekat. ITokasaHo je ma
je ayTeHTUYHO JIMAEPCTBO JUPEKTOpa MO3UTUBHO IIOBE3aHO Ca aKaJJeMCKIMM OITH-
MI3MOM HacCTaBHMKA y TajmaHackoM KoHTekcTy (Kulophas et al., 2018). Vnak, Bax-
HO je carnepatu ogHoce naMely TpaHchopManmoHOr MuepcTBa U MOjefHAYHIX
KOMIIOHEHATa aKaJleMCKOT ONTUMM3Ma HaCTaBHYKA.

Edextn tpaHchopMalmoHOr mupepcTBa Ha caMOe(MKAaCHOCT HAaCTaBHMKA,
IITO je jefiHa Off TPY OCHOBHE KOMIIOHEHTE aKajleMCKOT ONTMM/3Ma HaCTABHUKA, Je-
cro cy npoy4dasanu. Y Behunn nperxoguux ucrpaxnsama (Li & Liu, 2020; Polatcan,
Arslan, & Balci, 2021) ykasaHo je Ha IMpeKTHYy IIO3UTHBHY Be3y u3Mely oBux Ba-
pujabmu. Mame ce 3Ha 0 ofHOCy n3Meby TpaHcHOpPMAIOHOT TNAEPCTBA U SPYTUX
KOMITOHEHATa aKaJJeMCKOT ONTYMM3Ma HacTaBHUKA. VImak, JIutsyn, [laten n [lanum
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(Leithwood, Patten, & Jantzi, 2010) cy nmokasanu fa fuctpubyupaHo InuiepCcTBo, Koje
je MepeHO Kao rpyIie TMAePCKIX aKTUBHOCTY KOje BpIlle pas/INIUTy YWIAHOBY ILIKOI-
CKOT KOJIEKTMBA, 3HAYajHO JOIPUHOCHU IIOBEperby HACTaBHMKA Y APYre U aKajeM-
CKOM IIPUTHUCKY, KOj)I O3HaYaBa BUCOKe CTaH[ap/ie HACTaBHMKA Y BE3U Ca y4YeHheM
u aHraxosameM ydeHnka. Tren u Yan (Thien & Chan, 2022) cy koHcTatoBanu fa
y MajIe3VjcKOM 00pa3oBHOM KOHTEKTY AMCTPUOYMPAHO INAEPCTBO MMa MO3UTUBAH
YTHIIaj Ha IIOBepehe HACTaBHMKA y POANTE/bE U YICHMKE.

Jako He MOMUbY eKCIVIMIUTHO TPaHCPOPMAIMOHO NMuAepcTBO, YaHeH-Mo-
pan u I'apenc (Tschannen-Moran & Gareis, 2015) uctu4y ga AMpeKTOpM IIKOIA
CTBapajy KIMMY ITOBepera Kpo3 OpUry o CBUM WIAHOBUMA LIKOJICKe 3ajeHuIIe, T10-
wryjyhu nudaHe nmotpebe HacTaBHMKA, MTOUITYjyhM ujeje M mpefIore APYyIUX U aH-
raxyjyhu HacTaBHNKe NPWIMKOM JOHOIIEHa OIIyKa. BepyjeMo fa cy To mupepcke
npakce Koje cy ooyxsahene gumeHsujama Tpanchopmaimonor augepcrsa. llltasu-
1Ie, IOCTOjU MO3UTUBHA Kopenaluja n3Mely mosepemwa HacTaBHUKA Y AMPEKTOPA,
Kosiere u poauresbe 1 yueHuke (Tschannen-Moran, 2014), mTo ykasyje Ha TO fa Au-
PEKTOPM IIKO/IA CBOjUM ITOHAIIalkeM O0/INKYjy IOBepelbe HACTABHUKA Y pas/InunTe
akTepe mkojckor xusora (Tschannen-Moran & Gareis, 2015).

VcrpakuBauy Cy JOKYMEHTOBaIM IO3UTMBAH OJHOC 1M3MeDy Iefaromkor -
mepcrBa 1 akameMckor mputncka y mkom (Mitchell, Kensler, & Tschannen-Moran,
2015). Mebyrtum, otpebHo je uctmrati edpekre LPyrux MOJe/a UIKOJICKOT JINEePCTBa
Ha IIOTeHIVpame 00pa3oBarba. Y 0BOj CTYAMjU TBPAMMO Jja TPaHC(OPMAIMOHO TUJep-
CTBO MO>Ke ITO3UTUBHO YTULIATY Ha OBAj aCIeKT aKaleMCKOT ONTYMI3Ma HaCTaBHUKA.
Tpanchopmanyony muepy MOTY [ U3Tpajie 1 CAOIIlITe BU3Y)y LIKOJIe Koja je GoKy-
CHpaHa Ha y4eme YYeHUKA. JefjaH Off K/by4HMX elleMeHaTa IIOTeHIpamba 00pasoBarma
IpefICTaB/bajy BUCOKA OUEeKMBalba HACTaBHMKA U aHTaKoBame yueHnka (Beard, Hoy, &
Woolfolk Hoy, 2010; Mitchell, Kensler, & Tschannen-Moran, 2015). Kpo3 nnremnexry-
IHY CTUMY/IALYjy, TpaHCHOPMALVOHM JIMIEPY MOTY YUMHUTY HAaCTaBHUKE CBECHUM
BaXHOCTM IIOCTaB/balba BMCOKMX aKafIeMCKMX odeKyBama. Ocmamajyhu ce Ha 3Hame
IPUKYIUbEHO Y IPETXOHNIM MCTPaXXMBabIIMA, OCTaB/baMo caefehy xumoresy.

Xwumnotesa 1: TpanchopManyoHo MMAEpPCTBO MO3UTHBHO je IOBE3aHO ca aKa-
IeMCKVIM ONTUMM3MOM HacTaBHUKA.

AKa}IeMCKI/I OIITMM3AaM HAaCTAaBHMKA 11 AaHTa’KO0BaIbE

Opuoc n3Mely akageMcKor onmTMMM3Ma M aHTaKOBarba HACTABHUKA MOXKe OMUTH
objalllbeH 13 PasIMUUTUX TeOPUjCKUX IepcleKkTuBa. IIpema Teopuju 3axmesu Ha
nocny-pecypcu (Bakker & Demerouti, 2017), camoepKacHOCT HaCTaBHMKA je BaKaH
pecypc Koju yTude Ha MOTMBALIMjy M MOHAllalbe HacTaBHMKA. HacTaBHMIM KOju
BEpYjy y COICTBeHe MpodecoHaTHe BELITHHE II0CTaB/bajy ce6U BIUCOKe LM/beBe 1
HAIIOPHO pajie ja MX OCTBape, YaK U Kajia cy cyodeHu ca npemnpekama (Tschannen-
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Moran, Woolfolk Hoy, & Hoy, 1998). VictpaxuBaun (Dicke et al., 2015; Granziera &
Perera, 2019; Yerdelen et al., 2018) cy mouum o fokasa jja je camoepuKacHOCT O3M-
TUBAaH IPEIVKTOP aHTaKOBaba HacTaBHMKA. [llTaBuIle, aHTa)KOBame ce TYMadl Kao
CYIIPOTHA CTpaHa IMpOoQeCHOHATHOT CaropeBama, a CaMOe(PUKACHOCT je HeTraTUBHO
IIOBe3aHa ca caropeBarmeM HacTaBHMKa (Skaalvik & Skaalvik, 2010). Vnak, corujan-
HO KOrHMTMBHaA Teopuja (Bandura, 1997) mpermnocraspa fa IOCTOjM peLUIIPOYHA
MHTepakuuja usMehy oBuxX KoHcTpykata. OBa IpeTIOCTaBKa je IMOAp)KaHa HeflaB-
HVIM JIOHTUTYAMHATHUM fokasuMa (Buri¢, Zuffiano, & Lopez-Pérez, 2022) xoju mo-
Kasyjy [ja pajHO aHI'a)KOBalbe HaCTaBHMKaA IpeaBuba yBepema 0 caMoe(UKacHOCTH.

IToBepeme Koje HaCTaBHULM, POAMUTE/BM M YYEHULM MMAjy jeHU Y OpPYyTe je
K/bYYHU €/IeMEHT YCIIellIHe capajibe 1 epeKTMBHOT oOpasoBamwa. HacraBHMIM Mo-
Pajy #a Bepyjy poAMTe/bMMa U yIeHUIMMa Kako 6u MehycobHo capabuanu u mo-
crurn 3ajegandke umbese (Bilgic & Gumuseli, 2012). VcrpaxnBame Koje je pea-
nmm3oBao I'ynbaxap (Giilbahar, 2017) moxasao je fa mocToju 3Ha4YajaH MO3UTUBAH
OTHOC yMepeHOT H1Boa usMeby moBepema HacTaBHMKA Y POAUTE/bE U yIEHUKE U
aHTa)KOBalba HacTaBHMKA. [loBepeme y poanTesbe 1 yyeHNKe oBehaBa aHra)xoBame
HacTaBHMKa TOKOM 0bOaB/bama pafHux 3agaraka (Gilbahar, 2017). Tomapy u capag-
iy (Goddard et al., 2001) ncTuay fa ,Kajja HACTaBHULIY BEPY]y [a CY BUXOBU yde-
HMLIY KOMIIETEHTHMY U IIOY3/JaHy, OHM CTBApajy OKpYyXKeba 3a ydere Koja IOACTIIY
aKageMcky ycrex ydeHuka  (p. 14). Komuko 3Hamo, ogHoc usmely HacTaBHMYKOT
HOTEHIMpamba 00pa3oBama 1 paJHOT aHTa)KOBamba jOIll YBEeK HYje JVPEKTHO UCIIN-
TaH. VInak, mocroje 0KasM /1a je OpMjeHTalMja HACTAaBHKA HA LM/bEBE OBJIa/laBalba,
KOja ce OJHOCK Ha yHampebuBame aKTMBHOI y4ema ydeHMKa, 3HA4ajHO IOBe3aHa
ca npodecuonanHom motusanujom (Skaalvik & Skaalvik, 2013). ITopen Tora, Hekn
ucrpaxusauu (Han, Yin, & Wang, 2016) cy ycTaHOBWIM [ja aHT'a)KOBatbe HaCTaBHM-
Ka Iocpefiyje y ofHOCy u3Mehy mpucTyna umbeBrMa oBafiaBama 1 nocseheHoctu
HaCTaBHMKa ydeHMyMa. Ha OCHOBY M3HETVX TeOpUjCKUX CXBaTama J pe3yjraTa
IPETXOJHUX UCTPAXMBama, IOCTaB/baMo crefehy xumoresy.

Xwumoresa 2: AkafleMCK! ONTMMM3aM HaCTaBHUKA MO3UTVBHO je MOBE3aH ca
aHTQ)KOBaIbEeM HaCTaBHMKA.

TpaHC(l)OpMaI.H/IOHO INUAEPCTBO I aHTAKOBAIh€ HACTaBHUKaA

Iupexran edexar TpaHCHOPMAIMOHOT NUJEPCTBA HA aHIKOBae HACTABHUKA
OYeKMBaH je Ha OCHOBY Teopuje apyumrseHor unentutera (Hogg, van Knippenberg,
& Rast, 2012). bepkosuy u bornep (Berkovich & Bogler, 2021) cmatpajy aa Tpanc-
dbopMaIoHn nMuepy MOACTUYY MAEeHTU(UKALMjy HACTABHUKA Ca LIKOJIOM, KpO3
IIOBe31BaIbe HJIXOBOT CAMOIIOMMaha Ca 3ajeJHNYKMM IPUOPUTETIMA U IIM/bEeBUMA.
Osga Te3a je mogpykana ucrpaxusameM (Valckx, Vanderlinde, & Devos, 2020) koje je
TII0Ka3aJI0 Jja TpaHCHOPMAIVIOHO INePCTBO Y IIKOMM fonpruHocy ocehajy 3ajemHmy-
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Ke ofiroBopHOoCcTH Meby HacTaBHMIMMA. TpaHchOpMaIIOHN THAEPU MOTY OjadaTy
aHT)KOBalbe HACTABHIUKA IIPBEHCTBEHO KPO3 allocTpoduparme 3ajeJHNYKe BU3Mje U
KpO3 MHTeJIeKTYa/IHy CTUMY/Ialujy.

MebyTum, jour yBek Huje eMIMPUjcKK yTBphHeHo fa nu je TpaHcHOPMALIOHO
TUJEPCTBO JUPEKTHO [TOBE3aHO Ca aHTa)KOBaIbeM HaCTaBHMKA. Y HEKOJIMKO CTyuja
Cy MCIIMTYBAHY eeKTV TPaHCPOPMALMOHOT JINEePCTBA Ha KOHCTPYKTE C/IYHE aH-
raxoBamwy HactaBHMKa. Ha npumep, JInutsyn n Can (Leithwood & Sun, 2012) cy y
CBOjOj MeTaaHaIM3Y JOIUIA 0 YBUJA fid je TpaHCHOPMALMOHO INEPCTBO CHAXKHO
IIOBE3aHO Ca 3aI0BO/BCTBOM Ioc/ioM 1 nocsehenonrhy HacraBHuKa. Jnax, y oBoj
MeTaaHaIM3M aHTAKOBakbe HACTABHMKA HUje UCIIUTUBAHO KaO KPUTEPUjyMCKa Ba-
pujabma. Hucen u capaguuim (Niessen et al., 2017) cy HaBenu fa Tpanchopmanmo-
HO JINJIePCTBO HMje JUPEKTHO [T0BE3aHO Ca Pa3BOjHUM HaIlpeloBambeM HacTaBHUKA,
KOje IpeJcTaB/ba CyOjeKTMBHO VICKYCTBO eHepruje u yduemwa. Cryauja Koja ce am-
pekTHO 6aBMIa ofHOCOM U3Meby oBa /jBa KOHCTPYKTa CIIpoBefieHa je Y XomaHAuju
(Breevaart & Bakker, 2018). OBa cTyzuja je mokasana ga HACTaBHUIIM MIMajy TeH/IeH-
11jy fia Oy y BMIIIe aHTa>KOBaHM Kajla Cy CyO4YeHU Ca M3a30BHMM 3aXTeBJMa I KaJia je
TpaHCcOPMAIIOHO JIUAEPCTBO UCTOBPEMEHO NpucyTHO. Mebhytum, Tpeba nmaryu Ha
yMY Ja Cy y OBOM MICTPa>KUBamy LIeHTpalHe Bapujabie, TpaHCHOPMALIOHO JIUJep-
CTBO M aHT@)XOBambe HACTaBHMKA, MepeHe KopuirheweM MynITH(aKTOpCKOT YINT-
HuKa mugepcrBa (MLQ) n YTpexr ckane paguor anraxxosamwa (UWES). Kopuirherme
MHCTPyMeHaTa KOjy He yBaXkKaBajy CIelpIIHOCTH yIoTe HaCTaBHYKA je pobiemMa-
TUYHO U MOXK€ JIOBECTU [0 aKyMyJ/alije 3Hama Koje je JeKOHTeKCTyannsosano. Ha
OCHOBY JIOCTYITHE JIUTepaType IocTaBumm cMo cinefiehy xumnoresy.

Xwumnotesa 3: TpanchopManMoHO MNIEPCTBO IO3UTUBHO je ITIOBE3aHO Ca aHTa-
’KOBarbeM HaCTaBHIKA.

Me;mja’ropcxa yaora akageMCKoOT OoITUMMN3MAa HaCTaBHUKa
Y OAHOCY Tpchd)opMaLmonor INaepCcTBa U AaHTra’koBamba HACTaABHUKA

Y 0BOj CTyAMju CMO OYEKMBAIM [ja aKaJeMCKI ONTMMI3aM HACTaBHMKA ITOCPefyje
y opmHocy mamely TpaHcpOpManmMoOHOT NMAEPCTBA M AHTAKOBamba HACTABHMUKA.
OmnpaBpare 3a OBY XUIIOTe3y IPOHAIUIN CMO Y Pe3y/ITaTiMa IPETXOXHUX UCTPaXKN-
Bama. Ha mpumep, Kynonxac n capaganiu (Kulophas et al., 2018) cy ucnutupanm
HACTaBHMKE Y OCHOBHMM IlIKO/IaMa Ha Tajmanpy. leHTpanHa npeAnkTopcka Bapuja-
671a 6110 je ayTeHTUYHO TUePCTBO AupeKkTopa uikore. Hahewo je ma oBaj mozen nu-
IepcTBa MMa ApeKTaH epeKaT Ha aHTAXKOBatbe HacCTaBHMKA. [lopen Tora, ayTeHTNY-
HO JIUJIEPCTBO OMJIO je MHAMPEKTHO [TOBE3aHO Ca AaHTa)KOBalbeM HAaCTaBHUKA MTyTeM
akageMckor onTuMuama. Amasmu un Anmany (Alazmi & Al-Mahdy, 2022) cy npu-
KYIWIM TOfjaTKe off 333 HacTaBHMKA 3aIIOC/IEHNX Y OCHOBHMM IiKomaMa y KyBajry.
[Tokasasno ce fa ayTeHTUYHO MMAEPCTBO Y IIKOIaMa MMa JUpPeKTaH Ho3uTuBaH ede-
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KaT Ha aHTa)XOBarbe HACTABHIUKA, Ka0 U MHAMPEKTaH edeKar Kpo3 HpodecroHaIHy
caMoepMKaCHOCT HaCTaBHNMKA. Ba)KHO je HAIIOMEHYTH [ja Cy IPETXOfHA UCTPaXKN-
Barba aKafleMCKJ ONTMMM3aM TPeTHpaia Kao rnobanHy KoHCTpyKT. Crora je 0TBO-
peHo nuramwe MehyonHoca n3meby TpaHchOpMaIOHOT TUIEPCTBA, MT0jeIMHAYHIX
KOMIIOHEeHATa aKa/jleMCKOT OIITMMN3Ma I aHT)KOBara HacTaBHMKa. llltaBuiue, Huje
VICTP@XMBAHO [a /M aKa/jeMCKJ ONTMMM3aM HACTAaBHUKA VMM IIOCPESHIYKY YIOTy
y opHocy usMehy TpancdopManyoHOr /MaepcTBa M aHTaXXOBalba HacTaBHMKA. Jla
OMCMO peBasyIIIN OBY IIPA3HIHY Y IUTEPaTypy, u3Hemu cMo crnefehy xumoresy.

Xumnoresa 4: AKafleMCKJ ONITYMI3aM HaCTaBHUKA ITOCpenyje y ogHocy nusMeby
TpaHCOPMALMOHOT TMePCTBA U AHTAKOBaba HACTABHIKA

B METOA
Y3opak u npouenypa

Y3opaxk je unHMI0 420 HacTaBHMKa 13 21 ocHOBHe mmKose y Cpbuju. Y3opak je 61o
IPUTOFHOT TUIIA 3aTO IITO j€ MCTPAKMBAILE PEAIM30BaHO Y OHMM HIKOJIaMa Ca KOj-
Ma cy ncrpaxnBaun Beh capahmBamm obaBmajyhm Heke pgpyre axtuBHOCTH. OBe
IIKOJIE Cy IIPeTeXXHO 13 ypbaHux cpepgyHa (18 mkoma).

Op ykymHor 6poja ucnuraHnka 237 mUX Cy yuuTe/byu n 182 cy HacTaBHUIM
y BUIIMM pa3pefiliMa OCHOBHE IIKOJIE, a HBUXOBa IPOCeYHa CTapocT je 47,62 ro-
muna (C/] = 8,50), MoK mpoceyaH pafiHM CTaX UCIMUTaHUKA M3HOCU 21,24 ropnuHe
(CII = 9,52). CBu conmonemorpadcky ImokasaTe/by Cy Ipukasanu y Tabemn 1.

Ta6ena 1: Counopemorpadcke KapakTepUCTUKe Y30pKa

@pekBeHIMja IIpouenar

MYIIKU 54 12,86
Tlon

SKEHCKU 366 87,14

1o 40 roguHa 76 18,14
CrapocTt 41-50 ropmua 174 41,53

npeko 50 roguHa 169 4,33

o 15 roguHa 120 28,57
Pagum cTax 16-30 roguHa 223 53,10

npeko 30 roguHa 77 18,33

y4UTEHU 237 56,56
Tum HacTaBHUKA

HaCTaBHULIM Y BULIVMM paspeiyMa 182 43,44

ITomany cy NpUKyIUbeHM IIyTeM OHJIAjH YIUTHMKA ¥ CTAaHLAPSHUM IIallMpP-O/I0BKa
HauMHOM IIOIIyIbaBaiba YIUTHUKA. Kafa je y nuTamy OHJIAjH IPUKYI/balbe IofjaTa-
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Ka, e/IeKTPOHCKM YIIMTHIK HAIIpaB/beH je y okBupy amnukaiuje Google forms. JInuk
IO OHJ/I3jH YIIMTHUKA je IOofe/beH IyTeM MHAMBUYATHUX MIME)N afjpeca 1 HacTaB-
HIYKUX popyma. CBYM HACTaBHUIM 13 OfjabpaHMX IIKOJIA Cy 3aMOJbEHM Jla IOIyHe
YIIUTHUKE, a/Ii y4eCTBOBabe Y UCTPAKMBAY je OM/IO0 Y MOTIIYHOCTU JOOPOBO/BHO 1
AQHOHMMHOCT UCIIMTaHMKa O1Ia je 3arapaHTOBaHa.

NHcTpyMeHTH

IIpeouxmopcka eapujabna. TpancdopMaLMOHO MUAEPCTBO MEPEHO je MHCTPYyMEH-
TOM KOju cy KoHcTpyncamu Xejcen u capagauunu (Geijsel et al., 2009). Ckana opu-
TMHATHO CafipXXu 15 CTaBKU Koje Mepe Tpu AuMeH3uje TpaHcdopMalmoHor muep-
cTBa y Komu: rpaherse Busnje, MHAMBIAYaTN30BaHO yBaKaBambe 1 MHTEJIEKTYaTHa
cTuMynanuja. Y CipoBeeHOM UCTPaXMBabhy HACTABHULY CY MIOIYhaBajIli Bep3ujy
ckae of 16 craBku, Kojy cy kopuctuau Ayze Xpote beebopx, Cnexepc u Pan Pen
(Oude Groote Beverborg, Sleegers, & van Veen, 2015) y cBOM UCTpaXIBamy 1 Koja
je Beh 61ma mpuMemena y cprickom koHTeKcTy (Ninkovi¢, Knezevi¢ Flori¢, & Dordic,
2022). I'pabemwe Busuje (Hnp. IIpunuxom doHouierva 001yKka OUPeKmHo ce NO3U6a HA
Yumese uikosie) VI MHAVBUAYalIN30BaHO yBakaBamwe (HIp. [laxmuso ciywa udeje
471aH08a KONeKMu6a) Cy JUMEHsNje Koje cafpske IO IeT CTaBKI, JOK je JUMeH3uja
VIHTe/IeKTya/IHe CTUMY/Ialjije MepeHa ca 1ecT ctaBku (Hnp. Oxpabpyje HacmaeHu-
ke da ucnpobajy Hose cmeapu y cknady ca céojum nompebama). YBakasajyhu ka-
PaKTepUCTIKe IKOJICKOT cucteMa y Cpouju, ucnutaHuiy ¢y nHpopMmcanu fa ce
CTaBKe y MHCTPYMEHTY OJfHOCEe Ha MU/IePCTBO AUPEKTOpa U TOMOhHMKA AVPEKTOpa.
VicnutaHnim Cy CTaBKe IpOLEHMBAIM HAa [ETOCTENeHO] cKamu JIMKepToBOr Tuma
(1 - yommiTe ce He C1aXkeM, 5 — MOTIIYHO Ce CTaXKeM).

Meoujamopcka éapujabna. AxaeMCKy ONTUMM3aM HacTaBHMKA MepeH je II0-
Mohy ckane kojy je Bamupupana bupp ca capaguuuyma (Beard, Hoy, & Woolfolk
Hoy, 2010). VincTpymenT cagpyxu 11 cTaBKM Koje Cy IOfie/beHe y TPU CyIICKaIe: ca-
Moe(UKAaCHOCT HacTaBHMKa (3 cTaBKe, HIIp. Konuko moxceme 0a ymuueme Ha mo 0a
yueHUuUU 6epyjy 0a mozy Oumu ycneuiHu y wkonu?), IoBepembe y pofuTe/be ¥ yYeHN-
Ke (4 craBke, HIIP. Bepyjem podumermuma mojux yueHuxa) v moTeHIupamwe 06paso-
Bama (4 craBke, HIIp. Cé0jum yueHuyuma oajem uzazosHe saoamxe). HacraBHuum cy
CBOje OATOBOPe Ha CKa/i caMoepUKacHOCT AaBanmu KopucTehy ce IeBeToCTeIIEHOM
ckanoM (1 — Humarno; 9 — y Hajpehom mepu). Ha ocrase ctaBke cnuTaHuLM Cy JjaBa-
JIM OATOBOPE Ha IeTOCTelNeHoj cKamu JIukeprosor Tuma (1 — yoIITe ce He CIaXKeM;
5 — MIOTIIYHO Ce CTTaXKeM).

Kpumepujymcka sapujabna. AHrakoBare HacTaBHMKa MepeHO je CkanoM aH-
raxoBama HacraBHMKa (Engaged Teachers Scale, ckp. ETS) xojy cy passumm Knacen
u capaganuu (Klassen, Yerdelen, & Durksen, 2013). VIHcTpymMeHT Mepu 4eTupu au-
MeH3Hje ca II0 YeTVPU CTaBKe Ha CBAKO] Off HUX: KOTHUTMBHO aHTa)KoBame (HIIp.
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Ynaxcem mHoeo mpyda 0a ocmeapum ycnex y HACmasi), EMOLIOHATHO aHTQ)KOBaIbe
(u1p. Bonium nodyuasatrve), COLMjaTHO aHTa)KOBambe ca yuyeHuuma (Hup. [loxasyjem
eMNAmujy npema c60jum y4eHuyuma) U COLjaTHO aHTa>KOBarbe ca Kojierama (HIIp.
Y wkonu cam noceehen/a nomazary céojum koneeama). HactaBHULIM Cy maBam cBoje
oxrosope kopucrehu cegmocreneny ckany JInkeprosor tuna (1 — HuKazga; 7 — yBeK).

Ocum ckazne TpaHCOPMALMOHOT TIUAEPCTBA, CBY APYTU MHCTPYMEHTH Cy KO-
puirheHy MO IPBU HYT y CPIICKOM 00pa3oBHOM cucteMy. OBY MHCTPYMEHTH IIpe-
BeJIeHN Cy IyTeM Ipoliefype moBpatHor npesopa (Brislin, 1970, 1986). Hajupe cy
MHCTPYMEHTe IIPeBe/IN Ca €HITIECKOT Ha CPIICKM je3VK IpOQeCcHOHaTHN IPeBOf-
Jal 1 jefjaH off ucrpakupada. IIoToM je He3aBUCHU ITpeBOANIIALL yPALUo IOBPaTHI
IpeBOJ| MHCTPYMEHATa ca CPIICKOT Ha eHIeckn jesuk. KonauHo, y Tpehem kopaky,
OpUTMHATHA Bep3lja MHCTPYMEHTa Ha E€HIVIECKOM je ymopebeHa ca BepsujoM MH-
CTPYMeHTa KOja je HacTajla TIOBPAaTHMUM IIPEBOJIOM 1 YTBpheHO je aa Hucy rmocrojase
3HayYajHMje pasnuke n3Mehy oBe [Be Bep3nje MHCTpyMeHTa. MeTpujcke KapaKkTepu-
CTMKe MHCTpYMeHaTa IIpMKasaHe Cy y ofie/bKy Pesynrarn.

Konmponne sapujabne. Konrpomicanu cmMo edekaT 1moja HaCTaBHMUKA, jep je y
nperxonHuM rcrpaxupamyuMa (Topchyan & Woehler, 2021) ykasano Ha To fa Ha-
CTaBHUIIY YKEHCKOT II0JIa ¥IMajy BUIIM HMBO PAJJHOT aHTa)XoBama. Edexar ocrammx
memorpadckux Bapujabiu, Kao MITO Cy TOAVHE PAJHOT CTaXKa MIU TOJMHA KOjoj Ipe-
Zajy, HIUCY y3eTe y 003Mp jep y paHUjUM UCTPaKMBambyMa Hifje TOTBpheHa m1xoBa
BaYKHOCT.

AHnanusa mogaTraka

Ananusa nopartaka ypabheHa je y Hekomuko kopaka. [IpBo, JecKkpuntuBHa CTaTu-
CTHKa ¥ MaHudecTHe Kopenanuje n3mely Bapujabmu pauyHate cy y makery psych
(version 2.2.5) y nmporpamy R (Revelle, 2022). KoncTpykTuBHa BamugHOCT Kopuiihe-
HVIX MHCTpyMeHaTa yTBpheHa je kopuirhemweM KoHPUpMaTopHe PaKTOPCKe aHAIM3e
(CFA). I'naBaM 1jwyp KOHGUpPMaTOpHe (aKTOPCKe aHAIN3e jecTe Ja ce OLjeHN Y KOM
CTeIleHy XMUITOTeTUYKY MOJIe/ TATEHTHMX Bapujabiy ofiroBapa eMIMpPYjCKUM IT0ja-
nuMa. [ToctaB/beHe Xunorese nposepeHe ¢y KopuinhemeM IOTIIYHOT MOJIe/IOBamba
crpykrypanuuM jegHaunHaMma (full SEM). Y nopebemy ca ananmmsom myrame ca Ma-
HI(eCcTHUM BapujabiaMa, IOTIYHO MOJIeTIOBambe CTPYKTYPaTHVM jeJHaY/HaMa Ma
3HayYajHe IPeJHOCTY, Kao IITO je IOY3/laHNje Meperhe KOHCTPYKTa ¥ MOJe/IOBambe
m1xoBuM penanyjama (Bollen, 1989; Bollen et al., 2022). [Toy3gaHOCT KOMIIO3UTHUX
ckopoBa yTBpDheHa je pauyHameM oMera KoeduiujeHara y makery semTool (version
0.5.6) y mporpamy R (Jorgensen et al., 2022).

[TpunukoM olemyBama MOJie/Ia OC/IalkaIu cMOo ce Ha cnefehe mHgekce mopec-
HocTy: KoMmnapatusuu nHpekc nogecoctu (CFI), nanexc Takep-JIyuc (TLI), kopen
IpoceyHe KBajipupaHe rpeuke anpoxcumanyje (RMSEA) u crangapansoBaHu KBa-

173



174 | CTEDPAH HMHKOBW|, AEJAH BOPBUH N CTAHMCIIABA ONTMh HUHKOBU|R

[paTHYU KOPeH MpocevyHoT kBagpata pesuayana (SRMR). 3a CFI u TLI Bpeguocty >
0,90 ykasyjy Ha IpUXBAT/bUBY IOJECHOCT, JOK BpefHOCT! = 0,95 yKa3yjy Ha ofInd-
Hy nozecHoct (Hu & Bentler, 1999). 3a RMSEA: Bpegunoctu > 0,10 yuyhyjy Ha momry
MIOJIECHOCT Mojiena, BpegHocTu > 0,05 u < 0,10 ykasyjy Ha IpUXBaT/bUBY IOJIECHOCT,
a BpegHocTH < 0,05 ykasyjy Ha fo6py mogecHoct (Lai & Green, 2016; MacCallum,
Browne, & Sugawara, 1996). 3a SRMR: Bpegrocty < 0,08 ykasyjy Ha IpUXBaT/bUBY
nopecHoct mogiena (Hu & Bentler, 1999). Takobe, HaBopnn cMo U XU-KBaJpaT TecCT,
aJIM CMO TIPEIHOCT AaBajIii IOMEHYTVM MHJEKCHMa 3a IIPOLIeHY OJAEeCHOCTU MOJieTIa.
[TpumKoM npoleHe Mofiesia XOMMCTUYKI CMO MHTEPIIPEeTHPaIN IOKa3aTesbe Iofjec-
HOCTY U Y CBETIIY CaBPEMEHNX METOO/TOLIKIX IIPENopyKa.

KondupmaTtopHa ¢akropcka aHaam3a U HOTIIYHO MOJIEJIOBae CTPYKTypa-
HUM jeqHaurHaMa cy pahenn y makery lavaan (version 0.6.12) y nporpamy R (Rosseel,
2012). Kopuuihena je pobycrHa mporjeHa MakcuManHe BepopocrojHoctu (MLR)
300T MOTeHIIMja/IHe HapylLIeHe HOPMaTHOCTI Y AUCTpubyunju nogaraka. OBaj Me-
TOJ| TIPOlLieHe ITapaMeTapa KapaKkTepullle M3padyHaBame Yuan-Bentler xu-kBagpar
tecta (Y-B x?) u pobycranx Huber-White cranpapauux rpenraka (Savalei & Rosseel,
2022). 3HayajHOCT MHAMPEKTHNX epekaTa TecTUpaHa je M3padyyHaBambeM NHTEpBaIa
noBepema Kopuirhemem Metoga Monre Kapno (Hayes & Scharkow, 2013; Preacher
& Selig, 2012) ca 20000 rmoHaB/barma. OBaj METOJ TeCTUpPakba MHAMPEKTHNX edeKaTa
IIPENOPYYEH je Y CABPEMEHOj IUTEPATYPU U IHETOBA MPENHOCT jeé Marba pPadyyHCKa
CTI0XKEHOCT MpmInKoM mpopauyHa (Preacher & Selig, 2012). Metop MonTe Kapio je
uMIIeMeHTHpaH y nakety semTool (version 0.5.6) y mporpamy R (Jorgensen et al.,
2022).

B PE3VYIITATH

PesynTaTu npernMmnHapHe aHaNINn3e

IIpBO cMO TecTMpanu Mojen TpaHC(HOPMALMOHOT IMAEPCTBA ca TPY MOBe3aHa (ax-
TOpA, /I Cy JIATeHTHe Kopesalyje u3Mehy aumMeHsnja TpaHcOpMaLMOHOT THfep-
cTBa 6m1e Beoma Brcoke. CTora CMO MCIIUTAIN MOJeNT TPaHC(OpMAIMOHOT Tujiep-
cTBa ca Tpu paxTopa mpBor pea (rpahemwe Busuje, MHAMBUAYAIN30BAaHO yBa)XKaBambe
U MIHTe/IeKTya/IHa CTUMYyJIalja) 1 GakTopoM BULIET pefa (TpaHcHOpMAIMOHO TN-
nepctBo). OBaj Mogen je nmao cnepehe nupekce nmogecHoctn: Y-B x? = 347,433, df
=101, p < 0,001, CFI = 0,945, TLI = 0,934, RMSEA = 0,095, 90% CI [0,084, 0,105]
u SRMR = 0,030. 360r Bucoxe Bpegrocti RMSEA, Ha OCHOBY Na>k/bUBOT IIperyesa
MOAMUKALMOHNX VHAEKCA, OIY4MIN CMO ce Aa oMoryhumo kopenaruje nsmehy
iBa mapa pesupgyana. OBaj MOJe je MMao HewTo 6o/be MHAEKCe mofecHocTn: Y-B
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x* = 313,504, df = 99, p < 0,001, CFI = 0,957, TLI = 0,947, RMSEA = 0,085, 90% CI
(0,074, 0,095] 1 SRMR = 0,027. IToysgaHOCT OBe cKajie Ouia je BeoMa BIUCOKa (u)L2 =
0,988).

CFA tpodaKkTOopcKOTr MOfieTa CKajle aKaieMCKOT ONTUMM3Ma HaCcTaBHMKA I10-
Kasaja je IpUXBaT/blBe MHAEKCe mogecHocT: Y-B x> = 119,197, df = 41, p < 0,001,
CFI = 0,944, TLI = 0,925, RMSEA = 0,073, 90% CI [0,058, 0,088] u SRMR = 0,043.
Mebyrum, nateHTHe Kopenauuje usMmeby auMeHsuja akafeMCKOT ONTMMM3Ma Ha-
CTaBHMKa Owmte cy yMepeHe cHare (KoeuIMjeHTH Kopenaryje 61 Cy y pacroHy
oz 0,337 go 0,400). 3aTo cMO OFTYyYNMIN ja KOPUCTUMO OBaj MOJieN ca Tpu dakTopa
npBor pega. CBe Tpu CyIcKale Cy UMaje afieKBaTHY IOY3JaHOCT (3a camoeduKac-
HocT w = 0,792, 3a moBepeme HaCTaBHUKA Y pojauTe/be U yuyeHnke w = 0,850 u 3a
HOTeHIMpamkbe obpasoBama w = 0,708).

ITpBO CMO TecTMpany MOfie/l aHT)KOBalba HaCTaBHUKA Ca YeTHpU PaKTopa IIp-
Bor pefa. CFA oBor mMofiena mmokasana je IpUXBaT/blBe MHIeKCe IMofecHoCcTH: Y-B
X* = 345,147, df = 98, p < 0,001, CFI = 0,924, TLI = 0,906, RMSEA = 0,095, 90%
CI [0,084, 0,105] n SRMR = 0,047. Vnak, BeoMa BUCOKe ITO3UTHBHE KOpeyaluje cy
nobujene usmeby mojenHMX [UMeH3Mja aHTAKOBakba HaCTaBHUKA. JlaTeHTHa Kope-
nanyja n3Melhy eMOIMOHATHOT ¥ KOTHUTMBHOT aHTa)koBamba 6ma je 0,911, a usmehy
KOTHUTMBHOT 1 COLIMja/THOT aHT@)KOBama — ydeHuuy, ouna je 0,895. 360r BIUCOKMX
Kopenanuja nsmeby mojequHux ¢axropa, TeCTHpaIN CMO MOJEN ca jefHUM (akTo-
POM BHILIET pefia aHTa>KOBamba HaCTaBHMKA ¥ 4eTHpy (pakTopa IpBOTr pefia (KOTHMU-
TYBHO aHT)XOBalbe, EMOLMOHATHO aHI')KOBalbe, COIMjaTHO aHIKOBabe: YICHM-
IV ¥ COLMjaJTHO aHTa)KOBame: Kojere) Koji je Takohe IpemmoxeH y nuteparypu
(Klassen, Yerdelen, & Durksen, 2013; Perera et al., 2018). OBaj Mopier1 je ¥Mao cnimd-
He UHJeKce nofecHocT: Y-B x* = 342,462, df = 100, p < 0,001, CFI = 0,924, TLI =
0,909, RMSEA = 0,093, 90% CI [0,082, 0,104] u SRMR = 0,047. 360r penatusHO
Bucoke BpegHoct RMSEA, omoryhumu cMo Kopenaiujy jesHOM Hapy pesupyana
Yy OKBUPY JUMEH3Wje COUUANHO AHeAN06Atbe: yHeHULl U jeTHOM Iapy pesujyana
y OKBUPY JUMEH3Uje coyujanto aveaxcosare: xoneze. OBaj Mopen je umao cnepehe
nHeKce mogecHoctn: Y-B x* = 302,807, df = 98, p < 0,001, CFI = 0,936, TLI = 0,921,
RMSEA = 0,087, 90% CI [0,076, 0,098] u SRMR = 0,043. Vimajyhu y Buzy na RMSEA
Moxe 6uty yBehana 6pojeM MaHmbecTHUX Bapujabny, BeMUIMHOM y30pKa U He-
HopManHouhy auctpubyiyje nopataka (Maydeu-Olivares, Shi, & Rosseel, 2018),
OTy4I/IV CMO Jja 3a/Ip>KMMO OBaj MOJIe/l aHTa)KOBama HacTaBHMKa. [ToysgaHoCT oBe
ckare 6una je Bucoxa (w,, = .950).

TCCTI/Ipal'be XHnImoTe3a

HeckpunTyBHY TOKasaTe/by y Tabems 2 ykasyjy Ha TO Jja Cy HAaCTaBHUIM MMa-
MM BUCOKE CKOPOBE Ha CBE YeTUPM JUMEH3Mje PaJHOT aHrakopama. Kao mro ce
Moxe BupeTn y Tabemn 2 nobujene cy BeoMa BUcOKe Kopenanyje usMeby mumen-
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3Mja TpaHcpopManmoHor mupepcrsa. Kopenanuje tpaHchopMalyoHOT IMepcTBa
ca KOMIIOHEHTaMa aKafIeMCKOT OITVMMN3Ma HaCTaBHMKA OWie Cy pe/laTMBHO HMUCKE,
IOK Cy Kopenanuje TpaHC(GOpMAILMOHOT INepPCTBa Ca AMMEH3MjaMa aHTaXOBamba
HacTaBHMKa Owie yrmaBHOM yMmepeHe. Kopenanuje mnamehy dakropa akagemckor
OIITMMIU3MA U aHT')KOBalba HaCTaBHIKa O1Ie Cy yMepeHe Jio jake, n3ysumajyhm ciy-
4aj Kopernaryje nsMehy camoepMKacHOCTY U COLMjaTHOT aHTa)KOBama ca Kojlerama,
Koja je 6uma cmaba (r= 0,12, p < 0,001).

Ta6ena 2: [leckpuIITUBHY [IOKa3aTe/bl 1 MaHU(pECTHe KOpenaluje
nsmeby ncnnruBanux Bapujaban

1 2 3 4 5 6 7 8 9 10
1.TB - 0,87 0,90 0,13 0,19 0,26 0,25 0,31 0,25 0,21
2.1y - 0,90 0,15 0,27 0,27 0,29 0,32 0,27 0,23
3. UC - 0,14 0,20 0,24 0,23 0,27 0,20 0,15
4.CE - 0,36 0,33 0,29 0,12 0,27 0,29
5. I1PY - 0,54 0,36 0,23 0,33 0,41
6. 110 - 0,47 0,39 0,54 0,50
7.EA - 0,61 0,82 0,72
8. CAK - 0,66 0,59
9. KA - 0,79
10. CAY -
AC 3,80 3,86 3,94 7,17 3,92 4,21 6,16 5,99 6,34 6,29
(@)1 0,93 0,91 0,92 1,24 0,59 0,48 0,91 0,83 0,80 0,81
Mun 1,00 1,00 1,00 2,33 2,00 1,50 1,50 2,50 1,00 2,75
Maxkc 5,00 5,00 5,00 9,00 5,00 5,00 7,00 7,00 7,00 7,00

Hanomena. I'B - rpabemwe Busuje, VIV — nHMBUAyanIn3oBaHo yBaxkaBamwe, VIC — HHTe/IeKTyaTHa CTH-
mynanuja, CE — camoedukacHOCT HacTaBHMKa, [IPY — noBepeme HaCTABHMKA Y POAUTE/bE U YUCHIUKE,
1O - noteHuupame obpasoBama, EA — emoronanto anraxosamwe, CAK - colmjaHO aHTa)KOBambe:
Kostere, KA — KOTHUTMBHO aHTakoBamwe, CAY — collMjaHO aHTa)KOBambe: YYeHUIIN

Cse Kopefaluje Cy 3Ha4ajHe Ha HUBOY p < ,001.

Jla 61cMoO TecTMpany XMUIOTe3e, CIIPOBeJieHa je aHanmM3a Mefiujalyje ca TATeHTHUM
Bapujabmama (Cnmka 1). [TpeTrioctaB/beHN MOJIETI je MMAo 3a0BOJbaBajyhe carame
ca mopmanuma: Y-B x* = 1750,386, df = 884, p < 0,001, CFI = 0,924, TLI = 0,919,
RMSEA = 0,053, 90% CI [0,049, 0,057] n SRMR = 0,073. Cnuka 1 okasyje gobujete
CTPyKTypanmHe ofHoce n3Mel)y maTeHTHUX KoHCTpyKaTa. Tpancdopmarmono mupep-
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CTBO OWMJIO je MOSUTMBHO IOBe3aHO ca camoedukacHomhy HactaBHuKa (B = 0,163,
SE = 0,060, p = 0,006), moBepemeM HaCTaBHUKA y poauTesbe U yuennke (f = 0,217,
SE = 0,054, p < 0,001) u ca moteHumpamem obpasosama (f = 0,249, SE = 0,060, p <
0,001). Ha Crinim 1 Mo>ke ce BuzieTH fia je TpaHCPOPMAIIOHO JIUEPCTBO 06jacHIIIO
Mayu npoueHat (of 2,7% mo 6,2%) BapujaHCe KOMIIOHEHTM aKaJleMCKOT ONTYMMU3-
Ma HaCTaBHMKA. Y CTAHOBWIN CMO [ia TIOBepetbe HACTaBHMKA Y POANTE/be M YIeHMKe
MIMa O3UTKBaH eeKaT Ha aHraxoBame ydeHuka ( = 0,218, SE = 0,067, p < 0,001) n
Ha OTeHIMpatbe obpasosama (f = 0,537, SE = 0,131, p < 0,001). CynpoTHO 04eKn-
BamlMa, eekaT caMoepKaCHOCTY HACTaBHMKA Ha aHTa)KOBalbe HAaCTaBHMKA HUje
6uo cratucTryky 3Havajan (P = 0,087, SE = 0,077, p = 0,145) HaKOH KOHTPO/IUCAkbA
TpaHCcOpMAIMOHOT JIUJEePCTBA U Apyre JiBe JUMEH3Mje aKaJleMCKOT ONTHMM3MA.
TpancdopmanmoHo nugepcTBo 6mno je Takohe AMPEKTHO MOBE3aHO Ca aHTAXKO-
BarbeM HacTaBHUKa (B = 0,098, SE = 0,061, p = 0,036), naxo oBaj ofHOC Huje 6110 jak.
Edexar nona HactaBHMKa HIje 610 cTaTucTyKy 3Ha4ajaH (B = 0,361, SE = 0,216, p
=0,094), mTo ykasyje Ha TO ia Huje OM/IO 3HAYAjHUX pas3/IMKa Y HUBOY PaJHOT aHTa-
JKOBama 13Mely HacTaBHUKA PasIMuNTOr MOJIA.

Cnuka 1: Jlujarpam TeCTMPaHOT MOJieNa Iy Tambe
(IpuKasaHM Cy caMo CTPYKTYPATHU OFHOCH)

0,098
EMOIHOHATHO
aETAEOBAEE

B=0027

CamoedEracrOCT

Tpalieme Emsmje

0,916

0,087
0973 0,163= Comsame

SHTAEOBIMmE. KOETE

HEIHEEIyaTHI0E2HD
VBamABame

Tpaacopuamios0 02177

Mosepeme nacrammz) | ) cune
THEIEPCTBO -

\V POTHTE®S H YISHEEE,

0986

0,249+**
0985 053745 Korssrsesoe
0919 aETamoBEEe

HETenextyama
cTEMyTaEja

Totemmpame
oGpasoBama

0,361

Commjamso
EET2EOEARE: YISHAIE

Hanomena. 360r naxie MHTepIIpeTalyje, IpUKasaH je HeCTaHAAPAN30BaHM e(eKaT II0/Ta HACTABHMKA.
*p <0,05* p<0,01;*** p <0,001.

Ila 6u ce pobume pobycTHe MpolieHe MHAMPEKTHUX edeKara TpaHCPOPMAIMOHOT
JMAEePCTBa Ha AHTKOBalbe HACTaBHUKA, KPO3 IUMEH3Hje aKaJeMCKOT ONTUMNU3MA,
npuMemeHa je Mmeroia MonTe Kapio ca 20000 moHOBHUX y30paka. [lo6ujenn pesyi-
TaTy NpuKasanu cy y Tabemu 3.
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Ta6ena 3: Monre Kapro ananusa nHpupekTHUX edpexara TpaHCHOPMAIIVIOHOT
NMMAEepPCTBA Ha aHTA)KOBabe HACTAaBHIUKA ITyTeM IMMeH3Mja aKaJleMCKOT
OINITMMM3Ma HaCTABHMKA

e oo spemocr  nonepens.
CaMOG(i)I/IKaCHOCT 0,014 0,194 -0,005 0,040
IloBepeme y poguTebe 1 yueHMKe 0,047 0,004 0,020 0,083
IMoTenypame 06pazoBarma 0,134 0,000 0,073 0,204

Kao mTo ce moxxe Bupietu y Tabenu 3 nnaupextHu edpekat TpaHcHOPMAIOHOT /-
lepCTBa HAa aHTAKOBae HACTABHMKA IOCPENCTBOM CaMOe(UKACHOCTY HaCTaBHMKA
HIje 6110 cTaTUCTUYKM 3HadajaH. C ipyre cTpaHe, MHAMPEKTHN edeKaT TpaHcop-
MAI[MOHOT JINJIePCTBA KPO3 ITOBEperhe HACTABHUKA Y POAMTEhE U yIeHNKe 610 je
CTaTUCTUYKY 3HauajaH. Edexar meamjamnuje Kpos moreHnmpame ob6pasoBama je Ta-
kobe 610 cratucTruky 3sHa4ajaH. OBaj pesyaTaT MMIUIMLIMPA A TPAaHCPOPMALIVOHO
ANAEPCTBO y HIKOJIaMa JOIIPMHOCK HACTABHNYKOM IIOTEHIIMPalby o6pa3OBaH>a, IITO
TOBOZAM [0 BUUIIET HMBOA aHTa)KOBakha HACTaBHMKA. Y KyIIaH MHAVPEKTHN e(i)eKaT ([3
= 0,195, SE = 0,061, p < 0,001), xoju ce cacToju of Tpu crenUpIIHA MHAVPEKTHA
edexra, Takobe je 610 craTMCTHMUKM 3HadajaH. KoHauHO, yKymaH edekaT TpaHC-
dopmaroHor mepcTBa 610 je CTaTUCTIYKY 3HavajaH (B = 0,294, SE = 0,070, p <
0,001). YkymHa objalmeHa BapujaHca aHTa)KOBakba HaCTABHUKA M3HOCUIA je 41,8%.

B OMCKYCHJA

OcHOBHa CBpXa OBe CTy[Vje OJHOCHIA Ce Ha MOJelloBabe offHOca n3Meby TpaHc-
(bopMaIOHOT TMAEPCTBA, aKa/leMCKOT ONTUMI3Ma HACTABHUKA U aHTa)KOBamba Ha-
CTaBHIKA Y MKO/ICKOM cucteMy y Cp6uju. lobujeHn pesynTaTu Cy y cariacjy ca uc-
IMUTUBAHUM MOJIEJIOM OfHOCa u3Mel)y OBUX KOHCTpyKaTa. Y HacTaBKy OBOT Ofie/bKa
6uhe pasMoTpeHU ITaBHY Ha/asy OBe CTyAuje.

Haume, ycTraHOB/bEHO je [ja mMocToju MO3UTKBaH edekar TpaHcdopmalmo-
HOT JIMJepCcTBa Ha caMoe(MKacCHOCT HAaCTaBHMKA, IITO je Y CKIaAy ca pe3yaTaTu-
Mma nperxopuux cryanja (Li & Liu, 2020; Polatcan, Arslan, & Balci, 2021) xoje cy
peannsoBaHe y IPYTMM HAI[MOHAJIHUM KOHTEeKCTUMA. Jmak, Tpeba MMaTu y BUAY
fla CMO IOLUIM [10 MPWINYHO Maje BennuuHe edekra. Vrinena ma gpyru moge-
M JIUJiepCTBa y IIKOMM, KAao LITO Cy HacTaBHMYKO nupepctso (Li & Liu, 2020)
u neparouko nugepcrso (Liu, Bellibas, & Gumiis, 2021), nmajy Behu edexar Ha
caMoedMKacHOCT HacTaBHMKA. OBO je pasyMHO O4eKMBaTH, ¢ 003MPOM Ha TO fia
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caMOoepVKaCHOCT HACTaBHUKA IPENCTaB/ba CaMOIIPOLEHY JNYHUX CIHOCOOHOCTU
yTHUIIaka Ha y4erbe YYeHMKa.

Jeman op Hayasa yryhyje Ha To Aa je TpaHC(OPMAIMOHO INAEPCTBO IO3UTUBHO
II0OBE3aHO Ca II0BepeheM HaCTaBHUKA Y poanTe/be U yueHMKe. Komiko HaM je mosHa-
TO, He II0CTOje Ipyre KBaHTUTATMBHE CTyAUje KOje CY eKCIUTMIUTHO QOKyCHUpaHe Ha
edexaT TpaHCHOPMALVIOHOT JIMAEPCTBA HAa OBY AMMEH3I)y IOBeperha HaCTaBHMKA.
Tuen n Yan (Thien & Chan, 2022) cy HaBenu Hewto Behu edekat gucTpubyupasor
JIMfIepCTBA Ha OBY KOMIIOHEHTY aKaJIeMCKOT ONTMMM3Ma HacTaBHuKa. C 0631pom
Ha TO Jja CMO MOJIe/IOBa/IM TPaHC(OPMALMOHO NMNIEPCTBO KAO XVjepapXujCcKyu KOH-
CTPYKT, HIICMO 6umn y MoryhHOCTHM fa mpeHTHUKYjeMO Koja Off AUMeH3Mja TPaHC-
dopmaroHor maepcTBa npepsubha moBeperme HACTABHIKA y POIUTE/bE U YUCHMKE.
Mebyrum, Can u JIntyp (Sun & Leithwood, 2015) cy y cBojoj MeTaaHa/mmsm oTKpu-
NN Ja je TOHAIame JIujepa OPMjEeHTICAHO Ha Kpeupame IIpaBalla pa3Boja IIKOJIe
cmabo 1oBe3aHo ca IIoBepembeM HacTaBHUKa y Apyre. OBy Hajasy ynyhyjy Ha 3ak/py-
YaK fla MTHAMBUJYaIM30BaHO yBa)kaBame 1 MHTE/IEKTya/THa CTYMYy/Ialllja BUIIE [O-
IPMHOCE [T0Beperby HACTaBHMKA Y POJMTE/bE M YICHUKE.

JemaH of K/byYHUX Hajasa OBe CTyAuje je fa je TpaHCHOPMAIMOHO TUAEPCTBO
IO3UTUBAH IIPEAMKTOP IOTeHIpama obpasoBaba. CBe Tpu AMMeHsMje TpaHchOop-
MaIYIOHOT upepcTsa (Tj. rpaherme BU3sMje, MHAMBUAYaTM30BaHO yBaXKaBarbe 1 UH-
TeJIeKTya/IHa CTUMYJIalyja) MOTY MIMaT! Ba>KHY YJIOTY Y CTBapamby IIKOJICKE K/IMMe Y
OKBMPY KOje ce MCTUYe aKafieMCKo nocTuruyhe yuennka. Tpanchpopmanonn nnpe-
p¥ MOTY Jia MHTETPUIIY BICOKA aKafleMCKa O4eKMBamwba y BU3M)Y LIKOJIE, a 3aTUM fid
CTUMY/IMIIY HaCTaBHMKE Jja TeXe HIUX0BOj npuMeHn. OBO TyMaderbe je MOp>KaHo
HemaBHOM MeTaHanu3oM (Liebowitz & Porter, 2019) koja je okasasa ia IoHalIama
AVpeKTOpa LIKOJIe, KOja Cy Ba)kHa 3a 0oO0/bIIame IIOCTUTHYha yueHNKa, He Crlafajy
y ZOMeEH IeJJaroLIKOT TMAIePCTBa y yKeM cMucty. KoHauHo, eMImpujcky JoKasu 1mo-
Kasyjy Aa TpaHcOpMAIMOHO INAEPCTBO MMa MOTEHIMjasl la yTUYe Ha aKaJeMCKO
nocturayhe yyennka (Li & Karanxha, 2022).

CynpoTHO HaIllMM OYeKVBambMMa, HICMO YTBPAWIN Jia TIOCTOj1 3HAaYajaH Ofi-
Hoc n3meby camoedukacHOCTU 1 aHra)KoBarma HacTaBHMKA. OBaj Halas Moxe 6uTH
VHTepIpeTHpaH Ha HEKONIMKO HauyHa. [IpBo, y HEKMM Off IPETXONHNUX CTYAUja, Y
KOjUMa je YCTaHOBJ/bEH II03UTMBAH OFHOC M3Mely OBMX KOHCTPyKaTa, aHTa)KOBambe
HACTaBHMKA je pyradnje olepalioHaIN30BaHO 1 MEPEHO 1 Y30paK Cy YMHWIN KaH-
mupaty 3a HacTaBHMYKY npodecujy (Dicke, Stebner, Linninger, Kunter, & Leutner,
2018). Ipyro, y nperxoguuM ucrpaxmpamuma (Granziera & Perera, 2019; Yerdelen
et al., 2018) je yrBphen manu edexar caMoedMKaCHOCTV Ha aHTa)KOBalbe HACTaB-
H1Ka. HemaBHO peannsoBaHO JTOHIUTYAMHANIHO MCTpaxuBamwe (Buri¢, Zuffiano, &
Lépez-Pérez, 2022), y KoM Cy mpuMereHe cOQUCTUIMPaHe CTaTUCTUYKE METOJe,
II0Ka3aJIo je Jja aHTa)KOBalbe HaCTaBHMUKA IpefBuha caMoeKacHOCT Mako Taj ede-
KaT Hije Benukn. Konauno, Heke crynuje (Li et al., 2022) yka3yjy Ha To [ja je OZHOC
nsMeby aHra)koBara HaCTaBHUKA ¥ CaMOe(UKACHOCTY MTOCPENOBAH aKTUBHOCTIMA
KOje HaCTaBHMIM 00aB/bajy y JOMeHY IIpodecroHaIHOT pasBoja.
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IToBepemwe HaCTaBHMKA y POAMUTE/bE U YUEHUKE MPECTAaB/balIO je CTATUCTUIKA
3HayajaH IPEeIMKTOP aHIaKOBaba HACTaBHMKA. Y KOHTEKCTY IPUMEHhEHOT UHCTPY-
MEHTa, TI0BEeperbe Y YUCHUKe Ce OJHOCU Ha OIIILITe OBepelbe, OXpabpuBambe YUeHN-
Ka, BePY Y BJIX0Be CIIOCOOHOCTM 11 OYeKMBakbe BICOKMX TOCTUTHYNA, TOK ce AuMeH-
3Mja IOBepema y POANTe/be OFHOCY Ha OIIIITE IIOBEPEHe Y POANTE/bE M padyHarbe
Ha ITOJIPLIKY popnTesba. Takobe, 0Baj Hamas je y CKIafy ca CTyAMjOM KOjy je CIIpOBeo
I'yn6axap (Giilbahar, 2017).

Cnenehn BakaH pe3y/nTaT aKTyelTHOT MCTPaXMBama TH4Ye ce OffHoca usMeby
HOTEHIMpamba 00pa3oBama 1 aHTaKOBamba HacTaBHUKA. JJoOMjeHM pesynratu cy
IOKasa/aM Ja Cy HAaCTaBHUIM KOjU MIMAajy BMINM HMBO IIOTEHLMpama obpasoBama
CKJIOHUjY aHT@XXOBamwy y cBoM pany. Hekn nayunnim (Skaalvik & Skaalvik, 2013)
Cy TIOKas3a/IM Jla HAaCTABHMYKA OpMjeHTalja Ha IM/beBe OB/IafjaBama npeasuha mo-
TUBaLMjy y Be3U ca paZioM, 4Mja je jefHa AMMeH3Mja aHraxosame. Hamm pesynratu
ce MOTY TYMa4MTH TaKo fia TI0Ka3yjy /ia IOCTaB/babe BUCOKNUX, a/lv ofroBapajyhmx
aKaJleMCKIX O4YeKJ/Bamba 3a YUeHNUKe, JOBOAMU [0 BUIIET HUBOA PaJHOT aHTXKOBamba
HacTaBHMKA. Jlakiie, y CKIaJy ca O4€KMBaIb/IMa, YCTAHOBJ/bEHO j€ Jla je MOTEeHIPpabe
o6pas3oBama IO3UTHBHO IIOBE3aHO Ca AHTa)KOBambeM HaCTaBHMKA.

JlobujeHn pe3ynTaTyi Cy y CarIaCHOCTH Ca XMUIIOTE30M Jja TPaHCPOPMALMOHO
JIMMIEPCTBO MMa JVIpeKTaH edeKaT Ha aHTaKoBame HacTaBHMKA. OBaj Hamas je y
CKIIafy ca TeopujoM 3axmesu Ha nocny-pecypcu (Bakker & Demerouti, 2017), koja
IPETIOCTaB/ba Ja je TPAaHCPOPMALMOHO TMAEPCTBO jeflaH Off KOHTEKCTYalHUX pe-
Cypca Koju MO)Ke ITO3UTHBHO Jla yTU4e Ha aHra)KOBame HacTaBHMKA. Y mopehemy
ca paHUj!M UCTpaXMBambUMa OffHOCA M3Mely ayTeHTMYHOT NMupepcTBa JUpPEKTOpa
IIKOJIe ¥ aKafleMCKOT onTuMusMa HacraBHuKa (Alazmi & Al-Mahdy, 2022), ycra-
HOBWIV CMO Jia TIOCTOjy Mambu edeKkaT TpaHcHOpPMAIMOHOT IujepcTBa. Pesynraru
O IVpeKTHNUM edeKTuMa TpaHCHOPMALMOHOT TUEPCTBA Ha aeKTUBHO-MOTUBAIIN-
OHe KapaKTepUCTUKe HaCTaBHMKa Hucy KoHauyHn. Ha nmpumep, Hucen u capagauim
(Niessen et al., 2017) cy yrBpannm fa TpanchOpMaLioOHO TN/IePCTBO HeMa AMPeKTaH
edekaT Ha pa3BOjHO HAIpe[jOBalbe HACTABHMKA KOje je MEPEHO TPU Mecella KacHIje.
Moryhe je ga ogHoc n3mehy TpancopMaroHOT TNEPCTBa M PAJHOT AHTAKOBabA
HACTaBHMKA 3aBUCH Off APYTUX Bapyjabiu, Kao MITO Cy eMOL[MOHATHA UCL[PIUbEHOCT
HactaBHuKa (Niessen et al., 2017), HuBo HacTaBe (OCHOBHA y OJJHOCY Ha Cpeiby
IIKOJTy) 1 ayTOHOMMja HaCTaBHUKA.

BaskaH Hajas oBe cTyzuje yryhyje Ha To a TpaHCPOPMALMOHO INIEPCTBO CBOj
edexar Ha aHra)KoBarme HACTABHUKA ITOCTVDKE IEIVIMUYHO IIPEKO IBe KOMIIOHEHTe
aKajleMCKOT ONTMMN3Ma HacTaBHMKA. KOHKpeTHO, Hallla aHa/IM3a je OKasasa fia je
crienduyan MHAMPEKTaH edeKaT TpaHCPOPMAIVIOHOT TUEePCTBA Ha aHTAKOBalbe
HAaCTaBHMKA KPO3 KOMIIOHEHTY IOTEHIpama oOpas3oBama OMO jauym Hero Kpos
HOBepelbe HaCTaBHMKA y poAuTesbe U ydeHuKe. CyIpOTHO OYeKVBamlMa, edeKaTt
Meznujanyje caMoeMKaCHOCTY HACTaBHMKA HMje OMO CTATUCTUYKY 3HavajaH. OBK
Haja3y omoryhasajy meTa/bHujy cnmky MebyonHoca naMehy ncnmutuBanmux KOHCTpPY-
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kata. C TMM y Be3M, Hallla CTyAyja IpOUIMpyje HocTojehe 3Hame 0 MeXaHM3MUMa
IIPEKO KOjUX IIKOJICKU JIM/IEPU MOTY /la YHAIIpeJle aHTa)KOBakbe HaCTaBHMKA.

B 3AKIbYHUM

['TaBHM JOTIPMHOC OBE CTyZAMje OHOCK Ce Ha IIPY>Karbe YBU/a Y IOCpefjoBaHe Iy Te-
Be Of] TPaHC(HOPMAIMOHOT IN/IePCTBA IO aHTAKOBaba HACTaBHMKA KPO3 aKafIeMCKI
OITMMIU3aM HacTaBHMKA. [JoOMjeHN pe3ynTaTy Cy MoKasamy Aa TpaHCPOPMAIMOHO
JIMIEPCTBO VIMA IOTEHIMjal ja IPBEHCTBEHO MHAUPEKTHO yTMYe Ha aHTa)KOBambe
HacTaBHMKa. CTora je Ba)KHO Jla IIPOrpaMyl IIpUIIpeMe U IpodecuOHaTHOT pa3Boja
IIKOJICKVIX JIMfiepa cafipyke Mojien TpaHchopMalmoHor nupepcrsa. Takobe, 6mmo 6u
KOPJVICHO Jja NIpOIleHa TPaHC(POPMAIMOHOT IMAEPCKOT MOHALIAba, OPeN OLeHN-
Bama APYTYX KOMIIETeHIIUja, Oy/e cacTaBHY Jieo 1300pa UpPEKTOpa IIIKO/IA ¥ APYTUX
Jmziepa y MKOJIM.

OsBa cryauja omoryhaBa IIKOJICKMM MAepuMa IpaKTUYHE CMEpHUIle 3a I10-
OoJpIIarbe aHTAKOBaba HACTaBHUKA. [JoOMjeHN pe3yaTaTy YKasyjy pyKoBOAMOLIMa
IIKOJIa fa je oTpebHO f1a ce GOKyCHpajy Ha MOoTeHIMpambe obpasoBama 1 usrpabhu-
Bambe II0BePerba HACTABHIKA Y POJMTE/bE U YIeHMKe. VIako HUCMO IPOHANIIN JOKa-
3e 1a TpaHC(OPMAIMOHO NAIEPCTBO IIyTeM CaMOepMKACHOCTI HACTaBHUKA yTHUYe
Ha aHTa)XOBame HACTaBHNUKA, TO CBAaKaKO He 3HAYM Jla AMPEKTOPU LIKOo/Ia Tpeba a
UTHOPUIIY caMOe(UKAaCHOCT HacTaBHNUKA. CaMoepMKaCHOCT HaCTaBHUKA je Ba)KaH
npenuKTOp KBamuTeTa HacTaBe (Buri¢ & Kim, 2020) u jefHa o7y MOTMBAIIIOHNUX Ka-
PaKTepUCTMKa HaCTAaBHNKA Ha KOje JIMAepH y IIKO/IaMa MOTY Jia yTUYY.

OrpaHnyema u npenopyke 3a 6ynyha ncrpakupama

JIOHIMTyIMHATHO MCHNUTUBambe ofHoca m3Meby TpaHcdopMaioHOr MIepcTBa,
aKafIeMCKOT ONTMMM3Ma JM aHTa)XOBalba HACTaBHMKA oMoryhmmo 6m 6obe pasy-
MeBambe IpaBlia ¥ CHare ogHoca nsMeby oBux xoHcTpykara. Takobhe, moryhe je fma
Cy HAaCTaBHUIM JaBaIM APYLITBEHO HOXKe/bHE OfITOBOPE U Jla HUXOBE OLleHe HUCY
006jeKTVBHO Offpa)kaBajie IIOHAIIake JYPEKTOPa 1 TIOMONHMKA AMPEKTOpa Y BIXO0-
BUM IIKOaMa. 360r Tora 6u 6110 KopucHo ja ce yoyayhe ucnnrajy nepueriuje
IIKOJICKMX JIMfiepa M Kopejalyje caMOIIpOlieHa IIKOJICKMX JIMJepa ca IpolieHaMa
HacraBHUKa. [Topey Tora, noppxasamo npenopyky Crok u capaguuny (Stock et al.,
2022) na je moxxe/pHO denthe KOpUCTUTK 00jeKTMBHE Mepe MOHAIIAba INepa, Kao
IITO Cy AY>KMHA BpeMeHa IIPOBEIeHOT Y HeKOj aKTVBHOCTY VJIY Y4eCTA/IOCT Pasiiv-
4nTUX 00/IMKa MOHaIama. [Ipyra mpemnopyka 3a 6yayha mcrpakusama OJHOCK Ce
Ha IIPUMEHY TeXHVKa MOJIe/IoBaba Ha BUIIIe HIMBOA, KOje 61 oMoryhmiie pasyBajame
edexaTa TpaHCHOPMAIMOHOT TMIEPCTBA HAa aHT'A)KOBakbe HaCTaBHMKA Ha OpraHM3a-
IIMIOHOM (IIIKOJICKOM), TYMCKOM U MHAVBU/YalTHOM HUBOY.
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ABSTRACT

Although the construct of teacher engagement is acknowledged as important for positive
student and teacher outcomes, evidence about its determinants is still scarce. The main
aim of this study was to investigate the relationships between transformational leadership,
dimensions of teacher academic optimism (i.e., self-efficacy, teacher trust in parents and
students, and academic emphasis), and teacher engagement. Data obtained from 420 primary
and lower secondary school Serbian teachers were analyzed by utilizing structural equation
modeling with latent variables. The results revealed that transformational leadership has
positive effects on all dimensions of teacher academic optimism. Transformational leadership
was directly associated with teacher engagement, although this relationship was not strong.
Also, transformational leadership was linked to teacher engagement indirectly, via teachers’
trust in parents and students and academic emphasis. The present study suggests that
transformational leadership plays an important role in enhancing teacher engagement.
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Therefore, by strengthening transformational leadership in the school, the engagement of
teachers is likely to be improved.

Key words:
transformational leadership, teacher academic optimism, teacher engagement, primary and
lower secondary school, structural equation modeling.

I INTRODUCTION

In recent decades, educational systems around the world have been reformed and
are increasingly focused on improving effectiveness and equity. Analyzing the
factors influencing educational reforms, the researchers concluded that teacher
motivation and engagement have a key role in efforts aimed at school improvement
(Alazmi & Al-Mahdy, 2022; Honig, 2004). Moreover, the COVID-19 pandemic
has shown that teachers are a key and irreplaceable factor on which education
rests and that in the long run education is not sustainable as a self-directed activity
(Hargreaves, 2021).

Affective-motivational characteristics are a crucial segment of teachers’
professional competencies (Blomeke & Kaiser, 2017). Since teacher academic
optimism (Beard, Hoy, & Woolfolk Hoy, 2010) and work engagement (Granziera
& Perera, 2019) are recognized as influential motivational beliefs of teachers, it is
important to investigate their determinants. This paper investigates a model of the
relationships between school leadership, teacher academic optimism, and teacher
engagement. This study seeks to overcome several limitations of previous research
in this area. First, little is known about the relationship between transformational
school leadership and teacher engagement. Second, teacher engagement is often
measured using instruments that do not take into consideration the specifics of the
teacher’s role. We emphasize that teachers differ from employees in other sectors
and that teacher engagement is a specific construct (Yerdelen, Durksen, & Klassen,
2018). Third, academic optimism has often been treated as a global construct
which precludes understanding the antecedents and effects of its individual
dimensions. Finally, in previous research, the mentioned constructs have been
investigated as manifest, and their relationships have not been modeled by taking
measurement error into account. In the current study, we decided to use latent
variable modeling in order to more accurately assess the relationships between the
examined constructs.
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I CONCEPTUAL FRAMEWORK

Serbian School Context

In the last two decades, the Serbian school system has been marked by intensive
reform processes. Some of the most important changes introduced into the education
system concern the mandatory professional training of teachers, the introduction of
inclusion in schools, and mandatory pre-school education for a year before starting
primary school. These initiatives have not always led to expected results, because
they were mainly directed in a top-down fashion, without the active involvement
of teachers as key agents of educational reforms (Hebib & Ovesni, 2019). Research
has shown that teachers are dissatisfied with the level of income and the volume of
administration that accompanies their job, which further erodes their dedication to
teaching (Simi¢, Mladenovi¢, & Stojkovi¢, 2015). Young people tend to not opt for
a teaching profession and many places at teacher-training colleges remain vacant
(Maghnouj et al., 2020). Additionally, research indicates that teachers who work in
inclusive classes are under increased professional stress (Vuleti¢ et al., 2018).

The education system in Serbia can be characterized as centralized, since the
curriculum and educational standards are prescribed by the Ministry of Education,
Science and Technological Development. One manifestation of the centralization
of the Serbian education system is the appointment of school principals by the
education minister (The Law on the Fundamentals of the Education System, article
123). Although the position of school principal has not yet been professionalized, the
current educational policy indicates the recognition of the role of school leadership
in Serbia. Standards of competencies for principals of educational institutions (Official
Gazette RS, No. 38/2013) were adopted in 2013. Based on this document, the
Rulebook on the training program and taking the license exam for the principals of
educational institutions was adopted in 2018 (Official Gazette RS, No. 63/2018). This
rulebook prescribes mandatory training for principals selected to the position. The
length of the training depends on the previous experience of the candidate, their
previous education, and the achieved results of the candidate’s school on external
examination.

The role and functions of school leadership depend on the characteristics of
the context (Hallinger, 2018; Leithwood, Sun, & Schumacker, 2020). For example,
socio-cultural values influence how school principals allocate work time to different
leadership activities (Hallinger, 2018). In Serbia, according to the Rulebooks on
criteria and standards for the financing of an institution that performs the activity
of primary/secondary education (Official gazette RS, No. 115/2020 and 93/2022),
every primary school with at least 32 classes and every secondary school with at least

163



164 | STEFAN NINKOVIC, DEJAN DORDIC AND STANISLAVA OLIC NINKOVIC

24 classes are eligible to have an assistant principal, who is usually in charge of the
school’s pedagogical activities. This implies that principals are typically not involved
in the activities of monitoring and supervising teaching. On the other hand, Serbian
principals see their tasks primarily in the domain of creating a healthy and stimulating
environment for learning (Teodorovi¢ et al., 2020). The findings of international
research (Liu, Bellibas, & Printy, 2018) indicate that principals and teachers in Serbia
believe that the practice of distributed leadership is developed in Serbian schools.
These findings agree with the current educational policy environment, which
prioritizes the formation of different school teams that are responsible for various
aspects of school functioning (Law on the Basics of the Education System, article
130).

Conceptualization of Teacher Engagement

Work engagement can be defined as “a motivation concept that refers to the voluntary
allocation of personal resources directed at the range of tasks demanded by a particular
vocational role” (Klassen, Yerdelen & Durksen, 2013,2013: 34). It is a relatively stable
dimension that includes both trait-like and state-like components (Wang, Zhang,
& Zhang, 2022). Increasing evidence indicates that teacher engagement is related
to desirable teacher outcomes. For example, contemporary research suggests that
teacher engagement is related to job satisfaction (Granziera & Perera, 2019) and self-
efficacy (Buri¢, Zufliano, & Lopez-Pérez, 2022; Dicke et al., 2015; Li, Liu, Chen, &
Yao, 2022). In addition to that, some researchers recently reported that this construct
is also relevant for student outcomes. For example, empirical evidence indicates that
teacher engagement predicts the quality of teacher-student relationships (Soininen,
Pakarinen, & Lerkkanen, 2023). One Chinese study revealed that work engagement
mediates the relationship between a teacher’s emotional intelligence and student
achievement (Wang, 2022). However, scholars have conceptualized and measured
teacher engagement in different ways during the examination of its antecedents and
outcomes.

In contemporary literature, there are two main models of teacher engagement.
According to one model, teacher engagement is similar to the work engagement of
any other employee in an organization. This model assumes that there is no significant
distinction between the work engagement of members of different professions (e.g.
teachers and school counselors), and work engagement is described by dimensions
that are universal for all professions, such as willingness to work (dedication),
ability to work (vigor) and absorption (Bakker, Albrecht, & Leiter, 2011; Skaalvik &
Skaalvik, 2016). Schaufeli et al. (2002) developed the most influential universal work
engagement model. From this model was derived the Utrecht Work Engagement
Scale (UWES), an instrument that has been widely used in teacher research. However,
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the profession of a teacher is specific and includes various tasks, such as instruction,
nurturing and providing social and emotional support, cooperation with colleagues,
and classroom management (Borup, Graham, & Drysdale, 2014). Starting from this
thesis, Klassen, Yerdelen, and Durksen (2013) proposed a model of teacher work
engagement that includes the specifics of teaching work.

The model proposed by Klassen, Yerdelen and Durksen (2013) looks at teacher
engagement from three dimensions: cognitive-physical, emotional, and social.
The cognitive-physical dimension refers to the degree to which teachers use their
cognitive and physical resources in work-related tasks. The emotional dimension
refers to positive feelings that the teacher has towards work and performing work-
related tasks, such as enjoyment and excitement. The social dimension of teacher
engagement is based on the specificity of the teacher’s job of establishing relationships
with students, colleagues, and students’ parents. This job specificity of establishing
relationships with other people is not found so often in other professions (Klassen,
Yerdelen & Durksen, 2013; Perera, Vosicka, Granziera, & Mcllveen, 2018; Wang,
Zhang & Zhang, 2022). It is precisely the social dimension of work engagement
that separates the engagement of teachers from the work engagement of many
other professions. This model is integrative because it incorporates the knowledge
obtained by studies of work engagement with the knowledge obtained by research
on teacher-student relatedness (Perera et al., 2018).

Transformational School Leadership

Transformational leadership is one of the most well-known concepts in the field of
leadership. The most influential transformational leadership model was developed by
Bass (Bass & Riggio, 2006), according to which transformational leaders demonstrate
integrity (idealized influence), motivate followers (inspirational motivation), take
into account the needs and abilities of followers (individual consideration) and
encourage followers to be creative in a professional context (intellectual stimulation).
In the last three decades, this model has been frequently researched in various fields,
including education.

Leithwood and his colleagues (Leithwood & Jantzi, 2005; Leithwood & Sun,
2012) possibly have the greatest merit for introducing the concept of transformational
leadership to the field of educationalleadership. Although transformationalleadership
in educational settings has primarily been investigated in Western contexts, the last
20 years have seen the internationalization of research on this model of educational
leadership (Berkovich, 2018). Nevertheless, educational scholars have defined this
construct in different ways and used different approaches that partially overlap. In
this study, we utilize the conception developed by Geijsel, Sleegers, Stoel and Kriiger
(2009) according to which the three basic dimensions of transformational leadership
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are vision building, providing individual consideration, and intellectual stimulation
(Geijsel et al., 2009; Moolenaar, Daly, & Sleegers, 2010). Vision building concerns
the degree to which the leader formulates a shared vision of the school’s future and
connects it to the day-to-day functioning of the school. Individual consideration
includes recognition and appreciation of differences between teachers. Providing
intellectual stimulation represents the creation of conditions for the continuous
professional learning of teachers (Moolenaar & Sleegers, 2015; Thoonen et al., 2011).
It is important to note that this conceptualization of transformational leadership
does not include the dimensions of idealized influence and inspirational motivation,
which are recognized as problematic in contemporary literature. Specifically, these
two components are included in the concept of charismatic leadership, and their
exclusion prevents the overlapping of transformational leadership and charismatic
leadership constructs (Stock et al., 2022).

Regardless of the existence of different conceptions of transformational
leadership, previous research has accumulated knowledge about its positive effects
in educational settings. For example, Li and Karanxha (2022) analyzed studies of the
effects of transformational leadership on student achievement in the period 2006-
2019. These authors revealed that eight of the 14 analyzed studies had found that this
model of educational leadership was significantly, directly or indirectly, related to
student achievement. Recent research indicates the existence of interaction between
transformational leadership and instructional leadership in schools (Bellibas, Kiling,
& Polatcan, 2021; Kwan, 2020). For example, Bellibas, Kiling and Polatcan (2021)
provided evidence that the strength of the effects of instructional leadership on
teachers’ practice depends on the presence of transformational leadership.

In contemporary literature, there is a well-established opinion that the effects
of educational leadership on student outcomes are mediated by variables that are
more directly related to teaching and learning (Leithwood et al., 2020). The central
role of school leaders is to influence the various components of teacher competence,
which then affect student outcomes. Furthermore, Leithwood et al. (2010) argue
that identifying the mechanisms through which school leadership operates can
provide helpful guidelines for practice improvement. In this paper, the focus is
on transformational leadership and its relationships with the motivational and
emotional competencies of teachers.

Teacher Academic Optimism

Teacher academic optimism is a construct that consists of a teacher’s sense of
efficacy, trust in parents and students, and teacher academic emphasis (Beard, Hoy,
& Woolfolk Hoy, 2010). Teacher self-efficacy can be defined as teachers’ assessment
of their own abilities to achieve desired results related to student engagement and
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learning (Tschannen-Moran, Woolfolk Hoy, & Hoy, 1998). A trusting relationship
includes feelings of benevolence, reliability, competence, honesty and openness
(Goddard, Tschannen-Moran, & Hoy, 2001). A trust-based learning environment
encourages students to be active and to show initiative (Beard, Hoy & Woolfolk Hoy,
2010). Teacher academic emphasis refers to the degree to which teachers find ways to
engage students in appropriate academic tasks (Beard, Hoy & Woolfolk Hoy, 2010).
This component of academic optimism can be interpreted as an attribute of the school
or an individual characteristic of the teacher. Regardless of the operationalization
of academic emphasis, it is an important predictor of student achievement (Hoy,
Tarter, & Hoy, 2006).

Transformational Leadership and Teacher Academic
Optimism

Previous research has provided compelling evidence that school leadership is an
important factor in fostering teacher academic optimism. In one Turkish study
(Borti & Bellibag, 2021) on a sample of 225 teachers from 20 schools, the effects of
different school leadership styles on teachers’ academic optimism were examined. It
was found that distributed leadership, instructional leadership, and transformational
leadership of school principals, considered individually, contributed to teachers’
academic optimism. However, when all three styles were simultaneously included
in the regression equation, only distributed leadership had a statistically significant
effect. In Thailand’s context, it was demonstrated that principal authentic leadership
is positively related to teacher academic optimism (Kulophas et al, 2018).
Nevertheless, it is important to consider the relationships between transformational
leadership and individual components of teacher academic optimism.

The effects of transformational leadership on teacher self-efficacy, which is
one of the three basic components of teacher academic optimism, have been widely
studied. Most previous research (Li & Liu, 2020; Polatcan, Arslan, & Balci, 2021)
found a direct positive relationship between these variables. Much less is known
about the relationships between transformational leadership and other components
of teacher academic optimism. However, Leithwood, Patten, and Jantzi (2010)
showed that distributed leadership, which was assessed as groups of leadership
activities exercised by different school staff members, significantly contributed to
teachers’ trust in others and academic press, which refers to teachers” high standards
for student engagement in learning. Thien and Chan (2022) reported that in the
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Malaysian educational context, distributed leadership has a positive impact on
teachers’ trust in parents and students.

Although they do not mention transformational leadership explicitly,
Tschannen-Moran and Gareis (2015) point out that school principals create a
climate of trust through caring for all members of the school community, respecting
the personal needs of teachers, respecting the ideas and suggestions of others, and
involving teachers in decision-making. We believe that these are leadership practices
that are covered by the dimensions of transformational leadership. Moreover, there is
a positive correlation between teachers’ trust in principals, colleagues, and in parents
and students (Tschannen-Moran, 2014), which indicates that school principals, by
their behavior, shape teachers’ trust in different actors of school life (Tschannen-
Moran & Gareis, 2015).

Researchers have documented a positive relationship between instructional
leadership and the academic press in schools (Mitchell, Kensler, & Tschannen-
Moran, 2015). However, there is a need to investigate the effects of other models of
schoolleadership on academic emphasis. In this study, we argue that transformational
leadership can positively influence this aspect of teachers’ academic optimism.
Transformational leaders can build and communicate a school vision that is focused
on students’ learning. One of the core elements of academic emphasis is high
teacher expectations and student engagement (Beard, Hoy, & Woolfolk Hoy, 2010;
Mitchell, Kensler, & Tschannen-Moran 2015). Through intellectual stimulation,
transformational leaders can make teachers aware of the importance of setting
high academic expectations. Drawing on the knowledge accumulated by previous
research, we set the following hypothesis:

Hypothesis 1: Transformational leadership is positively related to teachers’
academic optimism.

Teachers’ Academic Optimism and Engagement

The relationship between academic optimism and teacher engagement can be
explained from different theoretical perspectives. According to Job Demand-
Resources theory (Bakker & Demerouti, 2017), teachers’ self-efficacy is an
important resource that influences teacher motivation and behavior. Teachers
who believe in their own professional skills will set higher goals for themselves
and work harder to achieve them, even when faced with obstacles (Tschannen-
Moran, Woolfolk Hoy, & Hoy, 1998). Researchers (Dicke et al., 2015; Granziera
& Perera, 2019; Yerdelen et al., 2018) have provided evidence that self-efficacy is
a positive predictor of teacher engagement. Moreover, engagement is interpreted
as the opposite side of professional burnout, and self-efficacy is negatively related
to teacher burnout (Skaalvik & Skaalvik, 2010). However, social cognitive theory
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(Bandura, 1997) presupposes that there can be reciprocal interaction between these
constructs. This assumption has been supported by recent longitudinal evidence
(Buri¢, Zuffiano, & Lopez-Pérez, 2022) that shows that teacher work engagement
predicts beliefs about self-efficacy.

The trust that teachers, parents, and students have in each other is a crucial
element of successful cooperation and effective education. Teachers have to trust
parents and students in order to cooperate with each other and to achieve common
goals (Bilgic & Gumuseli, 2012). Research conducted by Giilbahar (2017) showed
that there is a significant relationship which is positive at a moderate level between
teachers’ trust in parents and students and teacher engagement. Teachers’ trust in
parents and students increases their engagement in performing work-related tasks
(Gulbahar, 2017). Goddard et al. (2001) argue that “when teachers believe their
students are competent and reliable, they create learning environments that facilitate
student academic success.” (p. 14). To our knowledge, the relationship between
teachers’ academic emphasis and work engagement has not yet been directly
examined. Nevertheless, there is evidence that teacher mastery goal orientation, which
refers to enhancing student active learning, is significantly related to professional
motivation (Skaalvik & Skaalvik, 2013). In addition to that, some researchers (Han,
Yin, & Wang, 2016) reported that teacher engagement mediates the relationship
between a teacher mastery goal approach and commitment to students. Based on
the presented theoretical understandings and the results of prior research, we put
forward the following hypothesis:

Hypothesis 2: Teacher academic optimism is positively related to teacher
engagement.

Transformational Leadership and Teacher Engagement

The direct effect of transformational leadership on teacher engagement is expected
based on social identity theory (Hogg, van Knippenberg, & Rast, 2012). Berkovich and
Bogler (2021) argue that transformational leaders encourage teacher identification
with the school, through connecting their self-concept with common priorities and
goals. This thesis is supported by research (Valckx, Vanderlinde, & Devos, 2020)
which showed that transformational leadership in school contributes to the sense
of shared responsibility among teachers. Transformational leaders can strengthen
the engagement of teachers primarily through apostrophizing a shared vision and
intellectual stimulation.

However, it has not yet been empirically established whether transformational
leadership is directly linked to teacher engagement. Few studies have investigated the
effects of transformational leadership on constructs similar to teacher engagement.
For example, Leithwood and Sun (2012) in their meta-analysis came to the insight
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that transformational leadership is strongly related to teacher job satisfaction and
commitment. However, this meta-analysis did not examine teacher engagement as a
criterion variable. Niessen et al. (2017) reported that transformational leadership is
not directly related to thriving teachers, which represents the subjective experience
of energy and learning. A study that directly dealt with the relationship between
these two constructs was conducted in the Netherlands (Breevaart & Bakker, 2018).
This study showed that teachers tend to be more engaged when they are faced with
challenging demands and transformational leadership is simultaneously highly
present. However, it should be kept in mind that in this research the central variables,
transformational leadership and teacher engagement, were measured using the
Multifactor Leadership Questionnaire (MLQ) and UWES, respectively. Using
instruments that do not respect the specifics of the teacher’s role is problematic and
can lead to the accumulation of knowledge that is decontextualized. Based on the
available literature, we set up a hypothesis:

Hypothesis 3: Transformational leadership is positively related to teacher
engagement.

The Mediating Role of Teacher Academic Optimism in the Relationship
Between Transformational Leadership and Teacher
Engagement

In this study, we expected that teachers’ academic optimism mediates the relationship
between transformational leadership and teacher engagement. Justification for this
hypothesis was provided by previous research. For example, Kulophas et al. (2018)
examined primary school teachers in Thailand, and the central predictor variable was
the school principal’s authentic leadership. It was found that this leadership model
had a direct effect on teacher engagement. Furthermore, authentic leadership was
indirectly related to teacher engagement through academic optimism. Alazmi and
Al-Mahdy (2022) surveyed 333 teachers employed in primary schools in Kuwait. It
was shown that authentic leadership in school has a direct positive effect on teacher
engagement, as well as an indirect effect through teachers’ occupational self-efficacy.
It is important to note that previous research has treated academic optimism as
a global construct. Therefore, the question of interplay between transformational
leadership, individual components of academic optimism and teacher engagement is
open. Furthermore, it has not been investigated whether teacher academic optimism
has a mediating role in the relationship between transformational leadership and
teacher engagement. In order to overcome this gap in the literature, we put forward
the following hypothesis:
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Hypothesis 4: Teacher academic optimism mediates the relationship between
transformational leadership and teacher engagement.

B METHOD

Sample and Procedure

Participants were 420 teachers from 21 elementary schools' throughout Serbia. The
sample was convenient since schools included in research are those with which
researchers had earlier collaborated in other activities. Schools included in the
research are predominantly from urban areas (18 schools).

From the total sample, 237 teachers are class teachers, and 182 subject teachers
in elementary schools, with an average age of 47.62 years (SD = 8.50) and an average
length of service of 21.24 years (SD = 9.52). All sociodemographic characteristics are
shown in Table 1.

Table 1: Socio-demographic characteristics of sample

Count Percentage

Male 54 12.86
Gender

Female 366 87.14

Up to 40 76 18.14
Age 41-50 years 174 41.53

Above 50 years 169 4.33

Up to 15 years 120 28.57
Length of service 16-30 years 223 53.10

Above 30 77 18.33

Class teachers 237 56.56
Type of the school

Primary school subject teachers 182 43.44

The data were collected using both an online and a standard paper-and-pencil
survey. When it comes to online data gathering, an electronic survey was created
in the Google forms application. A link to this online questionnaire was shared via

! Serbian elementary schools consist of two levels: four grades of primary school (ISCED 1) and

four grades of lower secondary school (ISCED 2).
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personal email addresses and teacher forums. All teachers from the recruited schools
were asked to fill out the survey, but participation in the study was completely
voluntary, and the anonymity of participants was guaranteed.

Measures

Predictor. Transformational leadership was measured with an instrument developed
by Geijsel et al. (2009). This scale originally contains 15 items that measure three
dimensions of transformational leadership in school: vision building, providing
individual consideration, and intellectual stimulation. In the present investigation,
teachers filled out a version of the scale with 16 items, which was used in the study of
Oude Groote Beverborg, Sleegers, & van Veen (2015)and has already been applied in
the Serbian context (Ninkovi¢, Knezevi¢ Flori¢, & Pordi¢, 2022). The vision building
(e.g. “Refers explicitly to the school’s objectives during the decision-making process’)
and individual consideration (e.g. “Listens carefully to the ideas of members of the
team”) dimensions were measured with five items each, and intellectual stimulation
was measured with six items (e.g. “Encourages teachers to experiment with new
teaching methods”). Considering the characteristics of the school system in Serbia,
the participants were informed that the items in this instrument refer to the leadership
of the principal and vice-principal. The teachers gave their answers using a 5-point
Likert scale (1- completely disagree to 5 — completely agree).

Mediator. Teachers” sense of academic optimism was measured by the scale
validated by Beard, Hoy & Woolfolk Hoy (2010). The instrument includes 11 items
that are divided into three subscales: teacher self-efficacy (3 items; e.g. “How much
can you do to get students to believe they can do well in school work?”), trust in
parents and students (4 items; e.g. “I trust the parents of my students”), and academic
emphasis (4 items; e.g. “I give my students challenging work”). The teachers gave
their answers to the items in the self-efficacy scale using a 9-point Likert scale (1
- none at all to 9 - to a great deal). The remaining items in this instrument were
answered by teachers using a 5-point Likert scale (1 - completely disagree to 5 —
completely agree).

Outcome. Teacher engagement was assessed with the Engaged Teachers Scale
(ETS) developed by Klassen, Yerdelen and Durksen (2013). The instrument with
four items each measures four interconnected dimensions of teacher engagement:
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cognitive engagement (e.g., “Iry my hardest to perform well while teaching”),
emotional engagement (e.g., “I love teaching”), social engagement: students (e.g. “In
class, I am empathetic towards my students”), social engagement: colleagues (e.g.,
“At school, I am committed to helping my colleagues”). The teachers gave their
answers using a 7-point Likert scale (1 - never to 7 — always).

Apart from the transformational leadership scale, the other measures were used
for the first time in the Serbian school context. These instruments were translated with
a back-translation procedure (Brislin, 1970, 1986). In the first step, the instruments
were translated from English to Serbian by a translator and researcher who is fluent
in English. In the second step, an independent translator back-translated the Serbian
versions of instruments into English. Finally, in the third step, the original and
back-translated versions of the instrument in English were compared and it was
concluded that there was no substantial difference between these two versions. The
metric characteristics of all instruments are presented in the Results section.

Control variables. We controlled for the effect of teacher gender, since previous
research (Topchyan & Woehler, 2021) showed that female teachers show higher
levels of work engagement. The effects of other demographic variables such as
teachers’ years of experience or grade level were not examined since the previous
studies had not indicated their relevance.

Data Analysis

Data analysis was performed in several stages. First, descriptive statistics and manifest
correlations among variables were calculated using the psych package (version
2.2.5) in R (Revelle, 2022). The construct validity of the employed instruments was
examined using confirmatory factor analysis (CFA). The main purpose of CFA is
to evaluate the extent to which the hypothesized latent variable model fits the data.
The set hypotheses were evaluated using full structural equation modeling (full
SEM). Compared to path analysis with manifest variables, full SEM has significant
advantages, such as more reliable measurement of constructs and modeling of their
relationships (Bollen, 1989; Bollen et al., 2022). The reliability of composite scores
was assessed by calculating omega coefficients in the semTool package (version 0.5.6)
in the R software environment (Jorgensen et al., 2022).

When evaluating the examined models, we relied on several fit indices:
comparative fit index (CFI), Tucker-Lewis Index (TLI), root-mean square error of
approximation (RMSEA), and standardized root mean square residual (SRMR). For
CFI and TLI, values > .90 indicate acceptable fit, and values > .95 indicate excellent
fit (Hu & Bentler, 1999). For RMSEA, values > .10 indicate a poor fit, values > .05
and < .10 indicate an acceptable fit, and values < .05 indicate a good fit (Lai & Green,
2016; MacCallum, Browne, & Sugawara, 1996). For the SRMR, values < .08 indicate
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an acceptable fit (Hu & Bentler, 1999). We also reported the chi-square test statistic,
but we gave preference to the previously mentioned indices in assessing model fit.
When examining the hypothesized models, we interpreted the fit indices holistically
and in the light of contemporary methodological recommendations.

CFA and full SEM were conducted in the lavaan package (version 0.6.12) in
R (Rosseel, 2012). We used the robust maximum likelihood estimator (MLR), in
order to account for non-normality of the data. This parameter estimation method is
characterized by the calculation of the Yuan-Bentler chi square test statistic (Y-B x?)
and robust Huber-White standard errors (Savalei & Rosseel, 2022). The significance
of indirect effects was tested by calculating confidence intervals using the Monte Carlo
method (Hayes & Scharkow, 2013; Preacher & Selig, 2012) with 20,000 resamples.
This method of testing indirect effects is recommended in contemporary literature,
and its distinctive advantage is less computational complexity during calculation
(Preacher & Selig, 2012). The Monte Carlo method was implemented in the semTool
package (version 0.5.6) in R (Jorgensen et al., 2022).

B RESULTS

Results of Preliminary Analysis

First, we tested the transformational leadership model with three interrelated factors,
but the latent correlations between the transformational leadership dimensions were
very high. For this reason, we examined the transformational leadership model with
three first-order factors (vision building, individual consideration, and intellectual
stimulation) and one second-order factor (transformational leadership). This model
had the following fit indices: Y-B x*> = 347.433, df = 101, p < .001, CFI = .945, TLI =
.934, RMSEA = .095, 90% CI [.084, .105], and SRMR = .030. Due to the high value of
RMSEA, based on careful examination of modification indices, we decided to allow
correlations between two pairs of residuals. This model had slightly better fit indices:
Y-B x* = 313.504, df = 99, p < .001, CFI = .957, TLI = .947, RMSEA = .085, 90% CI
[.074,.095], and SRMR = .027. The reliability of this scale was very high (w , =.988).

CFA of the three-factor model of the scale of teacher academic optimism
demonstrated decent fit indices: Y-B x*> = 119.197, df = 41, p < .001, CFI = .944, TLI =
925, RMSEA = .073, 90% CI [.058, .088], and SRMR = .043. Nevertheless, the latent
correlations among dimensions of teacher academic optimism were of moderate
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strength (r, were in the range of .337 to .400). For that reason, we decided to use this
model with three first-order factors. All three subscales had adequate reliability (for
self-efficacy w = .792, for teachers’ trust in parents and students w = .850, and for
academic emphasis w = .708).

We first tested the teacher engagement model with four first-order factors.
CFA of this model showed acceptable fit indices: Y-B x* = 345.147, df = 98, p <
.001, CFI =.924, TLI = .906, RMSEA = .095, 90% CI [.084, .105], and SRMR = .047.
However, very high positive correlations were obtained between certain dimensions
of teacher engagement. The latent correlation between emotional engagement and
cognitive engagement was .911, and between cognitive engagement and social
engagement: students it was .895. Due to high correlations between individual
factors, we tested a model with one second-order factor of teacher engagement
and four first-order factors (cognitive engagement, emotional engagement, social
engagement: students, and social engagement: colleagues), which is also suggested
in the literature (Klassen, Yerdelen & Durksen, 2013; Perera et al., 2018). This
model had very similar fit indices: Y-B x* = 342.462, df = 100, p < .001, CFI = .924,
TLI = .909, RMSEA = .093, 90% CI [.082, .104], and SRMR = .047. Due to the
relatively high RMSEA value, we allowed the correlation of one pair of residuals
within the dimension social engagement: students and one pair of residuals within
the dimension social engagement: colleagues. This model had the following fit
indices: Y-B x* = 302.807, df = 98, p < .001, CFI = .936, TLI = .921, RMSEA =
.087,90% CI [.076, .098], and SRMR = .043. Bearing in mind that RMSEA can be
inflated by the number of observed variables, sample size, and nonnormality of
data (Maydeu-Olivares, Shi, & Rosseel, 2018), we decided to retain this model of
teacher engagement. The reliability of this scale was high (w , =.950).

Hypotheses testing. The descriptive statistics in Table 2 indicate that teachers
scored high on all four dimensions of work engagement. As can be seen in Table 2,
very high correlations between the dimensions of transformational leadership were
found. Correlations of transformational leadership with components of teacher
academic optimism were relatively low, while correlations of transformational
leadership with dimensions of teacher engagement were mostly moderate. The
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correlations between factors of academic optimism and teacher engagement were
moderate to strong, except in the case of the correlation between teacher self-efficacy
and social engagement with colleagues, which was small (r = .12, p <.001).

Table 2: Descriptive statistics and manifest correlations among

examined variables

1 2 3 4 5 6 7 8 9 10
1. VB - .87 .90 .13 .19 .26 25 31 .25 21
2.1C - .90 15 27 27 .29 32 27 23
3.1S - .14 .20 24 23 27 .20 .15
4. TSE - .36 .33 .29 12 27 .29
5. TPS - .54 .36 23 .33 41
6. AE - 47 .39 .54 .50
7.EE - .61 .82 .72
8.SEC - .66 .59
9.CE - .79
10. SES -
M 3.80 3.86 3.94 7.17 3.92 4.21 6.16 5.99 6.34 6.29
SD 0.93 0.91 0.92 1.24 0.59 0.48 0.91 0.83 0.80 0.81
Min 1.00 1.00 1.00 2.33 2.00 1.50 1.50 2.50 1.00 2.75
Max 5.00 5.00 5.00 9.00 5.00 5.00 7.00 7.00 7.00 7.00

Note. VB - vision building, IC - individual consideration, IS - intellectual stimulation, TSE - teacher
self-efficacy, TPS - trust in parents and students, AE — academic emphasis, EE - emotional engagement,
SEC - social engagement: colleagues, CE - cognitive engagement, SES - social engagement: students

All correlations are significant at p < .001.

In order to test the hypotheses, mediation analysis with latent variables was carried
out (Figure 1). The hypothesized model fitted the data satisfactorily well: Y-B x* =
1750.386, df = 884, p < .001, CFI = .924, TLI = .919, RMSEA = .053, 90% CI [.049,
.057], and SRMR = .073. Figure 1 displays the estimated structural relationships
among latent constructs. Transformational leadership was positively associated
with teacher self-efficacy (p = .163, SE = 0.060, p = .006), teacher trust in parents
and students (p = .217, SE = 0.054, p < .001), and academic emphasis (p = .249,
SE = 0.060, p < .001). In Figure 1, it can be seen that transformational leadership
explained the small percentages (from 2.7% to 6.2%) of variance in components of
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teacher academic optimism. We found that teachers’ trust in parents and students
has a positive effect on teacher engagement (p = .218, SE = 0.067, p < .001), as does
academic emphasis (B = .537, SE = 0.131, p < .001). Contrary to expectations, the
effect of teacher self-efficacy on teacher engagement was not statistically significant
(P =.087, SE = 0.077, p = .145) after controlling for transformational leadership and
the other two dimensions of academic optimism. Transformational leadership was
also directly related to teacher engagement ( = .098, SE = 0.061, p = .036), although
the strength of this relation was not strong. The effect of teacher gender was not
statistically significant (B = 0.361, SE = 0.216, p = .094), which indicates that there

are no significant differences in the level of work engagement between teachers of
i~ .

.098*

R2=.047
Teacher trust in parents’
and students

Note. For ease of interpretation, the unstandardized effect for the teacher gender variable is shown.
*p <.05% p<.0L; ¥ p <.001.

In order to obtain robust estimates of the indirect effects of transformational
leadership on teacher engagement, through the dimensions of academic optimism,
the Monte Carlo method with 20,000 resamples was applied. The obtained results are
shown in Table 3.
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Table 3: Monte Carlo analysis of indirect effects of transformational leadership
on teacher engagement via dimensions of teacher academic optimism

Mediator Std. coefficient p value 95% Confidence interval
Self-efficacy 014 194 -.005 .040
Trust in parents and students .047 .004 .020 .083
Academic emphasis 134 .000 .073 204

As can be seen in Table 3, the indirect effect of transformational leadership
via teacher self-efficacy on teacher engagement was not statistically significant. On
the other hand, the indirect effect of transformational leadership through teacher
trust in parents and students was statistically significant. The mediation effect
through academic emphasis was also statistically significant. This result implies that
transformational leadership in schools contributes to teachers’ academic emphasis,
which leads to higher levels of teacher engagement. The total indirect effect (f =.195,
SE =0.061, p < .001) consisting of three specific indirect effects was also statistically
significant. Finally, the total effect of transformational leadership was statistically
significant (B = .294, SE = 0.070, p < .001). The total explained variance of teacher
engagement was 41.8%.

M DISCUSSION

The primary purpose of this study was to model the association between
transformational leadership, teachers’ academic optimism, and teachers’ engagement
in the Serbian school context. The obtained results provided support for the
examined model of the relationship between these constructs. In the continuation of
this section, the major findings of the current study will be discussed.

It was found that there is a positive effect of transformational leadership on
teacher self-efficacy, which is in line with previous studies (Polatcan, Arslan, &
Balci, 2021) conducted in other national contexts. However, it should be borne in
mind that we found quite a small effect size. It seems that other models of school
leadership, such as teacher leadership (Li & Liu, 2020) and instructional leadership
(Liu, Bellibas, & Giimiis, 2021) have a greater effect on teacher self-efficacy. This is
reasonable to expect, given that teacher self-efficacy represents a self-assessment of
personal abilities to influence student learning.

One of the findings was that transformational leadership was positively related
to teachers’ trust in parents and students. To the best of our knowledge, there are
no other quantitative studies explicitly focused on the effect of transformational
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leadership on this dimension of teacher trust. Thien and Chan (2022) reported a
slightly larger effect of distributed leadership on this component of teacher academic
optimism. Given that we modeled transformational leadership as a hierarchical
construct, we were not able to identify which of the dimensions of transformational
leadership predicts teachers’ trust in parents and students. However, Sun and
Leithwood (2015) found in their meta-analysis that leadership behaviors oriented
toward creating school development directions were weakly related to teachers’ trust
in others. These findings point to the conclusion that individual consideration and
intellectual stimulation contribute more to teachers’ trust in parents and students.

One of the key findings of this study is that transformational leadership
positively predicted academic emphasis. All three dimensions of transformational
leadership (i.e., vision building, individual consideration, and intellectual
stimulation) can have an important role in creating a school climate that emphasizes
the academic achievement of students. Transformational leaders can integrate high
academic expectations into the school’s vision and then stimulate teachers to strive
for their implementation. This interpretation is supported by a recent meta-analysis
(Liebowitz & Porter, 2019) which showed that school principal behaviors that are
important for improving student achievement do not fall within the domain of
instructional leadership in the narrow sense. Finally, empirical evidence suggests
that transformational leadership has the potential to influence students’ academic
achievement (Li & Karanxha, 2022).

Contrary to expectations, we did not find a significant relationship between
teacher self-efficacy and teacher engagement. This finding can be interpreted in
several ways. First, in some previous studies, in which a positive relationship between
these constructs was found, teacher engagement was operationalized and measured
differently and the sample consisted of candidates for the teaching profession (Dicke,
Stebner, Linninger, Kunter, & Leutner, 2018). Second, previous research (Granziera
& Perera, 2019; Yerdelen et al., 2018) found small effects of self-efficacy on teacher
engagement. More recent research (Buri¢, Zuffiano, & Lopez-Pérez, 2022), in which
sophisticated statistical methods were applied, showed that teacher engagement
longitudinally predicts self-efficacy although that effect is not large. Finally, some
studies (Li et al., 2022) indicate that the relationship between teacher engagement
and self-efficacy is mediated by teacher involvement in professional development
activities.

Teachers’ trust in parents and students was a statistically significant predictor of
teacher engagement. In the context of the applied instrument, trust in students refers
to general trust, encouragement of students, belief in their abilities and expectation
of high achievements, while the dimension of trust in parents refers to general trust
in parents and counting on parental support. Also, this finding is in accordance with
the study conducted by Giilbahar (2017).
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The next important result of current research concerns the relationship between
academic emphasis and teacher engagement. The obtained results showed that
teachers with higher levels of academic emphasis tend to be more engaged in their
work. Some scholars (Skaalvik & Skaalvik, 2013) have shown that teachers” mastery
goal orientation predicts work-related motivation, one dimension of which is
engagement. Our results can be interpreted as showing that setting high but suitable
academic expectations for students leads to higher levels of work engagement in
teachers. Therefore, in accordance with expectations, it was found that academic
emphasis is positively related to teacher engagement.

The obtained results supported the hypothesis that transformational leadership
has a direct effect on teacher engagement. This finding is consistent with Job Demand
Resources theory (Bakker & Demerouti, 2017), which assumes that transformational
leadership is one of the contextual resources that can positively influence teacher
engagement. Compared to previous studies of the relationship between authentic
leadership of school principals and teacher academic optimism (Alazmi & Al-
Mahdy, 2022), we found a smaller effect of transformational leadership. The results
on the direct effects of transformational leadership on the affective-motivational
characteristics of teachers are not conclusive. For example, Niessen et al. (2017) found
that transformational leadership has no direct effect on teachers’ thriving, measured
three months later. It is possible that the relationship between transformational
leadership and work engagement depends on other variables, such as teacher’
emotional exhaustion (Niessen et al., 2017), grade level (elementary vs. high school),
and teachers’ job autonomy.

An important finding of this study is that transformational leadership achieves
its effect on teacher engagement partially via two components of teacher academic
optimism. Specifically, our analysis showed that the specific indirect effect of
transformational leadership on teacher engagement via the academic emphasis
component of teacher academic optimism was stronger than through teacher trust
in parents and students. Contrary to expectations, the mediation effect of teacher
self-efficacy was not statistically significant. These findings provide a more detailed
picture of the interplay between the examined constructs. In this way, our study
expands existing knowledge about the mechanisms through which school leaders
can enhance teacher engagement.

B CONCLUSIONS

The main contribution of this study concerns the provision of insights into
mediated pathways from transformational leadership to teacher engagement via
teachers” academic optimism. The obtained results revealed that transformational
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leadership has the potential to primarily indirectly influence the engagement of
teachers. Therefore, it is important that school leader preparation and professional
development programs include the transformational leadership model. Also, it
would be beneficial if the assessment of transformational leadership behaviour, in
addition to the evaluation of other competencies, is an integral part of the selection
of school principals and other school leaders.

This study provides practical guidance for school leaders in improving teacher
engagement. The obtained results indicate to school leaders that they should focus on
academic emphasis and building teachers’ trust in parents and students. Although
we did not find evidence that transformational leadership via teacher self-efficacy
affects teacher engagement, this certainly does not mean that school principals
should ignore teacher self-efficacy. Teacher self-efficacy is an important predictor of
teaching quality (Buri¢ & Kim, 2020) and one of the motivational characteristics of
teachers that school leaders can affect.

Limitations and Further Research Recommendations

First, a longitudinal examination of the relationship between transformational
leadership, academic optimism, and teacher engagement would provide a better
understanding of the direction and strength of the associations between these
constructs. Second, it is possible that teachers gave socially desirable answers and
that their evaluations did not objectively reflect the behaviour of principals and vice-
principals in their schools. Therefore, it would be beneficial for future studies to
include examining school leaders’ perceptions and correlating school leaders’ self-
assessments with teacher ratings. We also endorse the recommendation of Stock et
al. (2022) that it is preferable to use objective measures of the behaviour of leaders
more often, such as the length of time spent in an activity or the frequency of different
forms of behaviour. Another recommendation for future research is the application
of multilevel modeling techniques, which would enable the separation of the effects
of transformational leadership on teacher engagement at the organizational (school),
team, and individual levels.
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