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ATICTPAKT

JsBemTaj poguTeba je mpuxBaheH y MCTpaXKnBamyMa ¥ IPAaKCH Kao BANNJAH 1 TIOY3/jaH 13-
BOP TOffaTaka 0 KOMYHMKAI[MjCKOM Pa3Bojy IeTeTa M eBEeHTYaTHOM Kallllbewby Y pasBojy. Mmak
ce MOpajy MMary y BU/y 3Ha4YajHA OTpaHIYerha Kao IITO Cy MPUCTPACHOCT POLUTEsba, Orpa-
HIYeba y pasyMeBarby feunje je3ndKe MpofyKifuje, 06pasoBarme pofuTe/ba I MABKABOCTH ¥
JIMHTBUCTMYKOM 3Hamby pofuTe/ba. ViMajyhu y Busy fa cy ynpaBo pojute/by HajBuIIIe 3a1HTe-
pecoBaHy 3a afieKBaTHY MPOLEHY JETETOBOT PasBoja, BAXKHO je Off BUX 0OUTH MOy3aHe MH-
dopmaruje. Y 0BOM pajy aHaIM3NPaMO KaKo POAUTE/BU BUJie POJUTE/bCKY M3BEIITAj Kao Me-
TOJIy 3a IIPUKYIUbalbe 0faTaKa CHHTETH3Yjyhu BbIX0Ba HCKYCTBA Ca afJalITUPAHOM BEP3UjOM
MexApmyp-bejmc uneenmapa xomynukayujcxoe pazsoja (CDI-I u CDI-II). Y Tom mwby
ypabeHa je TeMaTcKa aHa/u3a gucKycuja y GoKyc rpymaMa ca pofuTe/biMa, Kao U OT0BOpa Ha
OTBOpEHa BalMflallMOHA NINTaba Ha Kpajy MHBeHTapa. Ha 0CHOBY KBanuTaTuBHE MHYKTUB-
He TeMaTCKe aHa/u3e AUCKyCHje UAHTU(HHUKOBAHO je IIeCT TeMa I BUXOBUX HOfTeMa Koje Cy
y 0BOM pajiy IpuKasaHe y3 IUTHpambe WIYCTPATUBHUX MpuMepa. PesynTarn cy mokasanu fja

Hanomena. Peanusaijujy oBor ucTpakmupama GUHAHCHUjCKY je TTOApxkKano MIHUCTapCTBO 3a Ha-
YKY, TEXHOJIOLIKY pa3Boj 1 nHoBanuje Penybnuke Cpbuje y okBupy GUHaAHCHparba HayYHONC-
TPa>KMBAYKOr pajia Ha YHuBep3utery y beorpangy — ®unosodpckom paxynrery (451-03-47/2023-
01/200163) 1 Yuusepsurery y beorpany - ®unonoukom dpakynrery (451-03-47/2023-01/200167).
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ajanTanuja opurunanHor CDI 3a jesyke ca GMTHO Pasm4UTOM MOPGOCHHTAKCHIKOM CTPYK-
TypOM MOXe€ CTBapatu TCI_HKOhe Yy pasyMeBaH)y YIOUTHUYIKNX CTaBKM BaH KOHTEKCTA. y pauy
HpI/IKasijMO Temxohe W IPEAHOCTN M3BEILITABAbA POAUTE/bA I KPUTNYKO IIPEUCIINTIIBAILE
OB€ METOJIe 3a IPOIIEHY je3M4KOr pa3Boja. JUCKyTyjeMO 0 IMOTEHIMjaTHUM pellembuMa Koja
Mory nomohu fia ce peBasub)y Temkohe y Be3u ca 3BelITaBambeM POAUTE/bA O KOMYHUKALV)I
BIXOBOT [IeTeTa, Kao M AiieMe HCTPaXIBaya I IPaKTIdapa y Besu ca BamuaHomhy 1 noyspa-
Homhy pofMTe/bCKOT N3BEITABAA.

Kmwyune peuu:

Pa3Boj KOMyHMKallUje, IPOLieHa KOMYHMKAIMje eTeTa, M3BEINTaj POUTesba, YK/byde-
HOCT POJMTE/ba, TEMATCKA aHa/IM3a.

B yBOA

PopuTebckn M3BeInTaj ce MOKa3ao Kao KOPUCTAH M3BOP IOflaTaka 3a 6p3y 1 cBe-
06yXBaTHY IIPOLIEHY je3NYKOT pa3Boja 3a MoTpebe CKPUHUHTA Y KIMHUYKOM 1 00pa-
30BHOM OKPYXXEIbY, Kao ¥ Y UCTPXMBAYKIM CTyAiMjaMa KOje UCTPaXYjy Kopeare
jesnukor passoja (Dale, 1989). V mepujaTpujckoj mpakcy U3BEIITAjU POJUTE/bA Ce
IIMPOKO KOPUCTe Ka0 KOMIIEMEHTAPHU METOJl MEUIIMHCKOj aHaMHes! y npahemwy
pasBoja mele, Kao 1 y KIMHIYKOj MHTEPBEHIU)I 3a flelly Cca pa3BOjHMM TelKkohama
(Miller et al., 2017; Nordahl-Hansen et al., 2014; Pless & Pless, 1995; Sachse & Von
Suchodoletz, 2008). Kopumheme poanre/bckux nssemraja omoryhasa poanresu-
Ma y4ecTBYjy Kao CapafIHUIV y IpOrpaMe IpOoIieHe U MIHTePBEHIIMje MM UCTPAXKI-
BauKe IIPOjeKTe, LITO He caMo Jja IpyXa MpodecHoHaNIuMa 00ube pe/leBaHTHIX
nndopmanyja o geny, seh u nmosehaBa MoTuBaIVjy poanuTe/ba Aa KOHTUHYMPAHO
y4ecTBYjy y IpoleHN pa3soja csora gereta (Dale, 1996).

MaxAptyp-bejrc naBeHTap KOoMyHuKanumjckor passoja (MB-CDI; Fenson et
al., 1993) je maHac BepoBaTHO jefaH of Hajuenrhe xopuinheHNX MHCTpyMeHara y
o6acTu pasBoja KOMyHMKaLyje Kof fete. HakoH BuIille off Tpu felieHMje yrmoTpe-
Oe U eMIIMPUjCKOT TecTHpama u npuaarohasama Ha mpeko 100 pasmmunTux jesu-
ka n xkynrypa (CDI Advisory Board, 2015), oBaj ynuTHMK ce ITOKa3a0 Ka0 KOPUCHO
CpezicTBO 3a mpaheme pa3Boja je3anKa Kako 3a MCTPaKMBade, TAKO U 32 POJUTE/beE.
OH cazip>xy HEKONMKO MPMHLMIIA KOjU MAaKCUMUSYjy HEroBy BaTMJHOCT U IIPUIA-
roheHOCT poauTe/bUMa CMamwbyjyhn 3axTeBe 3a peKOHCTPYKIMjOM AEUMjUX MCKasa
Ha OCHOBY cehamba: a) IpolleHa je orpaHNM4YeHa Ha TPeHYTHA IIOHAIIamba JieTeTa, 0)
¢doxkyc je Ha BUI/BMBUM O0/IMIIMMA [OHAIIAkA I B) MUTalba Cy 3aTBOPEHOT THUIIA Ca
noHyheHuM cTaBkama Koje poputes/b Tpeba ma omabepe (Dale et al., 1989; Frank et
al., 2021). BpojHe KBaHTUTAaTUBHE U KOPeIALMOHe CTyAuUje Cy IOKasaje [ja je ped o
Ba/IMHOM U IIOY3[aHOM MHCTPYMEHTYy KOMYHMKAIMjCKOT pa3Boja (Bennetts et al.,
2016; Camaioni et al., 1991; Dale, 1991; Dale et al., 1989; Ebert, 2017; Feldman et al.,
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2005; Jahn-Samilo et al., 2000; Miller et al., 2017; O’'Toole & Fletcher, 2010; Reese &
Read, 2000; Thal et al., 2000; Thal et al., 1999).

MebyTtum, 1 nopep fo6pUX NMCUXOMETPjUCKMX CBOjCTaBa MHCTPYMEHTA, BaX-
HO je MH(MOPMMCATI MCTPAXKMBAYe U IIPAKTIYape O IPeJHOCTIIMA Y Hef[oCTaTallIMa
POANTE/LCKOT M3BEIITABAMA, UITO NMPELCTAB/bA jeJHO Of HAajBAKHMjUX METOMOIONI-
KUX NNMTamba IPWINKOM IIPOLI€HEe Pa3Boja [elie Ha paHUM y3pacTuMa. PammpeHo je
yBepeme Jja Cy pOfUTe/b) HeJOBO/BHO 00jeKTUBHM, IPUCTPACHY IOCMATPaYM. JefHO
Off TIABHUX OTpaHMYerba OJHOCU Ce Ha TO IITO BehuHa popuTe/ba HeMa JJOBO/BHO
3Hama 0 je3UYKOj CTPYKTYPU MM pa3Bojy rOBOPa KO fI€lle ¥ MOI'Y Jia IIPENO3Hajy
Heke jesnuke Kareropuje u ctpykrype (Dale, 1991; Stiles, 1994).

ITpouena poxuteba MoxKe 6utu ontepehena n counopgemorpapckum paxro-
p¥Ma: pOAUTe/bY KOjU MIMajy HVDKA IIPUMarba 1 HYDKY HUBO 00pa3oBama Cy CKIOHU
fia IpelieHe WIN IOTIIeHe je3nyKe CrlocobHOCTH cBor Aerera (Bennetts ef al., 2016;
Feldman et al., 2003; Law & Roy, 2008; Roberts et al., 1999), nox pogutebu uuju je
HIUBO 00pasoBara BUIIM IPaBUIHUje TpoLewyjy jesnuku passoj (Feldman et al.,
2003). Takobe je mpumeheHo fa poauTepy Unju je HUBO 0Opa3OBarba BUIIM TeXe
Pa3MKyjy PeLleNTUBHM U €KCIIPECHBHI PEYHMK JI€TeTa M Ha Taj HA4MH IpeLemhYjy
merosa passojHa nmocturuyha (Reese & Read, 2000). ['enepanHo, o6pasoBarme poamu-
Te/ba 3HAYajHO yTIYe Ha je3YKy OCeT/bUBOCT U CIIOCOOHOCT IIpero3HaBama 1 apTiu-
KyJ/Iallije yOYeHMX je3SUYKIX 110jaBa.

JemMHCTBEHOCT POAUTE/LCKOT MCKYCTBA, KA0 M eKCIUIMLUTHU U VIMIUIMIIATHA
CTaBOBY J MUIIJbEHha MOTY YTUIIATH Ha IPUCTPACHOCT BUXOBUX ofiroBopa (Bennetts
et al., 2016). Ha nmpumep, poguTe/bCKY IIOHOC ¥ HEMOTYhHOCT KPUTUYKOT cariefa-
Bama MOTY IOBECTH JIO TOTa Jja POJAMUTE/bM IpeljeHe CIOCOOHOCTH, JOK ppycTpalija
y CIIy4ajy pa3BOjHUX Kallllbea MOJKe JOBECTH IO IOTLehBaba JeTeTOBYX IIOCTHT -
Hyha (Dale, 1996; Dale et al., 1989). Moryhu n3Bop IpucTpacHOCTH y U3BeIITajuMa
popuTesba IMpefiCTaB/ba U TO IITO Ce JIAKIIe OlaXKajy 1 60jbe ITaMTe 13a30BHA MU He-
yobu4ajeHa nonarmama (Zapolski & Smith, 2013). Takobe ce mokasasno fja kapaxTte-
PMCTMKA Kao IITO je TeMIIepaMEeHT U pa3/INyNTa OYeKMBamba Off iedaka I 1eBOjInIa
yTudy Ha poaute/bcke nsBemraje (Dale, 1991; Hayden et al., 2010).

VcTpakuBauy ce CIaxy Ja poauTe/bu 60/be IpOLemhYjy je3sudKy IpOaYKIujy
HEro CIiocoOHOCTM pasyMeBama u rpamaTndky pas3soj (Eriksson et al., 2002; Jahn-
Samilo et al., 2000; Luyster et al., 2008; Sachse & Von Suchodoletz, 2008; Tomasello
& Mervis, 1994). Pognrerpa nmajy Temikoha fa pasimkyjy ga v BUXOBO JeTe 3a1CTa
pasyme peu wiam camo IpernosHaje oxpehenn kontekcr (Jahn-Samilo et al., 2000).
Popurerpn MMajy TeHIEHLIN]Y a CBOM IeTeTy IPUIMIIY pasyMeBabe peun Kajia ieTe
CBOjUM IIOHAIIIalbeM ITOKasyje Jia je yImo3HaTo ca peaMeToM unn gorahajem Ha Koju
ce peu ogHocu (Tomasello & Mervis, 1994).

JemHa oy BEMKMX MIPEJHOCTY POAMUTE/BCKOT U3BEIITaBamba IPEICTaB/ba TO LITO
je BehmHa popuTes/ba MIPUPOLHO 3aMHTEPECOBaHa 3a Pa3BOj CBOT JleTeTa Vi TeHEPATHO
Y)KUBa Y UCKYCTBY IolymaBamwa ynutHuka (Dale, 1991; Rescorla, 1989). [Ipyry, jorr
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B)XHIjU PA3JIoT je LITO pacIiofiaxy ooumpeM MHPOpMaIja 0 pa3Bojy CBOT JeTeTa.
Popure/bcky M3BeNITajM He 3aXTEBAjy Capajiiby CAMOT JIeTeTa, TAKO ia C€ MOTY KOpU-
CTUTH 3a IIPOIIEHY fielle Ha PaHUM Y3pacTiMa Koja 4ecTo 001jajy ja KOMHUIPAjy
ca cTpaHIMMa W Jja capabyjy TOKOM TecTupama y OpAVHALV)Y WIN eKCIIepUMeH-
TaTHOM OKpYy>Kewy. Poure/bu MOry naTu ogaTke Kojyu Cy pelnpe3eHTaTUBHYN 3
je3auK fmerera Off TabOPAaTOPUjCKUX Y30paKa jep feTe MOCMAaTpajy y IpUPORHUjeM
U HO3HATHjeM OKpY)XXemy U y mupeM crektpy cutyanuja (Dale, 1991; Robinson
& Mervis, 1999). ITouito cy usBenITaju poguTe/ba 3aCHOBAHM Ha 3allaKamblMa ca-
KYIUbEHVIM TOKOM JIy)KeT BpeMeHa U Y PasIMuUTUM KOHTEKCTUMA, Ha BUX Mambe
yrumaryu gakropu jesndke neppopmaHce, Kao mTo je ydecranoct peun (Dale, 1996;
Feldman et al. 2003). [Ipyrum pednma, MOTy Jia y30pKyjy 4MTaB OIICeT BOKabyapa, a
He caMo OHe peul Koje cy 4enrhe y ynotpe6u (Jahn-Samilo et al. 2000). Pogutemu cy
U 'y IPWINIIY Jia M3BeCTe O CriennprIHNM ITOHAIIabIMa KOja Ce jaB/bajy pe/laTUBHO
PeTKO MM HOBpeMeHO. BaxkHa mpefHOCT pOAMUTEe/bCKOT M3BEIITaBaba je U TO IITO
je To jepTrHA MeTOfa Op3e MpolieHe je3NYKOT pasBoja, IITO MOXKe OUTY AparoleHo
3a CBpXe OIIITET CKPMHIHTA Y KIMHUYKOM U 00pasoBHOM oKpyxemy (Dale, 1991).

AHraxoBame pofuTe/ba IMIPUINKOM IIpOlleHe KOMyHUKallMje ’bIX0Be flelle Ha
PaHVM y3pacTuMa IIOMayKe M Jja pa3yMejy COIICTBEHY Y/IOry 1 KaKO MOTY Jia IT0607b-
1Iajy TAYHOCT CBOje MpolLieHe, a Takohe moBehaBa MOTUBAIN]Y /1a YIEeCTBYjy y paHOj
noppuny u o6pasosamy. [Tokasaso ce fa paj ca poauTe/bIMa Ha JOKYMEHTOBABY U
PasMUIIUBAILY O YUelbY Jelle Y MHTEPBEHTHMUM IIPOrpaMyMa IIpy>ka HaCTaBHUIMIMA
noysziaHe u 6orate IOflaTKe O HAIIPETKY JieTeTa, a POAUTE/bYIMA IIOMaXKe Jla CXBa-
Te BakHOCT npahema Hamperka (Birbili & Tzioga, 2014). Takobe je ycranoB/BEHO
la POAUTE/bY Pajio MPUXBATAjy IPWINKY Aa YYeCTBYjy Y ZOKYMEHTOBAWbY U Ja Cy
CIIPeMHH JIa CBOje Hajlase IIOfjejie Ca HaCTaBHMKOM aKO CMATpajy fia Cy TU Ha/lasy
BpPE/HIL

VckycTBO je mokasao fia ce KOHBEHIIOHAIHM pedepeHTHM TeCTOBU KOju ce
IpUMeYjy ZeKOHTEKCTYaI30BaHO He MOTY IIPMMEBVBATY KaJja je Ped O MPOIeHN
PaHOT fieyjer pa3Boja jep HUCY BaIMAVPAHN KOJ, OJ0jYaiyl, Majie Jele U MPeAIIKOI-
CKe Jielie, Kao U KOJ Jielle ca cMeTmaMa y pasBojy (Bagnato, 2007). YMecro Tora,
IpeJIaXke ce ,ayTeHTWYHA a/JTepHATBA IpOLieHe” Kako 6u ce msbersie rpeuike y
eBajlyallujii pa3Boja y paHOM JAeTniCcTBy. OHa oMoryhaBa ayTeHTUYaH, aITepHATH-
BaH U OIICEPBAIMOHM IPUCTYII KOji Cy MPeHopydIn Ipernopy4deH crpane Hayuo-
HanHe acoyujayuja 3a obpasosare oeue panux yspacma (National Association for
the Education of Young Children, NAEYS), u Xed Cmapm uexmap 3a yuerve u 3Harve
y parom demurocmsy (Head Start Early Childhood Learning ¢ Knowledge Centar,
ECLKC). Axo ce nocMmaTpa y KOHTeKCTY BpoHQeHOpeHepoBOr eKOIOMKOT MOofie-
na JpyAckor passoja (Bronfenbrenner, 1988), yuecTBoBame y HpolLeHUBaBY Hedje
KOMYHUKaIlyje Hala3) CBOje MeCTO y MHTEPAKLMjU MUKpOCUCTeMa (IIOpoauLa) u
Me3ocucTeMa (3paBCTBEHNM CUCTEM, IIIKOJIA) — MHTEPAKLMj| TOpOojuIie, 00pa3oBHE
YCTaHOBE, 3[PaBCTBEHOT IieTpa. YK/bY4eHOCT POJVTEe/ba y IPOLIEHN PAaHOT pa3Boja
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takobe je y cknmany ca Okeupom pare unmepeeryuje 3a MeHmanHo 30pasmwe u 006po-
6um Odeue u mnaoux (Early Intervention Framework for Children and Young People’s
Mental Health and Wellbeing) n OMUTUKOM MHKITYy3UBHOT o6pasoBama y Cpbuju
(HayuonanHu uzeewimaj o uHkny3ueHom obpasosarvy y Penyonuvu Cpouju 3a nepu-
00 2019-2020, 2022).

Kako usrnepa mpoliiec pouTe/bCKOT M3BElITaBalba O Pas3Bojy fleTeTa OCTaNno
je HeJOBOJbHO MCTPAXKEHO: KAKO POAUTE/bU Pa3syMejy MNTamba, Koje CTpaTeruje pas-
BUjajy Kaja MOIyHaBajy yIUTHUK, KaKo ce JOHOCe ojjiyKe o oxpeheHuM cTBapm-
Ma, KOJIKO Cy POAMTE/bU CUTYPHU y CBOje M3060pe 1 KaKo IepLUINpajy 3afaTak fa
U3BeIlITaBajy o mocturayhuma csor perera. Ilpema J[aneoBoM MUILUbEHY, ,MHOTE
HeJloyMH1ie Koje Cy U3paKeHe Y Besy ca M3BellTajuMa PojiuTe/ba MOTY MMaTy BUIIE
Be3e ca HA4MHOM Ha KOjU Ce IIPYCTYTIa pOANTE/bCKOM MCKYCTBY, a He ca BalugHoIhy
Te nepcnektuse yoruire” (Dale, 1996, ctp. 164). CTora cMaTpaMo jia je BeoMa BaKHO
UCTPa>KUTU UCKYCTBO POAMTE/bA ¥ PA3MOTPUTH HUXOBY NEPCHEKTUBY IPUTMKOM
HOMYyHaBaba YIUTHMKA.

Humesu. Llup oBe cTyauje jecte fa HoIpuHece 060/beM pasyMeBamby CaMor
Ipoleca poANTE/bCKOT U3BEUITaBamba O je3YKOM Pa3Bojy wuxose gene. Ha ocHOBY
TeMaTCKe aHajIM3e POAUTE/hCKUX 3amaxama o Kopuuthewy MekApmyp-bejmc umn-
senmapa komyruxayujckoe pazéoja (CDI-I1 u CDI-II) aganTupaHor 3a CPIICKM je3uK
(Andekovi¢ et al., 2017; Fenson et al., 2007), ucnnutyjemo Kako poJUTe/by MePIIIIN-
Pajy, pasymejy ¥ BpeiHyjy YIUTHVKE U JIa I MOTY a[jeKBaTHO /la OJrOBOpE Ha 3a-
JlaTaK IpolieHe KOMyHMKaluje cBOr fieteta. Takobe IpolemyjeMo fja 1 poanTebu
BUJie CTaBKe Y YIUTHNKY Kao pelieBaHTHe U pasympuse. [Tokynrahemo ga omoryhu-
Mo 60Jbe pasyMeBalbe 3ajeJHNYKIX MICKYCTaBa POIUTE/ba, Ca IIOCEOHNMM OCBPTOM Ha
noremkohe ca KojuMa ce CyouaBajy TOKOM IIOIyHaBama YIUTHUKA U CTpaTeruje
KOje IIpUMelbyjy TOKOM TOr npoueca. Ha Taj HauMH NoKyllaBaMo Ja yKa)KeMO Ha
Moryha pelerma futeMa ca KojuMa ce pOAMUTEbU HeM30eXHO CyodaBajy, a caMuM
TVM U JWJIeMa Koje MMajy MCTPaXMBaun/IIpaKTUYapy Y Be3y ca BalMgHOIINy ponn-
Te/bCKUX U3BELITAja.

Hamr nmsb je 610 ma moTpaskumo ofroBope Ha crefieha nmurama.

» Kapa nonymasajy ynuTHMK, Ha Koje IoTelkohe pourespy Hanmase y Besu

ca YIyTCTBMMA M TIOjeIMHMM JIe/IOBMMA U CTaBKaMa y ynuTHuky? Koju se-
JIOBM YIUTHMKA Cy HAjTEXN 32 POAUTEHE U KOje CBOje OJrOBOpE CMaTpajy
HajMarbe IIOy3TaHNM?

o Koje cTpareruje popute/sby pasBujajy IpIWINKOM OAroBapama Ha CTaBKe y
YIOUTHUKY?

« Kako popute/mby Busie yNIUTHUK, HITA MUCIE O IbeMY ¥ KaKO Ta BpeHY]jy?
Ila mu uM je 6uo xopucran? [la mu cy TOKOM NOIyHaBama yIUTHUKA OMmn
3a0pMHYTHU [ja M HUXOBO JieTe UCIyhaBa KPUTepUjyMe KOju OfrOBapajy
y3pacty? Jla mu y Be3u ca TMM >KeJle Ia IOpa3roBapajy ca HeKum?
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B METOLE N MATEPHUJATIN

VcrpaxxuBame je ogobpuna Komucnja 3a orieHy eTMIHOCTI UCTpaKuBamba Oferberba
3a ncuxonorujy ®unosopkor dakynrera YHusepsurera y beorpamy. Cryauja je
CIIpOBefieHa IIPMMEHOM IIpBe I Jipyre afianitupaHe Bep3uje CDI ynuTHuKa 3a CpIICKK
jesuk (Andelkovi¢ et al., 2017).

Haupm ucmpaxusarwa. VingyktuBHa Temartcka aHammsa (Braun & Clarke,
2006; Lochmiller, 2021; Thomas, 2006) n3BezeHa je y aBe ¢ase Ha OCHOBY KBa/luTa-
TUBHUX IIOflaTaKa IIPUKYI/beHUX 13 [jBa U3BOpa.

I. ]IBe momycTpyKTypupaHe IUCKyCHOHE (OKYC IpyIe O UCKYCTBY POAUTEbA
IPUIMKOM IONyHaBama CTaBKu IpBe agantupane sepsuje CDI-I u CDI-II
YIUTHUKA 32 CPIICKM je3uK. MeTop GOKyC rpyle je IpPBEHCTBEHO CIY>KIO
3a Ba/IMJALM)y TIpeIIMIHApHe Bep3uje YIMTHUKA 1 33 UeHTUPUKAIN)Y
OHUX JIeTIOBa KOjJ Cy POAMTE/bMMA OMIM TeLIKM Ja pasyMejy U OArOBODE.
ITopen Tora, 6uma je To mpuamka jja ce Tpaxu oprosapajyha samena 3a
Ioje[IMHe CTaBKe, HITO je MOJpasyMeBano AKTMBHO y4eCTBOBAIE MAjKM Y
obnmukoBamwy pagHe Bepsuje CDI 3a cprcku jesuk. Hajsap, 6uo je To ussop
IOJjaTaKa 3a afalTalijy MHBEHTapa Y CKIaly ca KYJATYPOJIOIIKMM Kapak-
TepUCTUMKaMa KOMYHMKalyje, mpedeprpaHuM HauMHMMA M3pakaBamwa I
C/INYHO.

II. Haparusuu oprosopu 155 popuresba/crapare/ba Ha TpY OTBOPEHA MUTamba
3a Ba/lMAlNjy Koja cy ofaTi Ha Kpajy gpyre yHanpehene Bepsuje CDI-I
u CDI-II ynutHuka. [Ipyra Bep3uja ynutHuka je yHanpebhena y ogHocy Ha
IIPBY Bep3ujy Ha OCHOBY pe3y/ITaTa TeMaTcKe aHa/In3e IUCKycuja y GpoKyc
rpymnama.

[Tomauy fo6ujeHy 13 oBa [iBa U3BOpa KopyuuheHM Cy 3a METOJO/IOIIKY TPUAHTYJIa-
114jy KOja HaM je IoMora a 06e36eqmMo 60/by yBIJ, Kao 1 fleTa/bHIje U 00jeKTUB-
HIje TTofjaTKe O M3a30BUMa Ca KOj/Ma ce poanTe/by cpehy Kafa momnymasajy yIUTHIK.

I Iuckycnone ¢poxyc rpyme

Ysopak yuecrnuka. Y Gpoxyc rpymu Koja je guckyrosana o ynutHuky CDI-I yuectso-
BaJIe Cy 4eTMpM Majke (TpM Koje Cy MMajie BICOKY CTPY4HY CIIpeMy 1 jefHa Koja je
3aBplLINMIa Cpefiby LIKoly). EbuxoBa fena cy 6una yspacta 8—17 Mecely, a JUCKy-
cuja je Tpajama 2 cata 1 25 MuHyTa. Y QOKYyC IPyIN y KOjoj je IpUMerheH YIUTHUK
CDI-II yuecTBOBanoO je mecT Majku (IBe Koje cy mMase GpaKyaTeTcKy JUIIOMY, [iBe
KOje Cy 3aBpLINMIe BUIIY IIKOMY, U JiBe KOje Cy 3aBpLIMIe Cpefmby mKoiy. buxosa
mena cy 6mma yspacra 18-30 Mecenn, a AyUCKycuja je Tpajama 2 cara u 15 MuHyTa.
Popyrersu Koju cy 3aBpIIMIM caMO OCHOBHO 00Opa3oBarbe HICY OMIIN Jleo y30pKa
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jep TakBUX 0coba Huje OMII0 y JOCTYITHOM IIPUTOHOM Y30pKy. OBO Ba>KHO OTpaHM-
Jerbe MOpa e y3eTH y 0031p IPWINKOM TyMauelba pe3y/TaTa. Y30paKk MajKu Koje cy
yd4ecTBOBaJe Y MCTPaXVMBaby OMO je IPUTOflaH — UCTPAXKMBAYY CY ITO3MBA/IN MajKe
KOje Cy IT03HaBa/IM U3 CBOT OKPY>Kema a Koje Cy uMajle Jely y3pacra ofrosapajyher
3a IIPYMeEHY YIIMTHMKA M IUTA/IV Cy UX Ja /I 6M OWJIN carlacHu Jia y4ecTBYjy y Uc-
TpauBamwy. UnmweHnIa fa o4eBn HUCy 6umm meby ydecHnumma Huje ojIyka yc-
TpaxkuBaya, Beh nmocnepua Tora mro y Cpouju HajBuIle BpeMeHa ca IeljoM paHoT
y3pacTa npoBoje Majke. Hujenan o yuecHuka Hinje nMao GopManHo obpasoBambe
13 00/TaCTV IMHTBMCTYKE U Pa3BOjHe IICUXOJIOTHje. je3ndKor pa3Boja. CBU yuecHM-
IV Cy 61TV YIIO3HATH Ca LM/beBUMA U IIPOlieflypaMa UCTPaKUBamba 1 JOOPOBOJ/BHO
cy yuectBoBamu. Y oKyc rpymnama cy 6uia u Tpy UCTpakuBaya, off KOjiX je jefilaH
UCTpaXyuBad 610 MoJepaTop, HOK Cy Apyra [iBa y4ecTBOBala y GalMINTUPABY
IOUCKyCcHje.

IIpouedypa npuxynmwarwa nooamaxa. Ilpe yaentha y pokyc rpynu, majke cy go-
Oule yIMTHMK U pedeHo UM je aa 6u Tpebaso fja ra momyHe 3a Hefjesby fana — CDI-I
win CDI-II saBucHO of y3pacrta muxoBor ferera. ObaBemreHe cy na he wuxosn
oxrosopu 6utu Kopuithenu 3a yHanpebuame agantupane Bepsuje CDI 3a cprickn
jesauk. Takobe uM je pedeHo ma 61 HaM 61JI0 3HAYAjHO Jja ;OOMjeMO Of IUX ITOBpAT-
He MH(OpMalje y BULy KOMEHTapa, IpUMeI0M U CyrecTuja y Be3) ca yIyTCTBUMA
¥ CTaBKaMa y YIUTHUKY. 3aMOJbeHM Cy Ja oOpaTe Ma>kKiby Ha CBE IITO UM HIje jaCHO
VIV IITO M3a3MBa JUJIEMY, Kao U [ja 3allMUIy PedM 3a KOje CMaTpajy fa HelloCTajy y
IIOI/IaB/bY 3a IPOLIEHY PEYHMKA, KaKo 611 CBOja 3ala)kamba KacHUje MO/ Ja Tofierie
TOKOM AucKycuje y pokyc rpymu (jegna sa CDI-I, a gpyra 3a CDI-II). Takobe um je
CyTepMCcaHo Jla Y TOj MPOIIeHN MOTY y4ecTOBaTH M APYTM WIAHOBYU MOPOAMILE KOju
Ho6po mosHajy fere. Pokyc rpyIie ¢y ofp>kaHe y IpoCcTopuju nabopaTopuje y Kojoj
UCTPXIBAYM pafie.

IIpomoxon 3a ouckycujy y poxyc epynu. luckycuja je garmnnrupana y3 momoh
cnegehmx nurama:

1. Kakas je BallI OIIITK YTUCAK O YIUTHUKY?

2. Jla i je 6MIO TEIIKO MOMYHUTH YIUTHUK? AKO jecTe, 3aLITO?

3. Ko je yuyecTBOBao y NONymaBamby yIUTHUKA?

4. Jla mu je 6WIO0 TelIKO JOOUTM ITOMON PYIUX Y4IaHOBA IMOPOJNIIE Y OBOM

3a7aTKy? AKo jecTe, 3aIITO?

5. Komuxo cy ynyrcra 6una jacua? IllTa je 6umo HejacHo? Vimare nmu Heke

mpeyIore Kako ja ogpehena ymyrcrsa 6yzny jacHuja?

6. Jlanmu uMmate HeKuX IpuMen6u Ha ofpebhene nenose/craBke? AKo 1a, KakBe?

7. [Ja mu cre umanu noremkoha fa pasymere ogpebene craske? Illta je 6mmo

HejacHO?
8. Ila mu cMo mponyctuan fa Bac muTaMo HEITO Ba)KHO y Be3) Ca pa3sBojeM
KoMyHMKanuje Bamrer gerera? IllTa je To?
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9. [lanm je 6o Hedera y KOMyHMKAIVjCKOM/je3MYKOM pa3Bojy Bamer gerera
o Bac je 36yHmno, 3abpunyno wi Moxkza 3abasuiao? [a nmu 6ucre To
MOJeIVIN ca HaMma?

10. Ha xoju geo ynutHuKa je 6m1o0 HajTexke OATOBOPUTI?

11. ¥V xoje cBOje 0roBOpe CTe HajMarbe YBEPEHU, OFHOCHO 3a Koje of Bammx
OJITOBOpa MUCINTE JIa CY HajMambe Moy3anm? 3aIrTo?

Pasrosopu Bohenn y poxyc rpynama cy CHUM/bEHM Y3 CarTTaCHOCT Y4eCHNKA U 3aTUM
TPaHCKPMOOBaHM. 3a TEMATCKY aHA/IM3Y cajpskaja JUCKycuje u3abpaH je MHYKTUB-
uy npucryn (Thomas, 2006).

VcTpaskuBaum Cy ce OTATHO YIIO3HAIN Ca CafipKajeM JVCKycuja y hoKyc rpy-
IamMa TaKo LITO Cy MX TPAaHCKPMOOBaIM M YMTAAM BUILE IMyTa. Y CBPXY KOAUpPama y
TPaHCKPUIITMMA Cy TpakeHe MHQopMaIje Koje 61 fajie 6ap feIMMUYaH OATOBOP
Ha II0CTaB/beHa MCTPaKMBayKa MMTaka. TOKOM IIOHOB/bEHOT YMTaka TPAHCKPUIITA
CBAKM MICTPaKMBAY je y CBOjOj BeP3Mjy JOKYMEHTa criennIHOM mrdpoM 03HAYNO
WTyCTPAaTUBHE JIeIOBE AMCKypca pefieBaHTHE 3a MICTpaXkKMBadyKa nuTama. Komosu cy
3aTVIM IIPEHETH y excel JaTOTEKy 3ajelHO ca IIpYMepUMa O3HAYeHUM Y TPAaHCKPUITHU-
Ma. Y crnenehoj dasu cy ncTpakmBaum caMOCTA/THO, CBAaKN 3a cebe, N3PV TUCTY
TeMa 1 IOATeMa Ha OCHOBY IOCTYIHMX npuMepa. Kpos pasrosop cy ycarnamasanu
TeMe/IIofiTeMe Koje je jefjlaH Of UCTpaK/Baya IIPE03Hao, a IPYTY He, Kao I aJieKBaT-
HOCT IIpyuMepa 3a ofpeheny temy mmm nogremy. Ha Taj HaumH je ycrocTaB/beHa Ko-
HayHa CTPYKTYPa KOJAUParmba I UCTPAKMBAUM Cy je CUCTEMATCKU MMIIJIEMEHTUPAIN
y TPAaHCKpUIITE.

IT OTBOpeHna nuTama 3a Banupanujy y cdi ynurHnnuma

Ysopak ucnumanuxa. Ha 0CHOBY KOMeHTapa 1 CyrecTuja pofiuTesba U3HETHX Y do-
KyC TpyllaMa HaIlpaB/beHa je apyra yHanpebhena Bepsuja ynurHuka (Andelkovi¢ et
al., 2017) n guctpubympaHa je mpurogHOM y30pKy ofi 155 majku (CDI-I N=77, CDI-
II N=78, op Tora je 38,4% WX MMaI0 BUCOKY CTPYYHO clIpeMy, 48,1% cpenmy mKo-
my u 13,5% ocHoBHY mKony). KoHTakT ca MajkaMa yCIIOCTaB/baH je IPEKO TMIHIX
NIO3HAHCTaBa MM IIPEKO JIOKA/THUX JJOMOBA 3/IpaB/ba Kajla Cy I0BEIe JIeTe Ha Pefo-
BaH 3IpaBCTBEHM IIPETTIET.
Mamepujan. Y oBoj Bep3uju yIUTHMKA OMIa Cy TPY OTBOPEeHA IUTama Koja
Cy OCMUIIUbEHA Jja IpoBepe fla /I POAVTE/bY 1 Ja/be MMajy IoTemkoha fa momyHe
YIUTHUK, ¥ aKO UMajy, O KAaKBUM je Temikohama ped.
1. MonuMo HanmiuTe KOMEHTape y OBOM OJ€/bKy O CBEMY IUTO BaM HIje
OWJI0 jacHO Kajia CTe IOy haBa/li YINTHUK.
2. Ha koju meo ynutHuka Bam je 6mro HajTexxe ja OATOBOPUTE M 3aLITO?
3. CBecHM cMO Jia je HeKe Jie/IoBe YIIMTHIKA OMIO TeKe VICITYHWUTY Off APYTUX.
CacBuMm je Moryhe fa HUCTe MOITIM jefHAKO IOY3/IaHO Jja OJTOBOPUTE Ha
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CBe JIeJIOBe YIIMTHUKA. Y KOM Jieny (VI [ie/loBMMa) YIIUTHUKA CTe HajMambe
CUTYPHU Y CBOje OJroBOpe?

Temamcka ananuza 002060pa HA 0Me0pPeHA 6anUOAUUOHA numarea. VIcTpaxuBaun
Cy He3aBJCHO IIper/iefla/iv OfirOBOpe POfiuTe/ba Ha HaBefleHa INTamba U MAeHTUu-
KoBanu ofipehene teme n mopgTeme. KoHayHa /ucTa TeMa U IMOATEMA ycarjalleHa je
Kpo3 pasrosope nsmeby ncrpaxnpaya. AHamu3a je oMmoryhmia npernosHaBame OHIX
Ie/I0Ba YIIUTHYKA KOjI CY 11O CYAy POAUTe/ba OVIM HajTeXXU U KOje cafipKe HajMambe
HI0y3/laHe OJITOBOPE.

B PE3VYIITATH

I Iuckycnone ¢poxyc rpyme

Pesynratu TemMaTcKe aHanmuse MpUKasaHM Cy KPO3 IIECT ITIABHUX TEMa U MOATEMA.
[IpnmoyxeHu cy IMTaTH U3 JUCKyCHje KOjU MIYCTPYjy ToTenKohe u funeme popu-
Te/ba, CTpaTeryuje MOIymhaBamba YIUTHMUKA, 3aTUM IepUeNiyjy YIUTHUKA U POJU-
Te/bCKOT U3BENITaBambha Kao0 METOJIE, KAO U YBUJIE, CTAaBOBE ¥ BPEJHOCTH POAUTEhA Y
Be3! ca pas3BojeM roBopa Kop jenie. CBe TeMe JOIPUHOCE Ca3Hakby O MoTemKohama
ca KojuMa ce popuTes/by cpehy IpMaMKoM ofroBaparma Ha CTaBKe YIYTHMKA, KaKO
VIX IIpeBasuIase, 3aTUM Jla /I UM YOUTHUIV IOMaXy Y 00jeKTMBHOM ITIOCMAaTparby
U IPOLEHMBaIbY JETETOBOT Pa3Boja, I 3alITO jé KOPUCHO YK/bYYUTU DONUTEBE Y
IPOILEHY je3MYKOT Pas3Boja.
1. ITomewxohe ca kojuma ce pooumenu cyo4asajy NPUIUKOM NONYHABAHA
YRUMHUKA
1.1. Pasymesarve jesuxa: IIpOIleHa Jia M je HBUXOBO JleTe pasymerno onpehene
pedn, ucKase U rpaMaTiIKe KOHCTPYKIIMje.
1.2. Pasnukosarwe npoOoyKmueHoz je3uxa u umumayuje: TOHOLIEHE OTyKe /i
TM je ped MM MCKA3 HEKOT JeTeTa 3HaK MPOAYKTUBHOT je3VKa WIN je 3a-
CHOBaH Ha IIPOCTOj MUMUTALMjU je3UKa § OKPYXKeIby.
1.3. IIpupoona eapujabunnocm y TPORYKUMjM M CIOPajiMdHO Kopuinheme
peun 1 06/IMKa: OBO je OTeXXaBaJIo POAMUTE/bUMA Jia IIPOLIeHe f1a /I je Hbl-
XOBO fieTe yCBOjuio ofpebeHe peun u rpamMaTuuke obmKe.
1.4. Ilonucemuja peuy HaBeIeHNX y CTaBKaMa YIIMTHUKA: POAUTE/bYMA je 6110
TEIIKO J1a IPOIieHe Ha KOje 3HaYeHe Ce OHOCK CTaBKa.
1.5. Ilaxwa pooumerma euuie ycmepeHa HA KOMYHUKAUUJY He20 HA je3utKe
opme: poguTebU Cy MMaIM MOTENIKONa Jla 0OAroBOpe Ha NMUTama O Ipa-
MaTWYKMM OOIMIMIMA ¥ CTPYKTypaMa.
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1.6. Crnosere mopdocunmaxcuuke Kapekmepucmuke cpnckoe je3uxa: popu-
Te/bCKe TelIKONe y youaBamy, Ipeno3HaBamy U maMhemwy rpaMaTHuKiux
006711Ka, pasnuKoBawy XoMO(dOHa I CII.

2. Cmpamezuje koje pooumernu npumetrvyjy IpUIMKOM IONYHbaBamba YIUTHIKA:
OKOJTHOCTM M OVHAMIKA IIOIyHhaBakha, aHTKOBambe OCTA/INX YIAHOBA IOpOANIie 1
cTpareruje IOHOIIEHa OJTyKa.

3. Yeuou podumerma o pakmopuma u MexaHusMuma yceéajarba jesuxa.

4. Cmasosu u épedHocmu pooumena Koju ce OFHOCE Ha HMOAPIIKY je3MIKOM
pasBojy feTeTa.

5. Cmpaxoséu pooumerpa y IOTTIely je3UYKOT pa3Boja BIXOBOT IeTeTa.

6. YnumHux kao edykamueHo cpedcmeo 3a pooumerve.

1. Ilomewxohe ca kojuma ce pooumermnu cyouasajy

1.1. Pasymesarve je3uxa

Kao mTo cy mocapamma ncTpakusama Beh 1mokasaina, jefHa off I/1aBHUX HoTemkoha
y OirOBaparby Ha CTaBKe y YIUTHUKY IIPECTaB/bajlo je JOHOLIeHe OfITyKa O pasyMe-
Bamy peur 1 ¢pasa, jep pOAUTE/bYU YeCTO HUCY CUTYPHM fla /I IeTe 3a/CTa pasyMe
pedn MM camo Iperno3Haje ofpeleHr KOHTEKCT.

Iuckycuje xoje cy ce ogurpasaie y Gpokyc rpynama OTKpuIe Cy Ja €y POAUTE/bI
CBECHM JIa Ce pasyMeBarbe je3MKa U jesrdKa IPOJyKLMja He pa3BUjajy YBEK UCTOBpe-
MeHO 300T IPUpPOJHEe Pas[BOjeHOCT! OBa /iBa JOMEHA y M3BeCHOj Mepu. Poxurersn
youaBajy MHXePEeHTHY MY/ITHMOLATHOCT KOMYHMKAaIMje KOja ce OZHOCH Ha yIoTpeby
JIMHIBUCTUYKMX, TTAPA/IHTBYCTUYKIX Y HeBepOaIHMX CpeJicTaBa KOJ CBUX IIapTHepa
Y MHTEPAKLMjU U IeTa/bHO OIVCY]Y CBe IbeHe Moganutere. [lITaBuiie, pogure/bu Koju
CY CBECHM CJIO>KEHOCTY KOMYHMKAI|je HUCY YBEK y CTalby Jja jaCHO ofipefie Koja je MH-
¢dopmarmja 61Ia mpecyHa 3a BUXOBO AeTe Ja pasyMe ofpebhenn nckas — 6uo jja je To
Ipero3HaBambe je3NYKOT KOJja, MHTOHAIV]ja, HeBepOaTHN IT0Ka3aTe/by WIN JApYyTe MH-
¢dbopmarmje n3 GUMYKOT U COLMjaTHOT OKPY>Kera. PouTe/py Majy yTucak aa jere
pasyMe BIUIIIE HETO IITO MOTY ca CUTypHoOuUINy /ja TOTBp/ie y HEKOM TPEHYTKY.

To cam 1 pexiIa, ja /It OHM 3aUCTa pasyMejy CBe OBe U3pase miu 60/be pasyMejy Kpo3
Moj rnac. Ha xom HuBOY, 3anpaBo? Hucam curypHa, anmm MIUCIUM Ja je TO BUIe Ha
€MOTMBHOM HUBOY. EMo1ja, a He MpaBo pasymeBame. VI 0BM KOMyHMKALUjCKI U3pa-
31, OH Kaxe: ,,XajgeMo Haro/be”. Brto fja ce paam o pedn Hanosmpe Wi O INHbEHNLN
na Beh o6mauuM jakHy, UITO M pafuM JOK TO TOBOPUM. Y CTBApH, ja MaIO IpUIaM I
MHoro paguM. I1a, cTBapHO HUCAaM cUTYpHA.



MEPCMNEKTUBA POOMTEIBA Y EBANTYALIMJIM MHBEHTAPA 3A MPOLEEHY KOMYHUKALIMJCKOT PASBOJA JELIE. |

Ha ocHoBy noHaIama fgerera poguTe/by CTUYY YTHUCAK Jla leTe pasyMe IhIX0Be
peun Ha pasIM4YUTM HMBOVIMA, a HE CaMO Ca IMHIBUCTUYKOT acIleKTa.

... 1a, ¥ OHJIA HeIITO ybary, caMo HMUCaM CUTYpPHa [ia /) 3Ha Ty UTPY, I1a OHfa ybauu
[o6nuke y ogroBapajyhe otBope], nnu pearyje Ha ped yuympa.

» 1Y cu mobap fiedko” WM leBojuniia, MucuM... He sHam 6aur fja i pasyMejy TaqHo
Ty pedeHMILy, MICIIVM JIa padyMejy Ty HEKHOCT Y MOM I7Iacy, ocehajy Buiie Hero 1mro
pasyMejy, jep Kaja KaxeM ,, Tu cu obap f1edko” ja TO CBaKaKO Ka>keM Ha HajIlern
Moryhu HauMH a OH Me IJlefia Kao fia pasyMe. [la /11 OH To 3amcra pasyMe...

Mebyrtum, pogure/su uspaxkaBajy pasyMaH oIpe3 Kajla JOHOCE CYJl O pasyMeBamby
je3NKa KOJi CBOT JieTeTa.

To je 3aTo LITO HMCAM CUTYPHA KOMMKO CaM Cy0OjeKTMBHA, KOMMKO 3aMUCTa MOTY [ia
CyJVIM TIO HEeTOBOM HU3IJIEly U ITOHAIIAY, PELMMO 110 ToBopy Tena. HaunmH Ha Koju
Me T7Iefia, /la JIM je 3a1CTa pasyMeo, /ia /iU MOKYyIIaBa HeIlTO Ja KaXe, fla JIM ra caMo
3aHMMa... He MoOTy fla mpolieHMM Jja /M 3a1ICTa pasyMe.

1.2. [TpodykmueHu je3uk u umumayuja

Popurermsy cy usBemraBany o pasHUM fIMIeMaMa y Be3U Ca je3UYKOM IPOAYKIMjoM
cBoje fene. Hucy yBek Mornm jja pasnukyjy fia m fileTe caMo MMMUTUPA TOBOP OfI-
PaCcIMX MM je CIIOCOOHO Ja KOPMCTH peun caMocTanHo. Takobhe, Heke peun je mete
M3TOBApasIo0 MAKO je OMIO OYMITIETHO /A OHO HM He 3Ha IJMXOBO 3HAYeHe WM je
3HaYerbe YCKO ¥ KOHTEKCTYalHO.

Moj cun, Ha IpuMep, KOPUCTH U CYMPa U jyse, HUCAM CUTYPaH Ja 3Ha LITa TO 3HAYM,
am oH To Kopuctyu. OH He 3Ha IIITa je 0aHAC, MUCTIAM Jja TO He KOPUCTIL.

U mmaMm mpuMep, Kafia Kaxe ,,JJocTa Mu je”, Kajia 3aBpIIN Ca jelloM, He >Key BUIIe
Ta jeme, Kaxke ,Jlocta mu je” anu He Kake Ha mpumep ,OBJle MMa Hedera OCTa’. ...
Mosk7ia je To caMo HaydeH M3pas jep My KaxxeMo ,,JJocta mu je”.

Ha ocHOBY casHama Jla M3TOBapame peur Huje yBeK npaheHo mo3HaBamweM HBUXOBOT
3HaYera, POJIUTE/bY Ce CYyOuaBajy ca AVIEMOM Jia JIU TaKBe peun Tpeba 03HavYaBaTH
Kao JIeo ieuyjer peuHIKa. JefjaH pouTesb je Cyrepucao aa 6u uM 6o JaKiie fja mo-
nyHe CDI-I ynutHuk, kaga 6u mopep omuuja ,pasyme” u ,pasyMe 1 Kaxke” IIOCTOjata
v onnmja ,Kaxe”. JIpyru mpepjior 6uo je fa yOUTHMK Cafp>kKu YIYTCTBO KOjUM ce
poaNTe/bY Cyrepuille la He MOpa Jla pa3MaTpa Jia /M JeTe, IOpeJ TOra IITO 3Ha KaKo
ped I71acy, 3Ha ¥ 1beHO 3Hauerbe.
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1.3. Bapujabunumem u unmepmumeHmua ynompe6a

peuu u obnuxa

Bapujabunuter 06/11Ka je mpupogHa pasBojHA OJJIMKA JIeYj/X MCKa3a M Halasu ce y
CBUM JIOMEHMMa je3andke CTpyKType (poHomoruja, mopdonornuja, cunraxca). C tum
y Be3M, POJUTE/bY HABOJIE [Ja HUCY CUTYPHM [ JIX C€ Peun/M3Pasi KOju OfICTYIIajy Off
CTaHJAPAHUX 0O/IMKA MOTY y YIIUTHUKY O3HAYMUTI KO YCBOjeHN.

1.3.1. M32060p. YIIyTCTBO y A€y YIUTHMKA KOje C€ OMHOCH Ha PeYHUK cafp-
Xaro je objaurmerbe fa GOHOMOLIKe Bapujalyje y U3TOBOPY peun Tpeba 03HAIUTU
KOJI OHMX pedn KOJ| KOjiX POANTeb IIPENo3Haje [a UX JieTe CUCTEMATCKM KOPYUCTI Y
onpebenoM sHauewy. Pogurespyt ¢y TOKOM JUCKyCHje HA Pa3INIUTUM IIpUMepUMa
WIYCTPOBA/IU Jia Cy ce Ap>Kalu OBOT yIyTcTBa. MehyTum, mocrojamu cy Hekn ciy-
JajeBM KOJI KOjUX je TO OM/Io TexXe. JeqHa MajKa je MpUMETIIA Ia je HauMH Ha KOju
IbEHO JleTe M3TOBapa pey CIIpevaBa Jia IPero3Ha Ja I KOPYUCTY ped y jefHUHY NN
HeIpaBYIHOj MHOKIHM (0Ba pas/vKa je 6m1a 3HauajHa 3a ofpebheny craBky):

Majxa: Y Hucam 6mma curypHa #a i je pexao ,usehe” miu ,,1BeT”, jep UIaK meros
U3TOBOP HIUjE...

Mopeparop: Jo6po, anu oH Kaxe ,1Behe”, mocToju ysehe?

Majka: I]sehe vy ygem, He 3HaM, Kaxke ,,Liell .

1.3.2. Xunepexcmensuja. Pogute/buMa je 13a30B NpefiCTaB/bana XUIIEPEKCTEH-
3Uja 3HaYea peun — TUIMYAH pa3BojHM (HeHOMeH Yy ycBajamy jesnka. Hucy snamm
Ja /i1 Ce Kao YCBOjeHa MOYKe O3HAYUTH Ped Ylije 3HaUeIhe JIETe CACBUM CUTYPHO Pas3-
yMe, ali KOjy He KOPMCTH 300T IPICYCTBA XMUIIEPEKCTeH3Mje Y 3HaYeby pyre pedn:

O6oje [Mama u TaTa] cMO mame 1 Kaf ja KaxeM ,,Mama’, OH Kaxke ,Tara .

Moj ciH 13 HEKOT pasjiora He Kaxe ,,cujamnua” win ,,namia’ Beh ,,nan”, win ,,Ynamm
man!”... Pagyme Kajm xaxeMm ,,YIamy jaMIly” WIN TaKO HEILITO, alu Kaja MpoTecTyje,
KaXxe ,,Yracu gan!”.

1.3.3. [leuje peuu u Heonozusmu. Pogurerbu ¢y ce Cyounan 1 ca AMIEMOM Jia JIN
Ia y IOTJIaB/by KOje ce OJJHOCK Ha IIPOleHy Jieuujer peyHMKa O3Haye ped 3a Kojy je
IJIXOBO JIeTe MIMAJIO CBOjy ped. Poyuterbu cy HaBenu mpuMep yrnorpebe pedn Koja je
(bOHOIOIIKY jefHOCTaBHMjA.

Moj xnuHal je ynpaBo fao mMme UyLy U Beh je 30Be Hewd... [la, He 3HaM 3aIlTo, He
3HaM KOjOM JIOTMKOM, @ CaJia je CTA/IHO TaKO 30Be.

1.3.4. Ilospemera ynompeba mopdocunmarcuukux mapkepa. Y ¢pasyt akTUBHOT
UCTpaXKUBamba MOP(OIOMKMX 06/IMKa pedn fela MOTY IOBPEMEHO U3TOBapaT Of-
pebene peun 1 MewmaTu BUXOB 00K 32 KPATKO BPeMe.
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JyTpoc cy ce MOj CMH U HeroB TaTa pBaau U oHja je Mapko BukHyo AHnu ,Ilomaraj,
nomaraj!”, a oHyia je oHa y3BpaTunia ,,Ilomaram!”, a oHza je ZOTpUaIa KO Hera, a Kaj ce
IOIIeTIa Ha TaTy, BUKHYyA je ,[lomarajem!”.

ITpuMep mokasyje /jBa MOKyIIaja yIoTpeOe HeCBPIIEHOT ITIarojIa HoMazamu y
cajjaumeM BpeMeHy. LwpHM 061MK je nomaxcem. Y ciydajy pedm nomazam, yMme-
CTO TIpaBUIHE TIPE3EHTCKE OCHOBE noMadice-, IeTe KOPUCTY MHGUHUTUBHY OCHOBY
nomaea-. Y JpyroM Ciy4ajy, U3pe4eHOM CaMO HEKONMKO TPEHyTaKa KacHuje, feTe
M3ToBapa OONNK nomazdj-e-M ca VIMIEPATUBOM Y OCHOBM, YMECTO IIPE3€HTCKe OC-
HOBe nomaxce-. BepoBaTHO je MMMTHpana 0OIMK KOju je dyaa of O6paTa HEKOIMKO
TpeHyTaka paHuje. Majuu je y TOM crydajy 6110 TELIKO fja OfIy4H fja JIX Ce OBe pedn
MOTy CMaTpaTy yCBOjeHUM WUJIM He.

1.4. Ionucemuja peuu y ynumuuxy

Heke BumesHauHe peuyn 611e Ccy M3BOp AMIEeMa 3a pOUTe/be. JeHa MajKa je mpe-
TIIO3Haja Jla BeHO JieTe u3roapa onpeheHy ped jep je meHo 3Hauemwe y onpeheHom
KOHTEKCTY Jipyradije o OHOT HaBelIeHOT Y YIIUTHIKY, IIa Huje O1la CUTYpHA Ja n
7la O3HAYM Ty pey:

Moj cuH Kkaxe ,,3Be3na”, amu TO Hema Bese ca 3Be3noM, Beh ca LlpBeHoM 3Be3moM.
Taxo ma mucnum ako 61 HaBujao 3a [TapTrsas, To He 611 6MIO IPUCYTHO.

1.5. Yemeperocm podumervcke nasxroe: jesutku oonunyu

Hacnpam KomyHukayuje

Y ncrpaxusamy y unjeM je Gpokycy 6mmna mpumena CDI ynmuTHUKA YCTaHOBIBEHO je
Ja je poauTe/hCKa ITaXKiba BUIIE OPMjeHTICaHa Ha KOMYHUKAIMjy HETO Ha je3n4Ke
dopme, yak 1 Kajja ce HOCTaBU KOHKPETHO MUTame y Be3! ca 0OIMKOM pednt.
[TomaTak o MpuUCYCTBY MMM OZICYCTBY HEKE pedy MM IpaMaTU4Ke CTPYKType
y iedrjeM ToBOPY MOKe ce 3a0e/Ie)XIUTH y IBa VI TPY Ofie/bKa YIMTHUKA, Y3 3HA-
JajHe HepocnegHocty. Ha mpumep, nupopmanmja o ynorpebu ogpehenor o6mmka
3aMeHuIle MoKe ce Hah1 y ofle/bKy 0 3aMeHMI[aMa, 3aTUM Y Jie/Ty O IPaMaTIIKoj C/I0-
YKEHOCTH, Kao U y Jielly O CHOHTaHO M3TOBOPEHMM CNIOKeHMM McKasuma. [Tokasano
ce Jia Cy poAuTes/b) OVIN peCTPUKTUBHYjU Y O3HaYaBawy ofipehennx obnmka (Hmp.
3aMeHMIle OH) Ha JIMCTY TPAMATHYKUX pedM HEro y Ofie/bKy Yy KOjeM M3BelITaBajy
O IY>XMM CIOHTaHO HAaCTa/IyMM NMcKasyuMa. ITopen Tora, poauTe/by cy OMIm CKIOHM
la PEKOHCTPYMIIY MCKa3e Ha OCHOBY 3Ha4e€ba, I KOMYHUKAIMjCKUX HaMepa, a He
BEepHO penponyKyjyhu dopmy nckasa. [Tokasamm cy u CKIOHOCT Ja IIPOIIMpe Aedje
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MICKa3e JoflaBatbeM MOP(OCHHTAKCMYKIX MapKepa (3aMeHMLIA, IIPeJiIora, LM/BHIX
IJIaTOJICKMX 0O/IMKa UTJ,.) KOjU HUCY OVIN IPUCYTHY Y KOMYHUKALIUjI JleTeTa, KaKo
61 y 3Haueme U PyHKIN)y ZeTeTOBOT MCKa3a YUMHIIN jaCHUjVIM.

PopnreprMa je 6110 OCEOHO TEILIKO fia 3araMTe YIIoTpedy rpaMaTuuKmx 00-
NMKa 3aMeHMIIa, IIaroICKMX 06/MKa u moMohHux riaarona. Inuckycuje y pokyc rpy-
IIaMa OTKpUJIe Cy Jia POAUTE/bY Ca CUTYpHOIIhy MOTY IOTBPAUTH [ je IBUXOBO fieTe
CaB/IafIa/io HeTalNjy, &/l M je OVMIO TEIIKO Jja IPero3Hajy yrnoTpedy HeraTMBHMX
00/1yKa I71aroja 6umu Kao LITO Cy: Hucam, HUcu, Huje, Hehy, Hehewt, Hehe.

1.6. Mopgocunmaxcuuke kapakmepucmuke 0e4ujux uckasa

1.6.1. Youasare u namherve. Kayja ce oueknBaso fja OiroBope Ha CTaBKe Koje ce OfI-
HOCe Ha TPY TUIIA KOHjyralyje I1aroyia (Ipe3eHT y 3. IMIly MHOXKIHE KOjI Ce 3aBp-
IIaBa Ca -y, -jy UaU -e), POLUTE/bY HUCY OMIN CUTYPHU KOjU CY Ce Of HUX 3aIIpaBo
10jaB/byjy Y MCKa3MMa JieTeTa:

Orer je Temko, MOLITO OH PeTKO KOPUCTU MHOXMHY, @ OHJA Kafla je KOPUCTHU, MO-
pana caM fia ce IIPUCETUM Ja M KOPUCTU YIpaBo Te rnaroie y ogpeheHom obmuxy
MHO>KXMHE...

IToxymurama caM Aa Ce CETMM TAKBUX IIPMMEPA, jep [0 OHOME ILITO Ka)Ke YCIIyT, He WJe.
Ay xajia CMO 3aje[fHO YMTa/Iu KIBJUTY, MOIJIa CaM [ja I'a IIMTaM IITa OHU [JIMKOBY 13
Kibure| page.

Hacympot Tome, pogurersu nakie npumehyjy rpelke u ofcTymnama of CTaHAApA-
HIX OO/IMKa Hero pedm Koje jella IMpaBMIHO Kopucre. HempaBumHocTH y TOBOPY
Zele IIpUBJIave MaKIbY U IIPENprdaBajy ce y GOopMU aHeT0Ta Te VIX POAUTE/bM JIaK-
1Ie IaMmTe.

CeTna caM ce Iap npuMepa Irfie OH JIelo KOMOVHYje nanyue mamume, Ho8e MAPamMu-
ue, Xx71a0He Cy pyke MamuHe, alu 064 Kyue, ca O6pojeBuMa uma Ipobiem.

1.6.2. Ilpenosnasarwe cmasku ynumnuxka 6an Konmexcma. Y CpICKOM je3UKy IIpe-
NIO3HaBambe Pe4M BaH KOHTEKCTA MOKAa3a/lo Ce M3a30BHUM 3a HEKe KaTeropuje pedn
u obnuKa: 3aMeHuIie, moMmohHe Iyarose, HeraTuBHe OOJNNMKe IJIaroJa, IJIATONCKY
KOHjyTaIjy, IpeijIore, Be3HuKe. Be3Hn1M 06MYHO HUCY TIaBHU HOCUOLY 3HAYEHha
y pedeHnIaMa, Ia ux poguTe/bu peTko nmamre. PyHKIMOHATHE pedl, Kao ILITO CY
3aMeHMIle, TOMONHM T/Iaro/Iu, OfPUYHO OOIMIY TTaTONIM, KAo U KOHjyTaliyja I71aro-
Ja uMajy pasnuante Mopgosomke o61mKe 1 300T TOra MX je TEIIKO IPUMETUTH U
3allaMTUTH TOKOM KOHBep3alyje, a KaCHMje U IPeIo3HaT! UX y abellefHOM CIICKY
CTaBKIL.
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Ha npumep, Beoma ppekBeHTHa ped je MOKe OUTY IIPe3eHT 3. MIa jefHIHE T10-
MOhHOT I1arona 6umu, VI KINTUYKY OOIMK aKy3aTyBa JIMYHE 3aMeHMIIe SKeHCKOT
pona oxa. VI3 Tor pasjora, ped je IpUINYHO HEMPUK/IAJHA 33 IPEe3€HTalVjy Y JICTU
pedn, aKo ce o4eKyje fa Oyzie IperosHaTa Mo TeKCMYKOM Vi TPaMaTYKOM 3Hauey.

3aHMM/BUBO je Takobhe mpyuMeTuTN #a Temkohe mpernosHaBama CTaBKY YIINT-
HIKa II0CTOje He caMo y obyacTy rpaMatuke, Beh u y jomeHy peunnka. ['maromu y
MHQVUHUTUBY HeKe POfiUTe/be HUCY JOBOJBHO mojacehany Ha CIIOHTaHy KOMyHMKa-
unjy perera. ITopep Tora, Heke Majke Cy MMajle JUIEMY Ja 1 Ce IJIaroj KOju feTe
M3rOBapa y IMYHOM IJIar0ICKOM OOJIMKY MO>Ke IPUXBATUTHU Ka0 YCBOjeH IOIITO je Y
YIUTHUKY HaBefieH Y MHQUHUTUBY.

1.6.3. Xomomopgpu. Xomomopdu meby craBkama y rpaMaTM4KMM OOIMIINMIMA,
noce6Ho Mehy QYHKIMOHATHUM pedrMa, MOTYy HaBeCTV POAMTe/be Ha pas/IndnTe
rpaMaTiyKe yJIore ¥ 3Hauema. 3aMeHMIle Y CPIICKOM je3aMKy MMajy 6pojHe Mopdo-
nomke obnuke Mebhy kojuma cy dectu xoMopopMI, IITO UX YMHM HeMOryhmm 3a
pasnuKoBame BaH KOHTeKcTa. Ha mpumep, ped ona Moxke OUTH TMYHA WM TIOKa3HA
3aMEeHUIIA, Y jeHVHM VIV MHOXXMHIY, )XEHCKOT WM Cpefiiber pofa:

OBo M1 HUje 6GMTIO jacHO: OH, OHA, OHO [IMYHE 3aMeHUIle Y jeHUHMN], OHU, OHe, OHA
[MyHe 3aMeHNIIe Y MHOXKUHI], OHAj, 0HA, 0HO [TI0Ka3He 3aMeHMIle]. Tako fa y memom
TOM IIOHAB/balby MIMA OHA Ha CBa TPU MecTa. 3HaM Jia OHA J3TOBapa ped oHd, jep Ha
mpuMep Kaja je /pyTa Kaxke ,OHa Me ymapunal” kaja ce HekoMe noxxkamyu. O3HaumIa
caM CBe TPM, /I YOIIIITe HICaM OU/Ia CUTypHA.

1.6.4. Ilpeno3nasarve penesanmroz 00meHa je3uuke npooykyuje y ynumuuxy. Popu-
Te/bM Cy IIOHeKas obpahany nmaxmby Ha MSTOBOP pedn MaKo TO Huje OMIO pe/leBaHT-
HO. JeZlHa MajkKa Huje 6MIa cUrypHa fia i ce GOHOJIOLIKO OCTYIamhe Of CTaHapA-
HOT 00/IMKa pedyt MO>Ke 3aHeMapUTy KOJj CTaBKe Koja TecTupa KoHjyranujy. [Ipumep
IIOKa3yje 1a pOANUTE/bY HICY YBEK CUTYPHU KOjU JJOMEH je3NYKe CTPYKTYpe je pere-
BaHTaH 3a ofjpeheHe cTaBKe, OJTHOCHO KOjU Cy [JOMEHU C TVM Yy Be3U 3HaYajHIL.

OH Kaxxe, Ha IpUMep, ,IIyIa~ YMeCTO kynd. A caj He 3HaM fa ... Mucium ma cam
TO MITAaK O3HAYIIIA, a/I/ OBJIE je HAIMCAHO KyNdjy, OH TO He KOPUCTHU Y TOM OOJIUKY.

JlepuBanyona Mopdororyja je IPOAYKTUBHA y CPIICKOM je3VKy ¥ POAVUTEIbI
npumehyjy rpyne 3Hadema GpopMupaHe OKO KOpeHa pedy, IITO IIOMake ¥ POfu-
Te/bUMA U JIeLN 1A VX KIACUPUKYjy Y IIMpa CeMaHTUYKa [10/ba KOja ce KOPUCTe y KO-
MyHMKanuju. Mehytum, oo Takobe Moske 61Ty 1 n3Bop notemkoha y nomymasamy
CDI ynuTtHuka, jep HaBoau pofuTe/ba Jia IOTBPAM IPUCYCTBO MMEHNIIE, Ha OCHOBY
ynorpebe eTVMOIOIIKY CPOJHOT TJIaroa.

BO IIPMMeTH/IA CaM, OH He 3Ha IITa j , U 3H HENITO [TOKBapy, OH
EBo eTuIa caM, OH He 3Ha IITa je /lendk, /i 3Ha KaJ, ce HelITO ITOKBapy, OHJa
Kaxe ,,3anenyu M.
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2. Cmpamezuje nonywaearwa ynumHuka

ITomTo cy 6une n3HeHaheHe [y>KMHOM YIMTHMKA, HEKe MajKe Cy y Mo4yeTKy ocehane
OTIIOP M OJJIOXKNJIE Cy TIONyHaBakbe YINTHMKA Ha IaH WIN ABa. A1 Kajja Cy 1ovese
fla ra MOIyHaBajy, HOCTA/IO UM je 3aHMM/bUBO U BaXKHO.

He mucnnm pa je To Heku OaHa/maH TeCT Kao TeCT U3 yacommca. MucimM fa je To
ob6aBesa, aju yakire Mu je 6110 fa ce M30IyjeM, Aa TO papuM Hohy u ga [o6po pas-
mucuM. Hura mambe off Tora He 611 611710 f0BO/BHO 0361/bHO. Hekako Mu je cacBum
Y Peny [ia aKo HeIlTO UCTPaXKyjeMo, fla aKO POJMTE/b MUC/IH Ja ieTe MOXK/Ia ¥IMa IIpo-
671eM MIH JKeJIit [ia IIPOBEPY KaKo HaIpenyje, fia je y pemy 6uru tako mocsehen. Muic-
MM Jla YOUTHUK HeKaKo MOKa3yje CTPY4YHOCT... A/l MUC/IUM Jia je BeluKa obaBesa,
3aXTEBHO je.

Y TOM mporecy poauTe/by Cy pasBIIN Pa3IN4duTe CTpaTeruje 3a UCIybaBarbe 3axX-
TeBa y YIIUTHUKY.

2.1. Opzanusayuore cmpameeuje

C 0631poM Ha OKOJIHOCTY M IMHAMYKY IIONyHhaBamba YINTHUKA, MAEHTU(DIKOBAIN
CMO TpM HauMHa.

1. Hexonuko jjaHa Cy IoIymaBajie OHO y LITa Cy 61yIe CUTYpHM, 3aTUM CY T10-
CMaTpaJie je3UK JieTeTa y CeKBeHIlaMa MHTepaKIije M Ha Kpajy Cy TecTupare
pasyMeBarbe peun.

2. Hexke ofi BYX Cy OfjjefHOM IIOIIYHMIE 1le0 yIUTHUK. Behuna Majku je HaBe-
JIa Jja Cy TOKyIIaBajie Jja ceé ceTe KOHKPETHUX IIpuMepa IPOAyKIyje CBoje
flelle, TUIMYHUX M3pa3a Koje KOPUCTe WV CrelnUIHNX KOMYHMKATVB-
HUX CUTyaluja.

3. Heke Majke cy KOHTMHYMPAHO IIpaTWIe je3K CBOT JieTeTa M IpaBuiie Oe-
JIeLIKe KOje Cy MM OJIaKIlajie [la Ha Kpajy IOIyHe YIIUTHUK.

Takobe cy nmase pasmndnute cTpaTeruje y Besy ca aHIaXOBameM OCTa/INX YWIAHOBA
nopoauue. Heke Majke cy caMe moIymaBajie yIIUTHUK, Kajja 61 ocTane caMme, HAKOH
IITO Cy CTaBUJIE JieTe Y KpeBeT, jep UM je OmlIo MoTpeOHO Aa ce KOHLEHTPUILY U
IIOKYIIAjy fIa Ce ceTe pe/IeBaHTHUX IpMMepa. JefHa Off BbIUX je o[IyunIa aa usber-
He odeBy nomoh jep je Myucmta fa he oH IpereHNTH je3NdKy IPOAYKIV)Y JeTeTa.
3a gpyre je To 610 3ajeIHMYKN IOAYXBAT Ca OLEM WIN JPYTUM YWIAHOM IIOPOAM-
e (TeTKa JeTeTa) M CBU CY Ke/bHO YYeCTBOBA/I. JeflHA MajKa je IpuMeTHnIa fia Cy
OHa ¥ OTal| KOMIUIeMeHTapHY 13BOpK MHpOpMaIija jep je OHa OuIa oceT/buBuUja Ha
HeBepOaTHy KOMyHUKALUjy fAeTeTa (recToBe, aKTUBHOCTH, UTPY), JOK je oTar] 607be
Ipero3HaBao BepbasHy KOMYHUKALN]Y.
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Tpebano Mi je HEKONMMKO JjaHa Ja ra 3aBPILIMM, IIa CaM Ia HOIyHhaBaaa Y HEKOTUKO
HaBpara. [IpBo caM jeffHOM IIpolTa KpO3 YIUTHIK, I1a OHO IITO MU je OCTa/I0 HejacHO,
I7ie HiCcaM O1/Ia CUTypHa, IIPOIIIa caM IIOHOBO. AJIVM HIICaM CaMo ja, MaJio ce U OTall
YK/bY4MO, T1a CMO TO 33jeJHO YPajyIM.

2.2. Cmpameeuje 0oHOuiea 0071yKa

Kao mrTo je Beh cyrepucano (Stiles, 1994), ogpebenn nenosu CDI ynurHuKa 3axre-
Bajy pasnmuuTe CTpATeryje OfroBopama 300r pasnndnuTe IpUpoje MBHOT 06/1MKa
HoHarama. JIoK ce MPOAyKIMja peun, TpaMaTUIKIX KOHCTPYKIIMja 11 FeCTOBa Mpo-
1eBYjy Kao criennuaHy 00/MMIIN MTOHAIIAka KOjIi CY eKCIVIUIUTHY ¥ JOCTYIIHU PO-
IUTe/BCKOM IIOCMATpamby, IPOlieHa pasyMeBarba je3lKa 3aXTeBa Off POfTe/ba fia Ha
OCHOBY MHAMPEKTHUX [IOKa3aTesba, 3aK/by4yjy fa JleTe Mpero3Haje 3HaYethe KOMY-
HMKALVjCKOT cafpskaja. [la 611cMOo JOHeNI OfTyKy O pasyMeBaby, IOTPeOHO je Ipu-
CeTUTH Ce CUTYaIyja y KOjiMa JieTe afileKBaTHO pearyje y pasnu4nTiM KOHTEKCTIMa
¥ OIp>KaBa TOK KOMyHUKalMje Ha afileKBaTaH Ha4YMH.
Pasnuunre crpaTeruje y JOHOIIEHY OAIyKa Ouiie Cy eBUEHTHE Y AUCKYCHUjU
jep cy ce poputesby 6OPUIN [a 1ajy BaluHe 1 IOY3[aHe OATOBOPE, Kao IITO je IpeT-
XOJHO Yy TeKcTy Beh ommcaHo:
a. OyIyuyBaEe O TOMe Jia JIM je IeTeTOBO pasyMeBambe Y MYJITUMO/ATHOj KO-
MYHHUKAIJj} 3aCHOBAHO Ha pasyMeBamy je3NUYKNX MapKepa, HeBepOaTHMX
3HAKOBA WV KOHTEKCTyamHux nHpopmanmja (ofepak 1.1);

6. [OHOIIEe OfITyKe O TOME fIa je ped O MPOAYKTUBHOM MCKa3y UM O MUTA-
nuju (opmerpak 1.2);

1. IpolieUBabe [a i je leTe KOPUCTIIO PYHKI[MOHATHE Pedy U IpaMaTiy-
Ke Mapkepe (omempax 1.6).

3. Yeuou pooumerma o paxmopuma u mexaHusmMuma

yceajatwa jesuxka

Baxan Hamas oBe cTyauje ynybhyje Ha To Ia popuTe/bU MPENO3HAjy HEKe Off OCHOB-
HJX MeXaHlM3aMa YCBajamba je3MKa U Ja O IbMMa CIIOHTAHO JVCKYTYjy ca OCTaluM
ydecHuIMMa (OKYC rpyIre.

3.1. Imumauyuja

JiMnTanmja kao MeXaHM3aM yCBajama je3nka npuMehena je moce6HoO Kop mere y pa-
HOM Y3pacTy.
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Mucnum fa cBe Billle, TOCTEAHIX faHa, TOYNEbe ja UMUTHPA Aa roBopu. HegaBHo
je Tajiaa Kullia, a HEKO je peKao ,Jao, maga kuma”. Taga ce MOITIO YyTH KaKO TUXO
roBopu ,,kuia”. BepoBatHo je To caja Ta dasa...

OH KopucTM JeMyHYTMBE CaMO aKO caM Ia TaKO HaydW/a, He IIpaBy Ta caM Off HeKe
IpyTe pediL...

3.2. Opexsenyuja

Popurersu cy Takobe cBecHU yore gppekBeHIIMje Y YCBajalby peyHMKa U TpaMaTid-
KIX 06IMKa.

OHo 1ITO ce 0O0MYHO pajiyt, Ha IPUMep Kaji II1jy HEIITO, Ha IPUMEp COK, OHJa MOXJa
Ka>Ke IITa My OpaT U cecTpa pajie — ,IHjy , TAaKO Jia je TO HEllITO IITO Ce YeCTO KOPU-
CTHU. A OHO IITO HEMaMO 4eCTO, OH/[a He 3Ha....

3.3. [Ipunyun konmpacma

3aHMMJ/BMBO je [ia Cy POIUTE/bY CBECHM IIPMHIMIIA KOHTPACTA KOj! Y€CTO YMHU OC-
HOBY 3a 3aIla)Kalbe, IMEHOBaIbe U YCBajatbe HOBUX PEYlL.

Penmmo, Moje mete KaxKe ,Cemo”, CETUIIO Ce TOra Kajja CMO T'a BORW/IM, a/li He KaXe
2paod, mako >xusu y rpagy. To je Kao HOpMalHa CpeANHa, a CeNlo je 3alaMTHO jep je
Apyradnje. ..

3.4. Ymuuaj jesuuxe cpedure

Heku popurerbu cy npumeTm fa u3bop CTaBKM y YIUTHNUKY He OfpakaBa YBeK
criennUYHOCT CpefiMHe Y KOjoj JieTe ycBaja jesuk. CaomIITaBaay Cy /ia HUXOBO
zieTe Huje 6M10 M30KeHo ofpeheHNM peunMa, aKTMBHOCTIIMA, UTPaMa VI MeCTH-
Ma 1 JIa je TO pasyIoT 3allITO HeKe Off IIOHyheHuX peun jour HUCy ycBojeHe. Y TaKBUM
CITy4ajeBMMa, KaXKy POJWUTEbY, AeTe 6u 6MI0 HelpaBeqHO IOTIEHEHO MPUINKOM
IpoLiekBaka Pa3ININTIX CEMAaHTUYKUX JJOMeHa: OpojHe HaMUpPHUIIe ,,He3[paBe”
xpaHe (mamrTera, moMdpur, kBakahe ryme); ongpebena mMecra Koja HUCY fieo fiedje
pyTuHe (IIMPKYC, IIPKBa); aKTMBHOCTY KOje ce He 00aB/bajy y IIPUCYCTBY fieTeTa (T7Ie-
JIlame TeleBM3Mje, yCHUCaBambe, IIpambe CyJ0Ba, yBambe Y II0/by Bpyher Mieka).

C npyre cTpaHe, POIUTE/BbY Cy CBECHM JIa Cy BUXOBa Jlella YCBajajy creryduaHe
pedn caMo aKo Cy M3JI0KeHa ofipel)eHIM OKOTHOCTMMA: TI03HAjy HasVBe XIMBOTHUHA
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jep 4MTajy KIbUTY O )XMBOTUIbAMA WIM C€ UI'Pajy UrpadyKaMa; 3Hajy pedu, Kao IITO
cy ekcep u wekuh jep je mepa CTomap 1 eTe ce IIOHEKaJ UTpa ca BYM Y PaJOHNLIN.

4. Cmaeoéu u épedHocmu pooumerna 6axHu 3a NOOPUIKY

jesuuxoz pazeoja

Majke cy cBeCHe KOJIMKO CY IbJIXOBO ITIOHALIAbe U IbVIXOBY CTABOBY BAKHU 33 Pa3Boj
IeTeTa M KOHTMHYMPAHO BoJie payyHa o ToMe. OHe CXBaTajy Jia je BAKHO pasTroBapa-
TH Ca IeL[OM, 9aK ¥ O CTBapMMa Koje fiela joll He pasyMejy. Heke off ibux HAaIOMUIbY
na nsberasajy ,6e6ehe” pasroBope 1 IOKyIIaBajy a rOBOpe IOTIIYHUM pedeHuIiaMma
U LITO Ta4yHNje, jep cebe yBeK Bujie Ko y30p HETeTy.

Pasrosapam ca BOM MHOTO I Off CAMOT Io4YeTKa. VI3beraBaM fa Ka>keM ney win huxy
u e nspase. He sHaM, HMcaM TO KOpMUCTIU/IA HU KOJ CTapujer JleTeTa, Ma KOJIMKO VM je
Ha Taj Ha4MH jaKire ga To crekHy. O6paham um ce nynom pevennniom To je neh, my
neuemo xpany, epyhe je...

YuecHure cy cMaTpasie ja Cy HeKe ITpaKce y TUIIMYHOM IIOHAIIaby POIUTe/ba HEello-
Ke/bHe JIM 4YaK ITeTHe. VcTniane cy u fa je BakHO fia ce fenyu obpahajy yuatnso
u fa 360r Tora Tpeda usberaBaTu IUPEKTUBHY YIOTpeOy MMIEPATUBHOT O0/INKA y

obpahamy.

MAJKA: Huxana He KopuctuM ,,3unn!” ,,OTBOpn ycra”, Hiukaza He kaxeM ,,Cenu”. E
caji, He 3HaM Jia JIM je Y YIUTHYKY TakBa GpopMyalnuja, HOMITO ce TAKO YUHIAL...
MOJJEPATOP: 3Byun xao Hapenba, 3ap He?

MAJKA: [Ta, Maso je JUPEKTUBHO, MOXJa Me je TO of0uIo. A, Ha IpuMep, Kaf je
KyIlaM 1 KaxkeM ,,Xajze, cey ca y Kagy , MOX/a i pasyMe, ajlu KaJj je OBaKo HaIluca-
HO, ITIOTOTOBO Ca Y3BMKOM...

5. Cmpaxosu pooumerna y 6e3u ca je3suukum pazeéojem oemema

Y ymyTcTBY 3a YIMTHUK je HaIJIAlIEHO Jja ce flella BeoMa Pas/uKyjy 1o 6pojy pedn
KOje pasyMejy ¥ KOPUCTe U Jja ce peYHUK 6p30 pasBuja. VImak, Heke Majke Cy pekie
Za cy 3abpuHyTe 300T HICKOT yCIlexa CBOT JieTeTa.

W Herge cMo 6uM MOTUINTEHM Y Ha KPajy KaJa CMO BUE/IN KOJIMKO nMa... Vako cMmo
ra Beh Bopmam Kop ncuxosiora Ha Heke IpolieHe. Tako a cMo 6unn cTBapHO ferpe-
CUBHMU, BUIEBIIN KOIMKO MaJIO 3Ha.
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IIpyre Majke cy 6uie cBecHe ia ce He MO>Ke OUYEKVMBATH Jja JieTe 3Ha CBe U3 YIIUTHUKA
U JIa ce je3MK pa3B1ja BeoMa Op30 U3 jaHA y JaH.

Yormurre My Hitje CMETAJIO MITO HIICAM MOIJIA CBE [ja 0OEIeXIM, jep caM MMaja y BUAY
Ia je 3a gery mo 30 Meceny. A BUIMM KOJIMKO je HAaIlpefjoBao 3a Mecell JaHa, 1 mra he
Mohu fja ypany 3a Tpy Mecelja, jaCHO MI je Jia je TO BeJlMKa pas3imka. J MyuciuMm na cre
TO CTaBM/IN HETAE Y YIIYTCTBO.

6. Ynumnux xao cpedcmeo 3a e0yKauujy pooumemna

MHoru popuTepy Cy NPUMETHIN fla UM je OMIO 3aHMM/BMBO fla IIOIYHE YIMTHUK
U I0KMB/baBajy Ta Kao IMPWIMKY 3a yyerbe. YIUTHULM Cy UX HOJCTaKIM Ja pas-
MUIDBAjy O pa3Bojy U Hay4dMIu Cy IITa [ja IOCMATPajy y KOMyHUKanuju. To ux je
Takobe YUMHIIO CBECHUM KOJIMKO je je3auK mUxXoBor feTera Beh 6orar u konuko he
Ce YCKOpO joll pa3BUjaTH.

Buna cam dacumHMpana Kajja caM BUfieIa a OH CBe TO 3Ha...
Ay 61710 MM je 3aucTa 3aHMM/BUBO fa npoheM Kpos To. Bay! On he cBe 0Bo fa mpuyal

VIcKyCTBO ca yIMTHUKOM MOTUBICAJIO j€ HEKOIMKO MajKI Jla PasMICTIE O YIO3U
ponuTehba y MOAPIIIY KOMYHUKAaTUBHOM PasBoOjy U HaBeNIO MX je /la IPEUCIINTajy
CBOjy IpaKcy.

ITa, 3HeHaMIIO Me je KOMMKO MajKa My ocoba Koja TOKOM JjaHa IIPOBOAY HajBUIIe
BpeMeHa ca JIelloM MOXKe Jla yTude Ha pasBoj jesuka. JJa MokeTe Jia pafiuTe Ha TOMe
KaJia je JleTe pacIosioyKeHo 1 Kajia MMaTe BpeMeHa.

Iluckycuja je OTKpuUIA fla Ce PORUTE/bU Pas3/MKYjy MO OCET/bBUBOCTM Ha BepOanHy
1 HeBepbanHy KoMyHukaiyjy. Heke Majke cy mocrane cBecHe fia ca JIel[OM IOMMU-
HAHTHO KOMYHMLIMPajy HeBepOaTHO jep pasyMejy morpebe 1 HaMepe CBOT fieTeTa 6e3
peun. VsjaBmie cy #a cy mocraje cBeCHe ia CBOjy fielly HelOBO/bHO BepOaTHO CTH-
MY/INIIY, @ YIUTHYK UX je HaBeo [ja Pa3MUII/bajy O TOMe.

buso My je MHTEepecaHTHO 1 KaKO CMO 3aIIpaBo IOJE/IV/IN MHTEPAKIMjCKe YIoTe YHyTap
Hallle Majle 3ajefiHuLie... CBaka MOTOPMYKA BEIUTIHA ¥ KOMYHUKAI[VIOHM T€CTOBMY, KajJja
HEIIITO MOKaXKe WM TPAXM, ja X OIIMYHO pasyMeM, jep X 60Jbe IperosHajeM, jacHimje
Hero oTall. A/ pedu cy My Texxe. UnHM M ce fia je oTarl 607bM ca pednma.

Vrpam ce ca muma [6nm3aHnuMal y TULIIMHY, Y3MMaM KOIKY... hyTuM, 1ajeM KoLKy,
UTPaMOo Ce Y TUILIVMHY, Ma3UMO Ce, KOMyHUIMPaMo, ITIeflaMo Ce y O4M, /Iy He Ipuda-
MO.... VI Mucnum fa 611 3Ha/IM BUILIE Pedl 1A UM je MaMa IIPU/bUBH)a.
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II OTBOpeHa nuTama 3a Bannaganmnjy

Apanrtupane Bepsuje CDI-I u CDI-II xopuurhene cy 3a TepeHCKO UCTpaKUBambe U
cajzipKajie Cy TpM JOfaTHA IUTama 32 POJUTEbE, KAO IITO je OIMCAHO y IOIIaB/by
Mamepujanu u memode. O 155 popguteba KOjyu Cy IONYHWIN YIUTHUKE, HBUX 74
je OIrOBOPMJIO Ha HajMalbe je[JHO OJ] TPU I0JaTHA OTBOPEHA NMTaba Of] KOjuX je 38
ponutesba nonymwasano CDI-1, a 36 CDI-II.

Oprosopu popmrerba Cy mokasamy ja je BehmHa cmabocTu u3 mpse Bepsuje
YIUTHUKA OTK/IOMEHa Yy Apyroj peuampanoj Bepsuju (Andelkovic¢ et al., 2017).
Vnaxk, ocranym cy HEKM BayKHU M3a30BM: IIPOIlEHA pasyMeBarba pedl U eBasyanyja
npoaykuuje ogpeheHnx pedn u rpaMaTUYKNX CTPYKTypa.

Oprosopu Ha TpM OTBOPEHA Ba/IN/Ialj0HA [TMTatba TI0KA3A/IN CY /1 CY POAUTE/bI
HajMaibe CUTYPHU Y TO Jia JIM je JieTe PasyMesio 3Hayerbe Ha OCHOBY KOHTEKCTa, Ie-
CTOBAa, MHTOHALIMje UM U3 caMe peun. PopuTe/bMa Hje jeJHOCTaBHO Jla OJIrOBOpe
Ha CTaBKe Koje ce OJ[HOCe Ha PeYHMK M TPaMaTMKy, ajli je TpaMaTuka demhe cro-
MUBbaHa: riarou 1 samennte y CDI-1, a mpennosu, moMohHy 1 OffpyyHM I7Iar0Nn 1
CUHTaKcu4uKa cnoxkeHoct y CDI-IL

Koy onmrujyux HanoMeHa HeKM POAUTE/bY Cy CIIOMUbAIN a CIeUPUIHOCTI
je3yKa KojeM je fieTe M3/I0KEeHO MOJKe YTUIIATH Ha OliehlBabe HherOBUX/heHNX 110-
crurnyha. bp3uHa KojoM cy Heke peun 1 061N yCBajaHe YIMHIUIIA je PORNTeTbe He-
CUTYpPHUM Y CBOje oAroBope. Jako oO6umaH 1 3axTeBaH, CMaTpajy /ja UM je YIUTHUK
610 KOpUCTaH Ja BuJie ITa fieTe Beh 3Ha 11 1I'Ta MOTY YCKOPO Ja OYEKYjy Y HeroBom/
Ib€HOM je3MYKOM Pa3BOjy.

Hanasn no6ujeHn Ha OCHOBY OTBOPEHMX eBaTyallIOHNX IIMTakba IOTBPAVIIN CY
HeKe Of] TeMa ITOKPeHYTHX Y AUCKycHjaMa TOKOM (OKyC IpyIa ¥ MOTBPAVMIN METO-
TOJIOIIKM MHTETPUTET OBOT MICTPAXKMBAIba.

B OMNCKYCHJA

Vmajyhu y Busiy KonmmumHy BpeMeHa Koje POJUTe/b) IIPOBOJie Ca CBOjOM JIEIIOM U
KBa/IUTET ITaXKIbe M OJJHOCA Koje I'pajie ca HbJMa, HeOOMYHO je fla IpaKTUIapy U Uc-
TpaXkBa4yM He 031Bajy Yelthe pouTesbe f1a ce aHTaXyjy y npahemy u mporeHn fie-
Yujer pasBoja. JeflaH off pa3jiora IpeAcTaB/ba pacIpoCcTpameHa ¥ eMIMPYjCKY O p-
’KaHa IIPeTIOCTaBKa fja POANTe/bY HUCY YBEK II0Y3[aHy IOCMAaTpady 1 ia Cy CKJIIOHU
fia TpelleHe WM IOTIIeHe je3ndke cocoOHOCTU cBoje mene (Bennetts et al. 2016;
Dale, 1996; Dale et al., 1989; Feldman et al., 2003; Law & Roy, 2008; Reese & Read,
2000; Roberts et al., 1999). Cunresa nckycrasa poguteba ca CDI ynurHunmmMa omo-
ryhuia HaM je ja MCTPaXXMMO BUXOBY IEpIIEIIVjy CaMOT MHCTPYMEHTA, /ja Pa3MIC-
JIIMO O C/IO>KEHOCTM IbMXOBOT M3BelITaBamba M CTpaTerujaMa Koje Cy pa3BUIN Y TOM
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IIPOLECY, YBUAMMA U Ca3HABMMA O Pa3Bojy KOMYHMKaLMje IO KOjUX CY JOILIIN, Kao
U O CTaBOBMMa, BPEJHOCTMMA, CTPaXOBMMa U MOTEHIMjamuMa pojaureba. CBM oBI
Haja3y oMoryhmnu cy nobujame feTa/bHuUje CIMKe poanuTesba Kao 6obe yryheHux u
noy3faHux nHGopMaTopa o pa3Bojy jesrKa ¥ KOMYHMKalMje Hero IITO ce 00MYHO
cmarpa. ITopep Tora, cTakHyTe Cy U C1abOCTY POAVUTE/bCKOT M3BEIITABAbA.

I'maBHU M3a30Bu POAUTE/bCKOT N3BEIITaBakbha

ITocToje Tpy BpcTe M3a30Ba 32 pOAUTE/LCKY IIPOLIEHY KOjU 3ay31IMajy MCTAKHYTO Me-
CTO II0 CBOM 3Ha4ajy ¥ paclpOCTParmbeHOCTI.

HajsaxmesHuju 3adamax je npouena Oeuje npooykuuje u pazymesara Ha pa-
HUM y3pacmuma, u oucoyujavuje usmehy ose dee jesuuke KomnoHerme y peme Kaoa
ce meK ycnocmaema manuparee jedau-Ha-jedan usmehy jesuuke gopme u 3Hauerva.
Ilete MoOXe KOPUCTUTH ped CHCTeMATCKM Ha Ofrosapajyhm HauuH, MITO je C1ydaj
KaJja je ped y IOTIYHOCTU ycBojeHa. VI, MOXKe 1 Jja He KOPUCTU ped, anu fia je
pasyMe y MHTepaKIUji, Kaia pOAUTE/bY MMajy IoTelkoha fja yTBpAe Aa Ju JeTe
3aJICTa pasyMe ped WIM pearyje Ha I[eJIoKynaH KoHTeKcT (Jahn-Samilo et al., 2000;
Tomasello & Mervis, 1994). KonauHo, feTe MO>Xe IPOU3BECTH ped, Al POAUTEBI
He MOpajy OMTI CUTYpPHM Jla OHO 3aliCTa 3HA IeHO 3Hauewe. Poputessu cy mpepyia-
rajiy ia ce y YIUTHUK IIOpef; OIINja ,,pasyMe” U ,,pasyMe U Kaxke” YK/bY4M ¥ ONIyja
»Kaxxe”, jep M He[J0CTaje OIIMja Koja Oy MOKpMBaa Cy4aj Kajja fleTe KOPUCTU ped
Wi o6/MK, JOK HeMa JloKasa Jla 3alicTa II03Haje TO 3Hauemwe. Jlako oBakas Ipep-
JIOT M3 METOJOJIOUIKMX Pasjiora Huje IPUXBAT/bUB, OH WIYCTPYje CIOCOOHOCT po-
IUTesba JIa YOUU KOJi fieTeTa CKIIOHOCT Jla KOPUCTY OHy ped Koja je GPpeKBeHTHa 1
bYHKIMOHAIHA Y JATOM TPeHYTKY, MaKO Hifje y HOTITYHOCTY CEMaHTUYKY pa3BujeHa
(Tomasello, 2003; 2009).

Bapujabunna u unmepmumenmua ynompeba peuu u uspaza maxohe npeo-
cmaemwa eenuxy nomewkohy 3a pooumesme, NOWMO je NONYHABAtbE 0602 YNUMHU-
Ka 3aCHOBAHO HA NPUHYOHOM OUHAPHOM 00n1yuuearwy. JJuckycuje y Gpoxyc rpymama
yKasajie Cy Ha TO Jla POAMTE/b) He OIaXKajy je3NuKy IPOAYKIVjy feTeTa Ha OMHapaH
HauuH, Beh ma ysumajy y 063up #a ofcTynama Off CTaHAApAHOT 00/IMKa MOTy 6uTH
Mama Wi Beha y KpaTKOM BPeMeHCKOM IIepyofy. Y TaKBUM C/IydajeByMa OOMIHO
CBOjy OUTyKY 3aCHUBAjy Ha JJOC/IEHOCTHU 3Hauema u ynorpede, 6e3 063upa Ha ¢o-
HOJIOLIKE KapaKTePUCTUKE.

Konaumo, obpahare suuie naxive Ha OyHKYUOHANHE, 4 MAtbe HA CPYKMYp-
He acnekme je3uka poOUMenUMA OMeNAsa PeKOHCMPYKUUJY MOPPOCUHMAKCUY-
Kux ceojcmaea deujux uckaza. Y KOMOMHAIVjM ca OTPAHMYEHUM JTMHTBUCTUYIKIM
3HamweM, TO OOjalllbaBa HIDKY BaIMAHOCT 1 IIOY3[AaHOCT M3BelITaBama yOdeHY
y nperxoguuM crygujama (Bennetts et al., 2016; Feldman et al., 2003; Law & Roy,
2008; Roberts et al., 1999).
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Pesynrary o61jeH1 13 OATOBOPA Ha OTBOPEHa Ba/lMIallMOHA TUTamba Ha BeheM
6pojy ucnmranuka norsphyjy noremkohe youete y poxyc rpymama.

Popurenu Kao moy3ganu MHGOPMaHTHI

Y jenHoj o cTaBKM yIMTHMKA OYEKMBAJIO Ce Jla pOANTE/b HaBefle TP Hajhy>Ka JeTe-
TOBa McKasa. [omTo cy samaMTuIM HUXOBA 3HAYEHA, POJAUTE/BM Cy HaI/IallaBajy
ofipeheHy ped wv HecTaHZAPAHY OOINK KOjU MM je IIPUBYKAO IMaXIbY, IOK Cy OCTa-
7ie JiefoBe MCKa3a PeKOHCTPYMCAmM Kao MOP(MOCHHTAKCHMYKY IOTIIYHO Pa3BUjeHY
pedeHMITy KakBy fieTe 00jeKTMBHO HUje MOIJIO ITpon3BecTit. To je KoMIUIeKcaH 3aja-
TaK 3a pOJMUTE/be HEe CAMO 3aTO LITO je BUXOBO 3HAIbE O [IeTa/bMIMa je3NUKe CTPYKTY-
pe HegoBospHO (Dale, 1991; Stiles, 1994), Beh 1 3ato 1ITo je wuxosa naxra ycmepera
HAa 3Hauerve U KOMYHUKAYUjcKe Hamepe, npe He20 HA MOPPONIOUIKe U CUHMAKCU1Ke
ocobume dejez Uckasa.

Huckycuje y dokyc epynama nokasane cy 0a npunazohasaree opueunantux CDI
YNUMHUKA Je3UUUMA CA NOMNYHO PASTULUMUM MOPHOCUHMAKCUMKUM KAPAKINEPU-
CMUKAama mModice pe3yimupamu cmaskama Koje ce meuiKo npeno3najy u pasymejy eam
konmexcma. JIOK y aHaIUTUYKMM je3unyMa andabeTcKy pefjoc/ies; CTaBKM y Belu-
KOj Mepy cMambyje ontepeherme npeTpakuBama 1 IpoHanaKema ofpehennx peun u
crpykrypa (Fenson et al., 1994), y CMHTeTMYKMM je3auIIMMa HeKe IpeMaTIdKe 00/InKe
¥ KOMOMHOBaHe MopdeMe je TelKo IpenosHaty 6e3 KoHTekcTa. OcuM popuTesba
KOjy IMajy HM3aK CTelleH 06pa3oBama I 3a Koje ce o4eKyje ga he nmatn noremkoha
Jla OITOBOpE HA INUTalba U3 YIUTHUKA CMAmMpamo 0a cy cnabo nosHasarve jesutxe
cmpykmype u mewikohe objexmuere peKOHCMPYKUije MOPPOCUHMAKCUUKUX 0COOU-
Ha Oeujux uckasa jedure cmeapHe memooonouiKe npenpexe anuoHOM U NOY30aHOM
ussewmajy pooumerna, a Koje ce UCHOBPEMEHO He M02Y NPUNUCAMU U CIPYUtbaUl-
ma. [Ipyza 06a senuka usasosa, oucouujauuja usmehy pasymesara u npooykuyuje, u
8APUJAOUTHOCIN U UHMEPMUMEHTNHOCT 0eHUjUX UCKA3A, HeU30eHHA cy U y npoueHu
cmpyuraka. Ilopen Tora, mpeTrnocraB/baMo Aa je Beha BepoBaTHoha 1a he ose mo-
temkohe crienyduyHe 3a poguTe/be OUTY BUIlle IPUCYTHE Y CMHTETUYKIM, MOpdo-
JIONIKY CTIOKEHVM je3UIMMa aKo Cy CTaBKe y YIMTHMKY HaBeJieHe IO aberieflHoM
peny (yMecTo pyHKIMOHATHNX VM TAPaAUTMaTCKMX IIPUHIINIIA OpraHu3oBama). [1u-
Tambe JIa JIY Ce VM KOJIMKO 4eCTO OBM M3a30BM jaB/bajy y APYTUM je3UIIMMa MOITIO 61
OUTK IIpeMeT fa/ber UCTPAKUBaIbA.

Hexko 61 Morao nocrasutu ciefehe nurame: Ao cy pooumernu Hed060bHO HO-
3HAjy je3uuKy cmpykmypy u mehe pekoHCmpyuuty Mopocunmarcuuxe kapakmepu-
cmuKe OedUjux uckasa, o uemy 6u opy2om moenu 6ampano ussewmasamu? CMaTpaMo
Jla IMa MHOTO CTBapJ KOje pofuTe/by 10OPO MO3Hajy a pe/ieBaHTHE Cy ca Pa3BOjHOT
CTAaHOBUILTA: O YeMY Jiella IPU4ajy, KaKO KOMYHUIMPAjy, /la 1 MOTY Jla U3pase CBe
IITO KeJle, Koje pedn KOPUCTe, KakBe McKaze GOpMyINIy, KOMKO Cy Ayradyke pe-
JeHUIle, [ja IV pasyMejy /bylie OKo cebe, KaKo KOpUCTe HeBepOalTHa CpelicTBa KOMY-
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HUKaluje, KOju MOJIAIUTET KOMYHMKaLMje KOPUCTe NJOMMHAHTHO, Jja JIN pasyMejy
VICKa3e KOjy HYICY IOfIp>KaH) HeBepOaTHUM U CUTYAL[MOHVM 3HAIVIMA U CJITYHO.

Ipyrum peunma, pooumernu cy KOMnemeHmHU U NOY30aHUu UHPOPMAHMU Kada
UX NUMAamMo 0 KOHMeKCMyanHoj, npooyKmueHoj, NPOMeHbUBO] U MYIMUMOOATIHO]
KomyHuxauuju demema xoje 006po nosnajy. Mlako CDI ynumnuyu Hemajy cmaske
Koje OupeKmHo UCNumyjy oee Kkapaxmepucmuxe, oHu cy éeh sacHosanu Ha moj ¢u-
71030¢uju jep cafip>ke TecT BOKaby/apa OpraH130BaH M0 CEMaHTIYKOM IIPUHLNUITY,
Ofie/bKe O paHUM 3HAI[Ma pasyMeBama M IPOAYKIINje, pAHOM pasyMeBamy ¢pasa
Yl peYeHUIa, UTPe U PYTUHE, FeCTOBE, BICOKO (PpeKBeHTHE (PYHKLMOHATHE Peul U
00/yKe, OTBOpeHa MuTamwka Ha Kpajy ynutHuka u ci1. Komnemenmuocm koja je no-
mpebHa 0a ce 002080pu HA 08AKBA NUMAtLA CHNUYe ce Y C6aKOOHe8HO]j Opu3u o Oe-
memy U He MOXce ce O4eKUBAmu 00 NpaKxmu4apa, UCMpaxueaua u cmpyuraxad, ma
KOZUKO OHU OUNU 8UCOKO 00pasosaru u 006po obyuenu. ITomeuikohe y 00nyuusaroy
0 pasymesaivy peuu K00 Oeue paHoe y3pacma HUcy cneyuguute 3a pooumerne, éeh cy
yHuUsep3anHa nomeuwikoha y npenosHasarey cmarea yma oemema Ha paHum y3pacmu-
ma. VInn xako 6¥ TO YKpaTKO peKao jefjaH POJUTe/b:

YINUTHUK je jacaH, Ipo6yeM je IITO Y OBOM y3pacTy He pa3yMeMo CBe IITO JeTe SKemn
Tla HaM Kaxe.

ITopen Tora, podumenu cy NoKA3AnU U eleMEHMAPHO NO3HABAWE OCHOBHUX Mexd-
HU3ama yceajara je3uxa Vi KOPUCTWIN UX Aa objacHe LITa Cy IPUMETIIN KOJ, CBOje
nene. TakBe yBujie Cy MCKasaam He CaMO BUCOKOOOpasoBaHMU popuTesbi, Beh u popu-
TeJbY KOjU MIMAjy CPEIbY CTPYYHY CIIPEMY, IITO CyTePUILE [ja TO HICY 3Hamba CTeYeHa
TOKOM (popManHOr 06pas3oBama, Beh 3aK/bydly U YBUAY 3aCHOBAHU Ha AMPEKTHO]
VHTEPAKLUj! ca JETETOM U BJMCOKOj MOTMBALVjI POANTE/bA Jla pasyMejy pasBojHE
dbeHoMeHe.

Kaxko poputempnu onaxajy CDI

Pooumemu cmampajy 0a je ynumuux 3axmeean 8pemeHcKu U UHMeLeKMYanHo, anu
0a je sasxawn u epedan mpyoa jep je kopucmaw 3a pa3eoj wuxose deye. CaomuITaBajy
fla MX HOJCTIYE Ha y4Yere Y CBPCUCXOMAH je Kao 800Uy 3a nocmamparee u 0emarn-
Huje benexcerve 8ANHUX AcneKama U nokasamermna paseéojHoe Hanpemxa. Y IUTHUK je
omoryhuo poanTe/pyMa ja PeUCINTajy ¥ KPUTUYKY Pa3MIUCTIe O COTICTBEHOM IIPH-
CTYIy Y MHTEPaKIMju ca feTeToM. [TocTasm cy MHCIIMPYICaHy ja CBeCHO oborare Ko-
MYHUKAIW]y, a CTUMY/IMILY ¥ IPOBOLYPajy BepOalHy MHTePaKINjy, T0CeOHO Kaja
Cy CXBaTIIN [ja je OHA Ha PaHMM Y3pacTiMa y CeHIIM HeBepOaTHe KOMyHUKaIje.

Y tom cmuciy, CDI ce Moxe mocMaTpaTy He caMO Kao aHaMHECTMYKO Cpefi-
CTBO J1 /1T 3a IPOLIeHy pa3BojHMX nocturHyha, Beh n kao npumka sa popMaTusHy
eBayaijy u npaheme, 1 kao momMoh y o6pasoBamy poanTespa.



MEPCMNEKTUBA POOMTEIBA Y EBANTYALIMJIM MHBEHTAPA 3A MPOLEEHY KOMYHUKALIMJCKOT PASBOJA JELIE. |

IIponeHa cTpy4YmaKa y OHOCY Ha IPOLIEHY M3BElITaBambha
ponuTeba

ITpe HeKOMMKO HelieHNja HAI/IAIIEHO je [ja IIPOLiehBayy edrjer pa3Boja Tpeba aa
OyZly cBeCHM CYIITMHCKMX elleMeHaTa IIpolieca eBajlyalije, leHUX IjbeBa U UM-
IUIVKAIIVja U OJTyKa KOje ce Ha OCHOBY eBasTyalllije MOTy JOHETH, II0CeOHO y pajy ca
[IeIlOM paHOT y3pacTa U OHuX ca pa3BojHuM temkohama (Wasch & Sheenan, 1988;
Huber & Wallander, 1988). VMimajyhu oBo y Bupzy, n36op meropa 3a npaheme paspoja
KOMYHUKaIyje MMa 3Ha4ajHe MMIUIMKAIIVje Ha BPCTe IoflaTaka Koje fobujaMo, a MH-
BEHTApM M3BELITAja POJUTE/HA CBAKAKO MIMAjy CBOje€ BaXKHO MECTO TOKOM IIPOLIEHE.

Haira ananusa je mokasasa jia ce pojjuTe/by CyouaBajy ca HeKuM of rmorenrkoha
KOjée U CTpy4Yballyl MMajy IIPUIMKOM IIPOLEHE Jiedje je3ndKe NMPOAYKIMje ¥ pasyMe-
Bamba, a1 Ce MMUIUbEhA CTPyUYlbaKa PeTKO JoBOfle y nuTame. Heke o oBux Ter-
koha cy y IpMHIUITy HeIIpeMOCTHUBE jep Cy YHMBEP3a/JHO IIPUCYTHE U II0OBE3aHe Cy
ca IIPMPOIOM CaMOT KOMYHUKALIMjCKOT (heHOMEHa IIpe HeTo ca 3HambeM, ICKYCTBOM
WIN METOJIOM IIPOIIeHe.

VI ponuterpy U CTpy4maly MMajy CBOje IIPEIHOCTY U CTabOCTY Ko HPOLIehI-
Baun. [IpegHOCTN CTpyumaka Cy IO3HaBame je3ndyKe CTPYKType U O0jeKTHMBHUjK
OIHOC mIpeMa fieTeToBoM nocturiyhy. Oun Takobe mmajy noysganuju pedepeHt-
HJ OKBMP M 3Hajy IITa MOTYy JjJa O4eKYjy y KoM yspacry. IIpegHoctn popurebcke
IpOLeHe CY, C pyTe CTpaHe, MHXepeHTHA MOTUBALMja U MTa>Kiba, MHOTO Behu n pe-
IIpe3eHTATUBHMUjM Y30PaK II0Ka3aTe/ba ledje KOMyHUKalje M €KOJIOUIKa BaTUuHOCT
TOCTYTIHMX IIOJJaTaKa.

Hama crypmja je eMnmpumjcku MOTBPAMIA ia POANUTEBY IIOCEY]y METATMHIBU -
CTUYKe U METAKOTHUTMBHE BELITMHE U YBU/JIE Y BE3M Ca MHTEPAKIIM]OM KOje UX YMHe
CaBECHMM U IaXK/bMBUM IPOLIEIbMBAYMMA: CBECT O PA3IMUNTUM MOJJA/IUTETUMA KO-
MYHMKall}je, CBECT O Pa3BOjHOj MHTEPMUTEHTHOCTH j€3UYKUX CTPYKTYpa, pasyMHe
CyMIbe y COIICTBEHE ITPOlieHE, CBECT J]a MOTY IMOTLEHUTH MM IPELeHUTHU JIeTeTOB
YUMHAK, 3aTVM OCET/bMBOCT Ha pasnMuuTe CTUIOBE KOMYHMKalllje, OCHOBHE UH-
¢dbopmanje o YMHMOLMMA TOBOPHOT Pa3Boja, pasyMeBambe HEeKUX Pa3BOjHMUX MeXa-
Hy3aMa 1 cimyHo. OBakBy caMopedIeKcrjy MMajy 00jeKTUBHY U TIOY3aHy [T0CMa-
Tpaun. VImak, Halle ucTpaxkuBaibe OTKpMBa BeJIMKe 113a30B€ Ca KOjUMa Ce POJIUTEIbI
cpehy, 1To je Hamas Koju Tpeba yseTn y 063up npy U3panu yIyTCTBa 3a pOANUTEIbE U
Kopuinhewy poaUTe/bCKMX U3BELITaja y 00/1aCTy je3NYKOT pas3Boja.

OrpaHI/me}ba NMHCTpAaKNBaba

Y30pak y4ecHUKa je 610 Maji U YMHWIN Cy Ta 00pa3oBaHM U BUCOKO MOTVBYICAHU
POMUTe/bY 3aMHTEPECOBAHN 32 ydere U pasMullUbame o npahemy pasBoja roBopa
Kop fielle. VImak, pasyMHO je o4eKuBaTH CIM4aH crtaB Mely poaure/puma y omnmroj
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HOIy/IAlyju, jep je BehrHa BMCOKO MOTMBMCAHA Jja Ca3Ha HEUITO O pasBojy CBOTa
pereta. C Ipyre cTpaHe, MOXKe Ce IIPETIOCTABUTY Ja 6J POAUTE/bY YUji je CTeleH
obpasoBama HIDKYU MMa/IM BUIIE TelIKoha y IoIyhaBamy YIUTHUKA U pa3yMeBamby
CBUX je3NYKMX CYNTWIHOCTM, IITO 61 MOITIO 3HAYajHO [l yMamyl HUXOBY MOTHBA-

UMjy Ja y4eCTBYjy Y UCTPAKUBAIY.

SARIBYYHAK: MPAKCE 3A NMOAPLWKRY POONTEIBCROM
M3BELLUTABAHY

V3 ucTpakuBama ce MOTy M3BYhM Ipernopyke 3a IOAPLUIKY POAUTE/BYMA Y IIPOLIeHN
KOMYHMKAIMjCKOT ¥ je3N4KOT Pa3Boja.

Kaza je ped o aganTauyju yOUTHMKA Ca €HIVIECKOT je3MKa Ha OpyTe je3uKe,
IperopydyjeMo HeKa Of pelllerba MPUMEHEHNX Ha CJIOBAYKOM VM CPIICKOM je3VIKY
(Kapalkova et al., 2010; Andelkovi¢ et al., 2017): a) aganTanuja ymyTcraBa 3a ycIo-
craBjbambe 60/be KOMyHMKallUje ca pOAUTE/bMMA U JIAaKIIer pasyMeBama CTaBKM; 0)
Aujanomka GpopMa MUTama, Koja jadya MeTaje3VuK MMOTeHIIMja/l POAUTE/bA U OJIaK-
IIaBa 3a/jaTaK Mame 00pa3oBaHNM POAUTEBMMA; B) pacriopehnBame cTaBky mpema
(YHKIMOHAIHUM WIN NApafiurMaTCKUM HPVMHIUINMA WIYCTPOBAHO IpUMepuMa
TUIMYHVUM 33 MHTEPAKLNjy POAUTe/ba U Jelle; TO Cafip>KM IpUKa3 XoMoMopda U
APYTUX HeTPAHCIAPEHTHNX Pe4M Y KOHTEKCTY Ca MapafiurMaTCKuUM U PYHKIVOHAI-
HO ONIVICKMM CTaBKaMa pajy IIOCTH3amba 00/be TpaHCIIApeHTHOCTN (QYHKIIMje U 3Ha-
gema. [Topen Tora, BayKHO je 00e30ea1TH jacHUje KpUTepyjyMe 3a OJIyKy POAUTe/ba
0 pasyMeBamy pedn, Kao U MPOAYKIVjy peun 1 06/IMKa KOjy ce KOPUCTe Ha HeCTaH-
HapjaH, IPOMEeH/bYB U CliopaguyaH HaunH. Takobe, cMaTpaMo BaKHVM Jja yIIyTCTBa
3a YOUTHUK ocnobabajy poanre/be 0ATOBOPHOCTY Jia je BUXOBA IPOILEHA jeilNHY U
omnydyjyhn nssop nadopmanyja 3a game OfIyKe O JeTeTy.

ITokasano ce f1a je penopy4bMBO NO3BOIUTI POAMUTE/bYMA Jla TOHECY YIIUT-
HUK Kyhu, ja mocMaTpajy jeauk M KOMYHUKAIVjy CBOT fleTeTa, y3 OTBOpPeHy MOTryh-
HOCT KOHCY/ITOBamha Ca MCTPaKMBadeM aKo je IOTpebHO, 1 Ia 3aberexxe 3amakarma
U BpaTe YNMUTHUK 3a ceflaM flaHa. MuCIMMo fla ce MOTMBallMja pOAMTE/bA U JleTa-
Ta U IpoOIieC NONyHaBaka YIUTHUKA BEOMa PA3MKYjy y OJHOCY Ha CUTyalujy y
KO0joj ce IpolieHa O[iBMja Y OpAVHALIVjY MM YeKaOHMLIM 3a 0Ko 30 MIHYTa, Kajja Cy
IaXiba ¥ OUeK1Barba POJVITe/ba BuIle POKYCHMpPaHM Ha pasTOBOP Ca IefijaTpOM M/IN
CTPYy4YHaKOM 3a Pa3BOj TOBOPA HETO Ha YIUTHMK U erose cTaBke. OBa cTyauja je
TII0Ka3aja ia yIUTHMK ITOITyHeH KOfi Kyhe y poKy off jeiHe Hefie/be He CaMo Jija IIpyska
007be JOKyMEHTOBame 11 pa3MUIIUbakbe O Pa3Bojy fielle, Beh n 60y camopednexcujy
¥ MOTHMBALMjy POfIUTE/ba fIa YYECTBYjy y npahemy pasBojHMX IPOMEHa, IITO Ce Off-
pakaBa Ha 060/by IOZIPIIKY pa3Boj feTeTa y OynhHoCTH.
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Kapa ce pasmunupa o cuCTeMaTCKOM CKpUMHMHTY U Ipahemwy pasBoja, mperno-
pyuyje ce capagmwa nsMebhy popure/pa u 3apaBcTBeHe U 0Opa3oOBHE yCTaHOBE, IO-
ceOHO 3a MamlHe, Jielly ca CMeTIhaMa Y pasBojy 1 yUemwY, Kao I 3a Apyre YIPO>KeHe
nmomynauuje. Y TaKBUM C/IydajeBuMa Ce NeKOHTEKCTYalIn30BaHO TeCTUPabe CMaTpa
HenpuknagauM u HayqHo HeBaxehum (PCESE, 2002), ok KoH3ucTeHTHOCT usmehy
U3BellITaja POANTe/ba U MpodecuoHaTHe IpoLieHe He Tpeba HI 3aXTeBaTy HUTY OYe-
kuBaTu (Bagnato, 2007). 3a oxroBapajyhy pasBojHy NpolieHy Ipernopydyjy ce Imo-
CMaTpama ¥ VHAMBUAYATHN 3alMCU Y €KOJIOUIKY BaJMJHOM KOHTEKCTY, Capajiba
ponuTe/ba U CTpy4rbaKa, OJHOC MOIITOBama u3Mel)y mIx, Kao ¥ JOHOILIeHbe OfTyKa
Ha OKBUPY THMa.

3axsannuya. 3axBapyjemo ce Hangu [lleBu Ha yueurhy y mpunpemu u cripo-
Bobhemwy (oKyc Ipyna u NpUKyIUbamky IOfaTaka Kojyu Cy IOCTYXIIN Kao OCHOBA 3a
0BO JCTpaXKNBame. 3axBa/byjeMo ce ¥ AHM batac Ha MMHTBUCTUYKOj eKCIIepTU3Y U
IIOMONM y KOMEeHTapucamwy IpuMepa y TeKCTy.
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ABSTRACT

Parents’ reports are accepted in practice and can be a valid and reliable source of information
in research on children’s communicative development and any delays in this. Nevertheless,
parents’ reports may have important limitations that need to be considered: parental positive
bias; parents’ understanding of the child language comprehension; and parents’ education and
limited linguistic knowledge. In this paper, we take the stance that parents are most interested
in an adequate assessment, and obtaining reliable input from them is certainly important. We
amplify the voice of parents by synthesizing their experiences with a parental report inventory
as a method based on the usage of the adapted version of the MacArthur-Bates Communicative
Development Inventory. With that aim, we conducted a qualitative inductive thematic analysis
of focus group discussions and additional open-ended validation questions. Six emerging
themes and sub-themes were identified and presented with illustrative quotations. Results
revealed that the adaptation of original CDIs to languages with radically different morpho-
syntactic structures may produce items that are hard to recognize and understand without
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a context. We bring to light parent-specific difficulties in performing this task and provide a
critical understanding of parents’ reports as a method of language development assessment. We
discuss potential solutions to parents’ dilemmas that inevitably arise when reporting on their
child’s communication, as well as answers to researchers’/practitioners’ dilemmas regarding the
validity and reliability of parental reporting.

Key words:
communication development, child communication assessment, parents reports, parental
involvement, and thematic analysis.

M INTRODUCTION

Parents’ reports have proven useful as a basis for rapid overall evaluation of a child’s
language, either for screening purposes in educational and clinical settings or in
research studies focusing on correlates of language development (Dale, 1989). In
pediatric clinical practice, parents’ reports are widely used as a complementary
method in medical diagnosis and history-taking to monitor the child population in
the community and also in clinical assessment and intervention for children with
developmental delays and disabilities (Miller et al., 2017; Nordahl-Hansen et al., 2014;
Pless & Pless, 1995; Sachse & Von Suchodoletz, 2008). The use of parents’ reports
allows parents to be involved as collaborators in both assessment and intervention
programs or research projects, which not only provides professionals with a wealth
of relevant information about children but also increases parents’ motivation for
continued participation in their child’s development monitoring process (Dale,
1996).

The MacArthur Communicative Development Inventories (MB-CDIs; Fenson
et al., 1993) is probably one of the most widely used parent reports in the area of child
language and communication development today. After more than three decades
of use and empirical testing and adaptation in over 100 languages and various
cultures (CDI Advisory Board, 2015), this questionnaire has proven to be a useful
tool for monitoring language development, for both researchers and parents. This
questionnaire incorporates several principles that maximise its validity and parent-
friendliness by reducing demands on the respondent’s memory: a. the assessment is
limited to current behaviour, b. the assessment focuses on emergent behaviour, and
c. a recognition format is used (Dale et al., 1989; Frank et al., 2021). This instrument
has been shown to be a valid and reliable source of information about children’s
communicative and language development, based on numerous quantitative studies
and comparisons with direct assessment (Bennetts et al., 2016; Camaioni et al., 1991;
Dale et al., 1989; Dale, 1991; Ebert, 2017; Feldman et al., 2005; Jahn-Samilo et al.,
2000; Miller et al., 2017; O’Toole & Fletcher, 2010; Reese & Read, 2000; Thal et al.,
2000; Thal et al., 1999).
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However, apart from the good statistical properties of the instrument, it
is important for researchers and practitioners to be aware of the strengths and
weaknesses of parental reports, which represent one of the most important
methodological issues in assessing early children’s language. There is a widespread
belief that parents are not sufficiently objective observers because they are prone
to a positive response bias. One of the major limitations is that most parents have
no special training in linguistics or language development and may not be sensitive
enough to recognize some subtle language categories and structures (Dale, 1991;
Stiles, 1994).

Parent-reported measures may also be biased by factors related to the parents’
background: parents from low socio-economic backgrounds (low income and low
education) tend to overestimate or underestimate their children’s language abilities
(Bennetts et al., 2016; Feldman et al., 2003; Law & Roy, 2008; Roberts et al., 1999),
whereas parents with higher education are more likely to correctly estimate their
children’s language (Feldman et al., 2003). It has also been noted that lower-educated
parents are less able than well-educated parents to distinguish between expressive
and receptive items on a vocabulary checklist and thus overestimate their child’s
language abilities (Reese & Read, 2000). In general, parental education is likely to
correlate with language sensitivity and the ability to recognize and articulate observed
language phenomena in the child.

Parents’ unique experiences, opinions and attitudes (both explicit and implicit)
may also contribute to a response bias (Bennetts et al., 2016). For example, natural
pride in the child and failure to critically review their impressions may lead parents
to overestimate their child’s abilities, while frustration in the case of a language delay
may lead to underestimation (Dale, 1996; Dale et al., 1989). A possible source of bias
in parents’ reports is also that they may pay more attention and remember better
challenging or unusual behaviours (Zapolski & Smith, 2013). Child characteristics
such as temperament and the differential expectations of boys and girls have also
been shown to influence parents’ reports (Dale, 1991; Hayden et al., 2010).

Researchers agree that parents are better at judging their children’s language
production skills than their comprehension skills and grammar (Eriksson et al.,
2002; Jahn-Samilo et al., 2000; Luyster et al., 2008; Sachse & Von Suchodoletz, 2008;
Tomasello & Mervis, 1994). This is due to parents’ difficulties in distinguishing
whether their child really understands a word or only recognises a certain context
(Jahn-Samilo et al., 2000). Parents tend to attribute word comprehension to their
child when the child indicates through his or her behaviour a familiarity with an
object or an event to which the word refers (Tomasello & Mervis, 1994).

One of the most important strengths of parental report measures is that most
parents are naturally interested in their child’s development and generally enjoy the
experience of completing the questionnaire (Dale, 1991; Rescorla, 1989). The other,
perhaps even more important reason is that they have a wealth of information about
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their child’s development. Parental reports do not require the child’s cooperation, so
they can be used to assess young children who often refuse to interact with strangers
or cooperate during testing in the experimental setting. Parents can provide data that
is more representative of the child’s language than laboratory samples because they
observe the child in a more natural and familiar environment and in a wider range of
situations (Dale, 1991; Robinson & Mervis, 1999). Because parent reports are based
on collected observations over a longer period of time and in a variety of contexts,
they are less influenced by performance factors such as word frequency (Dale, 1996;
Feldman et al., 2003), i.e. they can sample the entire vocabulary range, not just the
more frequent terms (Jahn-Samilo et al., 2000). They also have the opportunity to
provide evidence of specific behaviour that occurs relatively rarely or intermittently.
An important advantage of the parental report method is its cost-effectiveness in the
rapid general assessment of a child’s language, which can be valuable for screening
purposes in clinical and educational settings (Dale, 1991).

Parental engagement in assessing young children’s communication helps
them understand their own role and how it improves the accuracy of evaluation;
it also increases motivation to participate in early support and education. Birbili
and Tzioga (2014) have shown that working with parents to document and reflect
on children’s learning in an intervention program provides teachers with reliable
and rich information about the child’s progress and helps parents understand the
importance of monitoring their child’s progress. They also showed that parents
welcome the opportunity to participate in documenting and are willing to share their
findings with the teacher if the teacher finds them valuable.

Bagnato (2007) argues that conventional tests and norm-referenced,
decontextualized tests must be abandoned in the assessment of early child
development because they are not validated in infants, toddlers, and preschoolers,
as well as in children with developmental disabilities. Instead, an “authentic
assessment alternative” is proposed to avoid mismeasures in the assessment of
early childhood development. It is dedicated to the authentic, alternative, and
observational approach recommended by the National Association for the Education
of Young Children (NAEYS), and Head Start Early Childhood Learning ¢ Knowledge
ECLKC. If accounted in terms of Bronfenbrenner’s Ecological Model of Human
Development (Bronfenbrenner, 1988), parental involvement in assessing the child’s
communication findsits place in the interaction of microsystems within a mesosystem
- the interaction of family, pre/school, and health centre. Parental involvement
in early developmental assessment is also consistent with the Early Intervention
Framework for Children and Young People’s Mental Health and Wellbeing and the
policy of inclusive education in Serbia (National Report on Inclusive Education in
the Republic of Serbia for the period 2019-2021, 2022).

The actual process of parental reporting on a child’s development has remained
conspicuously unexplored, in particular: how parents understand the questions,
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what strategies they develop in completing the questionnaire, how decisions are
made about particular items, how confident parents are in their choices; and how
they perceive the task of reporting on their child’s achievements. In Dale’s opinion
“many of the reservations which have been expressed in relation to parent reports
may have more to do with how parental experience is accessed rather than with the
validity of that perspective in general” (Dale, 1996: 164). For this reason, we believe
that it is very important to explore parental experience and consider their perspective
when filling out the questionnaire.

Aims. The focus of this study is to provide a better understanding of the process
of parental reporting on their child’s language development. Based on a thematic
analysis of parents’ perceptions of the use of the MacArthur-Bates Communicative
Development Inventory (CDI-I and CDI-II, Fenson et al., 2007), we aim to examine
how the questionnaires are perceived, understood and valued by parents, and
whether parents can adequately respond to the requests for assessment of their child’s
communication. We also assess whether parents perceive the items as relevant,
understandable, and appropriate for themselves as target participants. By highlighting
the difficulties parents face in completing this task and the strategies they build for
them, we try to provide an in-depth understanding of parents’ common experiences.
In doing so, we try to shed more light on possible solutions to the dilemmas parents
inevitably face when reporting on their child’s communication, and consequently
the dilemmas researchers/practitioners face regarding parental reporting.

More specifically, our main aims are to explore:

« What difficulties do parents encounter in filling out the questionnaire

regarding the instructions and certain parts/items of the questionnaire?
Which parts of the questionnaire are the most difficult for parents and
which answers within the questionnaire are they least confident about?

« What response strategies did parents develop when completing the

questionnaires?

« How do parents value the questionnaire, and what is their perception of it?

Is the questionnaire useful for them? When filling it out, are they concerned
about whether their child meets the age-appropriate criteria? Does it induce
any other considerations that parents would like to share?
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B METHODS AND MATERIALS

The study was approved by the Institutional Review Board of the Department of
Psychology, Faculty of Philosophy, University of Belgrade. It was conducted using
the material compiled for the purpose of adapting CDIs to the Serbian language
(Andelkovi¢, 2017).

Research design. Inductive thematic analysis (Braun & Clarke, 2006; Lochmiller,
2021; Thomas, 2006) was performed in two phases based on qualitative data compiled
from two sources:

I. Two semi-structured focus group discussions about parents’ experience

of reporting on the items of the first adapted version of the CDIs for the
Serbian language. The focus group method served primarily to validate
the preliminary version of questionnaires and to identify the parts that
were difficult for parents to understand and answer. In addition, it was an
opportunity to look for an appropriate replacement of items and sections,
which implied the active participation of mothers in shaping the working
version of the Serbian CDIs. Finally, it was a source of information for the
cultural adaptation of the inventories, preferable expressions, etc.

II. The narrative responses of 155 parents/caregivers to three additional open-
ended validation questions added at the end of the second adapted versions
of the CDI-I and CDI-II questionnaires improved the basis of the results
obtained in the focus group.

The data obtained from the focus groups and from the open-ended questions were
used for methodological triangulation, which helped us to ensure an in-depth and
more unbiased set of findings on the challenges of parent reporting.

I Focus Group Discussions

Focus groups sample. The CDI-I focus group involved four mothers (3 with a
university degree and 1 with a secondary school diploma) whose children were
aged 8-17 months, and it lasted 2 hours and 25 minutes. The CDI-II focus group
involved six mothers (2 with a university degree, 2 with a college diploma and 2 with
a secondary school diploma) whose children were aged 18-30 months, and it lasted 2
hours and 15 minutes. Parents with primary education were not included in the focus
group samples because we could not reach them. This important limitation must be
considered when interpreting the results. The sample of mothers who participated
in the focus group discussions was convenient; the researchers contacted mothers
from their milieu who they knew had children of the target age, and asked them to
participate in the study. The fact that fathers were not among the participants was
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not a decision of the researchers, but a consequence of the fact that mothers in Serbia
spend most of their time with infant children. None of the participants had any
formal education in linguistics and/or language acquisition. All participants were
familiar with the aims and procedures of the study and volunteered to participate.
The focus groups also included 3 researchers, one of whom acted as a moderator,
while the other two participated in the group and facilitated the discussion.

Focus group data compilation. Before participating in the focus group, the
mothers were given the first adapted version of the CDI-I or CDI-II questionnaire
depending on their child’s age to fill out in one week. They were informed that their
answers would be used to improve the adaptation of CDIs to the Serbian language.
They were also told that we would appreciate their feedback in the form of comments,
remarks, and suggestions about the instructions and the items. It was suggested that
they include input from other family members who spend a lot of time with the
child, if needed. They were instructed to pay attention to anything that was not clear
to them or caused a dilemma, as well as to write down any words they thought were
missing from the vocabulary section. They finally shared their observations in two
focus group discussions, one for the CDI-I and the other for the CDI-II. The focus
group discussions were held in a conference room of the laboratory the researchers
work in.

Focus group discussion protocol. The discussion was facilitated according to the
following protocol:

1. What is your general impression of the questionnaire?

Was it difficult to complete the questionnaire? If yes, why?

Who participated in filling out the questionnaire?

Was it difficult to involve other family members? If yes, why?

How clear were the instructions? What was unclear? Do you have any

suggestions on how to make certain instructions clearer?

Do you have any objections to certain parts/items? What are they?

Did you have difficulty understanding particular items? What was unclear?

8. Was there anything important about your child’s communicative/language
development that was not listed and asked about in the questionnaire?
What was it?

9. Was there anything in your child’s communicative/language development
that confused, worried, or amused you? Would you share it with us?

10. Which part of the questionnaire was the most difficult to answer?

11. Which answers are you least convinced of, i.e., which of your answers do
you think are least reliable? And why?

A

N o

The conversations held in the focus groups were recorded with the participant’s
consent and then transcribed. The audio recordings of the focus groups were
transcribed by the researchers. Thematic analysis of the focus group discussion data.
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An inductive approach was chosen for the thematic analysis of the focus groups’
contents (Thomas, 2006).

The researchers familiarised themselves with the content of the focus group
discussions by transcribing them and reading the transcripts several times. For the
purpose of coding, and based on the goals of the study, they looked for information in
the transcripts that would provide at least a partial answer to the research questions
posed. During the repeated reading of the transcript, each researcher in her version
of the file marked with a specific code the illustrative parts of the discourse relevant
to the research questions. Then she listed the codes in an Excel file along with the
illustrations/examples marked in the transcripts. In the next phase, the researchers
independently produced the list of themes and sub-themes based on the available
examples. Through conversation, they reconciled the themes/sub-themes that one
of the researchers recognized, and the other did not, and also the adequacy of the
illustration/examples for a particular theme/sub-theme. In this way, the final coding
structure was established and it was systematically implemented in the transcripts
by researchers.

IT Open-ended Validation Questions in the CDI Questionnaires

Sample. Based on the comments and suggestions of parents shared in the focus
groups, an improved second version of the questionnaire was created (Andelkovi¢ et
al., 2017) and distributed to a convenient sample of 155 mothers (CDI I N=77, CDI
IT N=78, 38,4% with a university degree, 48,1% with a secondary school diploma
and 13,5% with primary school). Contact with the mothers was established through
personal acquaintances or through local health centres when they had brought their
child for a regular health check.

Materials. In this version of the questionnaire, there were three open-ended
questions designed to check whether parents were still having difficulties completing
the questionnaire, and if so, what they were. These open-ended questions were:

+ Please write comments in this section about anything that was not clear to

you when you filled out the questionnaire.

«  Which part of the questionnaire was most difficult for you to answer and why?

o We are aware that certain parts of the questionnaire were more difficult to

complete than others. It is quite possible that you were not able to answer
all parts of the questionnaire with equal confidence. Which part (or parts)
of the questionnaire are you least confident about your answers?

Thematic analysis of the responses to open-ended questions. Using the results of the
thematic analysis from the focus group discussions, the researchers independently
reviewed the parents’ responses to the questions listed above and identified particular
themes and subthemes. The final list of themes and subthemes was reconciled
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through conversations among the researchers. The analysis enabled recognition of
the parts of the questionnaires that parents may still have found most difficult and
least reliable.

B RESULTS

I Focus Group Discussions

The results of the thematic analysis are presented as the main six themes and sub-
themes with illustrative quotations composed of parents’ difficulties and dilemmas,
strategies for responding to the items, perceptions of the questionnaire and parent
reporting as a method, as well as insights, attitudes and values related to child
language development. All the topics contribute to knowledge about the difficulties
parents face while reporting and how they overcome them, whether questionnaires
support objective parental reporting, and why it is useful to involve parents in
children’s language assessment.

1. Difficulties parents face when filling out the questionnaires:

1.1.Language comprehension: judging whether their child comprehended
particular words, utterances, and grammatical constructions.

1.2. Productive language vs. imitation: making a decision whether a particular
child’s word or utterance was a sign of productive language or was based on
pure imitation of the input language.

1.3.Natural variability in production and intermittent usage of words and
forms: these made it difficult for parents to judge whether their child
acquired particular words/forms.

1.4. Polysemy of words listed in the questionnaires: it was difficult for parents to
judge which meaning was being asked for.

1.5.Parental focus on linguistic forms vs. communication: parents were
primarily more concerned with communication than with language forms,
and had difficulties answering when specifically asked about the form.

1.6. Complex morpho-syntactic features of the language: parental difficulties
with noticing, recognizing, remembering, or distinguishing between
homophones, etc.

2. The questionnaire-filling strategies used by parents regarding the
organisational issues — circumstances and dynamics of completing the questionnaire,
the contribution of other family members, and decision-making strategies.

3. Parental insights on factors and mechanisms of language acquisition.

4. Parental attitudes and values relevant to supporting the child’s language
development.
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5. Parents’ fears regarding their child’s language development.
6. A questionnaire as an educational tool for parents.

1. Difficulties Parents Face

1.1. Language Comprehension

As previous research has already shown, one of the main difficulties in completing
the questionnaire for parents was making decisions about the comprehension of
words and phrases, because they are not sure whether the child really understands or
only recognizes a certain context.

The focus group discussions revealed that parents are aware that language
comprehension and language production do not always develop simultaneously
because of a certain degree of natural dissociation between these two areas. They
perceive the inherent multimodality of communication, which includes the use of
linguistic, para-linguistic and non-verbal means by both parties of the interaction
and describe in detail all modalities. Furthermore, parents who are aware of the
complexity of communication are not always able to clearly determine what
information was crucial for their child to understand an utterance in a particular
situation - be it the knowledge of speech code, intonation, non-verbal indicators or
other information from the physical and social environment. Parents shared their
impression that the child understands more than they can confirm with certainty at
any given time.

That is what I said, whether they really understand all these expressions or whether
they understand better through my voice. At what level, actually? I'm not sure, but I
think it’s more on an emotional level. Emotion rather than real understanding. And
these communication expressions, he says “Let’s go outside”. Whether it’s the word
outside or the fact that 'm already putting my jacket on, which I'm doing as I say that.
Actually, I talk a little and do a lot. Well, I'm really not sure.

Based on the child’s behaviour, parents get the impression that the child understands
their words on different levels, rather than only linguistically.

... yes, and then he puts something in, only 'm not sure if he knows the game, and
then he puts [the shapes into the corresponding openings], or he reacts to the word
inside.

“You are a good boy” or girl, I think... I don’t really know if they understand exactly
that sentence, I think that they understand that tenderness in my voice, they feel more
than they understand because when I say “You are a good boy” I certainly say it in
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the nicest possible way and he looks at me as if he understands. Whether he really
understands it, that’s just...

But parents also express reasonable caution when making judgments about their
child’s language comprehension.

It’s because I'm not sure how subjective I am, how much I can really judge by his look
and his behaviour, let’s say by his body language. The way he looks at me, whether he
really understood, whether he’s trying to say something, whether he’s just interested...
I can’t judge whether he really understands.

1.2. Productive Language vs. Imitation

Parents reported various dilemmas regarding their children’s language production.
They were not always able to distinguish whether the child was merely imitating
adult speech or was capable of producing words independently. Also, some words
were produced by the child even though it was obvious that he/she did not even
know their meaning or the meaning was narrow and contextual.

My son, for example, uses both tomorrow and yesterday. 'm not sure he knows what it
means, but he uses it. He doesn’t know what today is, I don’t think he uses that.

And T have an example, when he says “I've had enough” when he’s finished eating, he
does not want to eat anymore, he says “I've had enough” but he does not say “There’s
enough of something there”.... Maybe it’s just a memorised word because we say "I've
had enough”.

Based on the realisation that the production of words was not always accompanied by
knowledge of their meaning, parents face the dilemma of whether such words should
be marked as part of the child’s vocabulary. One parent suggested that it would be
easier for them to complete the CDI-I questionnaire if there were “produce” options
in addition to “understand” and “understand and produce”. Another suggestion was
to include a statement in the questionnaire informing parents that they do not have
to consider whether a child knows the meaning of the word in addition to the form
of the word.

1.3. Variability in Production and Intermittent

Usage of Words and Forms

Variability of forms is a natural developmental feature of children’s utterances and
is found in all domains of language structure (phonology, morphology, syntax). In
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this regard, parents report that they are not sure whether words/utterances deviating
from the standard forms can be indicated as acquired in the questionnaire.

1.3.1. Pronunciation. The instruction in the vocabulary part of the questionnaire
included an explanation that phonological variations in word pronunciation should
be marked as words when parents recognize that a child uses them systematically
with a particular meaning. Through conversation, parents illustrated that they
implemented this instruction using various examples. However, there were some
cases that were more challenging in this regard. One mother noted that the way
her child pronounces a word prevents her from recognizing whether he is using
the word in the singular or irregular plural (the information was significant for a
particular item):

MOTHER: And I wasn’t sure if he was saying /tsve’e/ "flowers” or /tsvet/ ’flower’,
because still his pronunciation is not...

MODERATOR: Ok, but he says /tsve’e/ flowers’, there is /tsve’e/?

MOTHER: /tsve’e/ flowers’ or /tsvet/ "flower’, I don’t know, he says /tsets/.

1.3.2. Hyperextension. A typical developmental phenomenon in language acquisition
- hyperextension, also made trouble for some parents. Parents were not sure whether
to mark a word for which they are sure the child understands its meaning but instead
uses another word caused by hyperextension:

Both of us [mom and dad] are daddy and when I say “mammy”, he says “daddy”.

My son for some reason doesn’t say “light bulb” or “lamp” but “day”, or “Turn on the
day!”... He understands when I say “Turn on the lamp” or something like that, but
when he protests, he says “Turn off the day!”.

1.3.3. Child words and neologisms. The parents also faced the dilemma of whether to
mark a word for which their child had their own word. The parents gave an example
of a child’s word at an early age that is phonologically simpler.

My kid just named the pacifier and he’s already calling it “nena”... Yes, I don’t know
why, I don’t know with what logic, and now she keeps naming it consistently that.

1.3.4. Intermittent usage of morpho-syntactic markers. While children start to
actively explore morphological forms they may intermittently produce particular
words and change their form in a short time.

This morning my son and his dad wrestled and then Marko shouted to Ana “Pomagaj,
pomagaj!”, ’Ana, help, help’ [help.v.iimp.2p.sing], and then she shouted back
““*Pomagam!” ’T am helping’, and then she run to him, and when she climbed on top
of her dad, she shouted “*Pomagajem!” T am helping’.
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The example shows two trials of the usage of the imperfective verb' pomagati "help’
in the present tense. The target form is pomaZe-m consisting of the present base and
the blended morpheme -m [present.1p.sg]. In the first instance *pomaga-m, instead
of the correct present base pomaze-, the child used the infinitive base pomaga-. In the
second instance, produced just a few moments later, she created *pomagaj-e-m based
on the complete imperative form pomagaj instead of the present base pomaze-. She
probably imitated the form she heard from her brother a few moments ago and used
it as a basis for the present tense. Later on, it was difficult for her mother to decide
whether these words could be counted as acquired or not.

1.4. Polysemy of Words Listed in the Questionnaires

Some polysemous words were also a source of dilemma for parents. One mother
recognized that her child was pronouncing a certain word because its meaning within
a particular context was different from the one prompted in the questionnaire, so she
was not sure whether to tick that word:

My son says “zvezda” ’star’, but it has nothing to do with a star [celestial body], but
with the Crvena Zvezda ’Red Star’ [football club]. So, I think if he would support
Partizan [football club], that wouldn’t be covered.

1.5. Parental Focus on Linguistic Forms vs. Communication

The study of the CDI questionnaires revealed that parents are primarily more
concerned with communication than with language forms, even when specifically
asked about the form. Thus, information about the presence or absence of a word or
grammatical structure may be reported in two or three sections of the questionnaire,
with considerable inconsistency. For example, the use of a particular pronoun form
could be reported in the section on pronouns, in the grammatical complexity section,
and in the spontaneously produced complex utterances. We found that parents
were more restrictive in marking certain forms (e.g., the pronoun he) in the list of
grammatical words than in the section intended for the spontaneously produced
utterances. In the latter case, they reconstructed the utterances based on meaning,
speech acts and communicative intentions rather than faithfully reproducing the
form of the utterances. They tended to expand the child’s utterance by adding

' In Serbian and other Slavic languages, the verbal aspect is an inherent part of lexeme and its

meaning.
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morphosyntactic markers (pronouns, prepositions, target verb forms, etc.) to make
the meaning and function of the presented utterance clearer to the researcher.

It was difficult for parents to remember the use of grammatical forms of
pronouns, verbal forms, and auxiliary verbs. The focus group discussions revealed
that they would confidently confirm that their child had mastered negation, but it
was difficult for them to recognize the use of negative blended forms of the verb biti
’be’: nisam ’I'm not’, nisi 'you're not’, nije "he/she/it is not’; necu ’I won’t’, neces you
won’t’, neée ’he/she/it won’t’.

1.6. Morphosyntactic Features of the Language

1.6.1. Noticing and remembering. When expected to respond to the items targeting
the three types of verb conjugation (the present tense in the 3™ person plural ending
with -u, -ju, or -e), a mother was unsure which of them actually occurred in her
child’s production:

Yes, it is, because again it’s difficult since he rarely uses the plural, then when he uses
it, I had to figure out whether he uses exactly those verbs in a particular plural form...

I tried to remember such examples [conjugation of verbs -u, -ju or -e], because
according to what he says on the way, it does not work. But when we read a book
together, I could ask him what they [characters from the book] were doing.

Conversely, parents notice errors and deviations from standard forms more easily
than words/forms that children use correctly. Irregularities in children’s speech
attract the attention of people around them and are told in the form of anecdotes so
parents can easily remember them later.

I remembered some examples where he nicely combined “papuce tatine® ’dad’s
slippers’, “nove maramice” ‘new handkerchiefs’, “mamine ruke su hladne” 'mom’s
hands are cold’, but he sais “*dva kuce” "two dogs’ [instead of dve kuce according to
the rule of agreement by gender, number and case], he has a problem with numbers.

1.6.2. Recognition of words out of context. In Serbian, recognizing items out of context
proved difficult for some word categories: pronouns, auxiliary verbs, negative verbs,
verbal conjugation, prepositions, and conjunctions. Conjunctions are typically not the
main carrier of meaning in sentences, so parents rarely remember them. Functional
words like pronouns, auxiliary verbs, negative verbs, and verbal conjugation produce
different morphological forms and are therefore difficult to notice and remember
in the course of vivid conversational exchange. Later, it is difficult for mothers to
recognize and be sure of them in an alphabetically ordered list of items.
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For example, the highly frequent word je’is’ can be the present tense 3rd person
singular form of the auxiliary verb biti’be’, or a clitic blended accusative form je "her’
of the feminine personal pronoun ona ’she’. For that reason, the word je is rather
unsuitable for a presentation in a list of words, if it is expected to be recognized for
lexical and grammatical meaning.

It is also interesting to note that the challenge of recognizing items exists not
only in the realm of grammar but also in the lexical domain (vocabulary). The idle
presentation of a verb in the infinitive form was sometimes difficult to confirm because
it did not resemble the language of a developing child and did not sufficiently trigger
the memory of the child’s vivid utterances in some parents. In addition, some mothers
had a dilemma as to whether the verb produced by the child in the personal form could
be accepted as acquired since the infinitives were listed in the questionnaire.

It worries us a little, baciti [throw.inf] is written, and he says “baci” [throw.imp.2p.sg],
and then I didn’t know if it meant to be baciti or baci, because when we throw the ball
to him, he says “baci”, he doesn’t say baciti.

1.6.3. Homomorphy. The homomorphs among the words in grammatical forms,
especially among functional words, may mislead parents to a different grammatical
role and meaning. Serbian pronouns have numerous morphological forms among
which homomorphs are frequent, making it impossible to distinguish them out of
context. For example, the word ona’she’ can be a personal or demonstrative pronoun,
singular or plural, feminine or neutral gender:

This was not clear to me: on, ong, ono [listing personal pronouns in all three singular
genders; ona.fem.3p.sgl, oni, one, ona [listing personal pronouns in all three plural
genders; ona.neu.3p.pl], onaj, ona, ono [listing demonstrative pronouns in all three
singular genders; ona.fem.3p.sg]. So in that whole repetition, she has ona on all three.
I know that she says the word ona, because for example when she is angry she says
“Ona me udarila!” ’She hit me’ when she complains to someone. I marked all three,
but I wasn’t sure at all.

1.6.4. Recognition of relevant domain(s) of language production in the questionnaire.
Parents sometimes paid attention to phonological properties when answering items
designed primarily to test grammar. One mother was unsure whether phonological
deviation from the standard word form could be ignored in an item designed to
test conjugation. The example shows that parents are not always sure about which
domain(s) of language structure is most relevant for particular items.

He says, for example, /pupa/ ’bath’ instead of /kupa/ [bath.present.3p.sg]. And now
I don’t know if... I think I marked it anyway, but /kupaju/ [bath.present.3p.pl] is
written here, he does not use it in that form.
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Derivational morphology is productive in Serbian, and parents notice groups of
meanings formed around the roots of words, which possibly helps both parents
and children to classify them into broader semantic fields used in communication.
However, this can also be a source of difficulty in completing the CDI questionnaires,
since it prompts the parent to confirm the presence of a noun, based on the use of an
etymologically related verb.

Here I noticed, he doesn’t know what lepak ’glue’ [lep-(i)-ak] is, but he knows when

[

something breaks, then he says “Zalepi mi” ’glue it for me’ [za-lepi].

2. The Questionnaire-Filling Strategies

Some mothers commented on the questionnaire. When they saw the size of the
questionnaire, they initially felt resistance and put off filling it out for a day or two.
But when they started filling it out, it became interesting and captivating.

I don’t think it’s some banal test like a test from a magazine. I think it is an obligation in
that sense, and it was also easier for me to isolate myself, to do it at night, and to think
carefully about it. As I would say, anything less than that would not be serious enough.
Somehow, I'm completely fine that if we’re investigating something, that if a parent
thinks that a child might have a problem or wants to check how he’s progressing, that
it’s fine to be so dedicated. I think it [the questionnaire] somehow shows expertise...
But I think it’s an obligation. It is demanding.

Inthe process, parents developed different strategies for completing the questionnaire.
2.1. Organisational Strategies

With regard to the circumstances and dynamics of how parents completed the
questionnaire, we identified three ways:

a) They filled in what they were sure about for several days, then they observed
the child’s language in interaction sequences, and finally, they tested word
comprehension.

b) Some ofthem filled out the questionnaire all at once. Most mothers indicated
that they tried to remember specific examples of their children’s production,
typical expressions they use, or specific communicative situations.

¢) Some mothers monitored their child’s language continuously and made
notes which made it easier for them to finally fill out the questionnaire.

They also had different strategies regarding the participation of other family
members. Some mothers filled in the questionnaire on their own, when they were
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alone, after putting their child to bed, because they needed to concentrate in peace
and try to remember relevant examples. One of them decided to avoid the father’s
help because she thought he would overestimate the child’s language production.
For others, it was a joint venture with the father or even another family member (the
child’s aunt) and they all eagerly participated. One mother remarked that she and the
father were complementary sources of information because she was more sensitive
to the child’s nonverbal communication (gestures, activities, play) while the father
recognized verbal communication better.

It took me several days to complete it, so I filled it out in several sessions. First, I went
through it [the questionnaire] once, then what remained unclear to me, where I wasn’t
sure, I went through it again. But it wasn’t just me, father got involved a little too, so
we did it together.

2.2. Decision-Making Strategies

As suggested by Stiles (1994), certain parts of the CDI questionnaires require
different decision-making response strategies due to the different nature of the target
behaviours. Whereas word production, grammatical constructions, and gestures
assess specific behaviours that are explicit and accessible to parental observation, the
comprehension assessment requires parents to infer from indirect indicators that
the child recognizes the meaning of the communication. To make a decision about
comprehension, it is necessary to recall several situations in which the child responds
appropriately in different contexts and maintains the flow of communication in an
appropriate manner.

Different strategies in making decisions were also evident in the focus group
discussion as parents were struggling to provide valid and reliable responses in the
situations already presented in the previous sections of this paper:

a) deciding whether the child’s comprehension in multimodal communication
was based on the understanding of linguistic markers, nonverbal cues, or
contextual information (section 1.1),

b) distinguishing between the child’s productive language and imitation
(section 1.2),

c) deciding whether the child used functional words and grammatical markers
(section 1.6).
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3. Parental Insights on Factors and Mechanisms of Language

Acquisition

An important finding of this study is that parents recognize some basic mechanisms
of language acquisition and that they spontaneously comment on them with other
focus group participants.

3.1. Imitation

Imitation as a mechanism of language acquisition was observed especially in children
at an early age:

I think more and more, in recent days, he is starting to imitate trying to speak.

Recently, it was raining, and we were like “Jao, pada ki$a” ’oh, it’s raining’. Then one
could hear him speaking softly /kisa/ rain’. Actually, it is probably that stage now...

But he only uses them [diminutives] if I taught him that way, he doesn’t make it
himself from some other word...

3.2. Frequency

Parents are also aware of the role of frequency in the acquisition of vocabulary and
grammatical forms:

What my children usually do, for example when they drink, juice, then maybe he
says what his brother and sister are doing, “piju“ they drink’ [drink.pres.3p.pl], so it’s
something that is often used. But what we do not have often, he does not know it...

What it is often used, for example, “What are babies doing”, “They bath” ’they are
taking bath’ [bath.pres.3p.pl], he knows that.

3.3. Principle of Contrast

It is interesting to note that parents are aware of the principle of contrast which often
makes the basis for observation and the grounds for naming things and acquiring
new words in communication.

» >

For example, my child says “selo” 'village’, he remembered it when we took him there,
but he doesn’t say “grad” ’city’, even though he lives in the city. It’s like a normal
environment, and he remembered the village because it’s different...
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3.4. Language Input

Some parents remarked that the selection of items in the questionnaire did not
always reflect the specifics of the environment in which the child was acquiring the
language. They often stated that their child had not been exposed to certain words,
activities, games, or places and that this was the reason why some of these words
had not yet been acquired. In such cases, parents said, a child would be unfairly
underestimated in the assessment of different semantic domains: numerous items of
“unhealthy” food (hot dog, pate, French fries, bubble-gum); certain places that are
not parts of a child’s routine (circus, church, store); activities not performed in the
presence of the child (watching TV, vacuuming, washing dishes, blowing into a cup
of hot milk to make it cold).

On the other hand, parents were also aware that their children acquired
some words precisely because they had been exposed to certain environmental
circumstances: They know words for animals because they read a book about animals
or played with animal toys; they know words like nail and hammer because their
grandfather is a carpenter and the child often plays with him in the workshop.

4. Parental Attitudes and Values Relevant to Supporting a Child’s

Language Development

Mothers are aware of how important their behaviour and attitude are for the child’s
development and take care of it continuously. They realise that it is important to talk
to children, even about things the children do not yet understand, and they practise
this. Some of them avoid baby talk and try to speak in complete sentences and as
correctly as possible, as they see themselves always as a role model for a child.

I talk to her a lot and from the very beginning somehow. I avoid saying buzz, and chi
choo [onomatopoeia], and those expressions. I don’t know, I didn’t even use that with
an older child, no matter how much easier it is for them to acquire it in that way. I
address them in a full sentence: That is the oven, we bake things there, it’s hot...

Participants considered some practices in typical parents’ behaviours as undesirable
or even harmful. Some mothers emphasised that it was important to address children
politely and that, therefore, the directive use of the imperative verb form should be
avoided when talking to children.

MOTHER: I never use Zini!’Open your mouth’, I never use Sedi! ’Sit down’. Now, I
don’t know if it is a matter of wording since it seems so...
MODERATOR: It sounds like a command, right?
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MOTHER: Yes, it’s a bit directive, maybe that turned me oft. But, for example, when
I’m bathing her and I say “Come on, sit in the tub now”, she might even understand it,
but when it’s written like this, especially with an exclamation mark...

5. Parents’ Fears Regarding Their Child’s Language Development

The instructions for the questionnaire emphasised that children vary widely in
the number of words they understand and use, since vocabulary develops rapidly.
Nevertheless, some mothers shared how worried they were about their child’s low
achievement:

And somewhere we were depressed and, in the end, when we saw how much there
was... Although we had already taken him to a psychologist for some evaluations. So,
we were really depressed, seeing how little he knew.

Other mothers are aware that a child cannot be expected to know everything from
the questionnaire and that language develops very quickly from day to day:

It didn’t bother me at all that I couldn’t mark everything, because I had in mind that
it was for children up to 30 months. And but I can see how much he has improved in
a month, but what he will be able to do in three months, it’s clear to me that is a big
difference. And I think you put it somewhere in the instruction too.

6. Questionnaire as an Educative Tool for Parents

Many parents remarked that it was interesting for them to fill out the questionnaire
and perceived it as an opportunity for learning. The questionnaires encouraged
them to think about their child’s development and they learned what to observe in
communication. It also made them aware of how rich their child’s language already
was and how much more it would develop soon:

I was fascinated when I saw that he knew all that...
But it was really interesting for me to go through that, like wow! He will talk all of this!
The experience with the questionnaire motivated several mothers to think about

their role as parents in support of communicative development and led them to
reconsider their practice.
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Well, I was surprised by how much the mother or the person who spends the most
time during the day with children can influence language development. That you can
work on it when the child is in the mood and when you have time.

Focus groups discussion revealed that parents differ in sensitivity to verbal and
non-verbal communication. Some mothers became aware that they dominantly
communicate with their children non-verbally because they understand their child’s
needs and intentions without words. They reported becoming aware that they
insufficiently stimulate their children verbally and the questionnaire made them
think about it.

It was also interesting to me how we actually divided up the interaction roles within
our little community... Every motor skill and these communication gestures, when
he shows something or asks for something, I understand them perfectly, because I
recognize them better, more clearly than father. But the words are more difficult for
me. It seems to me that father is better with words.

I play with them [twins] in silence, I take the cube ... I keep silent, I give the cube, we
play in silence, we caress, communicate, and look into each other’s eyes, but we do not
speak.... And I think they would know more words if their mom was more talkative.

IT Open-Ended Validation Questions

The adapted versions CDI-I and CDI-II were used for the field study and included
three additional questions for parents, as outlined in the Methods and Materials
section. Out of the 155 parents who fulfilled the questionnaires, 74 of them answered
at least one of the three additional open-ended questions, 38 parents from the CDI-I,
and 36 from the CDI-II.

Parents’ responses showed that most of the weaknesses in the first version of
the questionnaire were eliminated in the second revised version (Andelkovi¢, 2017).
Nevertheless, some important challenges remained: assessing word comprehension
and evaluating the production of certain words and grammatical structures.

The answers to our open-ended questions indicated that parents felt most
uncertain when evaluating whether their child understood the meaning from the
context (situational), gestures, intonation or utterance. Difficult parts for parents to
fill in were both vocabulary and grammar, but the grammar was more often cited:
verbs and pronouns in the CDI-I, and prepositions, auxiliary verbs, verbs, and
complexity in the CDI-II.

When it comes to more general remarks about the questionnaire, some parents
thought that the specificities of language input a child receives may affect the
evaluation of his/her achievements (e.g. vocabulary items specific for a particular
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family, profession, or small community). Parents also emphasized that the speed
with which some words and language forms were acquired made it difficult for them
to follow along and that they were unsure of their answers. They said that, although
extensive and demanding, the questionnaire was useful for them to see what the child
already knew and what they could expect soon in his/her language development.

Thus, the findings obtained from the open-ended questions confirmed some of
the themes raised in the focus group discussions and supported the methodological
integrity of that study.

M DISCUSSION

Given the amount of time parents spend with their children and the quality of
attention and relationships they build with them, it is unusual that parents are
not more involved by experts in the monitoring and assessment of their children’s
development. One of the reasons for this is the widely held and empirically supported
assumption that parents are not always reliable observers and tend to overestimate
or underestimate their children’s language abilities (Bennetts et al., 2016; Dale,
1996; Dale et al., 1989; Feldman et al., 2003; Law & Roy, 2008; Reese & Read, 2000;
Roberts et al., 1999). Synthesising parents’ experiences with the CDI questionnaires
collected in the focus groups and the open-ended validation questions from the
subsequent normative study allowed us to explore their perceptions of the CDIs,
reflect on the complexity of their reporting and the strategies they developed in the
process, the insights and conclusions they came to, the knowledge they gained about
communication, as well as their attitudes, values, fears and potentials. All of these
findings provided a more detailed picture of parents as knowledgeable and reliable
informants about their child’s language and communication development than is
usually considered. In addition, the weaknesses of parent reporting were highlighted.

Main Challenges in Parent Reporting

On the other hand, parents faced various challenges in reporting their
child’s communication. Three of them occupy a prominent place in terms of their
importance and prevalence.

The most demanding task was to assess the child’s production and comprehension
and to reflect on the perceived dissociation between these two language components
in early language when there is no necessary one-to-one mapping between linguistic
form and meaning. The child may produce a word and use it systematically and
appropriately which is the case when the word is fully acquired. Or, he/she may
not produce a word but can understand it in interaction. Parents have difficulty
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determining whether the child really understands the word or is responding to the
overall context in which it is used (Jahn-Samilo et al., 2000; Tomasello & Mervis,
1994). Finally, the child can produce a word, but the parents do not believe that the
child knows its meaning. Parents complained that the last option was missing from
the questionnaire, so they had no way of indicating when children used a linguistic
form while there was no evidence of whether they knew its meaning. Although such
a suggestion is unacceptable on methodological grounds, it illustrates the parent’s
ability to recognize the child’s tendency to use a word that is frequent and functional
at a given time, even if it is not yet fully developed semantically (Tomasello, 2003;
2009).

The variability and intermittency of children’s utterances also pose a great
difficulty for parents, since the completion of this questionnaire is based on a forced
binary decision. Focus group discussions revealed that parents do not perceive their
children’s production in a binary way, but that a child’s deviations from the norm
may be smaller or larger within a short period of time. In such cases, they usually base
their decision on the consistency of meaning and usage, regardless of phonological
features.

Finally, focusing more on the functional rather than the structural aspects of
language makes it difficult for parents to reconstruct the morpho-syntactic properties
of the child’s utterances. Combined with limited linguistic knowledge it explains the
lower validity and reliability of reporting observed in previous studies (Bennetts et
al., 2016; Feldman et al., 2003; Law & Roy, 2008; Roberts et al., 1999).

The results obtained from the responses to the open-ended validation questions
from a larger number of respondents confirm these difficulties discussed in the focus
groups. Challenges were cited in making decisions about comprehension and in
distinguishing comprehension based on linguistic cues from comprehension based on
nonverbal and contextual cues. Low intelligibility of children’s utterances, the use of
non-standard forms, and numerous grammatical forms were also difficult to report.

Parents as Reliable Informants

In the task of reproducing the child’s longest utterances, parents tended to rely on
meaning, emphasising a particular word or non-standard form that caught their
attention, while reconstructing other parts as morpho-syntactically fully developed
sentences that the child objectively did not or even could not produce. It is a complex
task for parents, not only because their knowledge of the details of language structure
is generally limited (Dale, 1991; Stiles, 1994), but also because their attention is
primarily focused on meaning, speech acts, and communicative intent rather than on
morphological and syntactic features of the child’s utterance.
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The focus group discussions showed that adapting the original CDIs to languages
with completely different morpho-syntactic structures can result in items that are
difficult to recognize and understand without context. Whereas in analytic languages
the alphabetically ordered items in a structured format greatly reduce the load of search
and finding particular words and structures (Fenson et al., 1994), in synthetic languages
some of the blended morphemes and grammatical forms are difficult to recognize
without context. Apart from the fact that parents with lower educational levels are likely
to have difficulty answering questionnaires, we believe that limited linguistic knowledge
and the difficulty of objectively reconstructing the morpho-syntactic features of children’s
utterances are the only real methodological obstacles to valid and reliable parental
reports on children’s language development that cannot also be attributed to experts.
Other two major challenges, dissociation between comprehension and production,
and variability and intermittency of child language products, are also unavoidable in
the experts” assessment. In addition, we assume that these parent-specific difficulties
are more likely to be present in synthetic, morphologically complex languages if
items are listed alphabetically (instead of functional and paradigmatic principles of
organization). The question of whether and how frequently these challenges occur in
other languages could be the subject of further research.

One might ask is if parents are limited in their linguistic knowledge and ability
to reconstruct morpho-syntactic features of children’s language, what else could they
validly report about when it comes to language development? We think there are many
developmentally relevant things parents know well: what children talk about, how they
communicate, whether they can express everything they want, what words they use, what
kind of sentences they produce, how long the sentences are, whether they understand the
people around them, how they use nonverbal means of communication, what modality
of communication they use dominantly, whether they understand utterances that are not
supported by nonverbal and situational cues, and so on.

In other words, parents turn out to be more competent and reliable informants
when we ask them about what they know about the child’s contextual, productive,
variable, and multimodal communication. Although the CDI questionnaires do not
answer all of these questions, they are based on this philosophy because they include
a vocabulary test organised according to the semantic principle, sections on early
signs of comprehension, early comprehension of phrases and sentences, games
and routines, gestures, highly frequent functional words and forms, open-ended
questions at the end of the questionnaires, and the like. The competence required to
answer such questions is acquired in the daily care of a child and cannot be expected
of practitioners, researchers, and experts, no matter how highly educated and well-
trained they are. Difficulty in deciding on word comprehension in early-age children is
not parent-specific, but rather a universal difficulty in recognising the state of mind of
a young child. Or, as one parent would briefly put it:

The questionnaire is clear, the problem is that at this age we do not understand
everything the child wants to tell us.
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Moreover, parents demonstrated an elementary knowledge of basic mechanisms of
language acquisition and used it to explain what they observed in their children.
It is important to emphasise that such insights were expressed not only by highly
educated parents, but also by parents with secondary education, suggesting that these
were not necessarily knowledge acquired through formal education but inferences
and insights based on direct interaction with a child and parents’ high motivation to
understand developmental phenomena.

Parents’ Perception of the CDIs

Parents found the questionnaire demanding in terms of time and intellect, but
considered it important and worth completing because of its benefits for their children.
They see it as a guide to the most important aspects of communicative development in
a concise form. Informants reported that they felt encouraged to learn and use the
questionnaire as a tool for closer observation and more accurate recording of relevant
indicators of developmental progress. The questionnaire enabled parents to rethink
and critically reflect on their own approach of interacting with their children. They
became inspired to consciously enrich communication, to stimulate and provoke
verbal interaction more, especially when they realised that it was overshadowed by
nonverbal communication.

In this sense, the CDI could be considered not only as an anamnestic and
assessment tool for developmental achievements, but also as a parent education tool
and an opportunity to actively involve parents in formative assessment and monitoring.

Assessment of Experts vs. Parent Reporting Assessment

Several decades ago, it was emphasised that assessors need to be aware of the essential
elements of the assessment process, its goals and implications, and the decisions
that can be made based on them, especially when working with children at an early
age and children with developmental disabilities (Wasch & Sheenan, 1988; Huber
& Wallander, 1988). With this in mind, the choice of methods for monitoring the
development of child communication has significant implications for the kinds of
data we seek and obtain, and parent report inventories certainly have their place in
the assessment process.

Our analysis has shown that parents face some of the same difficulties as experts
in assessing children’s comprehension and production, but the judgments of experts
are rarely questioned. Some of these difficulties are in principle insurmountable
because theyare universally presentand are related to the nature of the communication
phenomenon itself rather than to the assessor’s knowledge, experience, or method
of assessment.
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Both parties, parents and experts, have their strengths and weaknesses as
assessors. The experts’ advantages are their knowledge of the language structure and
a more objective attitude toward the child’s performance. They also have a more
reliable frame of reference and know what to expect at what age. The advantages
of parent assessment, on the other hand, are inherent motivation and care, a much
larger and more representative sample of children’s language and communication,
and the ecological validity of the available data.

Our study has empirically confirmed that parents have metalinguistic and
metacognitive skills and insights regarding interaction that make them conscientious,
careful, and competent assessors: awareness of different communication modalities,
awareness of the developmental intermittency of language structure, reasonable
doubts about their own assessments, awareness that they might underestimate or
overestimate the child’s performance, then sensitivity to different communication
styles, information about developmental factors, and understanding of some
developmental mechanisms, etc. This kind of self-reflection can only be attributed to
someone who has the potential to be an objective observer and reliable informant.
Nevertheless, our study reveals some important challenges that parents necessarily face
in the process of providing data about their child’s communicative development - a
finding that should be taken into account when preparing instructions for parents and
when using parental reports in the assessment of child language development.

Limitations of the Study

The sample of participants was small and included highly motivated parents
interested in learning and reflecting on the questionnaires and children’s language.
Nevertheless, it is reasonable to expect a similar sentiment among parents in the
general population, as parents are intrinsically interested in learning about child
development. On the other hand, the focus group samples did not include parents with
elementary school education, only those with secondary and high education. It can
be assumed that parents with a lower level of education would have more difficulties
completing the questionnaire and understanding all the linguistic subtleties, which
could significantly reduce their motivation to participate in the study.

B CONCLUSION: SUPPORTING PARENTAL ASSESSMENT

We believe that our research can result in several recommendations that can support
parents in assessing their children’s communication and language abilities.

When we think of adapting the original MB-CDIs from English into other
languages, we suggest some of the adjustments applied in the adaptation to Slovak
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and Serbian languages (Kapalkova et al., 2010; Andelkovic et al., 2017): adapting the
instructions to achieve a better understanding of items and better communication
with parents; dialogue form of questions, which strengthens parents’ meta-linguistic
potential and makes the task easier for less educated parents; the arrangement of
items according to grammatical paradigm illustrated with concrete and frequent
examples typical for parent-child interaction; presentation ofhomomorphs and other
opaque items, together with paradigmatic and functionally close items, to achieve
better transparency of meaning and function of words. In addition, it is important to
provide clearer criteria for parents to make a decision about the comprehension of
words and phrases and the production of words used in a non-standard, variable, and
intermittent manner. We also find it important that the questionnaire instructions
relieve parents of the responsibility that their assessment is the sole and decisive
source of information for further decisions about the child.

It proved advisable to allow parents to take the questionnaire home with
accompanying instructions and an open avenue of contact, to observe their child’s
language and communication, note the observations, and return the questionnaire in
seven days. Indeed, one can imagine that the motivation of the parents and the process
of filling out the questionnaire in this way is very different from what happens in a
doctor’s office or waiting room in about 30 minutes, when the parents’ attention and
expectations are focused more on the conversation with the paediatrician or speech
and language expert than on the questionnaire and its items. This study provided
evidence that a questionnaire completed at home within one week not only provides
better documenting and reflecting on children’s development, but also better self-
reflection and motivation of parents to participate in monitoring developmental
changes, and better support for the child’s future development.

When systematic screeningand monitoring of child developmentare considered,
collaboration between parents, health care, and education is recommended, especially
for minorities, children with developmental delays, learning disabilities, and other
disadvantaged populations. In such cases, decontextualized testing is considered
inappropriate and scientifically invalid (PCESE, 2002), while consistency between
parental reports and professional assessment should neither be required nor expected
(Bagnato, 2007). Observations and individual records in an ecologically valid
context, collaboration between parents and professionals, respectful relationships
between professionals and parents, and team decision making are recommended for
appropriate developmental assessment.
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