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AMNCTPAKT

Osaj pay ce 6aBy 06pa3oBabeM 3a IIpaBa JieTeTa M KOMIIETeHIMjaMa HaCTaBHIKa KOje IPOIC-
TIYY 13 KOHI[eMI[1je 00pa3oBarba 3a mpasa feteta. [{u/b ncTpakmBarma 610 je ia ce yTBpAK y
K0jOj Mepy HaCTaBHUIM OCHOBHUX IKo71a y Cpouju mocefyjy noTpe6Ho 3Hame 0 00pasoBarby
3a IIpaBa JIeTeTa, y KOjoj MEPM MOTY OBO 3Haibe IIPMMEHUTI Y IPUMepUMa U3 IKOICKOT KOH-
TEKCTa, Kao 1 Y K0joj MepH CII0/bajy CTaBOBE KOjy MOAIpKaBajy 06pa3oBarbe 3a paBa feTeTa.
Y ucrpaxusamy je ydectoBano 930 HacTaHMKa. KopunheH je yIUTHUK Kojy je MCIUTUBAO
BJXOBO 3Halbe, IPUMEHY 3Hatba U CTaBOBEe/BPENHOCTI 0 00pa3oBalby 3a Ipaa erera. Pesyri-
TaTH YKa3Yyjy Ha TO la HACTABHMIIM KOjI Cy YUeCTBOBAIN Y ICTPAKMBAbY TIOKA3Yjy HU3AK HUBO
3HaIba, Kao 1 TellKohe Ipu IpMMeHN 3Hamba Koje je BaKHO 3a IOLITOBAaIbe M OCTBAPMBAME
IIpaBa [ieTeTa i yK/byunBambe 00pasoBama 3a IpaBa feTeTa y 06pa3oBHOBACIIMTHIU IIPOLIEC.
JlonaTHo, aHanM3a CTaBOBa HACTABHMKA II0KA3Yjy /1a JOMMHUPA HepasyMeBatbe CMIC/IA 1 3Ha-
Yaja 110jeiMHNX TIpaBa fieTeTa ¥ KoHBeHIuje y LeTHM.
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O6pa3sosare 3a npasa demema:
depunuyuja, yumwesu u npumeHa

OppebuBame mojma obpasoBama 3a Ipasa jeTeTa OMIO je peMeT MHTepecoBamba
MHOTMX ayTOpa, Kao U TeJla ¥ OpraHu3alyja Koje ce Ha I71006aTHOM HMBOY OaBe Iu-
TamMIMa JbYACKUX IIpaBa 1 pasa jerera. [IpBa gumema npuakom ogpehusarma oBor
II0jMa OJJHOCY Ce Ha IHeroB OIHOC ca 0Opa3oBameM 3a JbYCKa IpaBa. JeHa IpyIma
ayTopa obpasoBame 3a IIpaBa JleTeTa I0CMaTpa y KOHTEKCTY IIMper OKBUpa obpa-
30Bama 3a Jpy/cka npasa (Alderson, 1999; Bennet & Hart, 2001), 6yayhnu ga cy npa-
Ba JIeTeTa [ie0 YKYIIHOT KOpIyca /bYACKUX IpaBa. Y TOM CMUCITY O ce IPUHIUIN
capgp>xanu y wiany 2 (craB 1) YH [lexnmapanuje (2011) xoju roBope 0 IybeBUMa
obpasoBama 3a Jby/iCKa IIpaBa, MOPa/IM IPYMEHNUTH Y UCTOM OO/IMKY 1 Ha 06paso-
Bame 3a IIpaBa JieTeTa: ,...NojcTahy cruijame 3Hama, BEIITVHA U pasyMeBama, I
pasBMjaTy CTaBOBe ¥ KOHCTPYKTMBHO IOHAIIAMbe, KAKO OM Ce /byAM OCHAKWIN fia
JOTIPMHOCE M3TPA[by 1 IPOMOLMjI YHUBep3aIHe KyAType /byAcKux mpasa”. OBa
apryMeHTalMja 3By4M CacBMM OIIPaBJaHO, IIOTOTOBO aKO ce y 003up y3Mme Lmpe
3HaYere 00pa3oBama 3a Jby/CKa IIpaBa IpeMa KojeM OHO IofipasyMeBa 00pa3oBame
3a leMoKpatujy (o6pasoBame 3a aKTUBHO y4eCTBOBame y IeMOKPATCKOM JPYLITBY,
yXKUBarbe IpaBa U [pUXBaTambe OATOBOPHOCTHI y APYIITBY), Kao 1 ob6pasoBare 3a
y3ajaMHO pasyMeBarbe U MOLITOBame (Pa3Boj CaMOIOLITOBAbA, IOLITOBAbA PYTUX
U MHTEPKY/ITypa/lHa capajiiba) KOju Cy 3aCHOBaHM Ha Mel)yHapomHO ycariaieHnM
CTaHZAApAMMa /bYACKNX IIpaBa U YMji je IW/b yCMepeH Ha usrpabusame yHuBep3anHe
kynrype /pyackux npasa (OSCE/ODIHR, 2009). Maxo o6pasoBame 3a leMOKpaTujy
u o6pasoBame 3a JbyJCKa IIpaBa MMajy I1jbeBe U IIpaKce Koje Cy O/11CKO IoBe3aHe 1
Koje ce y3ajamHo nozip>xasajy (OSCE/ODIHR, 2009), oHu ce niax pasiukyjy crpam
HOofIpyYja KojuM ce 6aBe M aKI[eHTa KOji CTaB/bajy Ha HojeayHe obmactu. Obpaso-
Bambe 3a IeMOKPATIjy ce 6aBU YIOTOM Jelle Kao rpahana y 1eMOKpaTCKOM APYIITBY,
IOK ce obpasoBame 3a JbY/ICKA IIpaBa BMIIE yCMepaBa Ha LIMPYU CIEKTap /bYACKUX
npasa u cnobopa y pasmmuntuM acnekruma sxusota (Gollob, Krapf & Weidinger,
2010: 9). Mebyrum, Heku ayTopu cMaTpajy fia 61 o6pasoBame 3a IIpaBa ieTeTa Tpe-
6ao pasnmkoBaTy Off 0Opa3oBama 3a Jby/CKa Ipasa, Oyayhnu ga ce 0Bo Ipyro ofHo-
CI Ha IpaBa Koja Offpaciy Y>KUBajy, JOK UX Jlella He Y)XKIBajy Y CTOM CTeIIeHy U Ha
VICTY HauyuH Kao ofpaciu (mocebHO Kaja je ped o rpahaHCKUM/IONMUTUYKNAM IIpa-
BuMa). Taxobe, ykonuko 6u ce o6pasoBame 3a IIpaBa ieTeTa CBeIo Ha 0OpasoBarbe
3a JbyZICKa IIpaBa, TO OM 3HAYMIIO Ja flella O IpaBUMa y4e Kao O IpaBUMa OJpaCciINX
¥ [la X He JJOBOJIe Y Be3y ca COICTBEHNM >XMBOTOM U MCKYCTBOM, Tj. ja HUCY UH-
TPUH3MYKU MOTMBUCaHA fia ce wuMa 6aBe (Krappmann, 2006). 360or Tora ce Behn
Opoj ayropa 3a/axke 3a TO a oOpa3oBame 3a Ipasa jerera Oyzie OfjBOjeHI CerMeHT
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obpasoBara Koju he 6uTy MoBe3aH ca MCKyCTBOM JieTeTa I Y OKBUPY Kojer he merra
OuTy mopcTUIaHa ia Oy[y aKTMBHO YK/byYeHa y IpOLieC 3alITUTe M pean3aiyje
CBOjUX IIpaBa Kao HOCUOuu npasa’ (Brantefors & Quennerstedt, 2016; Jerome, 2016;
Krappmann, 2006).

IIpyra nunema, Koja ce Tude o6pasoBamba 3a IIpaBa JIeTeTa, y Be3M je ca ’ber0OBOM
UMIIEMeHTanujoM: Jla 7iu ce 0HO paseuja npeeHcmeeHo Kpo3 passoj 06pasosHux no-
UMUKA Koje ce NOMom UMNAEMEeHMUPAjy, uiu Hacmaje us Kyamype/emoca uikone
kao uncmumyyuje? (Jerome, 2016).

Pesynraty HEKMX MCTpakuBamba YKasyjy Ha TO /Ia BPEJHOCTU KOje JIeXe Y oc-
HOBU 00pasoBama 3a IIpaBa JeTeTa, MONYT YK/bYYEHOCTM YYEHUKA Yy pasinduTe
acIeKTe LIKOJICKOT JKMBOTA, Ka0 M y Ipoliece yuewa 1 I0yYaBamba, IMOIITOBaka U
capajiibe ca pasININTUM aKTepyuMa 0Opa3oBHOT IIPOLieca ¥ MHKIY3UBHOCTU OKPY-
XKemba 3a yueme, IPefiCTaB/bajy K/bydHe PaKTope Off KOjUX 3aBUCK YCHEIIHOCT LIKO-
ne (Pesikan, 2020; Rowe, 2003). YpaBo 360r Tora o6pasoBarbe 3a IIpaBa JeTeTa He
MoOXe fia Oyzie HAMeTHYTO CI0/ba, Beh Mopa fa mpousabe u3 KyaType IKosne Koja u
HAaCTaBHMI[MIMA VM YICHMIVIMA LIa/be jaCHy IOPYKY O TOME ,KaKBYI JbY/IU >KeIVIMO Jia
6ymemo” (Bruner, 1996: 118) 1 Ha Taj HauMH yTU4Ye Ha OO/IMKOBalbe HUXOBUX UJICH-
THUTETa U Ha BUXOB BPEHOCHN CUCTEM.

be3 063mpa Ha To Jja /i1 ce 0O6pa3oBarbe 3a IIpaBa JieTeTa II0CMaTpa Y KOHTEKCTY
myper oKByUpa oOpasoBama 3a /by[CKa IIpaBa WIM Kao ofjBojeHa obact, Hajsehn
6poj ayTopa craxke ce y ToMe fia je 06pasoBarbe 3a IIpaBa ieTeTa LIPY [10jaM Off VIH-
dopmiucama 1 yuema o ofpenbdama u npuHunuMa Koxsenuyuje o npasuma demema
(The United Nations, 1989) u na cagp>xu u apyre acmekre. O6pasoBame 3a Ipasa
[eTeTa MOpa ce CIPOBOANUTH Y MOACTUIIAjHOj 1 CTTOO0HOj aTMOChEpM U OKPY>KEbY
Koje To1Tyje ocHoBHa Yetupu npuHiyna Kousenuuje (Lundy, 2012), unme ce Ha-
IJIalllaBa BaYKHOCT CaMOT IIpolieca He caMo y JOMEHY y4ema O IIpaBMMa fieTeTa, Beh
1 Y Be3U ca Ipy)XambeM IPUINKe eIy 1a CTUYY UCKYCTBa Y KOHTEKCTY Y KOjeM ce Ta
npasa nouryjy. Harmamasa ce BaXXHOCT Xonucmuukoz pasyMeBarmba 3Hauerwa 1 00u-
Ma JbY/ICKMX ITpaBa, Kao ¥ CucteMcKe UMNIUKAYUje IpUMeHe 00pa3oBama 3a JbyAcKa
IpaBa Ha CBUM HMBoMMa obpasoBHOr cucteMa (Potvin & Benny, 2013). Tparajyhn
3a O[ITOBOPOM Ha IUTambe 1ITa je CBpXa 00pa3oBarba 3a IIpaBa JIeTeTa, II0je[iVIHM ay-
TOPM MCTUILIAIN Cy BXKHOCT OCHaXKMBaba Jielie U OAPACINX Ja Kpo3 ydeme O Ipa-
BUMa JIeTeTa criekHy komnemeHyuje Koje he um momohu fa mporpecuBHO O0CTBapyjy
cBa rpaBa fieteta (Lundy & McEvoy, 2012), ogHOCHO ia TOKpeHy akuuje 3a ofopaHy
JbYACKUX TIpaBa U CIIpedaBarbe HbUXOBOT Kpuiewa (Gerber, 2008). OBuM cy ob6paso-
Bamby 3a IIpaBa IPUIOJATI HOBY eIeMEHTH, KOji yIyhyjy Ha To fa ce obpasoBame 3a
IpaBa feTeTa Mopa 6aBUTY aKIIMjOM, OFHOCHO JIa Ce YUeleM O IIpaBuMa fieTeTa Jiera
U OfIpac/u OCIOCO0/baBajy fa 006edy 00 NPOMeHA Y CBOM HEIIOCPETHOM OKPY>Kerby
U CBeTy jja 6u ce ocurypasa IyHa peajnsalyja npasa cse jere. Kao numpese obpa-
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30Bama 3a IpaBsa jerera, HeKu ayropu (Brantefors & Quennerstedt, 2016) nctuay
YK/BY4eHOCT (pa3Boj CaMOIOIITOBabA U KallallUTeTa 3a MHTEPAKIV]jy), ar€HCHOCT
(pasBoj KOMIIETeHIIMja 32 aKIMjy U IIPOMEHE Y CBOM OKPY)XeY), CBECHOCT (pasBoj
CBECTH O IIPaBMMa, Kao U CIOCOOHOCT fia Ce Y>KMBajy IIpaBa U Ja ce MTHUTe), rpahan-
CKYy CBecCT (IpuIpemy 3a HapTULMIALN]Y y rpahaHCKOM JJeMOKPAaTCKOM JPYLITBY),
IOIITOBale IpaBa APYrux (pasBoj KOHCTPYKTMBHUX COLMjATHUX OJHOCA) U
APYLITBEHy IIPOMeHY (pa3Boj Kalalnrera 3a IPOMeHY APYLITBEHE CTPYKType: HOf-
CTUILame IPYLITBeHe Ipasye u jeqHakocty). bajaj (Bajaj, 2012) moce6HO Harmamasa
APYLITBEHY IIPOMEHY Kao IM/b 1 TOBOPY O Tpy popMe 00pa3oBarba 3a IIpaBa jieTeTa:
obpasoBame 3a JeMOKpATHjy Koje yTide Ha HOBY NOIMTUYKY ITIOPefjak, 0bpasoBame
3a KOET3UCTEHIVjy Koje BOAM JIO MCLIe/beba U IIOMMpea U 00pa3oBame 3a TpaHC-
¢dbopmaTuBHY akIujy Koja Buay obpasoBabe 3a IIpaBa JeTeTa Kao MONHO CpelcTBO
3a pa3Boj MHK/IY3MBHOCTM ¥ IIPaBeHOCTIL.

YKoMMKO 6MCMO pesuMMpany ybeBe 00pa3oBama 3a IpaBa JieTeTa O KojuMa
rOBOpE PasIM4NTy ayTOPU, MOT/IM 6MCMO Jja Ka)XKeMo Jja OHO caipyku Tpu Mebyco6-
HO TIOBe3aHe JVIMeH3Mje: a) yuerbe O IpaByMMa JeTeTa Koje ce OJHOCY Ha CaapiKaj
ydera/IloyJyaBama, OJHOCHO Ha KYPUKYIYM, Koju Tpeba fa 6yae YBPCTO 3aCHOBAH
Ha yIIO3HaBamwy ca ofpenbama KoHBeHIMje U IIPUCTYIy 3aCHOBAaHOM Ha IpaBMMa
mereTa; 6) yuerme Kpo3 IpaBa JieTeTa Koje ce OJTHOCH Ha 3aXTeB Jja Ce yYere O IIpaBM-
Ma JieTeTa OfiBMja y MOACTUIIAjHOM, HeAUCKpUMuHuIyheM, 6e36efHOM 1 mapTULIN-
IATVBHOM OKPY)XeWY, Tj. Y OKpyXemy Koje he fa 6yze 3acHOBaHO Ha MPaKTUYHOM
IOIITOBAY IIpaBa JeTeTa y CBUM CUTyallijaMa I B) y4erbe 3a [IpaBa JieTeTa Koje Ha-
I/IallIaBa CBpXy oOpas3oBama 3a IpaBa JieTeTa — Jjella 1 ofpaciu Tpebda fa 6yay ocHa-
JKEHM [1a IPUMEbYjy CTE€UYEHA 3Haba U [Ja Mebajy CBOje HIMPe OKPYXKeHe Y IPaBIy
HOIITOBAaba M OCTBApMBaba CBMX IIpaBa feTeTa U /pyAckux mpasa (Gollob, Krapf &
Weidinger, 2010; UNICEEF, 2014).

Vnoea nacmasnuxa y npomoyuju 06pazosarea
3a npasa demema

I'oToBO Jja HeMa MCTpakKMBama y 001acTy oOpasoBama y KOMe ce He UCTUYe fia Cy
HACTAaBHMIM K/bYYHU GAaKTOP Off KOjer 3aByce KBaIUTeT 0OpasoBHOT Ipolieca, 06-
pasoBHu ucxopu u Morusanyja yaenuka (OECD, 2005; Sanders & Rivers, 1996;
Villegas-Reimers & Reimers, 2000). On HacTaBHMKA Y BeJIMKOj MEPU 3aBUCK HAYUH
Ha Koju he 06pa3oBHe MOMUTUKE U MOMUTUKE Y 06/IACTM 3ALITUTE U peann3aryje
npasa jerera OMTK UMIIeMeHTHpaHe y npakcu (Ball, Maguire & Braun, 2012), 6y-
nyhu fa BpemHOCTM M HOMUTHUYKA YBeperha HACTaBHMKA YMHOTOME YTUIy Ha Ha4MH
Ha Koju MHTepnpeTnpajy Te nonuruke (Leenders, Veugelers & De Kat, 2008). Y Tom
CMICTY, HACTAaBHUI[M MOTY fja Oyy OIaXKeH! U Kao IpelpeKa 3a MMIIEMEHTUPabe
o6pasoBara 3a [paBa [ieTeTa, a/lu ¥ Kao BeroBy Ba)KHIU 3aTOBOPHUIIU Y IIPOMOTEPH.
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O6pasoBarbe 3a IIpaBa ieTeTa HaI/IAlIaBa fia je 06pasoBame IPaBo, ITO IPeCTaB/ba
13330B YBPEXXEHOM CXBaTamy oOpa3oBama Kao HmoTpede Kojy Tpeba 3aOBOBUTIL.
Taxobe, oHO mpefcTaB/ba 13a30B 3a TPaAMUIMOHANIHe OfHOCe Mohy usmeby oppac-
JIOT ¥ JieTeTa U 3a padyMeBambe OCHOBHE yJIOTe OJpac/Ior y pas3Bojy gerera, 6yayhn
fa 'y $OKyC cTaB/ba eMAaHIUIIAIN}Y 1 ayTOHOMI)Y Jielie, a He CaMO IbJXOBY 3aIITUTY
(David, 2002). ¥ ToM cMmCITy, HACTaBHMIM KOjJi Cy KOMIETEHTHU, €HTY3MjacTId-
HM ¥ KOjJi KOPYICTe TIapTULMIIATUBHE METO/ie Y Kpeuparmy CpeiiHe IIOTO/IHE 3a MM-
IUIEMEHTAIVjy IIpaBa ieTeTa MOTy fia Oyly akTMBHU 3aTOBOPHUILIM TpaHCchoOpMaliyje
obpasosHor cucrema (Bajaj, 2012; Tibbits, 2005). Bumrectpyke ynore HacTaBHMKa
y BEJIMKOj Mepy IpeBasya3e TPaAMLMOHAIHY YIOTY HaCTaBHMKA Ka0 PYKOBOAMO-
I1a, OpPraHM3aTOpa ¥ eBalyaTopa HaCTaBHOT npoleca. HacraBHuim takobhe nmajy u
yJIoTe MOTMBATOPA, peryaTopa COIMjaTHAX OJJHOCA Y Ofie/berby 1 TapTHepa y adek-
TuBHOj nHTepakuuju (Ivi¢, Pesikan & Anti¢, 2001). Ouu mpencTaB/bajy Mojen Koju
HOJICTHYE YYEHNUKe Ha y4ere, a Kao peryJaTopyu COLjalHuX ofHOoca oMmoryhasajy
ydeHMIIMMa Ja y4e y 6e36eJHOM ¥ IOfICTUIIajHOM OKPY>KelbY Koje IIPOMOBHIIIE TIpa-
BEJHOCT, HEHACWbe, MapTULNIIAL)y ¥ IIPOCOLMja/THE BPEIHOCTU U Y KOjeM Ce y4Iu
KpO3 I 3a TIpaBa JeTeTa.

OBo Hac foBoay o AedrHMCaba IT0jMa KOMIIETEeHIIMja HACTABHIUKA, Tj. 0 IN-
Tamwa Jja M Te KOMIETEeHIje MOXXeMO Ja AedUHMIIEMO KpO3 OIasyuBa M MepJbU-
Ba IIOHAIllakba HACTaBHMKA Koju obaB/pa CBOjy mpodecuonanny ymory (Panti¢ &
Wubbels, 2010), kpo3 pasymeBarme UCTOPUjCKOT, IOMUTUYKOT I €KOHOMCKOT KOH-
TekcTa ofpeheHor 06pa3oBHOT cucTeMa KOju ce He MaHUdeCcTyje HY>)KHO Ha BUIJBUB
HauyyH (Barnett, 1994), wiyu nak Kpo3 BpeJHOCTH, Tj. €TUYKY U COLUjaTHY AVIMEH3Ujy
Oyzmyhu fa ce o HacTaBHUKa TpaXku fa 6yay pedieKCMBHYU U ayTOHOMHM ITPaKTIYa-
PY KOj¥ KpUTUYKM IPEUCIUTY]jY U YHAIpehyjy cOoncTBeHy mpakcy u JOHOCe pasiu-
41Te ayTOHOMHe OjTyKe MMajyhu y Buy eTndke cranzapze csoje nmpodecuje (Elliott,
1991/2001). Behuna ayTopa ce cimaxe Aa je KOMIeTeHIje IOTpebHO feduHMcaTn
HIMpe of JIVCTE ONA3MBMX ¥ MEP/bMBUX BEIUITUHA UM YCBajajy LIMPY I10jaM KOMIIETEH-
I1ja KOj) Ce CacToju Off 3Hamba/pasdyMeBaiba, BEIITIHA, IIOTeHI[ja/la/CIIocOOHOCTH,
Kao U yBepemwa I MOPATHUX BpefHOCTH. To 3Haum fja mpodecuoHaHe KOMIIeTeH-
I1je HaCTaBHMKA YVMHE IMHAMIYKe KOMOMHaIMje 3Hamba, KOTHUTMBHUX U IIPAKTUY-
HIX BELITMHA, Ka0 U CTaBOBa ¥ BPEHOCTYU KOje HACTaBHMK yMe Jla KOPUCTU TOKOM
obaB/pama CBOjuX mpodecroHanuux aktuBHocT (Gonzales & Wagenaar, 2008).
[TpumemeHo Ha 06/acT mpaBa jeTeTa, KOMIIETEHTaH HACTaBHUK Tpeba fla MMa: a)
3Hama O IPMHIMINMA Ha KojuMa ce KoHBeHIMja 3acHMBa U TpAaBMMa KOja ce IeTeTy
rapaHTyjy y obpasoBamy; 0) cTaBOBe ¥ BPeJHOCT KOju IOP>KaBajy OCTBapMBaibe
IpaBa fieTeTa y 00pasoBamy U B) BelITHHE Koje oMoryhyjy ocrBapuBame (MMILIe-
MeHTalNMjy) IpuHIuIa 1 npaBa KoHBeHIMje Y 00pa30BHOBACINTHOj IPAKCH.

VcTpaxkuBama y KojuMa Cy ce ayTopy 6aBuiu KOMIIETEHI[MjaMa yunuTe/ba U Ha-
CTaBHUKA 33 OCTBapMBame IIpaBa jieTeTa y 06pasoBamy O1Ia Cy yITTaBHOM OpUjeH-
TICaHa Ha KOMIIETEHIIje y jeJHOM JOMEHY, KaO HIIp. KOMIIETEeHIIMje 32 MHK/Iy3/BHY
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npakcy (Mofkebaieva et al., 2013), wiu komneTeHIyje y 06/1aCTy 3aLITUTE Of 3aHe-
MapuBama U 370ctaBpama (Pourajjab et. al., 2014). Hekn of Mozena koju cagpike
CBeOOYXBAaTHUjM TIOT/Ie]] Ha KOMIIETeHI[je Koje Cy IOoTpebHe 3a JeMOKPATCKy Iap-
TULMIALN]Y M YK/BY4Yjy BPEJHOCTY, CTaBOBE, BEIITIHE, 3HaIbe M KPUTUIKO pasyMe-
Bame (Council of Europe, 2016), Hucy y ncrpaxupamyuma JoBoheHM y Be3y ca Ha-
CTaBHUIIVIMA VI BbUXOBOM IIPOQECHOHATHOM Y/IOTOM Y IPOMOLIM)I i OCTBAPYUBAILY
IbeBa 0OpasoBama 3a Ipasa jerera. VIcTpaxkuBamwa y KojuMa je pasMaTpaH Mupu
IMjarla30H KOMIIETEHIIVja HACTaBHMKA 33 OCTBAapMBambe IIpaBa JieTeTa y 00pasoBamy
Jlajy OIlpe4yHe pe3y/lTare: HEKe CTyAuje IOKasyjy Ja HAaCTaBHULM MMajy OCHOBHA
3Hama o mpaBuma jereta (Aroa & Thakur, 2015; Shahid, 2009). na nmajy mosurnsHe
CTaBOBe, Kao 1 Jla CBOjy HAaCTaBHY IIPAKCy 3aCHMBajy Ha mpaBuMa fetera (Shahid,
2009), mok mpyre CTyAauje yKasyjy Ha TO Jja HAaCTaBHMUIIM HeMajy /JOBO/bHO 3Hamba
y obnacTu mpaBa feTeTa M Ja M3pakaBajy >Ke/by fa O TOMe Ca3Hajy BUIIE y TOKY
MHMIIMjaTHOT 06pasoBama Wiy npodecroHaaHor ycaBpiraBama (Ozmen, Kaymak
Ozmen & Yalcin, 2010). Behuna oBux pesynrara 3acHUBa ce Ha CaMOIIpOljeHaMa
ydecHUKa MCTpaKMBama, TaKo Ja ce He Moxe ca curypHouhy pehu y kojoj mepu
HACTaBHUIY 3aNCTa IOCENYjy MOTpeOHa 3Hatba U BELITIHE, a Y KOjoj Mepu Bepyjy Aa
X IOCefyjy. 300T Tora CMO y OBOM MICTPa>KMBaby MOKYLIAIN Ja IIPOBEPUMO KaKBa
Cy 3Hama y4uTe/ba ¥ HACTABHMKA VM3 PasIMUUTUX 001acTy oOpas3oBama 3a IpaBa
leTeTa, Kao 1 IPUMEHY TUX 3Hamba y pelllaBaiby NPAKTUYHOXXMBOTHUX CUTyaLuja y
00pa30BHOM KOHTEKCTY.

Ium vicTpakuBarma 610 je fa ce YIBPAM Ja /I U Y KOjoj Mepy YYUTe/bY U Ha-
CTaBHMIM Y OCHOBHMM IIKoiaMa y Cpbuju 1Majy KOMIIeTeHIje 32 OCTBapyBaibe
IpaBa jieTeTa y 00pasoBHOM CUCTEMY.

3adamax ucTpaxxmBama 610 je Ia ce yTBPAY HUBO 3Hama U IIPYIMEHe 3Hamba y
obmacTy: a) HeAMCKpUMUHaLje; 6) 3alITUTe Jelje Off HaCK/ba, 37I0CTaB/balba U 3aHe-
MapyBama; B) NOIITOBaba IPUHIINIIA HajOOJbET MHTepeca IeTeTa; T) IpaBa geTeTa Ja
Y4eCTBYjy Y JOHOIIEHY OfIyKa (apTuiumnanyja), rpahanckux v mommTIKuX Ipasa
feTeTa 1 ;) oOpasoBama 3a IIpaBa JieTeTa, Kao U Jja ce Ca3Hajy CTaBOBU/BPEIHOCTU
HAaCTaBHMKa Kajia Cy y IIMTamby OBe IpyIie IIpaBa.

B METOA
Y3opax

Y30pak y uctpaxnupamwy 4iHUIO je 930 yunTe/ba ¥ HaCTaBHMKA IIpeIMETHE HacTa-
Be KOjU pajie y OCHOBHMM IuKonaMa y 20 ommrrHa/rpagosa y Cpbuju. Ysopax je
610 ImpUrolaH ca KBOTaMa HAaCTaBHNKA y OJHOCY Ha IIpefMeT KOju IIpefiajy, Koju
je mpubMKaH yAeny y YKYIIHOj HOIIy/Taluji M Koju je obyxBaTuo yuntesbe (40%)
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U IIpeMeTHe HAaCTaBHMKe CBUX IIPeMeTa y OCHOBHOM oOpasoBamy (60%). Behu-
Ha UCIIUTaHMKaA 611a je xxeHckor mona (80%). Takobe, BehnHa wux je umana yHu-
Bep3UTETCKO obpaszoBame (88,6%). Kama ce mocmarpa mymHa pagHOT CTaxka, JO-
MMHUPAIN Cy HaCTaBHUIM Koju MMajy of 10 mo 25 ropmHa papHor craxa (51%),
JOK Cy HaCTaBHUIM KOjU VMajy Mambe Of] leCeT FOfMHA PAJHOT CTa)Ka M OHU KOju
Cy 3aIloC/IeHN y o6pasoBamwy AyKe off 25 TOAMHA OMIM TIOfjjeJHAKO 3aCTYIUbEeHN Y
y30pKYy (25%, ofHOCHO 24%). JemHa Tpehuna ncnuranuka (33,5%) je moxabhana Hekn
IporpaM CTPYYHOT ycaBplIaBama KOji UMa Be3e ca 00pa3oBameM 3a IIpaBa JeTeTa,
60,6% HacTaBHUKA HYje HUKaja 61pajo mporpame Koju ce 6aBe HEKMM Off acleKarta
obpasoBama 3a IIpaBa JieTeTa, TOK 5,9% HacTaBHVKA HUje OATOBOPUIO Ha OBO IN-
Tame.

HMucmpymenm

YnuTHuK 3a HactaBHMKe” uspaben je 3a nmorpede oBor ucTpakuBama. Mojen KoM-
IeTEHLMja KOjU je TIOCTY>KMO Ka0 OKBUP 32 KOHCTPYKIIMjy YIMTHMKA 3aCHOBAH je Ha
KonBeHnmmju o mpaBnMa fietera.’ Y npsom kopaxy KOHCTpyucama Mofena oapehenn
cy moMeHu KomrereHnyja. Ob6yxBaTHa micTa Ipasa fieTeTa y KoHBeHIMjU cBeieHa
je Ha OHa IIpaBa Koja ce JUPEKTHO T4y 0Opa3sOBHOT CUCTEMa U HeroBe OJroBOp-
HOCTM 32 IOLITOBalbe IpaBa fieTeTa. Ta mpasa cy: a) IpaBo Ha HeAVICKPUMMHAL]Y
(wraH 2); 6) Hajoo/BM MHTepec feTeTa (WiaH 3); B) mapTuumnanyja (wiad 12) u ocra-
na rpabancka/monuTnyka npasa (wiaHosu 13, 14, 15, 16 u 17); r) mpaBo Ha 3alITUTY
Of 37I0CTaB/barba 1 3aHeMapuBamwa (WiaH 19) u J) mpaBo feTeTa Jla y4i O CBOjUM
npasuma (WwiaHoBu 4, 29 u 42). Y dpyzom xopaky nneHTU(PUKOBaHE Cy INYHE OJT0-
BOPHOCTH HAacTaBHIKa 3a MIOIITOBambe, 3allITUTY U IIPMMEHy IIpaBa JieTeTa y OKBUPY
CBAKOT 0f] loMeHa Koju je oppehen y npBom kopaky. Y mpehem xopaky onpehenn
CY MHAMKATOPY KOMIIeTeHII}ja, KOjy CYy pPa3BPCTaHU Y TpU KOMIIETEHIIMjCKe KOMIIO-
HEHTe — 3Hama, IPMMeHa 3Hama Y CTAaBOBM KOjI IIPOM3WIa3e AMPEKTHO U3 ofpenada
Konsennpuje.

Kpos xoenumuene unmepgjye ca 12 yunte/ba 1 HaCTaBHMKA TEXWIN CMO Ja
pasyMeMO KaKo MCIIMTAHMUIM Pa3yMejy CTaBKe y YIUTHUKY, Te Ja U/IeHTU(DUKYjeMO
HOTeHIMjaTHe TPo6yIeMe KOju ce MOTY IT0jaBUTH Y IIPOLiecy NMPUKYIUbama MofaTaka
(Drennan, 2003; Knafl et al., 2007). OxroBopu caroBOpHUKa Cy HaM IOCTY>KIIN 32
MoauduKalujy cafip>kaja ImojeAMHUX CTaBKM, JOIpUHOCehM Ha Taj HAYMH cafjp>KUH-
CKOj Ba/baHOCTY YIIUTHMKA.

@uHanHa Bep3yja yIUTHMKA 32 HACTAaBHMKE CACTOjajIa Ce U3 YBOJHOT fiefla KOju
je cajip>kao MMUTamba 0 OCHOBHMM JeMOrpadcKMM KapaKTepUCTUKaMa MCIIUTAHNKA, U

> YIOUTHNK je JOCTYIIaH Ha 3aXTeB.

*  3a Bumte nHdopmanuja o Mofeny mnornefatu http://ucpd.rs/wp-content/uploads/2021/02/

child-rights-education-of-teachers-in-serbia-the-framework.pdf
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TpU Je/Ia KOja ce cacToje off M1Tarba KOjuMa ce MpOoLeIbyje 3Hambe, IPVYMEHA 3Hamba
¥ CTaBOBU IIpeMa 00pa3oBamy 3a IpaBa fieTera. CKaa 3a IIPOLieHY 3Hamba O IIPaBU-
Ma jieteTa (ckana 3Hama) cajjpkana je 25 muTama BUIIECTPYKOT nzbopa. CindHo,
Ckaa 3a IpolieHy IpuMeHe 3Hama o IpaBuMa AeTeTa (ckana [IpuMena 3Hama) je
obyxBarmia 12 nurTama BUIIECTPYKOT 1300pa, Koja Cy IToCTaB/beHa Kao MpobaeMcke
CuTyalyje y KojuMa ce Off MCIIUTAaHUKa TPV Jla IPUMeHe 3Halbe O PasInuuTUM
obmactuMa gedjux npasa. CTaBOBM HacTaBHUKA O 00pa3oBamby 3a IIpaBa jieTeTa U
TPYIIN CPOJHMX IIpaBa Cy MCIMTUBAHY Kpo3 25 CTaBKU Ha Koje ce OAroBapa Ha IIe-
TOCTerneHoj ckanu JIukeprosor Tuma (o 1 — yomure ce He ClaXkeM 10 5 — TIOTITYHO
ce cnaxeM). Ckasa je mokasana 3afoBosbaBajyhy noyspanocr (Cronbach’s a = 0,81).

IIpuxynmare nooamaxa

ITpuxynbame nofiaTaka je peajnMs3oBaHo y IIKolaMa 13 17 IIKOJICKUX yIIpaBa, y Ie-
puony of MapTa o arpwia 2019. YouTHuIm cy 3agaty y manmp-onaoska ¢popmary. Y
YBOJHOM Jie/Ty YIIUTHUKA MCIUTAHNIVIMA je jelIHOCTaBHUM je3MIKOM IIPe/IOYeHO JIa je
BIXO0BO yuenrhe y ncTpaxnBamy JOOPOBO/BHO, Te fIa CBOjy CaIyIacHOCT ca yderrhem
noTBphyjy npemajom nonymeHor ynuTHIUKA. Vcnuraanim cy, Takohe, 3aMo/beHn fa
Ha MMTarba OJroBapajy MCKPEHO, NOK Cy y C/Iy4ajy IOCTOjarba HEJOyMIIIAa MOITIM Jia
ce obpaTe MCTpaXMBady KOju je OM0 MPUCYTaH NPWIMKOM IOIyHhaBaiba YINTHNIKA.
[TonymwaBame yIUTHNUKA je Tpajano usMmehy 45 u 60 MuHyTa.

AHanusza nooamaxa

Kako je 0CHOBHU IW/b MCTpakKuBamba 610 ONMCHMBabe KOMIIETeHIja HaCTaBHMKA
3a o6pasoBame 3a IIpaBa JleTeTa, Hajlade CMO NpMKasanu Kopucrehn geckpuntusHy
cratuctuky. IlocTojame pasnuka y sHamy, IPUMEHM 3HaHa M CTAaBOBMMA KOjU Ce
offHOCe Ha 0Opa3oBamse 3a IIpaBa fieTeTa M3Mehy ucnuranyuka Koju cy 3aBpIININ aKa-
meMckKe ctyamje (y Tpajamby Off 4 TOfMHe VIV 5 TOAMHA) M MICTIMTaHMKA KOju Cy 3aBp-
IV CTPYKOBHe cTyauje (y Tpajamy off 3 roguHe), Kao u usmel)y HacTaBHMKa Koju
cy noxahany 1 oHUX Koju HUCY oXabanmu cemmuHape Koju ce offHOCe Ha 0OpasoBaibe
3a IpaBa JIeTeTa, MCIUTAHO je IPUMEHOM t-TeCTa 3a He3aBMCHE Y30PKe.

B NPEMEQ U TYMAYEHE PE3YJITATA

HuBo 3Hama Koju HAaCTaBHUIM MMajy y 00TacTMMa pelleBaHTHMM 3a IIpaBa JeTe-
Ta yrBphuBaH je ckanom 3uara o obpaszosarvy 3a npasa demema. Ilurtamwa us o6-
JIaCTM TIpaBa Ha HeAMCKPMMIHALM]Y OJHOCH/IA Cy Ce Ha IIO3HaBambe Cafip)Kaja Tor
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IIpaBa, Ipelo3HaBambe NMCKPUMUHALIMjE Y PasIMUUTUM CUTyaljjaMa, pPasyMeBambe
HEKIX II0jMOBa KOji Cy TIOBe3aHM Ca AVCKPYMUHAIOM (CTepeOTUIIN MU TOBOP
MPpXKIbe) U I03HaBalbe IPEBEHTVBHUX Mepa Y IIW/bY CIpedaBama JUCKPYMUHALjE Y
mkoymn. Kapa je ped o Haj6o/beM MHTepecy fieTeTa, O HaCTaBHMKA Ce OYeKMBaJIO fia
II03Haje CafipyKaj TOT MPMHIINIIA, KA0 ¥ II0BE3aHOCT TOT IIpaBa ca IPYIUM IIpaBUMa
u3 Konsennuje. IIntama koja cy ce TuIlasa mapTUIMIATUBHNX, rpahaHcKkMX mpaBa
OJJHOCHJIA CY Ce Ha PasyMeBaibe CajiprKaja TUX IpaBa, Kao I Ha Pa3/MKoBarbe HIUBOA
HapTULUIALVje ¥ [T03HaBaibe CUTYalluja ¥ OflyKa y KOjuMa je HaCTaBHMK Jy>KaH
Ia aHTaXyje eIy TOKOM IIpolieca ofiyunBama. Kaja je ped o mpaBy Ha 3alITUTY
0]l HacW/ba, 3/10CTaB/balba I 3aHEMapMBalba, Of HACTABHMKA Ce 0YEKMBAJIO Jla TTOPef]
IIO03HaBama Cafipkaja TOT IpaBa I03HAje U Ipolieflype pearoBama y CUTyalujama
CyMIbe Ha Haclbe WINM Y CUTyalujaMa Hacuba (y 3aBUCHOCTH OJ HMBOA Hacuba),
Kao 1 IIpeBeHTIBHE Mepe 1 aKTMBHOCTY 32 3allITUTY JleTeTa off Hacuba. [InTama Koja
Cy ce OIHOCHIa Ha 0671acT 06pa3oBara 3a IipaBa ieTeTa TUIajIa Cy ce I03HaBaba Off-
pen6u, Hauena u npuHLMIAa KOHBeHIMje 0 IpaByMa JieTeTa, ’bUXOBOT pa3yMeBamba I
II03HaBaba OJTOBOPHOCTH 32 IJIXOBO CIIpoBOheme.

Vcnuranuny cy Ha TecTy MOTn octBaputu ofi 0 1o 28 moeHa, anun je HajBu-
I OCTBapeHn 6poj moexa 21. 3HavajaH mpoleHat ucnuTanmka (41,4%) He mmpenasu
7 OCTBAapeHMX IIO€Ha, JIOK Ce JICIIOJ, IPeTIIOCTaB/beHe apUTMeTUUKe cpefiiHe of 14
IoeHa Hamasy 4yak 95,5% HacTaBHMKA, HITO yKasyje Ha BeoMa OrpaHMYEHO 3Hambe
HAaCTaBHMKA y CBUM HaBefeHUM goMeHrMa (Tabena 1).

Ta6ena 1: [lecKkpunTMBHM IIOKa3aTe/by pe3yATaTa MCIUTaHUKA
Ha Cka/u 3Hama 0 006pasoBamy 3a IpaBa ieTera

IIpaBo Ha HeAMCKpUMMHA- 1,9 1,2 0 5,5 6
ujy

Haj6ossn nutepec neteta 0,9 0,9 0 3 3
ITaprununarusHa, 2,4 1,7 0 7,5 8

rpabancka npasa

IIpaBo Ha 3amrury o 0,7 0,9 0 3,5 4
HaCI/ba, 3I0CTaB/batba
1 3aHeMapuBama

O6pa303aH>e 3a IpaBa 1,4 2,3 0 6 7
mereta
Ykymno 8,2 3,5 0 21 28

Hanomena. M — aput™MeTundka cpefiuta, SD — cTaHIap/Ha ieBujalinja.
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Ckajta IpuMeHe 3Hamba cacTojaa ce 13 IpobIeMCKIX CUTYallMja y KOjiMa je of Jc-
NMTaHVKA TPAKEHO A Y KOHKPETHOj CUTYALMjIi IPYMeHe 3Hambe O PasINIUTIM 00-
JlacTVIMa TIpaBa JleTeTa, WK fja IPero3Hajy Kplieme ofpehennx mpasa gerera y 06-
PasoBHOM KOHTeKCTy. PesynTaTu ykasyjy fga 72% HacTaBHMKA He yCIIeBa /ja Ha CKajIu
IpyIMeHe 3Haba IOCTUTHE Pe3y/ITaT BUILN Of 12, Tj. BUIIN Off TEOPUjCKe apuTMe-
TiuKe cpenuHe ckane (Taberna 2).

Ta6ena 2: [leCKpUIITUBHY ITOKa3aTe/bM PE3Y/ATAaTa UCIIUMTAHMKA
Ha Ckanu IpuMeHe 3Haka O IpaBMMa JleTeTa

IIpaBo Ha HeAMCKpUMMHALIUjY 2,2 1,2 0 4 4
Haj6ossn nutepec neteta 1,9 1,4 0 4 4
ITaprununarusHa, 3,8 2,9 0 12 12

rpabancka npasa

IIpaBo Ha 3amTuTy Off HacUsba, 2,3 1,3 0 4 4
3/I0CTaB/baba I 3aHeMapUBaba

YkymHo 10,1 4,6 0 22 24

Hanomena. M - aputMeTndka cpefimaa, SD — cTaHgapaHa feBujanyja.

VcnuranniyMa je HajTexxe OMI0 Ia IpMMeHe IIPYHLUII HapTULIIaLnje y 06pa3oB-
HOM KOHTEKCTY U Jla IIPeIIO3Hajy CUTYyalyje KpIIemha PasIMIUTIX IpahaHCKIX 1 110-
JIMTUYKYX TIpaBa felle (IapTUIMIATUBHYX IIpaBa), Kao LITO Cy: c1060/ja MUII/beba,
CaBeCT! VI BEPOMCIIOBECTY, IPAaBO Ha IPUBATHOCT ¥ IIPaBO Ha OKyIUbame (M = 3,8,
SD = 2,9). IlonoBuyaH ycrex nuMam Cy IpYINKOM IIpUMemb1Batba IpaBa Ha 3alITH-
Ty of Hacwba (M = 2,3, SD = 1,3), HeguckpumuHauujy (M = 2,2, SD = 1,2), a HemTo
crmabuje cy ycrmeBanu fja IpUMeHe IPUMHLIMI Hajbo/ber MHTepeca jerera (M = 1,9,
SD =1,4).

ITpuMeHa 3Hama HaCTaBHUKA Y 00/1acTy 00pasoBama 3a IIpaBa JieTeTa VICIIUTH-
BaHa je IOMONy JBa INTama Koja Cy ce OHOCK/IA Ha MCKYCTBa HACTaBHMKA Y Be3N
ca cafip>kajuMa 13 00/1acTy IpaBa JeTeTa y HaCTaBHe 1 BAHHACTaBHe aKTMBHOCTH.
Mame of ONOBMHE HAacTaBHMKa (42%) je IIpMMEHMIO HeKe Off cajpxKaja obpaso-
Bamba 3a IIpaBa JleTeTa Y HacTaBy CBOT IIPeIMEeTa, MY TOKOM BaHHACTABHUX aKTUB-
HOCTV/9acoBa OJle/beHCKOT crapemnHe (47%). CaMo jeHa YeTBPTUHA HBJUX HABOAY
¥ KOHKpeTHe IIpyMepe KOju yKa3yjy Ha IUIAHCKO M CMMCIIEHO OaB/berbe cafpikajuMa
u3 o6macTy 06pa3oBama 3a IpaBa JeTeTa Ha 4acy WV Ha BAHHACTABHMM aKTUBHO-
cTMUMa.
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3a pas/nMKy of pesy/lTaTa Ha CKajaMa 3a IIPOIieHy 3Haiba U IIPMMeEHY 3Haiba,
CKOpPOBM Ha CKa/ll CTaBOBa TeXe Jja ce IPYNUILy Ha TopmeM Jiefy cKaie. TadyHuje,
78,6% HacTaBHUKA je HOCTUTIO cKop Behu of1 75, Koju IIpeficTaB/ba TEOPUjCKy apuT-
METUYKY CPelMHYy CKajle, IITO yKasyje Ha JJOMMHAHTHO IIO3UTVBHE CTaBOBE IIpeMa
obpasoBamy 3a npasa fiereta (Tabena 3).

Ta6ena 3: [leCKpUIITUBHY ITOKa3aTe/bM PE3Y/ITAaTa UCIIUMTAHMKA
Ha Ckaju craBoBa IIpeMa 06pasoBarby O IIpaBUMa JieTeTa

IIpaBo Ha HegMCKpUMMHALUjY 32 0,7
Haj6ossn nutepec neteta 3,6 0,6
ITaprununarusHa, rpal')aHCKa rpaBa 3,0 0,7
IIpaBo Ha 3amITUTY Off HACU/bA, 3/I0CTAB/bakba I 3aHEMapUBamba 3,9 0,8
O6pa303aﬂ>e 3a IpaBa jleTeTa 3,5 0,7
Ykymnno 3,3 0,5

TlomaTHO, Ha/la3y MCTpaXKMBamwba yIIyhyjy Ha CTaTMCTUYKY 3HaYajHy IOSUTUBHY KO-
penmanujy usmely ckopoBa McnuTaHMKa Ha CKajlaMa 3Harba, IpYMeHe 3Hama U CTa-
BOBa, Koja ce kpehe of1 0,37 o 0,42 (Tabena 4).

Ta6ena 4: IInupconoB koeduumjeHT Kopenanuje
usMeby ckopoBa Ha ckajaMa 3Halba, IPUMeHe 3Hama 11 cTaBosa (N = 930)

1 2 3
1. Ckasa 3Hama 0 IIpaBMMa JeTeTa
2. Ckasla mpuMeHe 3Hama O IIpaBMMa ieTeTa 0,419**
3. Ckaja cTaBoBa O 06pa303a1-by 0 NpaBMMa JleTeTa 0,367** 0,402**

**Kopenanuja je snayajHa Ha Husoy 0,01.

Kapa je ped o pasnmkama y 3Hamy, IPUMEHM) 3Halba U CTABOBMMA y OJHOCY Ha 00-
pasoBame, IY>KIHY PaJHOT CTa)Ka I IPETXOHO MPodeCHOHATHO 0CIIOCo0/baBame y
o6macTy IpaBa fieTeTa, MCTPKMBaIbE je OKAa3aIo f1a IOCTOjI CTATYCTUYKY 3HAYajHa
pas/iuKa y HocTurHyhmMa Ha TeCTOBMMA 3Haba U BEIITUHA Y OHOCY Ha 00pasoBame
HacTaBHMKa. HacTaBHMIM KOjU MMajy BUCOKY CTPY4YHY CIIpeMY IIOKa3yjy 3Ha4ajHO
6o/be pesyTaTe Ha TecTy 3Hama (#(899) = -2,95, p < 0,01), kao 1 Ha TeCTy IpUMeHe
3Hama (#(899) =-1,99, p < 0,05) 13 0BUX 06/IACTU HETO YUUTE/bY ¥ HACTABHULY KOjU
MMajy BUIY CTPY4HY cripeMy. Kazia je o craBoBMMa ped, pasnyKa II0CTOji CaMo Kaja
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je y mMTamy IpaBo [eTeTa Ha 3aIITUTY Of HACWba, 3/10CTaB/barba I 3aHeMapyBarba
(t(854) = -2,45, p < 0,05). HacTaBHUIIM KOjU MMajy BICOKY CTPYUHY cipemy Yy Behoj
Mepy M3pa’KaBajy HeTaTMBAH CTaB IIpeMa TeIeCHOM KaKIbaBaiby, CMaTpajy Aa Ha-
Cu/be HeMa OIIpaBJarbe U CIIPEMHUU CY [ja aHTaXY]y Aelly IPVINKOM IUIaHVparba 1
peanusoBama Mepa 3a 3alITUTY of Hacwba. IIITo ce Tde mpodecnoHanHOr ycaBp-
IIaBama HaCTaBHIKA, YTBPhHEHO je Ia HacTaBHUIM Koju Cy moxabanu Heky o6yKky 3a
IpaBa fieTeTa II0Ka3yjy 3HA4ajHO BMIle IOCTUTHyhe Ha TeCTy 3Hama y oOmacTuMa
naprununanyje u rpahanckux/momutrykux (£(874) = 1,98, p < 0,05), u o6pasoBama
3a mpasa fereta (#(874) = -2,09, p < 0,05), ZOK HACTaBHUIM KOju HUCY moxahamu
ceMUHape, TI0Ka3Yyjy BUIIM CTelleH ITocTurHyha y 06/1acTy mpaBa Ha 3alTUTY Off AVC-
kpumuHanuje (t(874) = -2,09, p < 0,05). OBa pasnuka je yrphena n y mocturayhy Ha
CKa/IV 3a IPOLeHY IpMMeHe 3Haba. Hanme, HacTaBHMIM KOju HUCY moxabamn obyke
13 006/1acTy IpaBa JeTeTa OCTBApYjy Bulile MocTurHyhe Ha TecTy IpUMeHe 3Hama y
obmacTy 3aIITUTe Of AUCKPUMMHALYje Off BbUXOBMX KOJIeTa KOjy Cy MIIIN Ha 0OyKe
u3 obmacTu obpasoBama 3a Ipasa ereta (#(874) = -3,60, p < 0,01).

B [OUCHYCUIA

Pesynratu ucrpakuBama yKasyjy Ha TO JjJa HACTaBHMIIM KOjy Cy y4eCTBOBA/IN Y VIC-
TpaXMBamYy II0Ka3yjy HM3aK HIBO 3Hamba ¥ MOTyhHOCTM 3a IIpUMeHy 3Hama Koje je
Ba)KHO 32 IIOIITOBAalbe I OCTBAapUBabe IpaBa [eTeTa U YK/byduBamwe 00pa3oBama 3a
IpaBa feTeTa y 00pasoBHOBacIMUTHM nporiec. BehnHa HacTaBHMKa He 1TO3Haje cap-
XKaj pas/IMYNTHUX [IpaBa IeTeTa, He IPENo3Hajy CUTyanuje y 00pasoOBHOM KOHTEKCTY
y KOjMMa ce Ta ITpaBa Kpllle, KaO HU IpolLieflype NOCTyama y CUTyalljaMa KpIlerma
IpaBa U IpeBEeHTUBHE aKTUBHOCTY KOjuMa OU CIIpednin Kpliemwe offpehennx npasa.
OBy Ha/masy Cy y CyIpOTHOCTH Ca Hajla3uMa JPYTUX MCTPa)KMBalba, IIpeMa KOju-
Ma HaCTaBHMIM MMajy U 3Halba ¥ BeLITUHe ¥ 00/1acTu 00pa3oBarba 3a IIpaBa ieTeTa
(Aroa & Thakur, 2015; Shahid, 2009). OBaj Heckaj ce MO>Ke 00jaCHUTI THME [ CY Y
APYTUM UCTPXMBABIMa HACTABHNUIIN CaMI IIPOLIEBIBAIN CBOje 3Hambe KopucTehn
CKaJjIe IIpOlIleHe, TAaKo /Ia je MOTYhe ja je OCTOjama TeHjeHIIMja IIpelehBamba KaKo
3Hama Koje I0Ce/yjy, TaKO ¥ CIIOCOOHOCTH NPMMeHe TOT 3Hama Y 00pasoOBHOM KOH-
TEKCTY.

HepocraTtak 3Hama o mpaBMMa jeTeTa ¥ MOTyhHOCTM IIpMMeHe TOT 3Hama y
cripoBobemy akIja Kojuma 61 ce CIpednsio Kplleme IpaBa jjeTeTa y 00pasoBHO-
BaCIIMTHOM KOHTEKCTY IIpaTe ¥ CTABOBI/BPENHOCTH KOjI YKa3yjy Ha Hepa3yMeBambe
CMIICTIa M 3HaYaja IojeAMHMX IpaBa fereta ¥ KonseHnuje y nenmnun. Henpenosna-
Bame [VCKPMMUHAINje Y 0Opa30BHOM KOHTEKCTy M Mepa Koje Tpeba IpefyseTu
y CUTyanuju UCKpUMuHaIyje rnpaheHo je cTaBoBMMa KOji 4eCTO (MMIUIMIIMTHO)
HOZIP>KABajy CUCTeM HejeTHAKOCTV ¥ OINPaBJaBajy AUCKPUMUHALNM)Y (YaK U Heke
o6mmke Hacwpa). Mamu 6poj HacTaBHMKA MOAp)KaBa Mepe adupMaTUBHE aKuuje,
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IOK OCTa/Iii CMAaTpajy fa OHe CTBapajy HejefHaKoCT Mel)y feloM U HICY MOKe/bHe,
a 3HaYajaH Opoj BUX cMaTpa Ja Cy pasjyKe Kao TaKBe Y3POK HEeTONEpaHIje I JIUC-
kpuMuHanyje. OBakB) CTaBOBYU MO>K/Ia MOTY Ja 0bjacHe He CaMO HICKe pe3yrare
Ha CKaJIM 3HaHba U CKa/IM IPYMeHe 3Hatba 113 00/IacTy IIpaBa Ha HeJVICKPYMIHALN]Y,
HETo U pesy/iTaTe HEeKUX IPYTMX UCTPakiBamba Koja yKasyjy Ha TO Jla HaCTaBHUIIN:
a) He pasyMejy 1 He yMejy [ia IIpero3Hajy MeXaHu3Me KOji ITOJp>KaBajy 1 Ofip>KaBajy
ompecujy y o6pasoBHOM CUCTeMY/IIKOJICKOM KOHTEKCTY; 6) HIUCY MOTMBUCAHM Jia
HOJICTUYY APYLITBEHY KOXe3Mjy U MHKIY3MBHOCT Y IIKOJICKOM KOHTEKCTY, 6ymyhu
Jla He BUJIE€ CMIICA0 TOra y HIKOJN Y ,,KOjOj JVICKPMMMHALMja He TIOCTOjU U Y KOjOj Cy
CBa Jlelja TpeTMpaHa jeffHaKo ¥ B) OfPUYY TNYHY OFTOBOPHOCT Y pellaBarmy IPo-
6nema onpecuBHMX mpakcy y mkonama (Panti¢, Closs & Ivosevi¢, 2010). Heruparwe
COIICTBEHe NMpOQecroHaNTHe OTOBOPHOCTU KAapaKTEPUCTUYHO je 3a IeHTPaIn3o-
BaHe 00pa3oBHe CHCTeMe KOjU yMamyjy npodecroHanHy ayTOHOMNU)Y HacTaBHMKA
U BUXOB Ipo(]ecHoHaTHM CTAaTyC, TAKO IITO MAaKCMMATHO OTPAaHMYABAjy HIXOBY
moryhHoct ommyunBama (Pesikan & Ivi¢, 2021). Y neHTpan3oBaHuM 06pa3oBHUM
CUCTeMUMa y/Iora HaCTaBHIKA je CBeJleHa Ha MIMIUIEMEHTaTopa 0Opa3OBHUX IIO/MN-
THKQ, 8 M30CTaje yIora pe/IeKCUBHIX IIPAKTUYapa, KpeaTopa CONCTBEHe IpaKce U
IokpeTaya IpomMeHa. Kao pesynTar Tora HacTaBHULMMA HEJJOCTajy KOMIIETEHIMje 3a
Ipey3lMame IPOAKTBHUje yIore y 00pasoBHOM IIPOLIECY.

CraBOBM y4uTe/ba 1 HACTAaBHMKA y 00IACTYU IpaBa JeTeTa Ha 3aIUTUTY Off Ha-
CI/ba, 3/I0CTaB/batba 1 3aHeMaplBarba yKa3yjy Ha U3BeCHY ,0cBemheHOCT” HacTaB-
HIIKA 10 IATaky TeJIeCHOT KaKibaBamwa 1 (He)oNpaBAaHOCTy Hacuba. Behuna nma
HeraTMBaH CTaB KaJja je ped O TeJICCHOM Ka)XKibaBamby jielie y Topoaniy, BehnHa miux
cMaTpa Jia He IIOCTOj! OIIpaBJambe 3a Hacu/be, Kao U Jia Jella MOpajy /1a Y4eCcTBYjy
y IUIaHUPAIbY NMPEBEHTUBHMX aKTUBHOCTY 32 3alUTUTY Of Hacuba. OBM Hamasu cy
y CK/Iafly ca MCTpaKMBamblMa Koja I0Ka3yjy Jia je JOLUIo o mopacTa 6poja oppac-
NIMX KOjI Cy NIPOTYB TeJIeCHOT Ka)XkKibaBama Jielle, ITO ce objalmbaBa OpOjHIM KaM-
namaMa ¥ IIporpaMiuMa Koji Cy TOKOM IPOTEKINX ToJyiHa IPOMOBUCA/IN aTepPHA-
TUBe TelIeCHOM KaXmaBamwy 1 aucuumiHosamny (Council of Europe, 2008; 2009;
UNICEEF, 2017).

Kaga ce y3sme y 003up fa je jemaH o OMTHMX IjbeBa oOpasoBama 3a IpaBa
JeTeTa CTUIabe KOMIIETEHIMja 32 aKLMjy KOja BOAYM OPYLITBEHMM IIpOMEHaMa U
OCHa)XMBambe/eMaHIMIalja flelle ¥ MIaAuX, 3abpumasajyhe fmemyjy mopmaum pma
Maji 6poj HacTaBHMKA ITO3Haje Cafip>Kaj paBa Ha MapTULMIIALN]Y, He IPelo3Hajy
cuTyauuje y Kojuma €y Jy>KHU [ja aHTKY]jy Jely IPWIXKOM JOHOILIEHha OTyKa 1 He
PasNuKyjy ayTeHTUYHY MapTULVIIALNjy of T3B. KBasunaprunumnanuje (Hart, 1992).
HacraBunim Hemajy 3HadajHO 60/be pesy/iTaTe HI Kajia je ped O IPUMeHN 3Hamba O
HapTULMIIANN Y Y 00pa3oBHOM KOHTeKCTy. CaMo Manyu 6poj BbIX Ipero3Haje CUTY-
aluje y KojiMa ce KpIIM IIpaBo fieTeTa Ha CI0O0JHO U3paXkaBarbe MUII/bEHha, IIPABO
Ha NPUBATHOCT, Tj. IPAaBO Ha 3aIUTUTY Off IPOM3BO/BHOT M HE3AKOHUTOT MeIllarba
y OpMBATHOCT JieTeTa, Kao U IPaBo fleTeTa Ha 3alUTUTY JIUYHOCTU U NOCTOjaHCTBa
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¥ IIPaBO JeTeTa Ha IPaBOBPEMEHO, afleKBaTHO 1 MOTIYHO MHpopmucamwe. OB pe-
3yaTaTy He 4ype Oyayhu fa mpeja o fedjoj mapTULMIIALVY HUje Y CKIafy ca JOMMU-
HaHTHUM pexxumyMa uctune (Foucault, 1977), Tj. yBepeweM 0 TOMe IITa ce cMaTpa
HOPMaJTHMM U IIO>Ke/bHMM ofHOocoM Mohmu m3Melhy oppacior u merera, Tako fa je
VIMIUIEMEHTAllMja OBOT NPMHIINIIA, Kao ¥ Tpylle MapTUIMIATUBHMX IIpaBa y obpa-
30Bamby 3HaYajHO OTeXXaHa. byayhnm a mMneMenTanuja mapTuunanyje y Bemkoj
MepU 3aBJCH Off CTaBOBA y OJJHOCY Ha IIPUPOJY [eTeTa, lerobe KOMIeTeHINje, Ofi-
Hoce usMeby fere u ofpaciyx 1 pasyMeBarbe yJIOTe OfpaciiX y IIPOLecy pas3Boja
JeTeTa, 3aHMM/bIBO j€ aHA/IM3MpPaATU CTABOBE KOje HACTaBHULY MMajy O MapTUL-
DaTUBHMM IpaBuMa. Vsriena fja HacTaBHUIIM KOjU Cy Y4€CTBOBA/IN Y UCTPAKUBALY
MIMajy CIMKY O JieTeTy Kao HeKOMIIETEHTHOM, He3peloM Ouhy Koje He Moe fia yde-
CTBYje Y IIPOLieCy O/Ty4MBarba 3ajefJHO ca Offpac/ioM 0cOOOM, 4aK ¥ Kajia je Taj Ipo-
1ec npuaroheH y3pacrty u pa3BojHUM KOMIIETEeHIIjaMa JieTeTa U Yije MUIUbetbe He
MO>Ke MIMaTH UCTY TeXUHY Kao M MUIIbee ofpacie ocobe. [leTe, mpeMa BIXOBOM
MUILUBEY, Tpeba [a ,3acy>ky IpaBo Ha MApTULMIALN]Y Tako IuTo he mpBo pas-
BUTU OJITOBOPHOCT ¥ CAMOCTAJIHOCT, IIa TeK OHyja crehu mpwimky ma ydectsyje y
OJTy4MBaby.

[TpuHIyn Haj60/beT MHTEpeca JieTeTa Y TECHOj je Besy ca MapTULMIalujoM Oy-
nyhu na KonBennuja rapantyje ey MoryhHOCT fja yuecTByjy y ofpebuBamy cBor
Haj6osper nHTepeca (Freeman, 2007). PesynraTu oBor ucTpaxuparma yiyhyjy Ha To
la HACTaBHMI[M He pasyMejy IPMHIMI HajOo/ber MHTepeca, Kao U Jja jefjlaH BeINKA
Opoj BUX He IIO3Haje MpaBWIa U OJIyKe Y KOjiMa je HeOIXOIHO IPUMEHUTH TIPO-
nenypy yrephusama Hajoos/per MHTepeca JieTeTa. AHaIM3a CTaBOBa Y 0BOj 06/IacTH
OTKpMBa He TaKO Majy 6poj HacTaBHMKA KOjy CMAaTpPajy ia Cy Ofpaciy Tu Koju (6ospe
Off caMe Jielle) MOTY fia TIPOLieHe 1IITa je y IBIXOBOM Hajoo/beM MHTepecy 1 fia Jela
He Tpeba HM JIa ce U3jallmaBajy 0 CBOM Haj6obeM mHTepecy. OBUM CTaBOBMMA Ha-
CTaBHMIM HETMPajy JBa OCHOBHA NpuHUKIa KoHBeHIuje, a CaMUM TUM U I0BOJiE Y
IMTalke OCTBapyUBame IIVPOKOT CIIeKTpa IpaBa jeTeTa y 06pasoBHOM cucTeMy. Y
HEKMM UCTPaXMBAWbUMa y KOjUIMa Cy Y4eCTBOBAIN YYNUTe/bY, JOOUjeHN Cy Ha/lasy
71a, MaKO YYUTE/bY IPOLIEHY]Y HAelly Kao KOMIIETEHTHY fia Ofipefie CBOj HajOo/by MHTe-
pec, MIaK UM He Ipy>Kajy MPWINKY Jia HapTULMINPajy y ofgpehuBamy cBor Haj6o/ber
uHTepeca. V3rnena ja caM cTaB 0 KOMIIeTeHIMjaMa Jlelle He yTude Ha MoryhHocT
IBJIXOBE MapTuUIuIanyje, Beh cy y To ykbydeHn un Heku Apyru (GakTopy, Kao LITO
je 6pura ofpaciux 3a TOOPOOUT Jielie ¥ >KeJba Ja ce fiella 3allTuTe o MOryhux He-
raTMBHUX HOCIeaNIA Koje 6u mojenyuu usbopu morau nMatu (Vranjesevic, 2012).
Pesynratu Hekux MCTpaKuBama KOji TOBOpe O TOMeE fla Ce YYMTe/bU IPUINKOM
OJTyuyBama HajMarbe PYKOBOJie Haj6o/buM MHTepecoM fieteta (Vranjesevic, 2014) y
CKJIafly Cy ca pesylTaTuMa APYIUX UCTPaKMBamba Y KOjeM yuuTe/b) Ha MUTalbe Koje
KOMIIETeHIIMje Cy 110 IbJIXOBOM MUIIJbEIbY BaXKHE 3a MAPTULIMIIALIN)Y flelie He HaBoJie
CIIOCOOHOCT JieTeTa Jja caMo IIPOLIEHM CBOj MHTepec, Beh ra moMmmy y KOHTeKCTy
passora 3a yckpahmBame npasa Ha mapTuiunanujy (Vranjesevic, 2012).
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JMaxo obpasoBame 3a rpasa iereta y KonBeHuuju Huje fedpuHmcano moce6H1MM
4y1aHoOM, Beh je meros cazipsxaj ongpehen onpenbama Hekomuko wiaHoBa KoHBeHnmje
(4,29 1 42), mp>kaBe cy y obaBe3y ja MHTETPUILILY yuerbe 0 ofpendama 1 IpUHIIIN-
ma KonBeH1mje o mpaBuMa jerera ¥ IPUCTYII 3aCHOBAH Ha IIpaBMMa y KypUKYyIyMe
dbopmanHor 1 HepopManHOT 0Opa3oBama CBe fielle ¥ TO Ha CBYM HMBOMMa 06paso-
Bama. Pesynratu ncrpaxusama, MehyTum, ykasyjy Ha TO [ja y4uTe/bU ¥ HaCTaBHU-
I HEMajy JOBO/BHO TEOPETCKOT 3HaHba HEOIIXOHOT 3a MHTerpannjy obpasoBama 3a
IpaBa fieTeTa y HacTaBHM npouec. Hucy oxpabpyjyhu Hamasu Koju roBope o 3HamM-
Ma HaCTaBHMKA O I0/10Kajy KOHBeHIMje y IpaBHOM CHUCTeMy ApyKaBe, IPUPOY U
Have/IMMa Ipasa ieTeTa ¥ HOCHOIMIMa OffTOBOPHOCTY 3a MIUIEMEHTALVjy ofpenada
KonBeHIIje, KOje UMHe OCHOBY y4erba O IPUCTYITYy 3aCHOBAaHOM Ha IIpaBMMa KOjl je
MHTETPATHN Jleo obpasoBamba 3a mpasa jerera. Cyznehn mo Tome na Mamu 6poj muUx
HaBOJY IIPUMeEpPe KOji yKasyjy Ha CYIITMHCKO VM CMIUCIEHO YK/bydMBambe cajipyKaja
obpasoBama 3a IIpaBa fieTeTa y HaCTaBHe U BAHHACTaBHe aKTUBHOCTH, MOIJIO 61 ce
pehu fa obpasoBare 3a mpasa jieTeTa HUje ,,3KMBENIO Y HALIMM LIKoaMa. Vako
TOTOBO CBY YYNTE/bJ) V1 HACTABHUIIM CMATPajy fia felja Tpeba /ja yde 0 CBOjUM IIpaBu-
Ma y LIIKOJ/IM, CUCTEMATUYHO 11 Ha CBUM y3PacTUMa, caMo Mam 6poj mux omoryhasa
el yderme O CBOjUM IIpaBMMa KpPO3 HacTaBHE 1 BAHHACTaBHe aKTMBHOCTM (MaKo
MIMajy IIO3UTVBAH 3aKOHCKY OKBYP KOjJi IM TO JJ03BOJbaBa, I1a YakK 1 obaBesyje). Kaga
ce y3My IOfIaIl} O HUCKVM CKOPOBJMa Ha CKaJIVl 3Haba U CKaJIU IIPYIMEHE 3Haba, Kao
Yl CTEPEOTHIIN U TIOTPEIIHA YBeperha KOja YIUTe/bY I HACTABHUIV MIMajy O MHOTUM
obacTyMa IpaBa JieTeTa, jaCHO je 300T Jera je TO TaKo.

Hasas fa HacTaBHUIM KOjU MMajy BUCOKO 0OpasoBama MoKasyjy 60/be 3Hambe
u Behe moryhHoCTM 32 IpMMeHy 3Hama y 06/1acTi 0Opas3oBama 3a IpaBa JieTeTa Off
HaCTaBHMKA KOjU MMajy BUILY LIKOJY, Y CKJIAJy je ca 3aK/by4l[MMa APYIUX UCTpa-
JKVBama Koja IMOKasyjy Aa je MHUIMjATHO oOpas3oBame 1 MpodeCHOHaTHO yCaBp-
IIaBambe HACTABHUKA K/BYYHO 32 IOJCTMLAE HIXOBUX KOMIETEHIMja Y 00/1acTu
npasa jerera (Lansdown 1999: 200), Te na je HemocTaTak MpodecroHaNMHOT ycaBp-
IIaBama jefHa off OMTHMjUX IpenpeKa 3a epUKacHy MMIUIEeMEHTALjy 0Opa3oBarma
3a JpyjcKa 1 fieunja npasa (Gerber, 2008: 328). Y Be3u ca TUM je U mopjarak ja Ha-
CTaBHMIM KOjU Cy MManu obyke U3 00/1acTu IpaBa fieTeTa I0Ka3yjy 6o/be MmosHa-
Bame obmactyu nmapruiumnanuje u rpahanckux npasa u o6pasoBarma 3a Ipasa feTeTa
HEro OHM KOjy 13jaB/byjy Aa HUCY MLUIM Ha ceMuHape. MehyTum, y ucrpaxupamy
je mobujeH M MofaTaK Ja Cy HaCTaBHUIIM KOjJ HUCY MIIIM Ha CEeMUHape O IpaBuMa
fieTeTa YCIIELIHUj) Ha CKaIM 3Halba M CKa/IM IpUMeHe 3Hama y 00/1acTy IpaBa Ha
HeIVCKpUMMHANM)y. JeHO off Moryhux objalerba jecTe ia je 06/1acT Impasa Ha 3a-
IITUTY Off AMCKPUMMHALIMje TeMa I JPYTUX [IporpaMa CTPYYHOT ycaBpluaBama (00-
pasoBame IPOTUB INPelpacyla, yBaKaBalbe PasINIUTOCTH, VHTEPKYITYpPaTHOCT,
IIPaBeHOCT Y 00pa3oBamy 1 CJ1.), Tj. Ia je UCIIMTAHUIIM He OIaKajy HY>KHO Kao JIeo
obpasoBama 3a mpasa gerera. [Toctoju Takohe u moryhHoct a mporpamu Koje cy
noxabanm 3amcTa He CTaB/bajy AMCKPUMMHALMY Y KOHTEKCT OCTBapyuBama IIpaBa
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[eTeTa, OHOCHO HeMajy MHTeTrpICaH IPUCTYII 3aCHOBAH Ha npaBuMa, Beh obpabyjy
TeMy AUCKPUMMHALMje OffBOjeHO Off OIIITET KOHIEITa /bY/ICKMX TIpaBa I IpaBa je-
TeTa, LITO je YeCT CTy4aj He caMo ca OBOM TeMoM, Beh 11 y Besu ca ApyruM remMama
(Hnp. uHKTY3Mja ¥ Hacwbe). C Apyre cTpaHe, MapTUIUIIaNyja, rpahaHcka npasa u
obpasoBare 3a IIpaBa JieTeTa Cy TeMe Koje ce YITIaBHOM MCK/byunBo obpabyjy Ha
ceMMHapyMa KOji Cy YCKO Be3aHM 3a IIpaBa JeTeTa, TaKo Ja BUIIM HMUBO 3HamWa U
BeIITIHA [T0Ka3yjy HaCTaBHUIIY KOj Cy Te ceMUHape roxabarm.

B 3AHJ/bYYAK

Ykonmko obpasoBame 3a IpaBa JeTeTa He CBOAVMO CaMO Ha CeT MOJIUTUYKY Hey-
TpamHKX ugeja u MehynapogHe cranpmapne koje Tpeba mmmieMeHTHpaTi (mto 6m
Owa yrora HacTaBHMKa), Beh y3umamo y 063up u mweroB pedopmckn u Tpanchop-
MaTUBHM IOTEHIMjal, OH/ja Ce IpeJ] HACTaBHMKE [IOCTAB/bajy MPUINIHO CIOXKEHNU
3axTeByu. OHM 61 mpe cBera Tpebano Ha MPEUCINTajy CBOje UMIUIMIUTHE Teopuje
O TIPUPOJY JieTeTa, OfHOCe Mohy Yy 06pa3oOBHOM IIPOLIECY U CBOjY IPOQecroHaTHY
yJIOTy y IOACTHIay pasBoja fene. Of HaCTaBHMKA Ce TPAXKU Jja pasyMejy mpolec
ydera Kao aKTUBHO MCTPaXMBambe Koje y GOKyCy MMa KOKOHCTPYKIIMjy MCKYCTBA U
3Hamba, Y TOKY KOjer ce CTBapajy HOBYU OJHOCK U y KOjeM JOJIa3! [0 NMPOLIVpHBamba
ynore ofpacnux u fietie. Moh kojy nMajy ofgpacin Kopucre 1a Kpenpajy KOHTEKCT 3a
ydeme y KojeM 011 11 ieTe U Ofpac/Iy MMalu aKTUBHY Y/IOTY y CTBapamby 3ajeJHUYKIX
3Hauera U KOKOHCTpyKImju 3Hawa (Rogoff, 2003) u y kojem ce yrore gerera 1 of-
pacior npemwmhy (Rogoff, 1990). ITopey 3Hama 0 ImpaBMMa JeTeTa U CIOCOOHOCTI
fia TO 3Hambe IpUMeHe Y 00pa30BHOM KOHTEKCTY, HACTaBHMIM Tpeba [ja UMajy cTa-
OWIaH BPeJHOCHM CHCTeM KOji 6e3yCITIOBHO IOAp>KaBa IIpaBa JieTeTa i IPOMOBUIIe
3Ha4aj 00pa3oBama YCMEPEHOr Ha fieTe U MapTULMIIATBHE METONOJIOTHje y CTBa-
pamy 6e36e[HOT 1 IO/ICTUIIAjHOT OKPY>KeHa 3a y4erbe U PasBoj. Y TOM OKpYXKemy
6u mera MMama MOryhHOCT f1a Kpo3 capajiiby ca IpyruMa pa3Byjajy cBoje MOTeHIMja-
Je 3a akujy, 6yayhu fia ce Ha BUX IJIefla KaO Ha aKTUBHE ¥ KOMIIETEHTHE eKCIlepTe
3a COIICTBEHA JICKYCTBa, KOji Tpeba [a y4ecTBYjy Y ZOHOLIEHY ONIyKa Koje UX ce
iy (Lundy & McEvoy, 2012; Gerber, 2008). Jlerta Tpe6a fja ydye He camo o, Beh u
Kpo3 1 3a IIpaBa JieTeTa, Kako O pa3Buia KOMIIETeHIyje ia Oy/ly areHcH IpOoMeHe.
LInwp obpasoBama 3a npaBa feTeTa 61 Tpebano ma byne eMaHIMIIALINjA [ielle, Pa3Boj
KOMIIETEHIIIja Koje Cy BayKHe 3a OfjpacTarbe y ZeMOKPAaTCKOM rpah)aHCKOM ApYIITBY,
KPUTUYKY OJJHOC IIpeMa PeaTHOCTY U KaIlallUTeT 3a IIPOMEHY yCTa/beHVUX IPAKCH U
OfiHOCA. Y TOM CMUCITY, BeOMa je Ba)KHa IIPOMeHa CTaBOBa ITpeMa MapTULAIALUjI U
KoMIIeTeHIIMjaMa Jelle. KommeTeHLMje ce pasBujajy U MOACTUYY KPO3 MapTHUIIMIIA-
LIjy ¥ YKOJIMKO Ce JieIy He IPY XM IPOCTOP 3a MAapTULMIIALIN]Y U yBeKOaBarbe KOM-
HeTeHIMja Koje ce Off BUX OYeKYjy y 3pe/IocTH, IIUTame je Kako he ce Taj pa3BojHM
AMCKOHTHHYMTeT peMoctuT (Vranjesevié, 2012).
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Ila 6u 1o ocTBapuBama CIOKEHMX LM/beBa 00pa3oBama 3a IpaBa JeTeTa Jo-
/IO, HMje JJOBO/PHO Jja HACTaBHMIM Oyay KOMIIETEHTHM, Tj. ia MMajy IOTpeOHa
3Hamba, BEIITVHE, Ka0 1 CTaBOBE/BPEJHOCTI KOjU ITOApIKaBajy I1beBe 0OpasoBama
3a mpaBa geTeTa. [la 6u HacTaBHUIM MOIINM A2 (PYHKLUMOHUIIY KaO0 KOMIETEHTHU
npodecnoHaIM, HEONXO/jaH je KOMIIeTeHTaH OOpa3s0OBHO-BACIMUTHY CUCTEM KOjU
Ou Te KOMIIEeTeHI[yje TIPEII03HA0 Kao BaXKHe, IONPMHEO BHIXOBOM PasBojy I Ja/beM
ycaBplllaBamby U OMOTYhMO BUXOBY MMIUIEMeHTanujy. [Ipyrum peunma, fa 6u ce
IpOMeHa JieCuia, IIopef pecmpykmypauuje (yHanpeherma sHaba, BeIITHHA ¥ CTABOBA
KOju IIOAp>KaBajy oOpa3oBambe 3a IIpaBa JieTeTa), Mopa fia ce JeCH Y peKynimypauuja
(mpomeHa 06pa3oBHOT cucteMa) Koja 61 Te yHanpeheHe koMIeTeHIMje OApsKaa
(Fullan, 2016) 1 omoryhmna cTBapame 6e36eHOT, IOACTAUI[AJHOT, HEUCKPUMIHMI-
myher 1 mapTHUIMIIaTUBHOT OKPY>Kema y KojeM he cBa merja Mohm fa pasBujajy cBoje
MIOTEHLMjajie NO IUXOBUX KPajibIX IPaHNIA.

Pesynratu oBor ucrpaxuama Tpeba Ia Hajy JOIPUHOC IPENCIINTABAY 110-
crojehyx 1 Kpenpamwy HOBMX 00pa30OBHUX IOINUTHKA KOje ce OfHOCe KaKO Ha CTPy4-
HY OCIIOCO0/beHOCT HACTaBHMKA, TAKO 1 Ha IPOMEHY KypPUKY/IyMa Koju 6u 6mo 3a-
CHOBAH Ha Ij/beBMMa 0Opa3oBamba 3a IpaBa JleTeTa ¥ Ha MEeTOJONIOTHjI Koja je y
CKJIaJly ca OCHOBHUM HauenuMma KOHBeHIje 11 y KOjeM ce He y4U caMoO O IIPaBUMa,
Beh 11 3a mpaBa 1 Kpo3 1pasa. To 61 3HAYMIO ja KyPUKYTyM IPOMOBMIIIE IeMOKpAT-
CKe MeTOJie II0y4YaBamba, yBaKaBambe Je4j/iX KOMIIETEHIM)ja, BUI/bUBOCT Jlednje Iep-
CIIeKTUBE, KOOIIEPATUBHO y4erbe 1 BPUIBHAYKY IOAPIIKY, KA0 ¥ UCKYCTBEHO y4elbe.
Taxobe, Kypukyaym mMopa ma omMoryhu M KpUTHUKY aHaIM3y CTPYKType Mohm u
HEje[JHAKOCTH KOje IOCTOje y APYIITBY, [ia jadya aKTMBM3aM VM éMaHLIMIIATOPHE CTa-
BOBe KaKo Ou Jielja pasBujaia KOMIeTeHIMje 3a ApyIITBeHy npoMeny (Brantefors &
Quennerstedt, 2016).

OBu pesynratu Mory fia 6yay BOAWba JOHOCHOLMMA OIIyKa Y 0Opa3soBHOM
CHCTeMY M KpeaTopuMa 00pa3oBHUX IOMUTHKA a: a) Ha ofrosapajyhu HaumH (pe)
medUHNIIY 3aXTeBe Y Be3M ca KOMIIeTeHI[MjaMa HacTaBHMKa, 0) yHaIpefe CUCTeM
IbJIXOBOT CTPYYHOT yCaBplllaBaiba I B) pajie Ha YCIOCTaB/balby CUCTEMCKMX pelllerba
3a 0bpasoBame 0 IpaByMa JleTeTa CBUX 3alIHTEPECOBAHNUX CTpaHa y 00pa30BHOM CH-
creMy. OBo je y ckmany ca PymaHOBUM pasyMeBameM pecTpyKTypaliyje mpeMa KojeM
je 3a yCIeIIHy MMIUIEeMEHTAllMjy MHOBATYBHE IpaKce Ba)KHO Jla e Kpempa CUCTeM
KOj YBa>KaBa ayTOHOMU]jy HaCTaBHMKA 1 MOACTIYE UJiejy HACTaBHUKA Kao pedek-
CMBHOT IIpaKTH4apa Koju cTanHo pefeduHuine n ycappiasa cBojy npakcy (Fullan,
2016). 360r Tora je jeFHAKO Ba)XHO IOCBETUTY IAXKIbY U MHUIIjATHOM 00pa3oBamby
HAaCTaBHUKA I Y TOM cMUCITy 61 pakynTeTn Koju 06pasyjy HacTaBHU Kafiap Tpebaio
[a mpeucnuTajy u pefedunnnry nocrojehe mporpame y 1mpy ocrocobpaBarma Ha-
CTaBHOT KaJipa 3a CBOjy IpodeCcroHaTHy Y/IOTy Kpo3 pasBoj ofrosapajyhux xomme-
TeHI[Mja TOKOM MHMIMjaTHOT obpasoBama. Ha MHAMBUIyaTHOM IUIaHy, 32 HacTaB-
HIKe Pe3y/ITaTy MCTPaKVBalba MOTY OMTM CMEPHUIIA 3a IUIAHMpPAabe CONCTBEHOT
CTPYYHOT ycaBpllaBaba 1 pasBoja.
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Y oKBMpY OBOT UCTpaKMBamba Huje IpeBuleHO IpUKYIUbabe IofjaTaka O KOH-
KpeTHMM IIpaKcaMa YCMePeHNUM Ka IIpaBMMa JIeTeTa, Te je U30CTA0 YBUT, Y cafipKaj 1
KBaJINTET HJXOBE IIpaKce Kajia je ped o MHTerpanyju obpasoBama 3a Ipasa ieTeTa
y mKoncku KypukynyM. Crora, cneneha ncrpaxusama 61 Morya fa 6yay ycMepeHa
Ha aHa/IM3Y IpaKce Kao jefaH off IpyubeBa. Ha Taj HaumH 6u ce cTekao 60/pM yBUL Y
HACTaBHMYKO pasyMeBaibe Cafprkaja U ylore o0pasoBama 3a IpaBa JieTeTa, Kao U
BO)XHOCTU KOja My ce Ipupiaje y obpasoBHoM cucremy. [Topen Tora, mpumepu fio-
Ope mpakce MPUKYIUbEHN TOKOM MCTPAXVMBamba MOTY Jja Oyly KOPYMCTaH IIOACTULIA]
¥ IpyT¥M HacTaBHMIIMMA Jia yHaIpeDhyjy cBojy mpakcy u fia je rpajie Ha IPUHLIAIINMA
yBa)KaBaiba IIpaBa JieTeTa.
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@ INTRODUCTION

Portraying CRE: Definition, Goals, and Implementation

Defining the concept of child rights education (CRE) has been the focus of research
of many authors, as well as agencies and organisations dealing with human and
child rights issues at the global level. The first difficulty that must be overcome
when trying to define said concept pertains to its relationship with human rights
education (HRE). A group of authors recognise CRE as part of a wider HRE
framework (Alderson, 1999; Bennet & Hart, 2001), given that the rights of the child
are part of the human rights corpus juris. In this context, the principles that deal
with the goals of HRE contained in article 2 (paragraph 1) of the UN Declaration
(2011), should be applied in the same format to CRE: “... providing persons with
knowledge, skills and understanding and developing their attitudes and behaviours,
to empower them to contribute to the building and promotion of a universal culture
of human rights.” This argument sounds quite justified, especially when taking into
account the wider meaning of HRE, which encompasses education for democratic
citizenship (education for playing an active part in democratic life and exercise
rights and responsibilities in society), as well as education for mutual understanding
(developing self-respect, respect for others and intercultural cooperation), based on
internationally agreed human rights standards aimed at building a universal culture
of human rights (OSCE/ODIHR, 2009). Although the education for democratic
citizenship and HRE are closely inter-related and mutually supportive in terms
of goals and practices (Council of Europe, 2010) they differ in focus and scope,
because education for democratic citizenship focuses on the child’s citizen role in
the community, while HRE focuses on the broader spectrum of human rights, and
fundamental freedoms/liberties in every aspect of people’s lives (Gollob, Krapf &
Weidinger, 2010: 9).

However, certain authors believe that child rights education should be
distinguished from HRE because HRE refers to the rights enjoyed by adults, whereas
children do not enjoy them to the same extent and in the same manner as adults
(especially when it comes to civil/political rights). Also, should CRE be reduced to
HRE, it would mean that children learn about rights in the context of adult rights
without establishing a correlation between those rights and their personal life and
experience, i.e., as if children were not intrinsically motivated to learn about them
(Krappmann, 2006). Many authors, therefore, argue that CRE should be treated
as a separate entity that is in correlation with the child’s experience, within which
children are encouraged to actively participate in the process of protection and
exercise of their rights in the role of right holders (Brantefors & Quennerstedt, 2016;
Jerome, 2016; Krappmann, 2006).
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Another difficulty posed by CRE has to do with its implementation: Should
CRE be conducted primarily through educational policy and its subsequent
implementation, or should CRE occur as a bottom-up culture shift? (Jerome, 2016).
According to some studies, the values underlying CRE, such as involvement of
students in different aspects of school life, as well as in the process of learning and
teaching, respect for and cooperation between different actors of the educational
process and inclusiveness of the learning environment, are the key factors that make
the school successful (Pesikan, 2020; Rowe, 2003). This is precisely why CRE cannot
be imposed from the outside, but must come from the school culture that sends clear
message to both teachers and students “what kind of people we want to be” (Bruner,
1996: 118), thus influencing their value system and shaping their identities.

Regardless of whether the child rights education is seen through the prism of
a wider framework of human rights education or as an entity that is separate from
general human rights, most authors agree that the concept of child rights education
goes beyond awareness-raising and learning about provisions and principles of the
Convention on the Rights of the Child - CRC (The United Nations, 1989) and that it
encompasses other aspects as well. They argue that child rights education should take
place in a stimulating and free atmosphere and environment, with respect for the four
basic principles of the CRC (Lundy, 2012), thereby stressing the importance of the
very process of not just learning about child rights, but also “living the child rights”.
This approach underlines the importance of a holistic understanding of the meaning
and scope of human rights, as well as of systemic implications of incorporating human
rights education in all levels of education (Potvin & Benny, 2013). In searching for
an answer to the question of what the purpose of child rights education is, certain
authors have pointed out the importance of empowering children and adults to
acquire competencies that will help them to progressively realise all child rights by
learning about them (Lundy & McEvoy, 2012), that is to take action to defend human
rights and prevent violation thereof (Gerber, 2008). This adds new elements to child
rights education, suggesting that child rights education must involve action, i.e., that
by learning about child rights, children and adults are empowered to bring about
change in their immediate environment and the world at large to ensure the full
realisation of the rights of all children. When speaking about the goals of child rights
education, certain authors (Brantefors & Quennerstedt, 2016) point out involvement
(to develop self-esteem and interactional capacity), agency (to develop capacity for
action in one’s own life), awareness (to develop awareness about the rights, and ability
to protect and enjoy them), citizenship (to prepare for participatory democratic
citizenship), respect for rights (to develop good social relations and good behaviour)
and social change (to develop capacity to change social structures: increase social
justice and equity). Bajaj (2012) emphasises social change as one of the goals and
recognises three distinct CRE forms according to their priorities: education for global
citizenship, that influences new global political order, education for coexistence, that
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leads to healing and reconciliation and education for transformative action, that sees
CRE as a powerful tool for inclusion and social justice.

If we were to sum up the goals of child rights education as seen by different
authors, we may conclude that those goals encompass three interrelated dimensions:
a) learning about child rights which refers to the contents of learning/teaching, i.e.
the curriculum that should be firmly based on familiarising with CRC provisions and
the approach based on the rights of the child, b) learning through child rights, which
refers to the condition/requirement to conduct the process of learning about child
rights in a stimulating, non-discriminating, safe and participatory environment,
that is in the environment based on the practical aspect of respect for child rights in
all circumstances, and c) learning for child rights, which stresses the purpose of child
rights education, that is to empower children and adults to apply their knowledge
and bring about changes aimed at achieving respect for and realisation of all child
and human rights in their wider environment (Gollob, Krapf & Weidinger, 2010;
UNICEF, 2014).

The Role of Teachers in Promoting CRE

Nearly every research in the field of education points to teachers as the key factor for
the quality of the educational process, educational outcomes and student motivation
(OECD, 2005; Sanders & Rivers, 1996; Villegas-Reimers & Reimers, 2000). Teachers
are largely responsible for the implementation of educational policy and the policy in
the area of protection and realisation of child rights (Ball, Maguire & Braun, 2012),
given that their values and political beliefs greatly impact the interpretation of those
policies (Leenders, Veugelers & De Kat, 2008). In this context, teachers may also be
perceived as an obstacle to CRE implementation, but also as important advocates
and promoters of CRE. CRE points out that education is a right, challenging the
ingrained understanding of education as child’s need that should be met (UNICEEF,
2014). Also, CRE challenges the traditional adults—children power relations and the
understanding of the fundamental role of adults in child’s development, given that
it brings into focus, not only the protection of children, but also their emancipation
and autonomy (David, 2002). On the other hand, teachers may act as promoters of
CRE, having the potential to cooperate with and transform the education system, as
well as by being competent, enthusiastic and by using participatory methods to create
an environment conducive to CRE (Bajaj, 2012; Tibbits, 2005). The multiple roles of
the teacher go beyond traditional image of teacher as leader, organizer and evaluator
of the teaching process. Teachers are also perceived as motivators, regulators of
social relations in the classroom and partners in affective interaction (Ivi¢, Pesikan
& Anti¢, 2001). As motivators, teachers serve as models who encourage students
to learn, while as regulators of social relations they enable students to learn in safe



TEACHERS' PERSPECTIVES ON CHILD RIGHTS EDUCATION: KNOWING, APPLYING, BELIEVING | 325

and stimulating environment that promotes justice, non-violence, participation and
prosocial values, thus contributing to learning through and for child rights.

This leads us to the definition of the concept of teachers’ competencies, i.e. to
the question of whether those competencies can be defined through observable and
measurable behaviours exhibited by teachers in their professional role (Panti¢ &
Wubbels, 2010), through their understanding of the historical, political and economic
context of a particular educational system that is not necessarily tangible (Barnett,
1994), or through values, i.e. the ethical and social dimension, given that teachers are
required to act as reflective and autonomous practitioners, who critically evaluate
and improve their practices and make various decisions independently, taking
into account the ethical standards of their profession (Elliott, 1991/2001). Most
authors agree that the definition of competencies should be broader than a checklist
of observable and measurable skills, adopting a wider notion of competencies,
consisting of knowledge/understanding, skills, potential/abilities, as well as beliefs
and moral values. This means that teachers” professional competencies make up a
dynamic combination of knowledge, cognitive and practical skills, as well as attitudes
and values held onto by teachers when performing their professional activities
(Gonzales & Wagenaar, 2008). When the aforementioned is applied to the area of the
rights of the child, a competent teacher should demonstrate: a) knowledge about the
principles on which the Convention is based and the rights guaranteed to the child
within education, b) beliefs and values that support the realisation of child rights in
education, and c) skills that enable the realisation (implementation) of principles
and rights arising from the Convention in their educational practice.

Research into teachers’ competencies needed to ensure child rights in education
were mostly focused on competencies in a particular area, e.g., competencies for
inclusion (Mofkebaieva et al., 2013), or competencies in the area of protection
from neglect and abuse (Pourrajab et al., 2014). Some models that take broader
perspective on competencies which citizens require to participate effectively in a
culture of democracy and include values, attitudes, skills, knowledge and critical
understanding (Council of Europe, 2016), have not been researched in relation
to teachers and their professional role in the promotion and realization of CRE.
Meanwhile, research that dealt with a wider spectre of teachers’ competencies
needed to ensure child rights in education have yielded conflicting results: some
studies show that teachers possess basic knowledge of child rights (Aroa & Thakur,
2015; Shahid, 2009); that they exhibit positive attitudes and that they use child rights
as the basis for their teaching practices (Shahid, 2009), while other studies suggest
that teachers have limited knowledge of child rights, while expressing an interest
to learn more about this topic, both during their initial professional training and
their professional development (Ozmen, Kaymak Ozmen & Yalcin, 2010). Most of
these results are based on research participants’ self-evaluation and it is, therefore,
impossible to determine to what extent and whether the teachers truly possess the
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necessary skills and knowledge, or this is just the matter of their belief. With this
study, we tried to examine the teachers’ knowledge of various areas of child rights
education and do they apply that knowledge when dealing with practical, everyday
situations in the context of education.

The goal of the research was to describe to what extent primary school teachers
in our study demonstrate the content related competencies emerging from CRE
framework competencies needed to ensure child rights in the education system.

The task of the research was to determine the level of knowledge and capacity to
apply that knowledge demonstrated by teachers in the areas of a) non-discrimination,
b) protection of children from violence, abuse and neglect, ¢) respect for the principle
of the child’s best interests, d) the child’s right to take part in decision-making
(participation), civil and political rights of the child, and e) child rights education,
as well as to examine teachers’ attitudes/values when it comes to these categories of
rights.

B METHOD

Sample

The sample consisted of 930 grade and subject teachers working in elementary
schools in 20 towns/municipalities in Serbia. The sample was convenient, with the
quotas of teachers of particular subjects proportionate to their approximate share
in the general teacher population, and it included grade teachers (40%) and subject
teachers of all subjects taught in primary education (60%). Most research participants
were female (80%).

The majority of participants have received university degree (88.6%). When it
comes to the length of service, teachers with 10-25 years of service accounted for
most research participants (51%), whereas teachers with less than 10 years of service
and those with over 25 years of service were equally represented in the sample (25%
and 24%, respectively). Among participants 33.5% reported that they have attended
seminars related to CRE, while 60.6% have not chosen seminars addressing the topic
of CRE as part of their professional development.
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Instruments

A teacher’s questionnaire' was prepared for the purpose of the research. The
competency model used to design the questionnaire was based on the Convention®.
The first step in building the competency model was to determine the competence
domains. A comprehensive list of the rights of the child stipulated by the Convention
was reduced to the rights that are directly related to the education system and its
responsibilities to ensure respect for child rights. These included a) the right to non-
discrimination (article 2), b) the best interest of the child (article 3), c) participation
(article 12) and other civil/political rights (articles 13, 14,15, 16 and 17), d) the right
to protection from abuse and neglect (article19), and e) the child’s right to learn
about and know his/her rights (articles 4, 29 and 42). The second step included
the identification of teachers’ personal responsibilities regarding the respect for,
protection, and realisation of child rights within each domain defined in the first
step. The third step included the development of competency indicators, grouped
into three competency components—knowledge, attitudes and skills arising directly
from the provisions of the Convention.

Prior to data collection stage, cognitive interviews with 12 teachers were
conducted, with the aim of understanding the way in which research participants
perceived and interpreted items, and identifying potential problems that may arise
in the process of data collection (Drennan, 2003; Knafl et al., 2007). Based on the
interviews, the specific items were clarified, ensuring in that way content validity of
the questionnaire.

The final version of the teacher’s questionnaire consisted of the introductory
part (demographic data) and three parts aimed at determining the level of knowledge,
skills, and attitudes regarding child rights education. The CRE Knowledge scale
included 22 items related to the knowledge on CRE in the form of multiple-choice
test. Similarly, the CRE Skills scale consisted of 12 questions/problem situations
where the research participants were asked to apply their knowledge of different
areas of child rights, in the form of multiple-choice test. Attitudes exhibited by the
teachers regarding child rights education and the group of rights pertaining to it were
examined by 25 items using a Likert-type 5-point scale (from 1-strongly disagree
to 5-strongly agree). The scale proven to be highly reliable (Cronbach’s a = .81).

! The questionnaire is available from the authors upon request.

2 Formore information concerning the model see http://ucpd.rs/wp-content/uploads/2021/02/
child-rights-education-of-teachers-in-serbia-the-framework.pdf
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Data Collection

The data collection was conducted by means of pen and paper survey in 17 school
districts from March to April 2019. Participants received a plain language statement
that informed them that participation was voluntary, and that their consent was
implied by the return of the completed questionnaire. Participants were instructed
to complete the questionnaire honestly, and a researcher was present to clarify any
questions. The questionnaire took between 45 and 60 minutes to complete.

Data Analysis

Since the main aim of the study was portraying teachers’ competencies for CRE, we
have used descriptive statistics. An independent sample t-test used to determine if
there were any significant differences in CRE knowledge, skills and attitudes between
teachers who have university degree (4 years + 1 year) and teachers who have college
degree (3 years) university and college degree teachers, as well as between teachers
attending and not attending professional development activities related to CRE.

OVERVIEW AND INTERPRETATION OF THE
RESULTS

The level of teachers’ knowledge of the areas that are relevant to child rights was
determined using CRE Knowledge scale. The questions concerning the right to
non-discrimination dealt with the knowledge of this particular right, recognising
discrimination in various situations, understanding of certain discrimination-
related concepts (stereotypes and hate speech), and the knowledge of preventive
measures aimed at preventing discrimination in school. When it comes to the child’s
best interests, teachers were expected to be familiar both with the contents of said
principle and the connection between that right and other rights stipulated by the
Convention. The questions that concerned participatory, civil rights, were aimed at
examining teachers’ understanding of those rights and their ability to distinguish
between different levels of participation, as well as their knowledge of situations
and decisions where a teacher is obliged to include children in the decision-making
process. When it comes to the right to protection from violence, abuse and neglect, in
addition to being familiar with this particular right, the teachers were also expected to
be familiar with the procedures of responding to suspected violence or violence that
had already occurred (depending on the level of violence), as well as the measures
and activities aimed at protecting the child from violence. The questions concerning
child rights education examined the teachers’ knowledge and understanding of
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provisions and principles of the Convention on the Rights of the Child, and how
familiar they were with their responsibility to ensure the realisation thereof.

Research participants could score between 0 and 28 points; however, the highest
score recorded was 21. A significant percentage of research participants (41.4%)
failed to score above 7 points, whereas as many as 95.5% of teachers scored below
the assumed arithmetic mean of 14 points, suggesting limited knowledge of teachers
across all domains of CRE (Table 1).

Table 1: Descriptive statistics of the CRE Knowledge Scale

Right to non-discrimination 1.9 12 0 5.5 6
The child’s best interests 9 9 0 3 3
Participatory, civil rights 24 1.7 0 7.5 8

Right to protection from violence,

7 9 0 35 4
abuse and neglect
Child rights education 14 23 0 6 7
Total scale 82 35 0 21 28

CRE SKkills Scale consisted of problem situations where the research participants were
asked to apply their knowledge of different areas of child rights to a specific situation,
or to recognise the instances of violation of certain child rights in the context of
education. The findings show that 72% of teachers failed to score higher than the
expected arithmetic mean of 12 points (Table 2).

Table 2: Descriptive statistics of the CRE Skills Scale

Right to non-discrimination 2.2 1.2 0 4 4
The child’s best interests 1.9 1.4 0 4 4
Participatory, civil rights 3.8 2.9 0 12 12

Right to protection from violence,
abuse and neglect

Total scale 10.1 4.6 0 22 24
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Research participants struggled most to apply the principle of participation to
the context of education and to recognise the violation of various civil and political
rights of the child (participatory rights), such as: freedom of thought, conscience and
religion, the right to privacy and the right of assembly (M = 3.8, SD = 2.9, Max = 12).
They applied, with partial success, the right to protection from violence (M = 2.3,
SD = 1.3; Max = 4), non-discrimination (M = 2.2 SD = 1.2; Max = 4), and they were
somewhat less successful in applying the principle of the best interest of the child
(M=1.9,SD = 1.4; Max = 4).

Teachers’ skills concerning child rights education were additionally examined
via two questions that reflected the teachers’ experience of incorporating child
rights-related topics in curricular and extracurricular activities. Less than a half of
the teachers (42%) said they incorporated certain child rights-related topics in their
curricular or extracurricular activities (47%). Only a quarter of them cited specific
examples that indicated any methodical and meaningful inclusion of child rights
education-related topics in classes or extracurricular activities.

In contrast to CRE knowledge and skills scores, the scores on the CRE Attitudes
scale tend to cluster in the higher part of the scale. Namely, 78.6% of the teachers are
achieving a score higher than 75, which is the theoretical arithmetic mean, indicating
positive attitudes of teachers towards CRE (Table 3).

Table 3: Descriptive statistics of the CRE Attitudes Scale

Right to non-discrimination 3.2 7
The child’s best interests 3.6 .6
Participatory, civil rights 3.0 7
Right to protection from violence, abuse and neglect 3.9 .8
Child rights education 3.5 7
Total scale 33 5

Note. The scale range is I to 5.

Results of the Pearson correlation indicated that there was a significant positive
association between scores on scales measuring knowledge, skills, and attitudes of
teachers toward Child Rights ranging from .367 to .419 (Table 4).
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Table 4: Pearson correlation coeflicients between scores
on CRE Knowledge, skills, and attitudes scale (N = 930)

1 2 3
CRE knowledge scale score
CRE skills scale score A19%%
CRE attitudes scale score 3674 402%%

**Correlation is significant at the .01 level (2-tailed).

When it comes to differences in knowledge, skills, and attitudes with regard to
the level of education and previous professional training in the area of child rights
education, the research revealed a statistically significant difference in the results
achieved by teachers on knowledge and skills tests vis—a-vis their education. Teachers
with a university degree achieved significantly higher results in the knowledge test
(t(899) = -2.95, p < .01), as well as the skills test (#(899) = -1.99, p < .05) in these
areas, compared with teachers with a college degree. When it comes to attitudes, the
only difference observed concerned the child’s right to protection from violence,
abuse and neglect (#(854) = -2.45, p < .05).Teachers with a university degree tend to
express a negative attitude about corporal punishment more often, and they believe
that violence cannot be justified and are more willing to include children in the
process of planning and implementation of measures aimed at protecting them from
violence.

When it comes to teachers’ professional development, the research found that
teachers who had attended seminars on child rights achieved significantly higher
scores in the test that examined their knowledge of participation and civil/political
rights (#(874) = 2.08, p < .05) and child rights education (#(874) = 1.98, p < .05),
whereas the teachers who had never attended such seminars achieved higher scores
in the area of protection from discrimination (#(874) = -2.09, p < .05). Said difference
was also observed in the scores achieved in the test of skills; teachers who had
never attended seminars on child rights achieved higher scores on the skills test on
protection from discrimination than their colleagues who had attended seminars on
child rights education (#(874) = -3.60, p < .01).
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M DISCUSSION

The findings of the research indicate that teachers in Serbia have insufficient
knowledge necessary to respect and allow for the exercise of child rights as well as to
implement the inclusion of child rights education into the educational process. Most
teachers are not familiar with various rights of the child, fail to recognize situations
in which these rights are violated in the educational context or recognise procedures
for handling such situations or preventive actions undertaken to avoid violation of
certain rights. These conclusions contradict other findings obtained through various
research according to which teachers have both the knowledge and skills relative to
child rights education (Aroa & Thakur, 2015; Shahid, 2009). This discrepancy could
be explained by the fact that in other research, teachers themselves assessed their
knowledge by means of assessment scales, thereby allowing for the possibility that
there was a tendency to overestimate both the knowledge and skills they possessed.

Insufficient knowledge about child rights and inability to apply that knowledge
are accompanied by attitudes which point to a lack of understanding of the meaning
and significance of individual child rights as well as the Convention as a whole.
Non-recognition of discrimination in the educational context and measures to
be taken in a situation constituting discrimination is accompanied by attitudes
which often (implicitly) support the system of inequality and justify discrimination
(even some forms of violence). A small number of teachers support affirmative
action measures, while others believe that such measures are undesirable as they
create inequality among children. Simultaneously, a significant number of teachers
believe that differences between people cause intolerance and discrimination.
These attitudes may be an explanation for poor results teachers achieved in the
knowledge and skill test pertaining to the right to non-discrimination. Also, they
could potentially explain the results obtained in other research indicating that
teachers: a) do not understand and cannot recognize mechanisms which support
and maintain oppression in educational system/school context, b) lack motivation
to promote social cohesion and inclusion in the school context as they fail to see
the point of doing so in a school “where discrimination does not exist and where
all children are treated equally” and c) deny personal responsibility in tackling the
problem of oppressive practices in schools (Panti¢ et al., 2010). Negation of one’s
own professional responsibility is product of highly centralized educational system
that diminishes teachers’ professional autonomy and their professional status trying
to limit their decision-making scope (Pesikan & Ivi¢, 2021). Centralisation reduces
the role of the teacher to being mere implementers of educational policies rather
than as reflective practitioners, creators of their own practice and agents of change.
In addition, teachers lack the competences needed for taking more proactive roles in
the process of education.
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Teachers’ attitudes regarding child’s right to protection against violence, abuse
and neglect reveal a certain degree of “awareness” in terms of corporal punishment
and (un)justification of violence. Most teachers have a negative attitude towards
corporal punishment of children in the family, the majority of them believe that there
is no justification for violence and that children must participate in the planning of
preventive activities of violence protection. These findings are consistent with other
research showing that there has been an increase in the number of adults who oppose
corporal punishment of children, which is explained by the launch of numerous
campaigns and programs promoting alternatives to corporal punishment as a means
of discipline over the years (Council of Europe, 2008; 2009; UNICEF, 2017).

Considering that one of the important goals of CRE is acquisition of the
competencies required to realize an action which would in turn, incite social change
and empowerment of children and youth, the data indicating that only a small number
of teachers understand the right to participation. Teachers fail to recognise situations
in which they are obliged to involve children in the decision-making process and they
also lack the ability to distinguish between genuine participation and the so-called
quasi-participation (Hart, 1992). Teachers have not achieved significantly better
results when it comes to implementation of participation principle in the educational
context. Only a small number of them recognize instances of violation of the child’s
right to free expression of opinion, right to privacy, i.e., the right to protection from
arbitrary and unlawful interference with the privacy of the child, as well as the child’s
right to protection of personality and dignity and child’s right to timely, adequate
and complete information. These results are not surprising since the idea of child
participation is not in line with the dominant regimes of truth (Foucault, 1977), i.e.,
what is considered a normal and desirable power dynamics between an adult and
a child, so that the implementation of this principle and a group of participatory
rights in education is significantly hampered. Since the realization of participation
largely depends on attitudes towards the nature of the child, his/her competencies,
the relationship between children and adults and understanding of the role of adults
in children’s development process, it is interesting to analyse teachers’ attitudes
regarding participatory rights. The teachers who participated in the research seem to
perceive children as an incompetent, immature individuals who cannot participate
in decision-making processes together with adults even if it is organized in an age-
appropriate manner and whose opinions cannot have the same weight as opinions
of adults. In their view, a child has to “deserve” the right to participate by developing
a sense of responsibility and achieving independence. Subsequently, he/she may be
granted the opportunity to participate in a decision-making process.
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The principle of the best interests of the child is very closely linked to
participation, as the Convention guarantees children the opportunity to take part
in determining their best interests (Freeman, 2007). The results of this research
indicate that teachers do not understand the principle of best interest, as well as that
a great number of them is not familiar with the rules and decisions which require
the procedure of determining the best interest of the child to be implemented. The
analysis of attitudes pertaining to this issue reveals that a substantial number of
teachers believe that adults are the ones who have the ability to assess what is in
children’s best interest (better than children themselves) and that children should not
even be given the opportunity to state their best interest. This way, teachers disregard
the two basic principles laid down in the Convention, thus calling into question the
exercise of a wide range of child rights in the education system. Several studies which
involved teachers have revealed that even though teachers find children competent to
determine their best interests, they still deny them the opportunity to participate in
establishing their best interests. Therefore, the attitude about children’s competencies
does not seem to have any effect on the possibility of their participation. In this case,
other factors are at play, such as the concern of adults for the welfare of children and
the desire to protect them from possible adverse consequences of certain choices they
make (Vranjesevi¢, 2012) Research findings indicating that teachers are least guided
by the best interests of the child when making decisions (Vranjesevi¢, 2014) are in
line with the results of other research showing that teachers, when asked about the
competencies they consider important for children’s participation, fail to mention
the child’s ability to assess their own interest, or mention it in the context of the
reasons for denying the right to participation (Vranjesevi¢, 2012).

Although child rights education is not defined in the Convention under any
separatearticle, (itis determined by the provisions of several articles of the Convention
- 4, 29 and 42), states are obliged to integrate learning about the provisions and
principles of the Convention on the Rights of the Child and a rights-based approach
into curricula of both formal and non-formal education of all children and at all levels
of education. However, the results of the research, indicate that teachers lack the
sufficient theoretical knowledge required to integrate child rights education into the
teaching process. Findings concerning teachers” knowledge about the Convention’s
importance within the legal system, the nature and principles of the rights of the
child and duty bearers responsible for enforcing the provisions of the Convention
which form the basis of the rights-based approach, as an integral part of child rights
education, are not optimistic. Judging by the fact that a small number of teachers
offer examples of an essential and meaningful inclusion of the child rights education
into the curricular and extracurricular activities, it could be deduced that child rights
education is insufficiently implemented in our schools. Although almost all teachers
believe that children should learn about their rights in school systematically and
at all ages, only a small number of them allow children to learn about their rights
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through curricular and extracurricular activities (despite a positive legal framework
allowing, even binding them to do so). If we look at the data on very low scores
on the knowledge and skill/knowledge application test, and the stereotypes and
misconceptions that teachers demonstrate about numerous fields of child rights, the
reasons behind this situation become rather obvious.

The conclusion that the teachers with university degrees demonstrate better
knowledge/knowledge application in the field of child rights education than the
teachers with college degrees, is in line with the findings of other research indicating
that initial education and professional development of teachers is key to fostering
their competencies in the field of child rights (Lansdown 1999: 200) and that
the lack of professional development is one of the chief obstacles to the effective
implementation of HRE and CRE (Gerber, 2008: 328). This is also supported by
the fact that teachers who have received training in the field of child rights show
better knowledge of the field of participation and civil rights, as well as child rights
education than those who did not attend seminars. Nevertheless, during the research,
it was also found that teachers who did not attend seminars on child rights were
more successful in passing the knowledge and skill (knowledge application) test in
the field of the right to non-discrimination. One possible explanation is that the
area of the right to protection against discrimination is a topic of other professional
development programs (anti-bias education, respect for diversity, interculturality,
justice in education, etc.), i.e., it is not always perceived by the participants as part of
child rights education. Also, there is a possibility that the programs they attended did
not really put discrimination in the context of exercising the rights of the child, i.e.,
they did not have an integrated rights-based approach, but rather addressed the topic
of discrimination separately from the general concept of human and child rights.
This is not uncommon practice when dealing with this particular topic but also with
other issues (e.g., inclusion and violence). On the other hand, participation, civil
rights and child rights education are topics almost exclusively addressed in seminars
which are closely related to child’s rights, so that a higher level of knowledge and
skills is demonstrated by teachers who attended these particular seminars.
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@ CONCLUSION

Provided that CRE is not reduced to a set of politically neutral ideas and international
standards which need to be implemented (a role occupied by teachers), and its
reformative and transformative potential is taken into account, then teachers are
faced with a rather complex task. First and foremost, they should reconsider their
implicit theories about the nature of the child, power relations within the educational
process as well as their professional role in encouraging children’s development. This
requires the teacher to understand the learning process as an active inquiry focused
on co-construction of experience and knowledge (versus the mere knowledge
elicitation), in which new relationships are created and the roles of children and
adults are expanded. Adults use the power they have to create a learning context
in which both the child and the adult have an active role in the creation of shared
meanings and the co-construction of knowledge (Rogoff, 2003) and in which the
roles of the adult and child are interwined (Rogoff, 1990).

Besides the knowledge about child rights and the capacity to apply that
knowledge in the educational context teachers need to have consistent value system
which unconditionally supports the concept of child rights, by promoting child-
centred education and participatory methodology in creating a safe and stimulating
environment for learning and development. Children need to be provided with the
opportunity to to develop their action potential through cooperation with others, as
they are seen as active and competent experts on their own experiences, who should
participate in decision-making processes which concern them (Lundy & McEvoy,
2012; Gerber, 2008). They need to learn not just about, but also through and for
child rights, developing capacities to act as agents of change. The objectives of
CRE should be children emancipation, the development of competencies relevant
for growing up in a democratic civil society, a critical attitude towards reality and
the capacity to change established practices and relationships. To that end, it is
important to change attitudes towards children’s participation and competencies.
Competencies are developed and encouraged through participation, and if children
are not given the opportunity to participate and perfect the competencies they are
expected to have as adults, how will this developmental discontinuity be bridged
(Vranjesevi¢, 2012)?

The situation becomes even more complicated if we take into account the
fact that in order to achieve the complex goals of CRE it is not enough to have
competent teachers, i.e. teachers with the necessary knowledge, skills (both
cognitive and practical), as well as attitudes/values supportive of the goals of
child rights education. In order for teachers to be able to function as competent
professionals, a competent educational system must acknowledge the importance
of said competencies, contribute to their further development and improvement
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and enable their implementation. In other words, in order for changes to
occur, in addition to restructuring (improving knowledge, skills and attitudes
which support children rights education), reculturation (transformation of the
education system) must take place to support these improved competencies
(Fullan, 2016) and provide a safe, stimulating, non-discriminatory and
participatory environment in which all children will be able to develop their
potential to the fullest.

The findings of this research should contribute to the review of the existing and
creation of new educational policies concerning both the professional qualifications
of teachers and the change of curriculum which should be based on the objectives
of CRE and a methodology which is consistent with the basic principles of the
Convention. The curriculum should teach not only about the rights but also for
the rights and through the rights. This means that the curriculum should promote
democratic teaching methods, respect for children’s competencies, visibility of
children’s perspectives, cooperative learning and peer support, as well as experiential
learning. Also, the curriculum must enable critical analysis of the power structure
and inequalities in society, as well as strengthen activism and emancipatory attitudes
in order for children to develop competencies for social change (Brantefors &
Quennerstedt, 2016).

These findings could provide guidance for the decision makers within the
education system, as well as education policy makers in: a) adequately (re)defining
the requirements for teacher competencies, b) improving their professional
development system and c) striving to establish systemic solutions for child rights
education of all stakeholders in the education system. This is in line with Fullan’s
understanding of restructuring, according to which, in order to create a system
that respects teachers’ autonomy and encourages the idea of teachers as reflective
practitioners who constantly redefine and improve their practice, the successful
implementation of innovative practice is of outmost importance (Fullan, 2016).
Therefore, itis equally important to focus on the initial education of teachers. Hence,
the faculties which educate teaching staft should review and redefine their existing
programs in order to prepare teachers for their professional role by developing
appropriate competencies during their initial education. At an individual level,
for teachers, the findings could be a guideline in planning their own professional
growth and development.

Since this research did not envisage any interviews with teachers to gain insight
into the structure and quality of their practice concerning integration of child
rights education into the school curriculum, subsequent research could include the
collection and analysis of said practices, thereby providing for a better insight into
teacher’s understanding of the meaning and purpose of child rights education, as
well as the level of importance attached to it in the education system. Additionally,
examples of good practice collected during the research could be used as an incentive
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for other teachers to improve and build their practice on the principles of respect for
child rights.
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