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AMCTPAKT

O6pasoBH IpolieC Ha CBIM HIUBOMMA LIKO/IOBama 3acuhieH je cuTyalujaMa IpoBepe 3Hakba
¥ BEILITVHA KOje eCTO IPOBOLMPAjy CrelnbUdIHy MOABPCTY aHKCHO3HOCTH — MCIUTHY aHK-
CMO3HOCT. VICIMTHA aHKCHO3HOCT HUje KBalTUTeTaH AMPEKTHY IpefAnKTop nocturayha. Crora,
CaBpeMeHa MCTPaXIBamba JOCIENHO YKa3yjy Ha IOTpebdy M3yyaBarba MHAMPEKTHUX edeKaTa
KOje 0Ba CUTYalMjCK CrielugudHa [pTa JMa Ha YCIeX NPEKO PasINuUTUX MeJUjaliOHUX I
MOJiepalMoHyX mpotieca. Ilnb oBoOr cTpaxuBama 6110 je 1a ce yTBPAY OCTOjarbe I PUPOa
CTI0XKEHMX MOJIepUpPAaHO-MeANjaliioHNX penatyja u3Mely BucKHe M3paXkeHOCTI UCIIUTHE aHK-
CMO3HOCTIL, MeXaHM3aMa CyouaBaba ca oM, Ma/TafJAITYBHOT ITep(eKIOHM3MA I aKa[leMCKOT
nocturiyha. Y uctpaxusamy Cy ydecTBoBama 263 CTyeHTa. 3a MPUKYIUbakbe I0JaTakKa yIo-
Tpebbenu cy cnefehu MepHu MHCTpyMeHTH: M H6enmap ucnumue auxcuosHocmu (the Test
Anxiety Inventory — TAI), Mineenmap 3a cyouasare ca cmpechum 3adavuma (Coping
Inventory for Task Stress — CITS) u cynckana guckpenanue 13 ymutHuka Ckopo nepgex-
mua cxana (the Almost Perfect Scale-Revised - APS-R). AxafeMcKu ycIlex M3paXkeH je
6pojem MmoeHa IOCTUTHYTUM Ha IPENUCIMTHOM TeCTY 3Hama. [IpeMa pesynTaTiMa UCTPaXKu-
Balba, MaTafJaNTHBHY IepeKIMOHN3aM I10Ka3a0 Ce Kao CTATUCTIYKY 3Ha4ajaH MOJEPATop y
PpeaIyju NCIITHA aHKCHO3HOCT-M30eraBarmbe Kao MeXaHu3aM cyouaBama. Hagarme, yrepheno
je Aa MCIMTHA AaHKCHO3HOCT IOCPEHO, IPEKO MeXaHN3aMa CyodaBarba yCMePEeHNX Ha eMoluje,
npepsuba crabuje mocturnyhe ko cryieHara ca yMepeHo M3paXkeHNM MaajalTUBHUM Iep-
¢exunonnsmom. Takobe, Hamasu cyrepuury ga UCIUTHA AHKCHO3HOCT, fienyjyhu mpeko usbe-
raBamba, MHANPEKTHO IpenBuba 60/bM ycIIex KOJ MCIUTAHNMKA Ca M3PAXKEHIM Ma/laJall TUBHUM
nepQeKIMOHN3MOM. Y YWIaHKY Cy jaTe Nefiarollike CMEpHIIIe 32 yMarbJBatbe HEraTHBHIX ede-
KaTa VICIIYTHE aHKCMO3HOCTI 1 Ma/IAJJaNTYBHOT MepdeKIMOHM3Ma Ha TocTUrHyhe.

Kmwyune peuu:

VICIUTHA aHKCMO3HOCT, Cyo4daBaibe Ca CTPECOM, Ma/IalalITUBHI Hep(i)eKIU/IOHI/I?;aM, aKa-
JEMCKO HOCTI/IrHyhe, CTyJEHTU.
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B YyBOA

EBanyaruBHe cuTyanuje 4muju je Uusb IIPOBEpPa 3HaIba M BEIITMHA CBEIIPUCYTHE CY
y )XMBOTY yueHmka u cryfenara (Ne’Eman-Haviv & Bonny-Noach, 2019), a ¢ 06-
3JpOM Ha TO JIa OHE 4eCTO 3HA4ajHO JONPMHOCE MPO(ECHOHATHOM HAIpeoBamby
MJIaINX, MHOTY TOKOM HbUX JO>K/B/baBajy MOBMIIEH HIBO ITOCeOHE MOABPCTE CTpe-
Iibe, T3B. UCIUTHY aHKcno3HocT (Akar, Dogan & Ustiiner, 2018). VMcnnTHa aHKCK-
O3HOCT je CTI0)KeHa, MyITUAVMEeH3VOHATHA Y CUTYaLMjCKM crienuduyiHa LpTa, Koja
IpeJicTaB/ba CKyIl (eHOMEHOTOMKNX, (PM3MOMONUIKYUX 1 OVXejBUOPATHUX PeaKilja,
Koje mpate 3a0puHyTOCT 300T Moryher Heycrexa Ha MICIUTY ¥ IIOTEHIMjaTHUX, KOH-
CEeKBEHTHIUX, IYTOPOYHNUX HeraTuBHMX nocepuiia (Putwain & Symes, 2018; Zeidner,
1998). TlojemuHuM, CKIOHY MHTEH3VMBHO] CTPEIIbY IIpe, TOKOM ¥ HAaKOH IpOIleHa
3Hama, JCI0/baBajy 3HAKOBe HOBUIIeHe NMOOyhHeHOCTV ayTOHOMHOT HEPBHOT CH-
CTeMa, Kao 1 pa3He BPCTe KOTHUTVBHIUX, eMOLMOHATHNX U ITOHAIIAjHNUX IpobieMa
HOIYT MHTPY3UBHUX OpNra, TelmKoha y penpopyKIuju 1 OpTaHU3aLNjyi peleBaHT-
HUX MHpOPMaIyja, CyMIbI Y COIICTBEHY KOMIIETEHTHOCT, CTpaxa, beciomohHoOCT! 1
Xejbe Jja moberny us HenpujatHe cutyanuje (Erceg Jugovi¢ & Lauri Korajlija, 2012;
Klug, Tolgou, Schilbach & Rohrmann, 2021; Mavilidi, Ouwehand, Riley, Chandler
& Paas, 2020). Ha oBaj HauMH KOHIIENITYa/11130BaHa MCIMTHA aHKCO3HOCT MOXXe Me-
TOZOJIOLIKY JIa Ce TPeTHpa Kao rmocebHa BpcTe cTpecopa (Stober, 2004).

ITpema pesynratuma jemHe MmertaaHammse (von der Embse, Dane, Devlina &
James, 2018), ucnuTHA AaHKCMO3HOCT HETaTMBHO KOpeMpa ca MHAMKATOPUMA aKa-
IeMCKOT ITOCTUTHYha IOIyT IpocedHe OlieHe M ycIexa Ha CTaHAapAU30BaHNM Te-
croBuma. MebyruMm, Hanmasu ogpeheHUx cTymmja cyrepuiry ja MCIUTHA aHKCHUO3-
HOCT caMa I10 ceOM TIpeJicCTaB/ba PeATUBHO C1ab OupekmHuy IPefUKTOp aKaJeMCKOT
nocrurayha (Cohen, Ben-Zur & Rosenfeld, 2008; Owens, Stevenson, Hadwin &
Norgate, 2014). UnHu ce fa MeXaHU3MU CyOdaBarba ca eBayaTUBHUM CTpecoM (Ha-
pOYMTO CTpareruje IpepjagaBama yCMepeHe Ha eMoliije) IpecTaB/bajy 3HadajHe
MezujaTop Bapujabie y penaunju usMely BucuHe M3paskeHOCTU UCTIATHE CTPeEIlbe
u KoruutuBHe neppopmance (Ader & Erktin, 2010; Genc, 2017). Hagame, mokasano
ce Jla ICHMTHO aHKCMO3HU CTY/IEHTV M3PA3UTO YeCTO YIPaKibaBajy IOHAIIamba 13
KaTeropuje usberaBama, ca IIOCeOHUM aKI[eHTOM Ha mpokpacTuHaiuju (Burcas &
Cretu, 2020; Pate et al., 2021; Wuthrich, Jagiello & Azzi, 2020).

[laxste, Ha OCHOBY eMIIMPMjCKUX MCTPaKMBamba, Koja ce O6aBe peanujoM 13-
Meby mcnnTHe aHKCMO3HOCTH 1 aKajieMcKor rocturayha, Huje moryhe ca curypHo-
why TBpANTH Ia cy oBa ABa peHOMeHa KaysanHo nmose3aHa (Erceg Jugovi¢ & Lauri
Korajlija, 2012). Crora ce MHOTM caBpeMeHM ayTopu oKpehy ka usydaBamwy Mefuja-
IIVIOHMX U MOJIepallOHNX edpeKarta Jpyrux IpOMemIBIX, KOje IIOTEeHIMjaTHO 00/IN-
Kyjy crmoxxeH ogHoc n3Meby oBa naBa HayuHa KoHuenTa (Rice, Ray, Davis, DeBlaere
& Ashby, 2015). Hajuemhe nsyuaBane MenujaTop 1 Mojeparop Bapujabie y oBoM
KOHTEKCTy Cy Beh IOMeHyTH MeXaHM3MU CyouaBama ca CTPecoM, Kao n ofpehene
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(penaTuBHO) cTabVITHE TMYHE JUCIO3NIY]je IOIYT HEYPOTUIM3MA, OIITUMM3MA, JIO-
Kyca KoHTpose u camoedukacHoctu (Colodro, Godoy-Izquierdo & Godoy, 2010;
Matthews et al., 2006; Thompson & Gaudreau, 2008). C 003upoM Ha YNIEHUIY Ja
je mocnenmux 30 rognHa nepdekyonnsaM y 3Hadajuom nopacry (Curran & Hill,
2019) u ma Beh mocroju 3aBuHA KOMMYMHA eMIVPUjCKUX MTOJaTaKa O MO3UTHUBHO]
nosesanoctyu n3Mmeby oppehennx popmu nepdekimonnsMa 1 UCIUTHE AHKCHO3HO-
cru, He u3HeHabyje pacryhe nHTepecoBame Kako UCTpaXK1Baya, TAKO M IpaKTUIapa
13 JoMeHa 00pa3oBama 3a IEroBy €BEHTYaTHY MOAEPATOPCKY yiory nsmeby eBaiy-
aTMBHe CTpellibe U akafeMcKor ycnexa (Burcas & Cretu, 2020; Kurtovi¢ & Baborac,
2017; Linnett & Kibowski, 2020; Overholser & Dimaggio, 2020).

[Tepdexnmonnsam ce Hajuenthe jeduHMIIe KAa0 CKIOHOCT Ka IOCTaB/barby
M3y3eTHO BYICOKMX JIMYHMX CTAaHJAPJa, y3 CTAHO IPUCYCTBO 3a0pUHYTOCTH 360T
CTBapHMX WIM Cy0jeKTMBHO IIEpLUIMPAHNX Tpellaka ¥ CBempoxxumajyher Hesa-
JOBO/BCTBA OVMJIO KOjUM YCIIeXOM Koju je Mamy off caspiieHor (Abdollahi, 2019;
Linnett & Kibowski, 2020; Milojevi¢, Stojiljkovi¢, Todorovi¢ & Kasi¢, 2009). Ilep-
(bEeKLUMOHUCTIYKY HAaCTpOjeHa 0coba TOTOBO Ce OIICECHBHO TPYAM fia MCIIYHU CBOja
MeraJIOMaHCKa O4eKIBarba, COIICTBEHY BPEJHOCT IIOCMAaTpa CKOPO MCK/BYYUBO KPO3
Hpu3My ocTurayha, a ¢ 0631poM Ha TO Jja je Y peaTHOCT! CaBPLIEHCTBO HETOCTIIK-
HO, OHa je YeCTO ONXpBaHa HEraTMBHO 000jeHNM ayTopedepeHIjaTHuM MICIIMa
n ocehammma (Hewitt, 2020; Osenk, Williamson & Wade, 2020; Smith et al., 2022).

BakaH Hamlpegak y Hay4HOM M3ydaBamy HeppeKIMOHN3MA MIPefICTaB/balIo je
yBobeme meroBe MyITUAMMEH3MOHAHe KOHIIENITyaan3anuje, Koja je upeHTndu-
KOBaJIa JiBe IMMEH3Uje BUILIET pefla OBOT (peHOMEHa: aJalTUBHY VM MajafalTUBHU
nepdexunonnsam (Dunkley, Starrs, Gouveia & Moroz, 2020; Thakre & Sebastian,
2021, Stojiljkovi¢, Todorovi¢, Doskovi¢ & Todorovi¢, 2011). VMako pasnuantu Te-
OPMjCKM MOJIeNIM KOPUCTe Pa3IM4NTe CUHTarMe 3a O3Ha4YaBame HEraTMBHO KOHO-
TupaHor nepdexunonnsma (mepdekunoHnCTNYKe Opure, eBaryaTuBHe bpure, ca-
MOKPUTHYKY NepdeKIMOoHM3aM 1 JUCKpelaHIia), Cafip)kKIMHCKe pasiyke Meby oBum
KOHIIENTMaA Mambe Cy o Mehycobunx cmmuynoctu. Crora je ynorpeba o6yxsaTHOT
u3pasa ,ManafanTuBHy nepdexnnonnsam” onpasgana (Woodrum & Kahn, 2022).

ApanTuBHM TepdEeKLMOHUCTY IIOCTaB/bajy BMCOKE JMYHE CTaHfapfe, aun
He ocyDhyjy cebe y cutyarujama Kajja He ycIiejy Jja MCITyHe COIICTBEHA OYeKMBaba,
HUTK MM Omaja MoTuBanyja 3a 6ygyhe xoruutusHe 3aatke (Thakre & Sebastian,
2021). 3a pas3nuKy of WX, MaaJaNTUBHY 1eP(EKIMOHNUCTU IOCTaB/bajy ceOu de-
CTO HEJJOCTYDKHO BMCOKE IIePCOHA/IHE LIM/beBe U M3Y3eTHO Cy CAaMOKPUTUYHM Kafia
3aK/byde fla HICY IIOCTUI/IN 3alpTaHo caBpireHcTBO (Moate, Gnilka, Westa & Rice,
2019). OBy ojeMHIIM Ce KOHCTAHTHO 00je rpelaka Koje MOTY Jja HallpaBe, CYMmbajy
y COIICTBEHE CIIOCOOHOCTM, JJOMUHAHTHO Cy MOTMBVCAHU CTPaxoM Off HeycIlexa,
(bpPEeKBEHTHO Cy ONXpBaHM CTUJIOM M KPMBUIIOM Kafia HOXuBe (CyOjeKTUBHO Iep-
LUIVpPaHM) HeyCIeX, a OpyHe VX U MOTEHIVjAaTHO HelIOBO/bHO MUIIUbEHE JPYTUX
o wuma (Abdollahia, Faraba, Panahipourb & Allenc, 2020; Dunkley et al., 2020;
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Kurtovi¢, Vrdoljak & Idzanovi¢, 2019). Yak u kaga uMm je nocturayhe Ha 3aBUIHOM
HIBOY, OHM Cy He3a/I0BOJbHM COOOM, Y3 M3Pa’keHy CKIOHOCT Ka JUXOTOMHOM Hauu-
HY pa3MuIl/bama: ,aKo H1caM nepdekran, oHfa cam 6e3penan” (Erceg Jugovi¢ &
Lauri Korajlija, 2012). Ox mexaHusama cyodaBama ca CTPeCOM MajlalalTUBHO IIep-
(beKIMOHNCTIYKY HacTpojeHa ocoba Hajuenthe kopucTy nsberaBajyha monamama,
a IoceOHO je CK/IIOHA OfijIaramy akKajeMCKuX obaBe3a, OJHOCHO ITOCeOHOM OOIMKY
caMoXeHVKenupamwa — npokpactuHanyju (Abdollahia et al., 2020; Kurtovi¢ et al.,
2019).

Pesynratu mocrojehmx mcrpaxmparma Cyrepuily ja MaTalaliTUBHM Hepdek-
IIIOHM3aM HCIIO/baBa 3HAa4ajHe KaKO AVPEKTHe TaKo M IocpefjHe (MOfiepalllioHe U
MoOJiepUpaHo-MeayjaiyoHe) edekTe Ha 0jaBy MHOTHX OMO-TICUXO-COLMjaTHIUX 10-
ClIefMLa Y PAa3IMYUTM BpcTaMa cTpecHuX tpaHcakuuja (Hewitt, 2020; Linnett &
Kibowski, 2020). On onpuHOCK 3HAaKOBMMA CaropeBarmba, eMOL[MOHAIHOj IVICPETy-
JaLyj1, HIDKEM HUBOY €MOLMOHAIHOT 6/1arocTama, MehypyackuM npobieMnma u
YOIILITEHO IIOCMAaTpaHo, HoBuIIeHOM HMBOY cTpeca (Kamushadze, Martskvishvili,
Mestvirishvili & Odilavadze, 2021; Madigan, 2019; Moate et al., 2019). MHOro6poj-
Ha Cy 11 OHa MICTPaKVBaba KOja HeIBOCMIC/IEHO YKa3yjy Ha IO3UTVBHY ITOBE3aHOCT
Ma/IaJIaliITYBHOT IepQeKIVOHN3Ma Ca PasHUM ICUXONATOTONUIKYM KaTeropujama,
nomyT nopemehaja ncxpaHe, OIceCMBHO-KOMITY/I3MBHOT ITopeMehaja, aropagobuje,
naHnvHor nopemehaja, cornjanue pobuje, Hapuucrnukor nopemehaja muanoctu n
menpecnje (Limburg, Watson, Hagger & Egan, 2017; Overholser & Dimaggio, 2020;
Smith et al., 2022; Starley, 2019).

ITocmarpajyhu y 06pasoBHOM KOHTEKCTY, AuMeH3uje repdeKinonnsma io-
BoDeHe cy y Be3y ca BUXOBUM Pa3IMIUTUM IIPEAUKTOPYMA, KOPeIaTyMa U JMCXO-
muma (Burcas & Cretu, 2020). Y Behunn ncrpaxupama noesaHoct usmeby Hera-
TUBHO KOHOTMPAHOT HepQeKIMOHN3Ma ¥ MHMKATOpa KOTHUTVBHOT yCIleXa Huje
jemHo3HayHa (Smith et al., 2022). VMako je mpema Manuranosoj (Madigan, 2019)
CKOPpAIlIFh0j MeTaaHa/IM31 Ma/IafallTBHY MepPeKIMOHN3aM CTATUCTUYKM 3HA4ajHO
(MaJa HICKO) HETaTMBHO II0OBE3aH KaKO Ca YCIIeXOM Ha IIO0je;JUHaYHUM MCINUTIMA,
TaKoO 1 ca IPOCEYHOM OLIEHOM TOKOM CTYAMpalba, TUTePaTypa Cafip>KM M UCTPAKN-
Bama Koja HICY IOTBpAMIa OBakBe mpaBuinHOCTU (Brown et al., 1999; Grzegorek,
Slaney, Franze & Rice, 2004).

3a oBaj wiaHak oce6HO je 3Ha4yajHa cryanja OceHk u capaguuka (Osenk et al.,
2020). Vicinryjyhu nosesanoct usMelhy pasnmuntux nogrunosa neppeKioHnsma
U TIOKa3aTesba akajleMCKOT ocTurHyha, ayTopu ¢y KOpUCTIIN CyTICKae U3 TPY pas-
JIMYNTA YOIUTHYKA 33 IpoLieHy nepgekunonnsma. CBaku off ynoTpe6/beHuxX MepHUX
MHCTPYMEHATa OIepalIOHaIN3yje JUMEeH3Mje TeXXibe Ka CaBPLICHCTBY Ha IOMAJIo
Pa3IMYNT HAuMH, Te Cy 3a yTBph1Bame MalafalTUBHOT IepdeKIOHN3Ma UCTINTA-
HMLMMA 3ajaTe CylcKane u3 Ppocrmose MynmuoumeH3UOHaIHe ckane neppexyuo-
Husma (Frost Multidimensional Perfectionism Scale, FMPS, Frost et al., 1990), Xjy-
utoBor u ®nerosor ynutHuka (Multidimensional Perfectionism Scale, MPS, Hewitt
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& Flett, 1991) u numeHsuja HasBaHa guckpenanna us Ckopo neppexmue cxane (the
Almost Perfect Scale-Revised, APS-R, Slaney, Rice, Mobley, Trippi & Ashby, 2001).
Crnejuu fepuHMIIE IUCKpPENaHIly Kao JOXKVB/baj MHKOH3UCTEHTHOCTN 1M3MeDhy Bu-
COKVIX JIMYHVX CTaHAApJAa M IepLelNiyje IOCTUTHYTOT ycrexa. [Ipema pesynratu-
Ma OBOT MCTPaXVBama, HICY UeHTU(PUKOBaHE CTATUCTUYKY 3Ha4YajHe HeraTMBHE
acounjanuje nsmehy sehune Mepa masaganTuBHOT epdeKIMOHN3MA U AKaJeMCKOT
nocrurayha. MehyTnm, cyrckarna juckpenaHiie mokasana ce Kao BayKaH IIPEIUKTOP
CMabujyx olleHa, MOBMIIEHE VICHUTHE aHKCMO3HOCTH, CKJIOHOCTM Ka IIPOKpPAcTIHA-
IVjU ¥ He3aJJ0BOJ/bCTBA MOCTUTHYTUM ycrexoM. Jakiie, YMHY ce ja MaafalTUBHY
nepdeKIoHNI3aM, OllepallOHaI30BaH IIOMONyY CyIIcKae AMCKpeIaHIle, UCIoba-
Ba HajuITeTHHUje eeKTe y 0OPa3OBHOM KOHTEKCTY, Te je y CKIafy C TUM U y aKTy-
€THOM UCTpaXMBamy oBa AuMeH3nja Ckopo nepgexmue ckane ogabpaHa Kao Mepa
He3JIpaBe TeXHe Ka CaBPLICHCTBY.

I[TpernemoM murepaType O HayYHMM KOHCTPYKTMMA, 00yxBaheHNM aKkTyenTHUM
VICTPa>KMBabeM, PETKO Ce HalIasy Ha JOBO/bHO IIMPOKO Vi CBEOOYXBATHO KOHIIMIIN-
paHe cTyauje, KOje UCTOBPEMEHO AHANIM3UPAjy UCIUTHY aHKCUMO3HOCT, MEXaHM3Me
CyodaBama ca CTPeCOM, Ma/IafalITVBHY Nep(eKIMOHI3aM U aKaleMCKO OCTUrHyhe
- BehnHa ncTpaxuBaukux HaIjpTa o0yxBaTa caMo HeKe Off HaOpOjaHNUX IPOMEbBUX.
[Tocnepuiia 0BaKBOT ,,MOJIEKY/IAPHOT IIPUCTYIIA je a Hay4Ha Ca3Hama U3 OBOT JO0-
MeHa II0NpKMajy o6/1MK pparMeHTapHOT MO3anKa, 6e3 JJOBO/bHO jaCHOT ¥ KOXEPEHT-
HOT carjieflaBama npobjaeMaTnke Ha MonapHujeM HuBoy. Hacrtojehu fa ce nsberne
0Ba MambKaBOCT, 0Baj WIaHAK IIPETeH/Iyje Ha TO [ja MCINTA Clo>KeHe MehyonHoce Koje
Y PeaTHOCTM MCTOBPEMEHO er3VCTIPajy Mehy nmpolewBanuM Bapujabinama. Y ckia-
Iy ¢ TUM, IIpo6JIeM UCTpaXKMBaba KOHIUIIMPAH je y 00/muKy crepeher nurama: ,,Y
KaKBVM Cy pe/alyjaMa JO>KMB/baj UCIIUTHE aHKCMO3HOCTH, MEXaHM3MU CyOdaBamba
ca 0BOM BPCTOM €BaJIlyaTMBHOT CTpeca, Ma/lafjaliTBHU NepdeKunonnsam (omepa-
IIVIOHA/IM30BaH KPO3 KOHLENT JIUCKpeIaHIie) U akajeMcKo nocruruyhe (ycmex Ha
KONOKBUjyMy)?” IIpema Mozieny cacTaB/beHOM 3a OTpede OBOT MCTPaXX1Batba, HUBO
U3PaXEHOCTY VICHUTHE CTPEIbe Y CUTYALVj! [To/IaTaba KOTOKBYjyMa IIPefiCTaB/bao
je cTpecop, 3a MeXaHM3Me CyOo4YaBamba IPETIIOCTaB/ballo Ce 1A UMajy Y/IOTy MeINjaTop
Bapujaby, JOK je AMCKpenaHIia XUIIOoTe3npaHa MOJepaTop Bapujabia, Koja Mema
CMep WIM CHAary OffHOCa, U TO Kako u3Mehy crpecopa u Meaujatopa, 3atum nsmeby
cTpareruja cyodaBama 1 MOCTUrHyha Ha KOJIOKBUjyMY Kao U3/Ia3He Bapujabiie, Tako
Memba 11 Be3y n3Mel)y MCIMTHe aHKCMO3HOCTY U YCIleXa Ha KOJIOKBUjyMY.
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Y3opax u opeanusayuja ucmpaxusaroa

VcTpaxmBame je CIpoBeleHO Ha IIPUTOJHOM Y30PKY Off 263 CTyfleHaTa OficeKa 3a
ncuxonorujy (H = 156) u repmanuctuky (1 = 107) Punosodcekor dakynrera y Ho-
BoM Capy. Vctimranuiy cy 6uam xeTeporenu npema nony (sehmny ysopka unnnie
CY CTYOEHTKUIbE — H = 230), a crapocr cy6jeKaTa Kperana ce of 19 roguna go 24
rogune (AC = 23,32, CIT = 0,91).

ITomany cy mpuKyIUbaHM 3a BpeMe Iojlarama KOJIOKBMjyMa, a TaKBa eBajya-
TUBHA CUTYyal[Uja CMaTpa ce PealHOM CTPeCHOM CHUTyanujoM 3a BehmHy crymenara
(Burcas & Cretu, 2020), jep ycmex Ha TUM NPEAVCIUTHUM TECTOBMMA Y BEJIVKO]
Mepy JONPMHOCK KOHAYHO] OLIEHM M3 JaTor Kypca. IIpe mpucrynama pemaBamy
TECTa 3Hara U3 KOHKPETHOT Kypca CcTyAeHTH cy nonyHunu TAIL Te je Ha Taj HauuH
PETUCTPOBAH CTENEH U3Pa’keHOCTY VICIIMTHE aHKCMO3HOCTY HEIIOCPEHO IIPe €BaIy-
aTUBHE CUTYyalllje, a OfMaX HAKOH I10/Iaramka KOJIOKBYjyMa VICIIUTaHNIMMA je 3a/jaT
YIOUTHUK 3a IPOIIEHYy CTpaTeTyja 3a Cyo4aBambe ca CTPECOM, Ha Koje Cy ce OCIama-
7Y TOKOM MCIIMTHE CUTYyaljiije, Kao M CyIICKajla 3a PerucTpoBambe AVCKpPeNaHIle 13
APS-R. Ycrmex Ha KOTOKBMjyMy M3pakeH je O6pojeM IOeHa IOCTUTHYTUM Ha TeCTy
3Hama.

ITopep 3aaBara CTaHAPAHOT YIIYTCTBA 3a YBODemwe y TecT-cuTyarujy, moceb-
HO je HarjalleHa aHOHMMHOCT UCIIMTAHNKA U JOOPOBO/BHOCT y4eCTBOBamba (CBaKM
UCIIUTAHVK je TOTIINCAO0 CAITTACHOCT 33 YUYeCTBOBAMbE).

HMucmpymenmu

3a mpolleHy MCHUTHe aHKCMO3HOCTM KopuinheHa je ckama JHeewmap ucnumue
ankcuosnocmu (the Test Anxiety Inventory — TAI, Spielberger, 1980),' xoja ce cmarpa
Hajyemrhe ynmoTpe6/paBaHNM MEepHUM MHCTPYMEHTOM 32 PETUCTPOBambe CTEIIeHa U3-
Pa)KEHOCTH UCIINTHE AaHKCUMO3HOCTY Y CPEIOIIKO/ICKO]j M CTY/IEHTCKOj MOIy/TaliUju
(Szafranski, Barrera & Norton, 2012). YIuTHMK je Ha CpIICKM je3uK mpeBena ['eHIy
(2017). TAI je caunmen op 20 craBku (,,Ilomucao ma hy nome ypaguru Tect omera
MU KOHIleHTpanujy.”). Onrosopu cy gatu y ¢popmMu yeTBopocTereHe ckane JInkep-
TOBOT TUIIA, @ UCIIUTAHUIN je Tpebaso Jja ce M3jacHe Jla M CY y TBPAIY OIMCaHe
eMolMje ¥ MIUCIY IPUCYTHE KOJ| BbUX Yy aKTyeTHO] MUCIUTHO] CUTYallUju U Y KOjoj

! 3aynorpeby TAI gobujeHa je mo3BoIa 0f 3BAaHMYHOr IUCTpUOyTepa oBor yuutHuka (Mind
ymnoTpeoy JeHa | pubyTep y

Garden, Inc.).
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mepu (1 - yomuire, 4 — y nornyHoctu). Kpon6axos anda koepuumjeHt yHyTpaliibe
KOH3VICTEHTHOCTM 3a LIeJIOKYIIHY CKa/ly Ha aKTYe/IHOM Y30pKy UsHocuo je 0,92.

3a MCINTUBalbe CTPATETNja 3a CyoYaBamhe Ca CTPECOM YIIOTPeO/beH je MHBEH-
tap CITS (Coping Inventory for Task Stress, Matthews & Campbell, 1998). Vuctpy-
MEHT je y c/10060/jHOj yHOoTpeOu 1 mpeBefieH je Ha cpicku jesuk (Genc, 2017). OBaj
YIUTHUK Ce pa3/MKyje ofi BehyHe MHCTpyMeHaTa 3a IPOLIeHy CyodaBama II0 TOMe
IITO Ce CTaBKe AMPEKTHO OJHOCE Ha CyodaBaimbe ca CUTYyalyjaMa Koje IojpasyMe-
Bajy M3BplIaBatbe pa3HMX KOTHUTUBHUX 3afiaTaka. Crora je CITS nsyserHo norogan
3a perucTpoBambe IOKYIIaja MpeBlaaBama ucnuTHe ankcrosHoctu. CITS cappyxu
21 TBpAWY, Koje cy pacropebene y 3 cymckasne: cyoyaBalbe yCMepeHO Ha 3afjaTak
(»Paspagmo/na cam crpaTerujy Kako Ja yCIIEIIHO peIIMM 3ajaTke.”), CyodaBame
ycMepeHo Ha emonyje (,,Kpusmo/na cam cebe mTO caM OMyCTHO//Ta Ia Me CaBiia-
majy ocehama.”) u usberasame (,,Y0ehusao/ma cam cebe fja 3aaTak H1je BaKaH.”)
(Matthews et al., 2006). VIHCTpyMeHT je cacTaB/beH y GopMM IeTocTeneHe ckase JIn-
KepPTOBOT TUIIA, IIPM YeMY Ce Off UCIIMTaHNKa OYeKIBaJIO [ja Ha3Hade /10 Koje Mepe Cy
ce TOKOM II0jIarama KOJIOKBUjyMa OC/Iambali Ha IT0je/IHaYHe CTpaTerje CyoyaBama
ca MCOUTHOM aHkcuosHouhy (0 - yomuiTe Hucam, 4 — ToTOBO cBe BpeMe). Ha y3op-
Ky NPUKYIUbEHOM 32 IoTpebe oBor ucrpaxusamwa KpoHbaxos anda xoedurmjeHt
3a CyIICKaJly CyodyaBama ycMepeHor Ha mpobiem usHocuo je 0,80, 3a dakrop koju
oIlepalOHa/NN3yje CyodaBame ycMepeHo Ha emounje 0,85, TOK je MOy3IaHOCT gu-
MeH3Mje usberaBamwa 6mna 0,77.

3a IpolieHy ManaganTUBHOT epdeKIMOHN3Ma IIpMMebeHa je 3a CPIICKU je-
31K ajaNiTHpaHa CyICKaa AMcKpernanie u3 ynutHuka Ckopo nepdekrHa ckana (the
Almost Perfect Scale-Revised — APS-R, Slaney, Rice, Mobley, Trippi & Ashby, 2001;
Genc, 2018), koja ce cacroju ox 12 craBku popmara cemmocTerneHe ckane JInukepro-
Bor Tuma (1 — yommire ce He C/aXkeM, 7 — y IIOTIYHOCTH ce ClIaxeM). VcnuraHumm
KOjJ1 TTOCTYDKY BICOKe CKOPOBe Ha OBOj IMMEH3MjU IOCTaB/bajy cebu BP/IO BUCOKe
CTaHfIapfie, a/lii UCTOBPEMEHO Cy CTATHO onTepeheHn yTUCKOM Jia HICY y CTamby fia
VICIIHE COIICTBEHa oueKkuBama (,Yak 1 Kaja gaM cBe off cebe, HICAM 3ajI0BO/baH/
Ha cobom.”). Ha akTyenHoM y30pky anda KoeduIijeHT OY3TaHOCTH 3a CYICKaTy
IOVICKpenaHIle nsHocuo je 0,94.

Cmamucmuuka o6pada nooamaxa

3a craTucTnuKy 0bpany nmogaraka KopuirheHu ¢y pauyHapcKy IPOrPaMcKi TaKeTn
SPSS for Windows, verzija 15.0 u makpo PROCESS (Hayes, 2013). ¥ cxnagy ca npo-
671eMOM MCTpaKUBamba ynoTpeb/beHa je MofieppaHa MefyjanyoHa aHamsa. OBoM
BPCTOM KOHAMI[OHA/IHE IPOlLieC aHa/lu3e IIpoBepaBa ce Jja M MOJepaTop Bapuja-
671a Mema TocpefioBaHe Bese n3MeDy ceToBa ncTpaxuBaHuX Bapujabmu u yrepbyje
ce Ha KOM HMBOY MOJepaTop Bapujabiie IIOCTOjU CTATUCTUYKM 3HAYajHa MOAepupa-
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Ha Mepiujanuja (Hayes, 2013). ITogaun cy oopabusanu nomohy makpoa PROCESS, a
ynotpe6sbeH je mopen 59 (Cnuka 1). OBaj Mojjen mpoBepasa Ja n ¥ Ha KOM HUBOY
MofiepaTop Bapujabia Mema: a) penauuje usMehy ynasue Bapujabie u Menujaropa,
6) Besy usmeby meaujaTopa u usnasHe IpOMeH/bIBE, B) AUPEKTHY Bedy usMeby ynas-
He ¥ M3/1a3He Bapujabje y MPUCYCTBY MefujaTopa U T) CBe MHAMPEKTHE peraluje
usMmeby ymasHe 1 13/masHe MpOMeH/bMBE MIPEKO YTHLAja MeayjaTopa. V3BpieHe cy
KOpeKIUje XeTepOCKeJaCTUINTETa, a IPOlleHe 3HaYajHOCTY 3aCHOBaHe Cy Ha CaMo-
ysopkoBamy (K = 5000).

Cnuka 1: CraTucTHYKM AyjarpaM MofieprpaHe MefiMjalliOHe aHa/u3e

W

M3

Hanomena. X - ynasna Bapuja6ma (MCIIMTHA aHKCMO3HOCT); M, — IpBU MefiujaTop (cyouaBarbe ycMe-
peHo Ha 3ajiatak); M, - mpyru mefiujatop (cyoyaBarbe ycMepeHo Ha eMoluje); M, — Tpehn Megujatop
(n3beraBame); Y — n3nasHa Bapujabna (ycrex Ha KOnMoKBujymy); W — Moeparop Bapujabmia (muckpe-
MaHI[a)

B PE3YNTATHU

Y Tabenu 1 npukasaHy Cy HeCKpUIITYBHM II0Ka3aTe/bu Y GopMM CMPOBUX CKOPOBa
3a CBe MepeHe Bapujabie y akTye/lTHOM JMCTpakuBamwy. Ha ocHOBY BpemHOCTH CKjy-
HJICA U KypTO3JICa YOUBMBO j€ Ia CTeNEeHM OfICTyIIamba He YIPO>KaBajy CTaTUCTUYKeE
IPeTIOCTaBKe KOje Cy HeOIIXOHe 3a BpIleme craefehnx aHanmsa.
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Ta6ena 1: [leCKpUIITUBHU pe3y/ITaTH 3a Bapujabje MepeHe y UCTPa>KUBabY

(MCIMTHA aHKCHO3HOCT, CyouaBambe YCMEPEHO Ha 3a/JaTak, CyouaBame YCMEePEeHO
Ha eMollnje, u3beraBame, AUCKPEIAHIa I yCIeX Ha KOJIOKBUjyMY)

JcnTHA aHCKMO3HOCT 460,11 120,25 0,22 -0,58 20 78
CyovaBame ycMepeHO Ha 3aflaTak 180,68 50,20 -0,57 -0,04 1 28
CyovaBame ycMepeHO Ha eMoljuje 80,65 60,37 0,76 0,10 0 28
VI36eraBame 50,32 40,87 10,36 10,63 0 25
JuckpenaHia 380,45 150,78 0,53 -0,39 12 79
VYenex 690,29 210,15 -0,69 -0,20 60,52 100

Hanomena. AC — Apurmerndxa cpeguna; C/[ — CrangappHa fesujaunja; Cx — Ckjynuc; Ky — Kypro-
3uc; Mun — Munnmym; Makc — Makcumym

IIpe mpucrynama r;maBHUM CTaTMCTUYKMM aHAIM3aMa, M3BPILIEHA je ¥ IIpPoBepa MyJI-
TUKO/IMHEAPHOCTH Bapujabin Koje Cy mpolemuBaHe. JJoOujeHn Hamasy Cyrepuiry
Ia ce, YaK U 'y CUTYalVjy Kajja ce MICIMTHA AaHKCMO3HOCT Kao IIPEeNKTOP, CBe TP Ka-
Teropuje MeXaHM3aMa CyodaBama, Ka0 MejaTopy U AUCKPEIIaHIa Kao MOZIEpPaTop,
IIOCMAaTPajy CUMY/ITaHO y 1CToj aHamusy, VIF xoedunmjentn He npenase yobudaje-
HO TIpefyIoXKeHe Kputndate Bpegaoctu (5 i 10, mpema Kutner, Nachtsheim, Neter
& Li, 2004). Hajeuma yrBphena BpegHOCT Ha MepeHUM Bapujabaama nsHocu 1,69.
ITpema ToMe, MyITUKONMHEAPHOCT IIPOMEH/BMBYX HE YTIUe 3HAYAjHO HA pe3y/ITaTe
UCTPa)KMBama NPEJCTAB/beHNX Y HACTABKy WIAHKA.

Ha ocHOBY fjo6MjeHuX pesynrara JUCKpelaHIia ce Hije IOKasaaa Kao CTaTu-
CTUYKM 3Ha4ajaH Mogeparop (B = 0,001, p = 0,0588; 95% CI [-0,003, 0,005]) penaunje
usMeby MCIIUTHe aHKCMO3HOCTM U MeXaHM3aMa CyodaBama YCMEePeHMX Ha 3aflaTak,
a OBaKO OIlepalIOHa/NIN30BaH Ma/lafJalTUBHY NepeKunoHnsaM Takohe He mpep-
CTaB/ba CTATUCTUYKY 3HadajaH Mopeparop (B = -0,001, p = 0,533; 95% CI [-0,005,
0,003]) Bese usMehy McnmTHE CTpeNbe ¥ CTpaTeryja CyoyaBamba yCMEPEHMX Ha eMO-
nuje. Pesynratu mokasyjy fa AUCKpeIaHIja MMa yIory Mogeparopa (B = -0,003, p =
0,041: 95% CI [-0,006, -0,000]) y permaunju usmeby ncnnurHe aHKCMO3HOCTI U U36e-
raBamwa. MehyTum, Mozepanmja ce mokasaaa CTaTUCTUYKY 3HAYAjHOM CaMO Y OHUM
yCIoBMMA Kajia je AMCKpenaHIa Ha BucokoM (B = -0,060, 95% CI [-0,115, -0,005])
U BPJIO BUCOKOM HMBOY (B = -0,096, 95% CI [-0,173, -0,018]). IIpema ToMme, mTO
je MUCKpeIaHIla BUIlle M3PakeHa, TO VICIUTHA aHKCUO3HOCT NpefiBuba HIDKM HUBO
usberaBama.
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Y HapeHOM Jiely aHa/lu3e UCIMUTHBAHA je Mofiepupajyha ynora guckpemnasie
Ha edeKTe, Koje ucrmTHa aHkcrnosHoct (B =-0,002, p = 0,783;95% CI [-0,020, 0,015])
U CTpaTeruje Cyo4yaBama yCMepeHe Ha 3aflaTak (B=0,014, p=0,413;95% CI [-0,019,
0,046]), npepnapaBajyhn nmocrynum ycMepenn Ha emonyje (B = 0,007, p = 0,750; 95%
CI [-0,034, 0,048]) n usberaBamwe (B = -0,007, p = 0,728; 95% CI [-0,045, 0,031])
OCTBapyjy Ha ycIleX Ha KOJIOKBUjyMy. V3 mpukasaHuX Hajasa yodaBa ce Ja HJBO
AVICKpellaHlle He Meka CTaTUCTIYKY 3Ha4ajHO HUje[HY Off MCIMTUBAHNUX pelalyja.

Y crpoBefieHOj MOJEPMPAHOj MEANJAIVIOHOj AHAM3M BUCHHA M3Pa>KEHOCTH
VICIINTHE aHKCMO3HOCTH purypupaa je Kao ynasHa Bapujabna (X Ha Cumm 1), Tpu
KaTeropyje MexaHMsama CyodaBamba Ca CTPeCOM IIpeficTaB/banie Cy mefujatope (M,
M, i M,), nsnasHa npomem1Ba 610 je TOCTUTHYTH yCIleX Ha KonmokBujymy (Y), IOk je
AVICKpeTIaHIla XMITOTe3MpaHa Kao MOJepaTop CBUX IIPeTIOCTaB/beHnx penamyja (W).

Pesynratu mMomepupaHe Mefujanyje nmpukasanu y Tabemn 2 ykasyjy Ha uso-
CTaHK CTaTMCTMYKM 3HAYajHMX MHUPEKTHUX edekara Koje MCIUTHA aHKCMO3HOCT
OCTBapyje Ha yCIleX Ha TeCTy 3Haba IIPeKO CTPaTeryja CyoyaBama yCMEPeHMX Ha 3a-
[aTaK, Y 3aBUCHOCTH Off HUBOA U3PAXEHOCTH AMCKpeIIaHIle Kao MOJiepaTop Bapuja-
6r1e. OBaj 3aK/py4yak Moryhe je JOHeTV Ha OCHOBY IIPMKa3aHUX BPEIHOCTU NHTEPBa-
J1a IOY3IaHOCTY KOje CBeJloue O HeITOCTOjakby CTATUCTUYKM 3HAUajHUX Be3a Ha CBUM
HMBOVIMA Ma/IQJIalITUBHOT MeppeKIMOHN3MA.

Ta6ena 2: VunupekTHU edeKTH UCTUTHE aHKCMO3HOCTH HA ycIiex Ha KOTOKBUjYMY,
OCTBapeHM IIPEKO MeXaHM3aMa CyoyaBarba yCMEepPEeHNX Ha 3a/jaTak,
Y 3aBUCHOCTHM OfJ, CTEIIEHA M3Pa>KeHOCTH IUCKPENaHIle

Bpsio HM3ak (10. nepueHTHA) -0,001 0,024 -0,066 0,042
Husak (25. nepueHTnn) 0,002 0,020 -0,032 0,055
YmepeH (50. nepueHTUA) 0,009 0,020 -0,023 0,060
Bucok (75. nepueHtun) 0,022 0,031 -0,027 0,102
Bpno sucok (90. nepueHTUA) 0,039 0,057 -0,043 0,195

Hanomena. B — HecTaHIapAM30BaHM MHAMPEKTHM edeKaT OCTaBapeH Ha JJATOM HMBOY MOJEpPaTopa;
95% CI — nHTepBaI IIOY3AHOCTU CTATUCTIYKOT edeKTa.

Husou mogpepatopa cy cnenehn: 10. meprieHTUI — BpJI0 HM3aK HUBO AMCKpeIaH-
e, 25. NepueHTu/ — HU3aK HUBO JUCKpenaHne, 50. mepueHTuI — yMepeHy HUBO
OVICKpeNaHILe, 75. IepLUeHTII — BUCOK HUBO JUCKpemnaHne u 90. mepueHTuI — BpiIo
BJICOK HMBO JUCKPeIIaHIle
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Y Tabenu 3 npeacTaB/beHN Cy pe3y/ITaT KOjU ce OJHOCe Ha MHAMPEKTHU ede-
KaT MCINUTHE CTPellibe Ha yCIleX Ha KOJOKBMjyMy IIPeKO CyodaBama yCMepPEHOT Ha
eMolyje, Y 3aBYCHOCTH Of] H/IBOA M3Pa’KeHOCTH AMCKpeIaHlle Kao Mozeparopa. ITo-
cMaTpajyhu BpegHOCTM MHTepBaa OY3AaHOCTHU yo4yaBa ce Jja ce Ipefi3HaL JOer
U TOpIber MHTepBaja MOY3JaHOCTH IIOK/IAIajy caMO Ha YMEpEeHOM HMBOY MOJiepa-
Topa. [lakie, 3aK/bydyje ce Jia je CTaTMCTUYKY 3HAa4ajHa MH/VMPEKTHA Be3a IPUCYT-
Ha CaMO Ha TOM HUBOY AMCKpeIlaHlle, TOK 0Baj edeKaT He IOCTOjU Y CTATUCTIIKY
3HAYajHOj MepM Ha OCTA/MM HMBOMMA Mojeparopa. IIpeasHak BpegHoCTH Koedu-
nujeHTa B ykasyje Ha To [ja je y OBOM CITy4ajy MHAMPEKTHA penanyja usmeby ncnmr-
He CTpelibe U yclleXa Ha KOJIOKBUjYMY OCTBapeHa IIPeKO MeXaHlM3aMa CyouaBarba
yCMepeHNX Ha eMoliMje HeTaTUBHa.

Ta6ena 3: VunupekTHU edeKTI UCTIUTHE AaHKCMO3HOCTH HA ycIiex Ha KOJIOKBUjYMY,
OCTBapeHM IPEKO MeXaHM3aMa Cyo4aBama YyCMEPEHMX Ha eMOILMje, Y 3aBCHOCTH
0] CTeIleHa U3PaKeHOCTU JUCKpelaHIe

Bpro unsaxk (10. mepueHTin) -0,198 0,153 -0,552 0,048
Husax (25. nepreHTinn) -0,179 0,114 -0,445 0,007
Vmepen (50. nepueHTI) -0,153 0,077 -0,323 -0,022
Bucoxk (75. HepueHTmn) -0,122 0,083 -0,291 0,032
Bpno Bucoxk (90. meprieHTII) -0,096 0,123 -0,350 0,128

Hanomena. B - HecTaH[apAN30BaHY MHANPEKTHM e eKaT OCTBapeH Ha JaTOM HIBOY HIBOY MOJiepPaTo-
pa; 95% CI - MHTepBaII MOY3HAHOCTI CTATUCTUIKOT edeKTa

Tabena 4 cap>xu IpuKa3 pe3yaTaTa O MHANPEKTHOM eeKTy VICIUTHE aHKCUO3HO-
CTU Ha YCIIeX Ha KOJIOKBHUjyMy IIpeKo n30eraBajyhux moHamama, y 3aBUCHOCTI Off
HIBOA M3PAXEHOCTM AMCKpeIHalle Kao MofiepaTopa. [loknanama npensHaka Bpefi-
HOCTY MHTepBasla IOy3JaHOCTY CYTepUIIY fIa je CTATUCTUYKI 3HaYajHa Be3a IPUCYT-
Ha CaMO Ha BMCOKOM ¥ BPJIO BUCOKOM HUBOY JIYICKpeIlaHIle Kao MOJiepaTop Bapuja-
ore. [TpeasHaiy koepunmjeHata B Ha 0BMM HUBOMMa MOfiepaTopa rOBOpe y IIPUIOT
IIOCTOjaby IO3UTUBHE MHAVIPEKTHE Bede M3Mehy ncnmuTHe aHKCMO3HOCTH U yCIlexa
Ha TeCTy 3Hamba IIpeKo usberaBama. [IpuToM je oBa moCpeHa peralyja MHTEH3UB-
HIIja Ha BPJIO BICOKOM CTeIIeHY JUCKpeIaHIIe.



178 | AHATEHL

Ta6ena 4: VIngnpeKkTHYU edeKTH VCIUTHE AaHKCHO3HOCTH Ha yCIIeX Ha KOJIOKBUjyMY,
OCTBapeHU IpeKo n3berapama, y 3aBUCHOCTH Off CTeIeHa
U3pa>keHOCTH JUCKpeIaHIe

Bpno Husak (10. meprieHTII) -0,027 0,040 -0,134 0,038
Husax (25. mepreHTnn) -0,008 0,033 -0,077 0,058
YmepeH (50. meprieHTII) 0,022 0,028 -0,025 0,089
Bucox (75. meprieHTIN) 0,068 0,040 0,009 0,170
Bpro Bucok (90. meprieHTII) 0,116 0,073 0,011 0,314

Hanomena. B - HecTaHJapAM30BaHY MHANPEKTHM eeKaT OCTBAPEH Ha JaTOM HUBOY HIBOY MOJIepaTo-
Pa; 95% CI - uHTEepBasI IOY3AaHOCTY CTATUCTUYKOT epeKTa

B [OUCHYCUIA

Y 0BOM MCTpaXkiBamby IIPOBEPABAHO je [ja /M 1 Ha KOM HUBOY AMCKpPEIaHIa Kao
criennuyaH BUJ MalafalTUBHOT IepdeKIoHN3Ma Memha CMep /I CHAry I10-
crojehux cnoxxeHux penanuja Mebhy ncnmrusanuM Bapujabrama: MCIMTHA aHKCHO3-
HOCT, CTpaTeruje CyoyaBarma Ca eBayaTMBHMM CTPeCcOM M aKafileMCKO IocTurayhe
MEPEHO IPEKO yCIleXa Ha KOJIOKBUjyMYy.

Mako cy, y ckagy ca mpo6/1eMOM MCTPaKIBaba, Pe3yITaTi O MOJIePUPAHO Me-
AMjalMOHVM peJIalijaMa off IPMMapHOT NHTepeca, y3ehe ce y 063up u Hamasu Koju
cBefj04e 0 ,00MIHNM~ MOOepauuoHum edpekmuma. Y 0BOj CTYAMjU JUCKPEIIaHI[a ce
II0Ka3aJia Kao MOJIepaTop peyalje nusMehy MCuTHe aHKCMO30HCTH 1 M30eraBama, a
CTAaTMCTUYKA 3HAYAjHOCT je IPYCYTHA CaMo Y YC/IOBMMA Kajia je IVCKpeIlaHlia Ha BY-
COKOM M BPJIO BUCOKOM HUBOY. IIpnToMm, TO je fucKpenaHa u3paxeHuja, MCIUTHA
cTpenma mpepsuba cBe HIDKM HUBO M3beraBama. Jlakiie, CTyIeHT KOjH je IIpe Ho7a-
rama KOJIOKBUjyMa y3HeMUPEH 1 3a0puHyT 360r Moryher Heycrexa, a UICTOBPeMEeHO
je CKJIOH caMopcKpeauTyjyheM HauMHy pasMmIIbara 300T Tora IITO ¥IMa M3paKe-
Hy LIPTy MajgafanTuBHOT nepgexunonusma (, YuHu ce 0a uax u xkada oajem cee 00
cebe, HU Mo Huje 0080bHO.”, ,PemKo ycnesam 0a UCnyHUm 8UcoKe 3axmese Koje ceou
nocmasum.”), Hehe GupaTu cTpaTeruje cyodaBama Koje IpUIIafajy Kareropuju usbe-
raBama. OBaj pesy/aITaT Ha IIPBU TIOIJIE] MOXe fia fienyje n3HeHabyjyhe. Hanwme, y nu-
TepaTypy Ce PeIaTVBHO KOH3MCTEHTHO HanIas3) Ha ITOJaTKe fla Cy 3a Ma/IajlaliTYiBHe
nepdeKIoHNCcTe Y mpeTehnM cutyalujaMa HajKapaKTepUCTUIHUjU YIIPaBo usbe-
raBajyhm mocrymiy, npenusHyje pedeHo MPOKpacTUHALMjA Kao crienuuiaH BUJ
nsberaBama (Abdollahia ef al., 2020; Dunn, Whelton & Sharpe, 2006; Kurtovi¢ et al.,



MCTMMTHA AHKCMO3HOCT, CYOHABAHSE CA CTPECOM M AKAJEMCKO MOCTUIMHYRE: MOOEPATOPCKA VIOTA... |

2019; Smith et al., 2022). ITpokpacTrHanuja ce gepuHMIIE KAO0 HETOTPEOHO CBECHO
OflTarame 3aBplIaBama 3ajlaTaka, YIIPKOC TOMe IITO je 0coba Koja yIpaxkimasa OBaj
BUJ] CaMOXeH/[uKenupajyher nmoHamama 60/HO CBECHA HeTOBUX HETATVBHUX IIOCTIe-
puna (Coutinho, Menon, Ahmed & Fredricks-Lowman, 2022; Sederlund, Burns &
Rogers, 2020). OBa uparoHaIHa CKIOHOCT Ka OJjIaramy MO3UTUBHO KOpenupa ca
KapaKTepUCTHKaMa MaTafIaliTUBHOT MepeKIMOHN3Ma, TIOIIyT OK/IeBamba U CTpaxa
OfI Tpelllaka, Te JOIPUHOCYU HIDKeM akajgeMckoM rnocturHyhy (Zhang, Bai & Yang,
2022). Kaga ce ocBpHeMO Ha CTaBKe 13 IMMeH3Mje u3beraBamwa y YIUTHUKY KOjU je y
OBOM MCTpaKMBamby yHoTpeb/beH 3a mpolieny cyouasamwa (CITS), mocraje ynammpu-
BO JIa OHe He CaJipyKe YaK HI O/1are Ha3HaKe TOra fla Cy ce ICHUTaHUIV Y CyOYaBamby
ca UCIIUTHUM CTPECOM OCIalba/In Ha IIpoKpacTuHanyjy. Behuna craBku oBe cymcka-
JIe OIICyje KOTHUTVBHE MeXaHU3Me MUHMUMAa/IN3alyje BaXHOCTY eBalyaTBHE CU-
Tyalyje 1 ycrexa y 1uoj (,Pexao/ma cam cebu 1a 0Baj TecT Huje BpelaH HepBUpama.”,
»Y6ebuBao/ma cam cebe ma sajarak Huje Baxkan.”). [Ipema Trome, CITS He onepanm-
OHanm3yje BpCTy m3berasama Koja ce JJ0 cajia Imokasana Kao Hajuenrha cyouasajyha
crparernja ocoba ca M3pakeHoM AMcKpernHanoMm. [locmatpajyhu ca nmormuke Tau-
Ke TJISAMINTA, 3aJICTa Ce YMHU Majlo BepOBAaTHUM Jja he CTy[ieHT, Koju je U3pasuTo
VICHUTHO aHKCMO3aH a IPUTOM HUKAJa HMje 3aJ0BO/bAH CBOjUM CIIOCOOHOCTMMA
U IocTUrHyheM 1 3aTo MojayaHo pyMMHUpA HaJi OBMM HENpPUjaTHUM MMICINMA, Ha
IIOMAJIO JIeKepaH HAYMH YMamUTH BaKHOCT IIOJIarama KOMOKBMjyMa M ycIlexa Ha
mweMy. Hazja/pe, moctaB/ba ce muTame Kako 6 Ta4HO MoIie ja 6yay dopmyucaHe
CTaBKe HaMebeHe 3a IIPOLeHy NPOKPACTUHALYje Y BPEMEHCKY BPJIO OTPaHMYeHO]
cuTyanuju mosnarama ucnura. C 063MpoM Ha UMEbEHUILY f1a MIPOKPACTUHALM]A T10
mepMHUIMjY TToApasyMeBa Ay KI IepMOJ, OfJIarama M3BpIleha aKaJeMCKIX obaBe-
3a, YMHM ce Jja OV 3a IeHO PerucTpoBame 6110 IpUMepeHje ycMepaBabe Ha IIpo-
Iy>KEeHV BpPeMEHCKI MHTEPBaJl y4derba I IIPUIIpeMe 3a ICIINUT. YKOIMKO UCTPaKMBaY
WITaK >KeJIM Jja IOKyIIa fia u3aMepu ofpehene popme npokpacTuHaIyje TOKOM aKyT-
HOT Tpajarba eBallyaTUBHOT CTPeca, TBPAbE KOje ce OJTHOCE Ha CKTIOHOCT CTY/eHTa fia
JI0 ITOC/Ieber TPEHYTKA Of/IaKe OfirOBaparbe Ha VICHITHA UTaba MoTJie 61 fa Oyny
OapeM JieTMMIYHO afieKBaTHUje.

Hasasu Koju cy HajsHa4ajHUjM 3a OBO MCTPaKUBAbE, jep CUMY/ITaHO OfC/IM-
KaBajy MebhyopmHOoce CBMX MCIUTMBaHUX QeHOMeHa, HoOUjeH Cy MoOepuparo me-
oujayuonom ananusom. IlpeMa pesynTaTMa, MCINUTHA CTpeINiba UHAVPEKTHO,
IpeKo MeXaHNU3aMa CyodaBama yCMEpeHUX Ha eMmolyje, npeasuba cmabuju ycmex
Ha KOJIOKBMjYMy CaMO KOJ CTyJleHaTa KOJ, KOjuX je IMCKpelaHlja YMEePEeHO U3paKe-
Ha, JJOK Ha CBMM OCTa/IIM HMBOVIMA He3[IpaBoOr NeppeKIMOHN3Ma 0Ba IPaBUTHOCT
HIje yo4yeHa y 3HadajHoj Mepu. Pesynrar, Koju yKasyje Ha TO ia IIOBUIIEHA VICIINT-
Ha aHKCMO3HOCT IIpe eBaTyaTMBHE CUTyallMje y KOMOMHALMjU ca ycMepeHolhy Ha
(nemaropHa) ocehara TOKOM caMor IOJIarama UCIINTA JOIIPUHOCH C/1abyjeM yCIIexy,
Beh je motBphen y nperxopuum ncrpaxnsamuma (Hip. Genc, 2017). Ako ce y Mo-
JiesT YBPCTU M yMepeHa CKIOHOCT Ka MalTaJjaliTUBHO Iep(eKIVIOHMCTUYIKOM HauM-
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Hy pP€30HOBamba, CUTYyalMja OCTaje MOJjeJHAKO HEIOBOJ/bHA 110 VICIIUTAaHUKE — OHU U
Iasbe MOCTIDKY Maibe ITO€HA Ha TeCTy 3Haiba. 3aTUM, U3 IUTepaType je MO3HATO Ja
BehyHa McTpaKMBawba yKasyje Ha TeHIEHLUjy a MaJaJalTUBHY NepPeKINOHUCTH
HOCTIDKY crmabuju akageMckn ycnex (Madigan, 2019; Osenk et al., 2020). [Tpema fo-
OujeHNM pe3y/nTaTMa YMHY Ce Ja yMePEeHO M3PpakeHa CKIIOHOCT Ka CAMOKPUTIYHO-
CTU ¥ He3aJ0BO/bCTBO COIICTBEHUM CIIOCOOHOCTVMA Y ofipeheHoj Mepu mompuHoce
HeraTMBHVUM e(eKTUMa MCINUTHE CTPeIlbe U yCMEPeHOCTI Ha HenmarogHa ocehama
Ha nocturayhe. YnmeHnIa fja cy ce y akTyeJIHOM MUCTpaXXMBamby CaMO Ha yMepe-
HOM HMBOY JIMCKpeIaHlle IOKasalu CTATUCTUYKI 3HAYajHU MHAMPEKTHY HeTaTUBHU
edexTy, He cyrepuine Hy>KHO Ja BPJIO M3PpaKeH MajalaliTUBHM IepdeKIMOHN3aM
HeMa IITeTHe [OC/IefjiIle 110 yCIeX Ha KOToKBUjyMy. IIpema jenHoj o moryhux mH-
TepIIpeTaluja, BEpOBAaTHO Cy HeKe JIpyre pelleBaHTHe MHTepBeHuIIyhe Bapujabie,
KOje Y OBOM MCTpa)KMBamby HIUCY IpolieruBaHe (Ha IpyuMep, MOTMBAIUja 3a IO-
crurHyhewm, Heke ipyre LipTe TMYHOCTYU, MHTEIUIEHLINja U [Ip.), Ipey3esie IPUMAT U
»MacKypaje” MpeANKTUBHY JOIPUHOC ManafanTuBHOT nepdekimonnsma. Takobe,
HIje Y HOTIIyHOCTM MCK/bydeHa HM MOTYRHOCT Ja OfICYCTBO 3HAa4ajHOT MOfiepapu-
paHO-MefiujalioHOT epeKTa AMCKpenaHlle Ha IPeoCTalM HUBOMMA HbeHe U3pa-
XKEHOCTH HpefcTaBba ofpeheHy BpcTy craTmcTmukor apredakra, Kao BepOBaTHe
HOCTIefiIle HefJOBO/BHO BEIMKOT Y30pKa MCIMTAHUKA. 3a OMI0 KaKBO yTeMe/beHje
U TIpeli3HNje TyMadere OBOT Halasa U 3apaj nsberaBarma Harahamwa 6110 6u mpe-
HOPYWBMBO MOBehaTy CTATUCTUYKY CHAry 3aK/by4lBatba, OHOCHO IIOHOBUTH VICTY
aHa/mM3y Ha BeheM y30pKy cTyzeHaTa.

I3 cnepehux pesynrara youasa ce fja M3paKeHNUja UCIIMTHA aHKCUO3HOCT, Jie-
nyjyhu mpexo nsberaBama, MHAMPEKTHO npenBubha 60/bM ycex camo Koj CTyeHaTa
KOJ| KOjMX je IMCKpelnaHLja BPJIO BUCOKO W/IM BUCOKO u3pakeHa. IIpurom, moctur-
HYT yCIex Kojj 0coba ca BpJIO BICOKO M3PpaXKEHOM AMCKpenaHIoM Behu je Hero kop
OHUX KOJ] KOjUX je OBa 0COOMHA ,cCaMO™ BUCOKA. Y OKBUPY IIPETXOJHO IIPOAVCKYTO-
BaHe MOJiepallliOHe aHa/mu3e YTBPhHEeHO je fa MCIMTAaHWUIM ca IMOBUIIEHOM eBaylya-
TUBHOM CTPEINHOM ¥ BUCOKMM VIV BPJIO BUCOKO M3Pa)KeHUM MajIafallTUBHUM IIep-
(dexIoHN3MOM peTKo 6Mpajy cTpareruje cyouaBama U3 KaTeropuje msberaBama.
MebhyTum, Ha OCHOBY pesyaTaTa MOfilepapypaHo MeAyjallyiOHe aHajM3e YMHA ce fia
KOJ| CTyJJeHaTa, KOjI ce [T0ja4aHo IIallle KOHKPETHE UCINTHE CUTyallje a UICTOBpe-
MEHO Cy IIO CBOjOj IPUPOAY CKIOHM M3PaXKEHO] CAMOKPUTUYHOCTU U HE3a[L0BOJb-
CTBY mocTurHyhmma, y ciydajy ga TOKOM Iojlarara KOJIOKBMjyMa ycIiejy fa yoepe
cebe J1a 3afaTak HMje TOMKO BaykKaH U fla He Tpeba Jja ra cxBare CyBuIle 0301/bHO,
momnasu jo oppehene Bpcre penmakcanmje. MuHuManmusalyja 3Hadaja MCIIUTHE CUTY-
anuje JONPUHOCK ITOHOBHOj KOTHUTVBHO] IIPOLIEHN CTPECOpa, Te IOjarame TecTa
3Hama BHUIIe He Jlelyje Kao BenMKa omacHocT. OBa OIYLITEHOCT HajBepOBaTHMje
BUIIIE aKTVBMPA OHAj acIeKT MepdeKIoHN3Ma KOju Cce OfHOCK Ha II0jayaHyl TPY
3a IIOCTHU3ame M3BaHPEJHOT yCIexa, YuMe ce 0cobahajy KOTHUTMBHY KallalyTeTn
ocobe Koju ¢y 1o Taja 6unm 3afy>keHu 3a HeraTUBHO o0ojeHe ayropedepeHIjanHe
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MIC/IN Y yMambyje ce LITETHO JIejCTBO CTpaxa Of Heycliexa. HoBoHacTamo KOTHUTNB-
HO-eMOIIVIOHA/IHO CTabe oMoryhaBa cTyfeHTy fa ce pOKycHpa Ha MCIINT, Te OH Ha
Kpajy MIAK yCIleBa Jja KBA/IMTETHO Pelll TeCT 3Hama. [lakiie, y OBOM MCTPaXUBaby
ce ucnopua (bapeM KpaTKOPOYHO I7IeflaHO) ofpelheHa saumITuTHa ynora oHe BpcTe
usberaBama Koja ce npouemyje momohy CITS.

HasepeHa nHTEpIpeTalyja OBOTr pe3ynITara MOXKe ce IIOTKPENUTY Ca eMINPUj-
CKM BMLIe ITyTa nmoTBpheHnM casHamyma. HanMe, omnmrenosHaro je ga ocobe ca us-
PaXXEHOM AVCKPENaHILIOM 4YeCTO JJOXKMB/baBajy ayTOMaTCKe MICIIN, KOje ce OffHOCe
Ha HEOJ0/bUBY >KeJ/by Ja IOCTUTHY HeMoryhe, OfJHOCHO Mpieas, a ia y3 TO MICTOBpe-
MeHO Oyfly OIIXpBaHe eKCIIeCUBHVM, OMeTajyhuM yBepemyMa O COIICTBEHO] HeCIo-
coonoctn (Park, Heo, Kim, Rice & Kim, 2020). OBakBse ,,JlelbuBe MUCTIN, KOje Cy
360T BJMCOKOI KOHLENTY&JTHOI IOK/Ialama IPUCYTHE M KOJ U3PaKeHO MCIIUTHO
aHKCHMO3HVX CTyfIeHaTa, 6JI0KMpajy MUCaOHe Ipoliece BUIIET pefia, IOIyT KOHIIeH-
Tpanyje, MaKmbe 1 JIOTMYKOT 3aK/by4MBamba, He OCTaB/bajyhy JOBO/BHO HEONIXOTHUX
MeTaKOTHUTMBHUX pecypca 3a nocseheHo pelraBame MCIUTHUX 3ajiaTaka (Besser,
Flett, Guez & Hewitt, 2008; Mavilidi et al., 2020; Silaj, Schwartz, & Siegel & Caste,
2021). Haparpe, @net u Xjynr (Flett & Hewitt, 2006) ckpehy maxmy Ha omMano ur-
HOPUCaHY YMEbEHMIY: KOJI M3Pa3sUTO NepeKIMOHNCTUYKY HACTPOjeHNUX IIOjefu-
Halla afalTVBHe U MalaflaliTXBHe GopMe oBe 0coOMHe Hajuenrhe KoersmcTmpajy,
Te je y peaTHOCTM Majio BEPOBATHO /i TIO3UTVUBHY VM HETaTVBHU NepQeKIMOHN3aM
HIICY ICTOBPEMEHO IPUCYTHM KOJ jefiHe McTe ocobe. Pe3ynrar ncrpaxmpama npema
KOjeM Ma/Ia[JaliTUBHM NepeKIVIOHICTH, Kajla ce OC/Iamajy Ha n3beraBarmbe oepari-
oHanmsoBaHo craBkama CITS, nnaxk ycneBajy ga mocTUrHy 3agoBojbaBajyhn ycrex,
rOBOPU Y IIPWJIOT TOMeE Jia MICTe Te 0cobe MOTY Jja KOPYICTe aflaliTUBHMje KapaKTepu-
CTHKe CBOje TeXIbe Ka CaBPILIEHCTBY, a Ja He Oy/ly 67I0KupaHe IITeTHUM CBOjCTBYMA
He3IpaBor HepdeKIoHn3Ma. JJa cy ce 0BM CTyAE€HTU YMeCTO peob/IMKOBamba CBoje
IpyMapHe KOTHUTKMBHE IIPOLieHe IpeTHe Y MpolieHy nsaszona (eHesn. reframing) oc-
Maman Ha camocaboTmpajyhy mpokpacTuHaIyjy, BEpOBaTHO ce He 61 MCIIO/byIa
IPOTEKTUBHA QYHKI[ja OBOT MEXaHM3Ma CyoyaBama.

B 3AHJ/bYYAK

JemHa off IpeHOCTY CIIPOBEJEHOT MCTPaXKMBalba IIPENO3Haje ce Y YMIbEeHNLN 13, 32
pasnuky of BehuHe cTyzuja u3 0BOT JOMeHa HayKe, CMMY/ITAaHO U ITapajIe/THO TPeTH-
pa Behu 6poj Bapmjabnu pereBaHTHMX 3a CTpec-TIPolLieC IOBe3aH ca ICIUTHOM aHK-
crosHourhy. HamymrameM jefHOCTaBHMjeT HAlpTa OBO UCTPAKMBambe Ce, JOAYIIIe,
ofpude IpUB/IAYHE METOJOJIONIKE e/leTaHIyje, amy 3ay3BpaT obesbehyje ymasak y
cepy M3HMjaHCHPAHNX, NAKO TIOHEKaJ, TeXe MHTepIpeTabuIHuX pesynrara. [Ipu-
MeHa MOJIepMpaHo MeVjaliioHe aHaMu3e OMOTyhnia je 1a ce He MCIIUTY]y caMo Ou-
pexmmue Be3e n3Meby mManor 6poja 3aBUCHUX M He3aBMCHNUX Bapujabin, HeTo 1 Bax-
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HUje uHOupekmme penanyje. JlogaTHa CHara akTye/THOT MCTPaKMBamba je 1 TO Ja je
IPUKYIUbalbe I10/JaTaKa BPLIEHO Y PeaIHOM BpPeMeHY, JIOK Cy Ce CTY[eHTY CyodaBaIn
ca CTBApHOM MCIUTHOM aHKcmo3Houhy. Ha oBaj HaunH nosehaHa je exojomka Ba-
UEHOCT KOoOMjeHNX Hajasa 1 M30eTHyTO je DeloBame MEMOPUjCKUX UCKPUB/bEba,
KOja Cy KapaKTepUCTMYHA 33 UCTPaKMBAYKe HALIpTe Y KOjuMa ce UCIIUTAHUIU IIPK-
cehajy cBojux mpomnux nckycrasa (Levine & Safer, 2002).

ITopen HaBeeHUX TPEJHOCTY, OBa CTy/jja IMa M HEKOJIMKO OrpaHnyema. Vlako
IPUKYI/beHN y30paK UCIUTaHKKa (263) Huje per se Manu, 610 OU IPeNOPyWHUBO
ma 6ynyha ucTpakmBama peIUIMIMpajy UCTe CTaTUCTUYKe aHanu3e Ha Behem 6pojy
cybjexaTa kako 6u ce moBehana craTucTyKa cHara 3ak/by4yuBama. Taxobe, y3opak
IPUKYI/beH 32 HOTpebe OBOT MCTPpaXKMBamba YIAJ/bMBO je II0/THO HeyjerHadeH. Vako
VICOUTUBAmE IIOCTOjarba U IIPUPOJe IOJTHNUX Pas/iuKa y CBUM MepeHUM BapujabiaMa
HIje IpefiCTaB/bajo LM/b aKTYeTHe CTyAuje, KOPUCHO 6u 6o na ce y 6ymyhHocTn
IIOHOBE MCTY CTATUCTUYKM IOCTYIIM Ha Y30PKy CTyfieHaTa Koju 61 caip>kao Behu
Opoj MYIIKMX MCOUTaHVKA. 3aTUM, y WIAHKY je AUCKYTOBAHO U O MOTEHLMjaTHUM
MaHaMa IPMMebEeHOT YNMTHUKA 32 PETMCTpaliijy MeXaHM3aMa 3a CyodaBaibe ca
crpecoM (mmoce6HO AuMeH3suje usberaBamwa 13 CITS), Te 6u y ckaagy ¢ Tum 6mI0
KOPJVICHO JIa Ce Y Hape[JH!M CTyfiujaMa yroTpebe M HeKM APYTY MEPHY MHCTPYMEHTH
3a IIPOLIeHy OBOT KOHCTPYKTa. BehnHa nmocrojehnx ncrpaxxmpama MCIUTHE CTPeIbe
BpILIEHA je y 3alafHuUM 3eM/baMa, npe cBera y CAJl, mTO MMa HEKOIMKO OMTHUX
UMIUIMKanyja. Y nopebemy ¢ HalImuM ApymITBOM, 00pa3OBHU CUCTEMMU, KapaKTepu-
CTMKe CTy[Mpamba, BpCTe 1 IpUpoJia IpoBepe 3Hamba Kao U Ioc/lefiulie Heyclexa Ha
VICIUTYUMA Y BE/IMKOj MepU Cy Apyraduju. Y TaMOIUIbMM MCTpakiBambliMa eBalya-
TYBHA aHKCUMO3HOCT Hajuenrhe je MCIMTUBAaHA Yy KOHTEKCTY T3B. ICHUTHUX CUTYya-
1yja ca 3HavajHuM nocnepunama (exen. high-stakes testing). C mpaBom ce cmarpa
fa TV VICIATY IpeJCTaB/bajy Buile nperehe OKOMHOCTH, Y3 030M/bHMje TTIOCTIEANLIe
Heycriexa (HIIp. CTyEHT KOji He IOJI0KM UCIIUT MOPa Jia HaIlyCTH CTyAuje). Y 0BOM
UCTPaXVBAKY je CUTYallMja Io/Iarama KOJIOKBIjyMa pUrypupana Kao CTpecop, a ako
ce yaMe y 003up Jja y CKIafly ca OBJJallIlbMM TyMadermheM bomomCcKor crucreMa CTyu-
pama CTyJeHT! MMajy MOTYNHOCT BUIIEKPATHOT MO/Iaramba MPeACINTHIX TeCTOBa,
IIOCTaje jaCHO Jla Ha OBAj HA4MH ONlepallIOHA/IN30BaH CTPeCOp HajBepOBATHM]je HIje
y TOj Mepy MHTeH3MBaH U 3acrpayjyhu 3a Behuny ncnmranmka.

V3 pesynraTta ucTpaKuBama MOTy ce JiefyKoBaTy HeKe IPaKTMYHe MMIIIMKa-
I1je U IefjarolIKO-IICUXO/IOLIKe CMepHMIE 33 YMamb/Babe HelOBO/BHMX edeKaTa
ucnuTuBanux ¢penomena. Kopucuo 6u 6110 ocMuIjbaBarmbe efyKaTUBHIX CEMUHA-
pa U TPeHMHTa HaMemheHMX yYeCHUIMMA BaCIIUTHO-00pa3oBHOT Ipoleca (HacTaB-
HOM 0c007by, ITeflaro3yMa 1 IICUXO0/I031Ma) C IM/beM MH(POPMICama O HeraTMBHUM
JiejCTBMMA KOje BICOKA VICIMTHA aHKCMO3HOCT, Ma/Ia[IalITUBHM TTep(eKIMOHN3aM 1
IPOKpAcTMHAIMja MMajy KaKo Ha yCIleX, TAKO ¥ Ha MEHTA/HO 3[JpaB/be YUE€HUKa U
CTyieHaTa. AJIeKBaTHO eyKOBaHV CTPy4maliyl OMIyu 61 0Croco6/beHn a TOMOTHY
Ieny ¥ MIaiMa y IPOMeHM IbMXOBMX KOTHUTUBHMX IIPOlieHa eBayaTUBHUX CTpe-
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copa, Jja ce YMeCTO II0CTaB/batba HePeaTMCTUYHIX CTAaHJAP/a, Of/Iaramba akaleMCKIX
obaBe3a 1 camoocyhuBama OKpeHy 3IpaByjuM oOMMIMMa TeXbe Ka ycrexy. Hajpu-
me 61 KOPUCTMIE pasIMyiTe TEeXHUKE M3 apCceHala KOTHUTUBHO-OVXejBMOpa-
HO YCMEPEHMX TPETMAHCKMX IPOTOKOja. VIHTepBeHIje HaMemeHe KOTHUTHMBHO)]
pectpykrypanuju (eHesn. cognitive reframing) m pasnnumre TeXHMKe penakcaluje,
IOIyT ayTOT€HOT TPEHMHIa M IporpecuBHe MuiumhHe penakcanuje, JOIpUHesNe
OV aJanTMBHUjMM MHTepIpeTalyjaMa eBalyaTMBHOT CTpeca ¥ ONyLITamy, IITO 61
pe3ynTupano afieKBaTHUjUM KopuinhemeM MMICAOHMX pecypca U IOTEHIVjaTHO
607/p1M TOCTUTHYhEM.
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ABSTRACT

The educational process is saturated with evaluative situations, which often provoke a specific
subtype of anxiety known as test anxiety. Since test anxiety is not a reliable direct predictor
of achievement, contemporary research has consistently highlighted the need to explore how
this situation-specific trait indirectly affects success through various mediation and moderation
processes. The goal of this study was to determine the existence and nature of complex
moderated and mediated relationships between the level of test anxiety, coping mechanisms,
maladaptive perfectionism, and academic achievement. The survey was conducted on a sample
of 263 students. The instruments used for data collection included the Test Anxiety Inventory,
the Coping Inventory for Task Stress, and the Discrepancy subscale from the Almost Perfect
Scale-Revised. Academic success was expressed through the number of points achieved on a
pre-exam knowledge test. According to the results, maladaptive perfectionism proved to be
a statistically significant moderator in the relationship between test anxiety and avoidance
as a coping mechanism. In students with moderate maladaptive perfectionism, test anxiety
indirectly predicted lower achievement through emotion-focused coping mechanisms. In
subjects with high levels of maladaptive perfectionism, test anxiety indirectly predicted better
performance through avoidance. The article discusses educational guidelines for reducing the
negative effects of test anxiety and maladaptive perfectionism on achievement.

Key words:
test anxiety, coping, maladaptive perfectionism, academic achievement, students.

*  E-mail: agenc@ff.uns.ac.rs



168 | anacenc

@ INTRODUCTION

Evaluative situations in which knowledge and skills are tested are omnipresent in
the lives of students (Ne’Eman-Haviv & Bonny-Noach, 2019). Considering that
they often significantly contribute to the youth’s professional development, they
commonly induce heightened levels of a specific subtype of anxiety known as test
anxiety (Akar, Dogan & Ustiiner, 2018). Test anxiety is a complex, multidimensional,
situation-specific trait that represents a set of phenomenological, physiological, and
behavioral reactions accompanied by concern about possible failure on the exam
and potential, consequent, long-term negative consequences (Putwain & Symes,
2018; Zeidner, 1998). Individuals who are prone to intense anxiety before, during,
and after knowledge evaluation exhibit signs of greater activation of the autonomic
nervous system as well as various cognitive, emotional, and behavior problems
including intrusive thoughts, difficulties in reproducing and organizing relevant
information, doubts about one’s own competence, fear, helplessness, and an urge to
escape the unpleasant situation (Erceg Jugovi¢ & Lauri Korajlija, 2012; Klug, Tolgou,
Schilbach & Rohrmann, 2021; Mavilidi, Ouwehand, Riley, Chandler & Paas, 2020).
Thus conceptualized text anxiety can be methodologically treated as a particular
kind of stressor (Stober, 2004).

According to the results of a meta-analysis (von der Embse, Dane, Devlina
& James, 2018) test anxiety negatively correlates with indicators of academic
achievement, such as the grade point average and achievement on standardized
tests. However, certain studies have suggested that test anxiety in itself is a relatively
weak direct predictor of academic achievement (Cohen, Ben-Zur & Rosenfeld, 2008;
Owens, Stevenson, Hadwin & Norgate, 2014). It would appear that mechanisms for
coping with evaluative stress (particularly emotion-focused strategies) constitute
significant mediator variables in the relation between test anxiety levels and cognitive
performance (Ader & Erktin, 2010; Genc, 2017). Furthermore, it has been shown that
students with test anxiety are particularly prone to avoidance behaviors, especially
procrastination (Burcas & Cretu, 2020; Pate et al., 2021; Wuthrich, Jagiello & Azzi,
2020).

Therefore, based on empirical research focusing on the relation between test
anxiety and academic achievement, it is impossible to claim with certainty that there
is a causal link between these two phenomena (Erceg Jugovi¢ & Lauri Korajlija, 2012).
That is why many contemporary researchers have chosen to study the mediation and
moderation effects of other variables that potentially shape the complex relationship
between these two scientific concepts (Rice, Ray, Davis, DeBlaere & Ashby, 2015).
In this context, the most commonly studied mediator and moderator variables
include the abovementioned coping mechanisms as well as certain (relatively)
stable personal dispositions, such as neuroticism, optimism, locus of control, and
self-efficacy (Colodro, Godoy-Izquierdo & Godoy, 2010; Matthews et al., 2006;
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Thompson & Gaudreau, 2008). The past three decades have seen a considerable rise
in perfectionism (Curran & Hill, 2019), with substantial empirical data indicating a
positive link between certain forms of perfectionism and test anxiety. Hence, it comes
as no surprise that education researchers and practitioners have shown a growing
interest in the potential moderator role of perfectionism forms in the relationship
between evaluation anxiety and academic success (Burcas & Cretu, 2020; Kurtovi¢ &
Baborac, 2017; Linnett & Kibowski, 2020; Overholser & Dimaggio, 2020).

Perfectionism is most commonly defined as a tendency towards setting
exceptionally high personal standards, with the constant presence of concern about
actual and subjectively perceived mistakes, along with overwhelming dissatisfaction
with any success that is less than perfect (Abdollahi, 2019; Linnett & Kibowski, 2020;
Milojevi¢, Stojiljkovi¢, Todorovi¢ & Kasi¢, 2009). Perfectionists nearly obsessively
strive to meet their megalomaniacal expectations and almost exclusively perceive
their own worth through the prism of achievement. Since in reality, perfection is
unattainable, perfectionists are often plagued by negative autoreferential thoughts
and feelings (Hewitt, 2020; Osenk, Williamson & Wade, 2020; Smith et al., 2022).

The study of perfectionism has progressed significantly with the introduction
of its multidimensional conceptualization, which recognizes two higher-order
dimensions of this phenomenon: adaptive and maladaptive perfectionism (Dunkley,
Starrs, Gouveia & Moroz, 2020; Thakre & Sebastian, 2021, Stojiljkovi¢, Todorovic,
Doskovi¢ & Todorovi¢, 2011). Although different theoretical models use different
terms for negative perfectionism (perfectionistic concerns, evaluative concerns, self-
critical perfectionism, and discrepancy), conceptual similarities between them far
outweigh the differences, which justifies the use of maladaptive perfectionism as an
umbrella term (Woodrum & Kahn, 2022).

Adaptive perfectionists set high personal standards, but do not judge themselves
in situations in which they fail to meet their own expectation nor do they experience
a decrease in motivation for future cognitive tasks (Thakre & Sebastian, 2021).
Conversely, maladaptive perfectionists often set unattainably high personal goals and
they are extremely self-critical when their pursuit of perfection proves unsuccessful
(Moate, Gnilka, Westa & Rice, 2019). These individuals are constantly afraid of
making mistakes and doubt their own abilities. They are primarily motivated by their
fear of failure, they are often overcome by shame and guilt in the face of (subjectively
perceived) failure, and they worry about the potentially unfavorable opinions others
might have of them (Abdollahia, Faraba, Panahipourb & Allenc, 2020; Dunkley et
al., 2020; Kurtovi¢, Vrdoljak & Idzanovi¢, 2019). Even when their achievements
are admirable, they are dissatisfied with themselves and they are highly prone to a
dichotomous way of thinking: “If I am not perfect, I am worthless” (Erceg Jugovi¢
& Lauri Korajlija, 2012). In terms of coping mechanisms, maladaptive perfectionists
most often use avoidance behaviors and they are particularly inclined to delay
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academic tasks, exhibiting a tendency towards the form of self-handicapping known
as procrastination (Abdollahia et al., 2020; Kurtovi¢ et al., 2019).

The results of extant research suggest that maladaptive perfectionism has
significant direct and indirect (moderation and moderation-mediation) effects
on experiencing bio-psycho-social consequences in various kinds of stressful
transactions (Hewitt, 2020; Linnett & Kibowski, 2020). It contributes to signs of
burnout, emotional dysregulation, lower levels of emotional wellbeing, interpersonal
problems, and generally heightened stress levels (Kamushadze, Martskvishvili,
Mestvirishvili & Odilavadze, 2021; Madigan, 2019; Moate et al., 2019). Likewise,
numerous studies have decisively demonstrated a positive link between maladaptive
perfectionism and various psychopathological categories, such as eating disorders,
obsessive-compulsive disorder, agoraphobia, panic disorder, social phobia,
narcissistic personality disorder, and depression (Limburg, Watson, Hagger & Egan,
2017; Overholser & Dimaggio, 2020; Smith et al., 2022; Starley, 2019).

In the educational context, research has established links between perfectionism
dimensions and their various predictors, correlates, and outcomes (Burcas & Cretu,
2020). In most studies, correlations between negative perfectionism and indicators
of cognitive success have been ambiguous (Smith et al., 2022). Although Madigan’s
(2019) recent meta-analysis speaks in favor of the existence of a statistically significant
(although weak) negative correlation between maladaptive perfectionism and both
achievement on individual exams and the grade point average, not all relevant studies
have identified these regularities (Brown et al., 1999; Grzegorek, Slaney, Franze &
Rice, 2004).

In the context of this paper, of particular importance is the study conducted by
Osenk and colleagues (2020). Examining the links between different perfectionism
subtypes and indicators of academic achievement, the authors assessed perfectionism
using subscales from three different questionnaires. Each of the employed
instruments operationalized perfectionism dimensions in slightly different ways.
To assess maladaptive perfectionism, the authors used subscales from the Frost
Multidimensional Perfectionism Scale (FMPS, Frost et al., 1990) and Hewitt and Flett’s
Multidimensional Perfectionism Scale (MPS, Hewitt & Flett, 1991), along with the
Discrepancy dimension from the Almost Perfect Scale-Revised, APS-R, Slaney, Rice,
Mobley, Trippi & Ashby, 2001). Slaney defines discrepancy as a sense of inconsistency
between high personal standards and the perception of one’s actual achievement.
The abovementioned study found no statistically significant negative correlations
between most measures of maladaptive perfectionism and academic achievement.
However, the Discrepancy subscale proved to be an important predictor of poor
grades, heightened test anxiety, tendency towards procrastination, and dissatisfaction
with one’s achievement. Therefore, it would seem that maladaptive perfectionism
operationalized using the Discrepancy subscale has the most harmful effects in the
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educational context. Thus, the present research employed this dimension of the
Almost Perfect Scale as the measure of an unhealthy pursuit of perfection.

Reviewing the literature on the scientific constructs encompassed by this
research, we found only several sufficiently broad and comprehensive studies
that simultaneously analyzed test anxiety, coping mechanisms, maladaptive
perfectionism, and academic achievement. Most research designs thus far have
encompassed only some of the abovementioned variables. Due to this molecular
approach, findings in this domain have taken the form of a fragmented mosaic,
failing to offer a sufficiently clear and coherent picture of the problem at the molar
level. Striving to overcome this flaw, this study aimed to examine the complex
interrelations among the examined variables that coexist within real-life situations.
Accordingly, the research problem was formulated in the following manner: What
are the relations between the experience of test anxiety, mechanisms for coping with
this kind of evaluative stress, maladaptive perfectionism (operationalized through
the concept of discrepancy), and academic achievement (achievement on a midterm
exam)? In the model designed for the purpose of this research, the stressor was the
level of test anxiety experienced while taking the midterm exam, coping mechanisms
were assumed to act as mediator variables, while discrepancy was the hypothesized
moderator variable that changed the direction and strength of correlations between
the stressor and the mediators, between coping strategies and achievement on the
midterm exam as the output variable, and between test anxiety and achievement on
the midterm exam.

B METHOD

Research Sample and Organization

The research was conducted on a convenient sample comprising 263 students of the
Department of Psychology (n = 156) and the Department of German Studies (n =
107) at the Faculty of Philosophy in Novi Sad. The sample was heterogenous in terms
of gender (most participants were female students — n = 230) and participant age
ranged from 19 to 24 years (AM = 23.32, SD = 91).

The data were collected during a midterm exam. Such an evaluative situation is
viewed as an actual stressful situation for most students (Burcas & Cretu, 2020), since
achievement on midterm exams greatly contributes to the final grade in a course.
Before taking the knowledge test, students filled out the TAI, which allowed for the
assessment of the level of test anxiety immediately before the evaluative situation.
Immediately after taking the exam, participants filled out the questionnaire for the
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assessment of coping strategies that they relied on during the evaluative situation,
along with the Discrepancy subscale from the APS-R. Achievement on the midterm
exam was expressed in the number of points scored on the knowledge test.

After giving the standard instructions for the introduction into the test situation,
we particularly emphasized that participation was anonymous and voluntary (all
participants have their written consent).

Instruments

To measure test anxiety, we employed the Test Anxiety Inventory (TAI Spielberger,
1980;)!, which is considered to be the most commonly used instrument for
identifying test anxiety levels in high school and university students (Szafranski,
Barrera & Norton, 2012). The questionnaire was translated into Serbian by Genc
(2017). The TAI comprises 20 items (,,The thought that I might do badly interferes
with my concentration during exams.“). Responses are given on a four-point Likert-
type scale. Participants were asked to determine whether and to what extent they
experienced the emotions and thoughts described in statements in the given test
situation (1 - not at all, 4 — completely). On our sample, Cronbach’s alpha coeflicient
of internal consistency was .92 for the entire scale.

To measure stress coping strategies, we used the Coping Inventory for Task
Stress (CITS, Matthews & Campbell, 1998). The instrument is free to use and it has
been translated into Serbian (Genc, 2017). This questionnaire differs from most
coping assessment instruments in that the items directly relate to coping with
situations that involve performing various cognitive tasks. This makes the CITS
particularly suitable for identifying attempts to overcome test anxiety. The CITS
includes 21 statements distributed across three subscales: Task-Focused Coping (“I
have worked out a strategy for successful performance.”), Emotion-Focused Coping
(“I'blamed myself for becoming too emotional.”), and Avoidance (“T acted as though
the task was not important.“) (Matthews et al., 2006). The instrument employs a five-
point Likert-type scale. Participants were expected to state to what extent they relied
on certain strategies for coping with test anxiety while taking the midterm exam (0
- not at all, 4 — almost the entire time). On our sample, Cronbach’s alpha coefficient
was .80 for the Task- Focused Coping subscale, .85 for the factor operationalizing
Emotion- Focused Coping, and .77 for the Avoidance dimension.

! The use of the TAI was approved by the official distributor of this questionnaire (Mind

Garden, Inc.).



TEST ANXIETY, COPING, AND ACADEMIC ACHIEVEMENT: MALADAPTIVE PERFECTIONISM AS A MODERATOR |

To measure maladaptive perfectionism, we employed the Serbian adaptation
of the Discrepancy subscale from the Almost Perfect Scale-Revised (APS-R, Slaney,
Rice, Mobley, Trippi & Ashby, 2001; Genc, 2018), which comprises 12 items, with
responses provided on a seven-point Likert-type scale (1 — I completely disagree, 7 —
I completely agree). Participants with high scores on this dimension set particularly
high personal standards, but they are overwhelmed by the feeling that they are not
able to meet their own expectations (“I am not satisfied even when I know I have
done my best.“). On our sample, Cronbach’s alpha reliability coefficient was .94 for
the Discrepancy subscale.

Statistical Data Processing

For statistical data processing, we used SPSS for Windows, v. 15.0, and the PROCESS
macro (Hayes, 2013). In line with the research problem, we conducted a moderated
mediation analysis. This form of a conditional process analysis is used to determine
whether the moderator variable alters the mediated relations between the examined
variable sets and identify the moderator level at which statistically significant
moderated mediation can be observed (Hayes, 2013). The data were processed using
the PROCESS macro, with the employment of Model 59 (Figure 1). This model is
used to determine whether and at what level the moderator variable modifies: a)
relations between the input variable and the mediators, b) relations between the
mediators and the output variable, c) the direct relation between the input variable
and the output variable in the presence of the mediators, and d) all indirect relations
between the input variable and the output variable established through mediator
effects. We corrected for heteroscedasticity and based significance evaluations on
bootstrapping (K = 5000).
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Figure 1: The Statistical Diagram of the Moderated Mediation Analysis

W

M1

M,

M3

Note. X - Input Variable (Test Anxiety); M, — Mediator 1 (Task- Focused Coping); M, - Mediator 2
(Emotion- Focused Coping); M, - Mediator 3 (Avoidance); Y — Output Variable (Achievement on the
Midterm Exam); W - Moderator Variable (Discrepancy).

RESULTS

Table 1 shows descriptive indicators in the form of raw scores for all the variables
measured in the present research. The values of skewness and kurtosis indicated no
violations of the statistical assumptions necessary for conducting further analysis.
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Table 1: Descriptive Statistics for the Measured Variables (Test Anxiety, Task-Oriented

Coping, Emotion-Oriented Coping, Avoidance, Discrepancy, and Achievement
on the Midterm Exam)

Test Anxiety 46.11 12.25 22 -.58 20 78
Task- Focused Coping 18.68 5.20 -57 -.04 1 28
Emotion- Focused Coping 8.65 6.37 .76 .10 0 28
Avoidance 5.32 4.87 1.36 1.63 0 25
Discrepancy 38.45 15.78 .53 -.39 12 79
Achievement 69.29 21.15 -.69 -20 652 100

Note: AM - Arithmetic Mean; SD - Standard Deviation; Sk — Skewness; Ku — Kurtosis; Min - Minimum;
Max - Maximum

Prior to the main statistical analyses, we tested the multicollinearity of all the measured
variables. The obtained results showed that even when simultaneously observing test
anxiety as the predictor, all three categories of coping mechanisms as the mediators,
and discrepancy as the moderator within the same analysis, VIF coefficients did not
exceed the most commonly used critical values (5 or 10, v. Kutner, Nachtsheim, Neter
& Li, 2004). Among the measured variables, the highest value was 1.69. Accordingly,
we determined that the multicollinearity of the variables did not significantly affect
the results of the research presented in this paper.

Based on the obtained results, discrepancy did not prove to be a statistically
significant moderator (B = .001, p = .0588; 95% CI [-.003, .005]) of the relations
between test anxiety and task-focused coping mechanisms. In this operationalization,
maladaptive perfectionism also failed to statistically significantly moderate
(B = -.001, p = .533; 95% CI [-.005, .003]) the relations between test anxiety and
emotion-focused coping strategies. The results indicated that discrepancy performed
the role of the moderator (B = -.003, p = .041: 95% CI [-.006, -.000]) in the relation
between test anxiety and avoidance. However, this moderation proved statistically
significant only when discrepancy levels were high (B = -.060, 95% CI [-.115, -.005])
or very high (B =-.096, 95% CI [-.173, -.018]). Therefore, the higher the discrepancy
levels were, the lower the avoidance levels were as predicted by test anxiety.

In the subsequent part of the analysis, we examined the moderator role of
discrepancy in the effects of test anxiety (B = -.002, p = .783; 95% CI [-.020, .015]),
task-focused coping strategies (B = .014, p = .413; 95% CI [-.019, .046]), emotion-
focused coping mechanisms (B =.007, p =.750; 95% CI [-.034, .048]), and avoidance
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(B=-.007, p =.728;95% CI [-.045, .031]) on achievement on the midterm exam. The
obtained results showed that none of the examined relations changed significantly
depending on discrepancy levels.

In our moderated mediation analysis, the level of test anxiety was the input
variable (X in Figure 1), the three categories of coping mechanisms were the
mediators (Ml, M,, and M3), achievement on the midterm exam was the output
variable (Y), while discrepancy was hypothesized to be the moderator of all the
assumed relations (W).

The results of the moderated mediation analysis are presented in Table 2. It is
evident that test anxiety had no statistically significant indirect effects on achievement
on the knowledge test mediated by task-focused coping strategies and depending
on the level of discrepancy as the moderator variable. The basis for this conclusion
can be found in the presented CI values, which indicate the absence of statistically
significant relations at all levels of maladaptive perfectionism.

Table 2: Indirect Effects of Test Anxiety on Achievement on the Midterm Exam
Mediated by Task- Focused Coping Mechanisms, Depending on Discrepancy Levels

Very low (the 10th percentile) -.001 024 -.066 .042
Low (the 25th percentile) .002 .020 -.032 .055
Moderate (the 50th percentile) .009 .020 -.023 .060
High (the 75th percentile) .022 .031 -.027 102
Very high (the 90th percentile) .039 .057 -.043 .195

Note: B - unstandardized indirect effect at the given moderator level; 95% CI - confidence interval of
effect size.

Moderator levels were as follows: the 10th percentile - a very low level of Discrepancy,
the 25th percentile — a low level of Discrepancy, the 50th percentile — a moderate
level of Discrepancy, the 75th percentile - a high level of Discrepancy, and the 90th
percentile — a very high level of discrepancy.
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Table 3 presents the results on the indirect effect of test anxiety on achievement
on the midterm exam mediated by emotion-focused coping, depending on the level
of discrepancy as the moderator. Observing the values of the lower and upper CI,
it is clear that the signs only match at the moderate moderator level. Therefore,
a statistically significant indirect relation was only observable at this level of
discrepancy, while the effect was not statistically significant at other moderator
levels. The negative values of the B coefficient indicate a negative relation between
test anxiety and achievement on the midterm exam, mediated by emotion-focused
coping mechanisms.

Table 3: Indirect Effects of Test Anxiety on Achievement on the Midterm Exam
Mediated by Emotion-Focused Coping Mechanisms, Depending on Discrepancy Levels

Lower Upper
Very low (the 10th percentile) -.198 153 -.552 .048
Low (the 25th percentile) -.179 114 -.445 .007
Moderate (the 50th percentile) -.153 .077 -.323 -.022
High (the 75th percentile) -.122 .083 -.291 .032
Very high (the 90th percentile) -.096 123 -.350 .128

Note: B - unstandardized indirect effect at the given moderator level; 95% CI - confidence interval of
effect size.

Table 4 presents the results on the indirect effect of test anxiety on achievement on the
midterm test mediated by avoidance behaviors, depending on the level of discrepancy
as the moderator. The positive values of the CI indicated that a statistically significant
correlation was only observable at high and very high levels of discrepancy as the
moderator variable. The positive B coefficient at these two moderator levels revealed
the existence of a positive indirect correlation between test anxiety and achievement
on the midterm exam, mediated by avoidance. This indirect correlation was stronger
at the very high level of discrepancy.
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Table 4: Indirect Effects of Test Anxiety on Achievement on the Midterm Exam
Mediated by Avoidance, Depending on Discrepancy Levels

Very low (the 10th percentile) -.027 .040 -.134 .038
Low (the 25th percentile) -.008 .033 -.077 .058
Moderate (the 50th percentile) .022 .028 -.025 .089
High (the 75th percentile) .068 .040 .009 .170
Very high (the 90th percentile) 116 073 011 314

Note: B — unstandardized indirect effect at the given moderator level; 95% CI - confidence interval of
effect size.

M DISCUSSION

In this study, we aimed to determine whether and at what levels discrepancy as a
specific form of maladaptive perfectionism modified the direction and/or strength of
the existing complex relations among the examined variables: test anxiety, strategies
for coping with evaluative stress, and academic achievement measured through
achievement on a midterm exam.

In accordance with the research problem, our primary interest lies in the
results on the moderated and mediated relations. Still, we also take into account
the findings on regular moderation effects. In this study, discrepancy moderated
the relation between test anxiety and avoidance, but the correlation was statistically
significant only at high and very high discrepancy levels. Furthermore, the higher
the discrepancy levels were, the lower the avoidance levels were as predicted
by test anxiety. Therefore, students who were distressed and concerned about
possible failure before the exam and were prone to self-discrediting due to high
levels of maladaptive perfectionism (“It seems that even when I do my best, it is
not enough.”, “I rarely manage to meet the high standards I set for myself.”) did
not choose coping strategies from the avoidance category. This finding may seem
surprising at the first glance. Namely, studies have relatively consistently shown that
in threatening situations, maladaptive perfectionists most commonly use avoidance,
or more precisely, procrastinations as a specific form of avoidance (Abdollahia et
al., 2020; Dunn, Whelton & Sharpe, 2006; Kurtovi¢ et al., 2019; Smith et al., 2022).
Procrastination is defined as unnecessary, conscious delaying of tasks in spite of the
person’s painful awareness of the negative consequences of this self-handicapping
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behavior (Coutinho, Menon, Ahmed & Fredricks-Lowman, 2022; Sederlund, Burns
& Rogers, 2020). This irrational tendency towards postponing positively correlates
with characteristics of maladaptive perfectionism such as hesitation and fear of
mistakes, thus contributing to lower levels of academic achievement (Zhang, Bai &
Yang, 2022). Referring back to the items encompassed by the Avoidance dimension
of the questionnaire we used to assess coping (CITS), it is clear that they do not
contain even the slightest hint of participants relying on procrastination when coping
with test anxiety. Most items within this subscale describe cognitive mechanisms
of minimizing the importance of the evaluative situation and one’s achievement in
the given context (“I told myself that the test is not worth stressing over,”, “I acted
as though the task was not important.“). Hence, the CITS does not operationalize
the avoidance type that has so far proven to be the most common coping strategy
among individuals with high discrepancy levels. From a logical point of view, it does
seem unlikely for a student with high test anxiety and low satisfaction with personal
abilities and achievement, which increase rumination over these unpleasant thoughts,
to somewhat leisurely minimize the importance of a midterm exam and personal
achievement on the exam. Furthermore, this raises the question of how exactly the
items should be formulated to assess procrastination in the time-limited situation of
taking an exam. Considering the fact that by definition, procrastination involves a
longer period of delaying academic tasks, it would seem that its identification would
require focusing on a longer time interval encompassing the processes of studying
and preparing for the exam. However, if a researcher still wanted to attempt to
measure certain forms of procrastination during acute evaluative stress, it would
seem at least slightly more adequate to choose statements that pertain to students’
tendency to delay giving answers to exam questions until the very last moment.

The moderated mediation analysis yielded the most significant findings, given
that its results simultaneously reflected the interrelations among all the examined
phenomena. We found that test anxiety indirectly, through emotion-focused
coping mechanisms, predicted lower levels of achievement on the midterm exam
only among students with moderate levels of discrepancy. At all other levels of this
unhealthy form of perfectionism, this regularity failed to reach statistical significance.
In line with previous findings, our results showed that heightened test anxiety before
the evaluation situation combined with a focus on (unpleasant) emotions during
the very exam contributed to lower achievement levels (e.g., Genc, 2017). With the
introduction of a moderate tendency towards maladaptive perfectionist reasoning
into the model, the situation remained equally unfavorable for participants, that is,
they still had low scores on the knowledge test. Moreover, most studies have shown
that maladaptive perfectionists tend to exhibit lower levels of academic achievement
(Madigan, 2019; Osenk et al., 2020). According to the obtained results, it would seem
that a moderate tendency towards self-criticism and dissatisfaction with personal
abilities somewhat contribute to the negative effects of test anxiety and an orientation
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towards unpleasant feelings on achievement. The fact that the present study only
identified statistically significant indirect negative effects at moderate discrepancy
levels does not necessarily suggest that high levels of maladaptive perfectionism
do not negatively affect achievement on an exam. According to a possible
interpretation, it is probable that other relevant intervening variables (which were
not assessed in this research, such as motivation for achievement, other personality
traits, and intelligence) were dominant and thus masked the predictive contribution
of maladaptive perfectionism. Likewise, we cannot rule out the possibility that the
absence of a significant moderated mediation effect of discrepancy at other levels
represented a sort of a statistical artefact as a possible consequence of insufficient
sample size. To avoid speculation and offer a more reliable and precise interpretation
of this finding, it would be advisable to increase the statistical strength of the finding,
that is, to conduct the same analysis on a larger student sample.

We further found that heightened test anxiety mediated by avoidance
indirectly predicted higher achievement levels, but only in students with high and
very high levels of discrepancy. Moreover, students with very high discrepancy
levels exhibited higher levels of achievement than students with high discrepancy
levels. Within the previously discussed moderated mediation analysis, we
determined that students with heightened evaluative anxiety and high or very
high maladaptive perfectionism rarely chose coping strategies from the avoidance
category. However, based on the results of the analysis, it would seem that students
who are particularly anxious about a specific exam and particularly prone to self-
criticism and dissatisfaction with personal achievement manage to relax if they
convince themselves that the task is not overly important and should not be
taken too seriously. The minimization of the importance of the exam situation
contributes to cognitive reevaluation of the stressor, making the experience of
taking the knowledge test seem less daunting. It is probable that this relaxation
mainly affects the aspect of perfectionism related to an increased investment of
effort into achieving outstanding success, thus freeing up the cognitive capacities
that were previously in charge of negative autoreferential thoughts and diminishing
the undesirable effects of the fear of failure. The resulting cognitive-emotional
state allows the student to focus on the exam and manage to offer quality answers
on the knowledge test. Therefore, this research revealed the (at least short-term)
protective role of the kind of avoidance assessed using the CITS.
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This interpretation of this result can be substantiated by frequently confirmed
empirical findings. Namely, it is well known that persons with high discrepancy
levels often have automatic thoughts relating to the urge to achieve the impossible,
that is, the ideal, while simultaneously being plagued by excessive, interfering
beliefs about their own incompetence (Park, Heo, Kim, Rice & Kim, 2020). Due
to the considerable conceptual overlap, these sticky thoughts are also present in
students with test anxiety, in whom they block higher-order cognitive processes
such as concentration, attention, and logical reasoning, leaving limited meta-
cognitive resources for solving exam tasks (Besser, Flett, Guez & Hewitt, 2008;
Mavilidi et al., 2020; Silaj, Schwartz & Siegel & Caste, 2021). Furthermore, Flett and
Hewitt (2006) highlight the somewhat ignored fact that in persons with high levels
of perfectionism, adaptive and maladaptive forms of this trait most often coexist.
Therefore, in reality, it is quite unlikely for positive and negative perfectionism
not to be simultaneously present in a person. The finding that maladaptive
perfectionists who relied on the kind of avoidance operationalized by the CITS
still exhibited satisfactory levels of achievement suggests that these persons can
use more adaptive characteristics of their perfectionism and avoid being blocked
by the harmful properties of unhealthy perfectionism. If these students relied
on self-sabotaging procrastination instead of reframing their primary cognitive
evaluation of a threat as a challenge, this coping mechanism probably would not
have performed a protective function.

B CONCLUSION

One of the advantages of the present research is reflected in the fact that unlike most
studies in this domain, it involved a simultaneous and parallel exploration of a large
number of variables relevant to the stress process related to test anxiety. Although
the choice of a more complex research design came at the expense of the appealing
methodological elegance, the study entered the sphere of more nuanced results,
which may sometimes be more difficult to interpret. By conducting a moderated
mediation analysis, we were able to examine not only direct correlations between
several dependent and independent variables, but also the more important, indirect
relations. Another strong point of this research lies in real-time data collection, taking
place as students faced actual test anxiety. This increased the ecological validity of the
obtained results and eliminated the effects of memory distortion that plague research
designs in which participants recall their past experiences (Levine & Safer, 2002).
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Apart from the abovementioned advantages, this study has several
limitations. Even though the sample (263) was not small per se, it would be
advisable for future research to replicate the same statistical analysis on a larger
sample in order to reinforce the statistical strength of the findings. Likewise, there
was a striking gender imbalance in the sample. Even though the present study
did not aim to examine the existence and nature of gender differences in all the
measured variables, it would be useful for future studies to use the same statistical
procedures on a sample of students that would include more male participants.
Furthermore, since we have previously discussed potential drawbacks of the
used questionnaire for the identification of coping mechanisms (especially the
Avoidance dimension from the CITS), future research should purposefully
employ other instruments for the evaluation of this construct. Most existing
studies on test anxiety have been conducted in the Western countries, primarily
the US, which has several crucial implications. In comparison to our society,
there are great differences in terms of the education system, the characteristics of
the higher education process, the types and nature of knowledge assessments, and
the consequences of exam failure. Research conducted in the Western countries
has most commonly assessed evaluative anxiety in the context of high-stakes
testing. It is rightly considered that such exams constitute more threatening
circumstances with more grave consequences of failure (e.g., students who fail
the exam cannot continue their studies). In the present research, the exam-taking
situation acted as a stressor. Having in mind that the Serbian interpretation of
the Bologna Process allows students to take midterm exams multiple times, it is
clear that the stressor operationalized in this manner most probably was not as
intense and terrifying for most participants.

Based on theresults of this research, we can derive several practical implications
and pedagogical-psychological guidelines for minimizing the undesirable effects of
the phenomena under scrutiny. It would be useful to design educational seminars
and training courses for participants in the processes of education and upbringing
(members of the teaching faculty, pedagogues, and psychologists) with the aim of
informing them about the negative effects of high levels of test anxiety, maladaptive
perfectionism, and procrastination on students’ achievement as well as mental
health. Adequately educated professionals would be equipped to help children
and the youth change their cognitive assessments of evaluative stressors and
replace unrealistic standards, delaying academic tasks, and self-judgement with
healthier ways of striving for success. It seems that various techniques stemming
from cognitive-behavioral treatment protocols would yield the best results.
Interventions directed at cognitive reframing and different relaxation techniques
such as autogenic training and progressive muscle relaxation could contribute
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to more adaptive interpretations of evaluative stress as well as relaxation, which
would result in a more adequate use of cognitive resources and potentially better
achievement.
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