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EKCIIJIOPATUBHO UCTPA’KUBAIBE CYBJEKTUBHOI'
BJATOCTABA BYAYHhUX HACTABHUKA EHIVIECKOI'
KAO CTPAHOI' JEBUKA Y TYPCKOJ

Toxue Kypm
YausepsuteT Mapmapa, MctaunOyn, Typcka

Bypuy emup® v Jlepun Amaju
Baxuemmp Yuusepsurert, McranOyn, Typcka

Ancmpaxm. CyGjeKTUBHO 0JIarocTame ce MHTEH3MBHO M3yyaBa IPETEIKHO y obia-
CTH TIO3UTHBHE Tcuxonoruje. byayhu na je mo mpupoan HacTaBa MHTEICKTYAIHO,
(GU3MYKK W EMOLIMOHAHO 3aXTeBHa NpodecHja, UCIUTHBaka peann3oBaHa MO-
CIIeIIHIX HEKOJIMKO JelIeHHja Takohe cBemode o pacTyheM HHTEepecoBamy 3a Cy0jek-
THBHO OJlarocTame HaCTaBHHUKA. Y OBOj CTYAHJH je UCIIUTHBAHO CyOjeKTHBHO Oia-
rocrame Oynyhux HacTaBHUKA UM pa3MaTpaH je HBHXOB OJHOC MpeMa yYBEepeHhUMa o
e(pMKaCHOCTH TOJy4aBama U MPOo(GeCHOHAIHO] aHKCUO3HOCTH. Y HCTPaKUBaIy je
ydecTBoBao 261 Oyayhu HaCTaBHUK, OMHOCHO y30pakK Cy YMHUJIHM CTYACHTH YIIH-
CaHU Ha Pa3IMYUTE CMEPOBE 332 HACTABY CHIVICCKOT je3HKa Ha MET YHUBEP3UTETA Yy
Typckoj. [logamu cy npukynbeHH moMohy ckainie cyOjeKTHBHOT OJaroctama, yBe-
pema 0 caMoe(MKaCHOCTH HAaCTaBHUKA M NMpogecnoHaiHe aHKcHo3HocTh. Hamasu
Cy nokasanu ja Oyayhu HacTaBHUIM MMajy BUCOK HUBO IEpLENIHje Cy0jeKTHBHOT
onmarocrama. byayhe HacTaBHUIC MMaJie Cy 3HATHO BUIIIM HUBO CyOjeKTHBHOT OJia-
roCTama Ol CBOjUX KoJiera MYIIKOT mona. [onuHa cTyAMja/akageMcKka roinHa Ha
cTyadjama Oynyhux HacTaBHHKA W BPCTa YHUBEP3UTETA HA KOJU Cy YIHCAHU HHUCY
OWIIM 3HAYajHO MOBE3aHU Ca HUXOBHUM CYOjeKTHBHUM OIIarOCTameM, a YBEpema O
camoe(prKacHOCTH M TpodecHoHaHa aHKCHO3HOCT MPEACTaBJbajy 3HAYajHE TIpe-
JIUKTOPE CyOjeKTHBHOT Oyaroctama Oyayhux HacTaBHUKA, 33j¢IHO 00jamimbaBajyhn
16,2% pasnuka y BUXOBUM Pe3ylITaTHUMA.

Kmwyune peuu: cy0jeKTHBHO OJIaroCcTame, yBepemha 0 CaMOC(PUKACHOCTH, TPOQECHO-
HaJIHA aHKCHO3HOCT, Oy1iyhil HacTaBHHIIM, CHIVIECKH Ka0 CTPaHHM je3UK.
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YBOJ

Cy0jeKTHBHO OJlarocTame C€ IMOjaBHJI0O Ka0 BaXKHO TOApPYUje Y TICHXOJO-
THjU y HOBOM MHJICHHjyMY, OBajajyhn ce of 3a0KYIJBEHOCTH JIETPECH]|OM,
ankcuosHomrhy u mopemehajuma (Myers, 2000) u ckpehyhu nmaxmy ka 1o-
3uTnBOj Ticuxonoruju (Seligman & Csikszentmihalyi, 2014). Cy6jekTuBHO
Oiraroctame 00MIHO 00yXBaTa ABe KJbyuHe KoMmmoHeHTe: (1) adhekTHBHA HC-
KyCTBa JbYyIH O TIO3UTHBHUM M HETaTHBHUM eMolHjamMa U (2) KOTHUTHBHO
pacyhuBame 0 KBAIMTETY BUXOBOT )KUBOTA Y IIEITUHU UITH oJjpe)eHuX Jome-
Ha HUXOBOT KNBOTa. OBe aheKTHBHE W KOTHUTHBHE KOMIIOHEHTE CMaTpajy
Ce XCIMOHUCTUYKUM aCTIEKTOM CyOjeKTHBHOT UCKYCTBA KOju ce (hoKycupa Ha
HeuHjy cpehy, y’KuTak u 3a70BOJECTBO y KUBOTY (Diener, Suh & Oishi, 1997
Diener, Lucas & Scollon, 2009; OECD, 2013). ITocnenmsux roguHa MojeIuHA
Hay9IHUIM TICUXOJIOMIKH TPOIBAT cMaTpajy TpehoM KOMIIOHEHTOM CyOjeK-
THBHOT 0JIaTOCTama M TBPIE N1a KOMIIETCHTHOCT, ayTOHOMH]ja, OpPHjeHTAIlH]ja
nmpeMa muJby u ocehaj cBpxe — KJbyYHE KOMITOHEHTE TICHXOJIOIIKOT Ojaro-
cTama — MOTY 3Ha4ajHO YTHIIATH Ha TIO3UTHBAH ocehaj U 3a10BOJHCTBO JKH-
BotoM (Bullough, Hall-Kenyon & MacKay, 2012; Huppert & So, 2013; Ryan
& Deci, 2001; Seligman, 2011). Ocnamajyhu ce Ha 0OBe HOBE OKOJTHOCTH, Y
CwmepHuIama 3a Mepeme cyojekTuBHOT Oaroctama (OECD, 2013) mpemio-
JKeH je creaehu TpoauMeH3uoHaTHI OKBHP CYOjeKTHBHOT OJaroctara: 3a710-
BOJHCTBO JKHBOTOM (Tj. 3aJJ0BOJGCTBO JTUYHUM TOXOTKOM/TIPHXOINMA, 3a70-
BOJHCTBO 3APaBJbEM, 33aJI0BOJLCTBO TOCIIOM), adekart (tj. Oec, Opura, cpeha)
1 €yTaMOHCKO (€yTanMOHH]ja — OJIa)KEHCTBO) OJIaroctame (Tj. KOMIIETCHT-
HOCT, ayTOHOMH]a, ocehaj mocturayha, 3Ha4ema 1 CBpXe).

CybjexmusHo bracocmarbe HACMABHUKA

VY nocieamux HEKOIMKO JeleHuja I0LUIo je 10 pacTyher nHTepecoBama 3a
cyOjeKTHBHO OarocTame HacTaBHHKA 300T IIPHPOJIe HACTaBe KOja je MHTE-
JeKTyaJIHO, (GU3MYKH ¥ €MOIIMOHAIHO 3aXTEBaH MOcao M 300T Hariacka Ha
BHCOKOKBAJIUTETHOM 00pa3oBamy mupom ceeta (Day, 2010). Cnenehu cmep-
Hute koje je xao OECD (2015, 2017), Conr u cap. (Song, Gu & Zhang 2020:
3) cy nedunuCcaM Cy0jeKTHBHO OJIarocTame HaCTaBHUKA Ka0 ,, THYHO UCKY-
CTBO HACTaBHHKA U IPOLCHA KBAJUTETA HUXOBOT PO(ECHOHATHOT )KUBOTA
n ocehaja cBpxe 1 ClIOCOOHOCTH KOj! Cy MOTPeOHU Kako Ou *KuBeinu cpehHnM
U VICITyEBb€HUM JKUBOTOM Kao HacTaBHUIM . L{nsb muxoBe nedpuHunumje je na
00yXBaTH TPH KJbYy4YHa aclieKTa Cy0jeKTHBHOT 0JarocTama, Kao IITO Cy KOr-
HUTHBHO pacyhuBame, aheKTHBHO UCKYCTBO, IICHXOJIONIKO (pyHKIIHOHHCAHE
U TIPOLBAT, KOjH OJpakaBajy acleKTe paja M KMBOTA HACTaBHUKA KOJH CY
M3y3eTHO 3HA4YajHH 3a pa3yMeBame HBUXOBE NMOCBeheHOCTH, e(PUKACHOCTH Y
YYHOHUIIH, Ka0 M BbUXOBE OJITYKE Ja OCTaHy Ha TOj TIO3UIIH]H.
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Cy0jexkTuBHO Oaroctame HACTaBHUKA MMa BEJIUKH YTHIA] HA BBUXOBY
MPaKCy y HACTaBH, HA yUeHE U NOCTUTrHyhe yueHHKa. YuecTaaoCcT HO3UTHB-
HUX €MOlLIMja I0OBOJIX A0 YecTe yrnorpede epuKacHIUX HACTABHUX CTpaTeruja
(Moe, Pazzaglia & Ronconi, 2010). HactaBHUIIM KOjU MMajy BUCOK CKOp OJia-
rocrama Mo3UTHBHHjE CE€ CyoyaBajy ca 3axTeBuMa npodecuje u mory edu-
KacCHO J1a YIPaBJbajy EMOIIMOHAIHUM CHUTYyalldjaMa JI0 KOjUX J07a3Ud TOKOM
pana ca yueHunuma pasznuuutor yspacta (Kern, Waters, Adler & White,
2014; McCallum & Price, 2010; Parker, Martin Colmar & Liem, 2012). Bu-
COKH CKOp CyOjeKTHBHOT OJIarocTama Jelyje Kao 3alITUTHU (GaKkTop MPOTHB
CHHJIpOMa caropeBama Ha 1ociy (eHrJI. burnout) u gaBama otkasa (Collie &
Martin, 2017; Pillay, Goddard & Wilss, 2005). JIoOpo cTame HacTaBHUKA Ta-
Kolhe JONMpPUHOCH COLIMjaTHOM, EMOLIMOHAITHOM U IICHXOJIOIIKOM Pa3Bojy yue-
HUKa, Ka0 U BbMXOBOM HampenoBamy y yuemwy (Bajorek, Gulliford & Taskila,
2014; Briner & Dewberry, 2007; Jennings & Greenberg, 2009).

C 003upoM Ha MPETHOCTH CyOjeKTHBHOI OarocTama HaCTaBHUKA y Ha-
CTaBHOM IIPOLIECY U YUCHY Yy IIKOJIaMa, CIIPOBE/ICHE CY OpOjHE CTYyIHje KaKO
O ce MCTPaKUIIM HKEroBU KOpelaTh U npeaukTopu. Ha nmpumep, y cryauju
kojy cy LlenkceBen-Onnep u Capu (Cenkseven-Onder & Sari, 2009) peanu-
30BaJid Ca HACTAaBHHIIMMAa OCHOBHHX IKosia y Typckoj ctaTyc M HacTaBHH
IUTaH M IpOrpaM, Kao (pakTopu KBaJIUTETa )KUBOTA Y IIKOJIH a CyouaBame ca
CTPECOM Ha IOCIy Kao Bapujadia CHHIpOMa caropeBarma Ha MOCITy, U3/1BOje-
HU Cy Kao 3Ha4ajHu MPEIUKTOPH CyOjeKTHBHOT Ollaroctama HacTaBHUKA. Y
crynuju bepuca u Mejunna (Burns & Machin, 2010), y kojoj cy yuecTBOBaJH
ayCTpaujCK U HOPBEIIKU HACTABHUIIH, TICHXOJIONIKO OJIArOCTahE Ce IM0jaBH-
JI0 Kao 3HadajaH MpeauKTop cyOjekTuBHOTr Onarocrama. Bej (Wei, 2013) je
capaljuBao ca TajBaHCKMM BaclHUTa4MMa Yy BpTHNUMa U OTKPHO je 3HAYajHY
Be3y u3mely cyOjekTHBHOr OarocTara HAaCTAaBHUKA U COIMjaJIHE UHTEIU-
reHInje, TPaKTHYHE HHTEIUTeHIUje, e(pUKaCHOCTHU MogydaBamka U HCKYCTBa
y nogyyaBamwy. Y cryamju, kojy je Yen (Chan, 2013) cnpoBeo ca KHHECKUM
HACTAaBHUIIMMA, 3aXBAJHOCT U OINpAIITame MO3UTUBHO Cy KOPEIUpaIn ca
CyOjeKTHBHHM OJIarOCTam-eM HACTaBHHKA M O0jaCHHUIIM Cy 3HA4YajHO OJCTY-
Name y BeroBoM npeapuhamwy. Hanasu cryauje, kojy je peanuzorao Cran-
kyJnecky (Stanculescu, 2014) ca pyMyHCKMM HACTaBHUIIMMA KOJU TIPEAjy Y
BHUIIIUM pa3peiniMa OCHOBHE IIKOJIC M Y CPEAbUM IIKOJIaMa, yKa3aiu Cy Ha
MO3UTHUBHY Be3y u3Mel)y cyOjeKTUBHOT OJarocrama HaCTaBHUKA M CaAMOIIO-
HITOBaMa, OMIITe ePUKACHOCTH M ONTUMH3Ma HACTABHHKA U TEpICIIHje
coumjasine nonpiuke. L{usb cTynuje, kKojy cy HemnaBHo peanu3oaiu CojkeHa
u cap. (Soykan, Gardner & Edwards, 2019), 6uo je 1a ce ycTaHOBU Ha KOjU Ha-
YUH je MCUXOJIONIKU KaruTall HacTaBHUKa ca HoBor 3enana, Koju moxpasy-
MeBa KOMOMHAIIU]y HaJie, OTHOPHOCTH, ONITUMHU3MA U caMOe(PUKaCHOCTH, T10-
BE3aH ca CTPECOM, CYOjeKTUBHHM OJIarOCTamEM, TIPOIICHOM U CHAJTAKEHEM.
Hanasu yka3yjy Ha TO Ja Cy HACTaBHHIIM KOJU MMajy BHIIE MCUXOJIOIIKOT
KanuTaia MpHjaBIIId Mamke CTPeca U BUIIE OI1arocTama.
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VYrpkoc pactyhem nHTEpecoBamy 3a Cy0jeKTUBHO 0JIarOCTame HACTaB-
HUKA pajJy MOJCTULAha MO3UTUBHUX MOCTABKH YUCHa U 32 OCMUIILJbABAHE
U CIIPOBOheme mporpama 3a IpOMOILIH]Y EBUXOBOT ONITUMAJIHOT (DYHKITMOHH-
cama (Seligman, Steen, Park & Peterson, 2005), maino je crynuja y Kojuma
je dhokyc Ha cyOjekTHBHOM Oiarocramwy Oyayhux HacTaBHHKA. Y CTYAHjU Y
KOjOj CY y4eCTBOBaJlM aJTCPHATUBHO JUICHIIMPaHU Oy yhu HacCTaBHUIU Y
Typckoj Epo3KaH u cap. (Erozkan Dogan & Adlguzel 2016) cy yTBpAuIn
Jla MHULIMjaTUBa, HAIIOP U UCTPAJHOCT, Ka0 AMMEH3H]e caMoe(bHKaCHocm "
YHYTPALIBET U CIOJBHOT CaMOIIOy3/1atha U CAMOIIONITOBAha, 3HAYajHO KOpe-
upajy ca cy0jeKTUBHUM OnaroctameM Oyayhux HactaBHuka. Coase (Soave,
2014) je ucniuTHBAaJIA IPUPOAY U OOMM OFHOCA U3Mel)y Baprjaliiu, Kao IITO CY
(ekcuOMITHOCT, CyOjeKTUBHO OJIarocTame, eMOLMOHATHA HHTEJIUTCeHIN]ja,
caMoe(pMKaCHOCT HACTaBHMKA W (U3MYKa aKTHMBHOCT Ha y30pKy Oyayhux
HaCTaBHHMKA OCHOBHOI 0Opa3oBama y Kananu u oTkpuna je aa cy ymehe u
MOBE3aHOCT, EMOLIMOHATHA WHTEIUIeHIINja U CMHCao 3a eukacHoCT OUIn
3Ha4ajHO TIO3UTUBHO MOBE3aHHU ca Cy0jeKTHUBHUM OnaroctameM. Hryu u Jlej
(Ngui & Lay, 2020) uctpaxxuBanu cy Mel)ycoOHe ofHOCE YHY TpallbUX Kara-
nurtera Oynyhux HacraBHuKa y Masnesuju 3a yOsiakaBarme CTpeca y IpaKkcH U
OTKPHUJIIH CYy J1a Cy CaMOe(MKACHOCT U eMOLIMOHAIHA MHTEIUT eHIMja 3Ha4aj-
HU MPEAUKTOPH cyOjekTHBHOT Onarocrama. CamMmoepruKacHOCT je JOMUHHpPA-
na y npenpuhamy cyOjeKTUBHOI Oyiaroctama ca TadHourhy npenuhama on
45,3%. Y cTynmju y K0joj Cy y30pak YuHUIU Oyayhu HaCTaBHUIIM OCHOBHOT
oOpazoBama y Typckoj Kunuu u cap. (Kilig, Sokmen & Ada, 2013) cy ot-
KpWJIY MO3UTHUBHY M 3HauajHy MOBe3aHOCT u3mel)y yBepema o camoedukac-
HOCTH U HUBOA CY0jeKTHBHOTI 0JIaroCcTama KaH(uiaTa 3a HactTaBHuke. Husou
cyOjeKkTUBHOT Oyiaroctama Oy yhnx HacTaBHUKA Cy Ce 3HAYajHO pa3IMKOBa-
JIM IpeMa Moy, Y KOPUCT KEHCKOT 1mojia. Y UCTPakuBamy y KOMe Cy Takohe
ydecTBOBaJIM Oyayhu HacTaBHUIM Y TypcKoj, ca ocaMm pa3IMYUTHX KaTena-
pa, 3a10BOJbaBa-¢ OCHOBHUX IICUXOJIOMIKUX MOTpeda 3a ay TOHOMUjOM, KOM-
neTeHTHOUy U cponHoNNy MPeACTaBsbajlo je 3HauajaH MPEeIUuKTOp CyOjek-
tuBHOT Onarocrama (Cihangir-Cankaya, 2009).

Mebhy Bapujabiama Koje Cy Kopelupaje WIH OApeausie CyOjeKTHBHO
OnarocTame HACTABHUKA M YUYCHHKA CaMOC(PHUKACHOCT je KOHCTPYKT KOjH je
Beoma BaxkaH (Strobel, Tumasjan & Sporrle, 2011). I[Ipema banxypuHoj co-
L[1jaTHO-KOTHUTUBHO] TEOPHjH, caMoe(PKacCHOCT HACTaBHHKA je KOHLIETYa-
JU30BaHa Kao ,,yBEPEHE MOjeIMHUX HACTABHUKA O COIICTBEHO] CIIOCOOHOCTH
MJaHUpamka, OpraHn30Baba U CIpoBolemha aKTUBHOCTH Koje cy MoTpedHe 3a
oCTH3ame 33/1aTux o0pa3oBHUX 1usbeBa” (Skaalvik & Skaalvik, 2010, ctp.
1). UcTpaxkuBama OCIESIHO YKa3yjy Ha TO J]a caMOe(hUKACHU HACTABHUIIU Ye-
CTO MaTe O CTPeca, eMOIOHATHE HCIPIIJLEHOCTH U caropeBarma 1 1a UMajy
BUIIW HUBO OATOBOPHOCTHU 3a NOAYyYaBamC, HOCBChCHOCT, JJUYHa ITIOCTHUI-
Hyha, 3a10BOJbCTBO MOCIIOM U CyOjekTHBHO Onaroctame (Strobel, Tumasjan
& Sporrle, 2011; Skaalvik & Skaalvik, 2010; Tschannen-Moran & Barr, 2004;
Tschannen-Moran & Hoy, 2001; Uzakgiden, 2019; Zee & Koomen, 2016).
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IIpobrem ucmpasxicusaroa

OBHu Hala3W MPEICTaBIhajy TEOPHUjCKY OCHOBY 3a pa3MaTpame JaTor IPOo-
0JieMa ¥ MMOTKPETJbY]y YHILEHUITY N1a je caMOe(DUKACHOCT BayKaH IMPETUKTOP
cy0OjeKTHBHOT Ojaroctarma W KOI HacTaBHUKA M KOI OyayhmX HacTaBHHKA.
MelyTum, Hamia 3anaxkama ¥ HepOpMallHA Pa3roBOPU ca KaHIUIAaTHMaA 3a
HacTaBHUKE IPYTOT/CTPAHOT je3MKa OTKPIIIN CY HUXOBY aHKCHO3HOCT KOja
je ycMepeHa Ha kapujepy (Koja je pe3ysTaT lUXoBe 3a0pHHYTOCTH y BE3H ca
MIpOHaJIAKEHEM TOCIIA) YIIPKOC IbUXOBO] YBEPEHOCTH y BUCOKY camoedrkac-
HOCT Y HaCTaBH.

VY Typckoj MOCTOje pa3iIMuuTH HAYMHH 3aIollhbaBarha HACTABHUKA Y
MIPUBATHOM M jaBHOM cekTopy. IlpuBaTHe mkosie Hajuenrhe pasroBapajy ca
KaHJIMJaTHMa 32 HACTaBHUKE M 3aXTEBajy JIEMOHCTPHPAE pajia y yUUOHU-
nu. C apyre crpaHe, perpyToBamke HACTABHUKA 3a JIPKaBHE NIKOJIE [IEHTPa-
JIM30BaHO je U 00aBJba ce IyTeM MMCMEHOT U ycMeHor ucnuTa. Kananmnatu
3a HacTaBHUKE OW, Hajupe, Tpedaso a ocTBape yclex Ha JaBHOM HCITUTY
3a u300p 3amocienux (ckpahenuna Ha Typckom ,,KIICC”) unju cy menoBu
Ommre 3Hame, OnmTe ciocoorHocTn 1 OOpa3oBHE Hayke U TecT mo3HaBama
HacTaBHUYKE TpodecHje KojuM ce ToIemyje o3HaBame MaTepHje (Bastiirk,
2017). Camo oHM KOju IOCTHTHY oteHy o 60% vy BHIle Ha ITICMEHOM HC-
MUTY UCITYHaBajy YCIIOBE 32 YCMEHH UCITUT. KaHauIaTH Koju ¢y yCHenHu Ha
o0a MCIUTa MMOCTaBJbajy C€ 3a HACTABHUKE HA OCHOBY IOCTHTHYTHX OllEHA
1 KBOTE 3a IpEeAMEeTHY o0iacT Kojy yTBplyjy MuHHCTapCcTBO (DUHAHCH]A U
MuHuCTapCTBO POCcBeTe. 300T UMHECHUIIE Aa je Opoj AuTIoMarna Ha (paxy-
TeTuMa 3a 00bpa3oBame Behr o1 Opoja mo3uIrja Koje je OapeaiIo HaaIeKHO
MUHHUCTAPCTBO M 00aBe3e Jia ce Ha UCIIMUTHMA IIOCTHTHY BUCOKH PE3YJITATH
Ja OW KaHIUJaT Morao OUTH MMEHOBAH 3a HACTABHUKA, JABHU UCITHT 3a U3-
0Op 3amoCIeHnX je MOCTao TVIABHU Y3POK aHKCHO3HOCTH Oyayhmx HacTaB-
HHUKa OpHjeHTHCaHuX Ha Oymayhoct m kapwjepy y Typckoj (Bastiirk, 2017;
Kizilgaoglu, 2003; Ozcan, 2019; Uyulgan & Akkuzu, 2015).

Haxo je 6poj mecTa oxel)eHNX 32 HACTAaBHUKE SHTJICCKOT je3rKa Kao CTpa-
HoT HajBehn y mopehemy ca OpojemM MecTa 3a HacTaBHUKE IPYyTUX MPeIMeTa,
caMo onpehena cTorma guIIoMarna J00Huje MecTo cBake ronuHe. Ha mpumep,
y jyry 2020. 1739 ox 5434 numuiomaria TOOWIIO je TIONI0XKa] Y APyKaBHUM IIKO-
nama K12. Jomr jeqna mpuinka 3a JUTLIOMIIE €HTJIECKOT je3WKa Kao CTPAHOT
je na palie Ha TeplujapHOM HUBOY Kao MpeaaBadd. Y 3aBHCHOCTH OJ CJIO-
0OTHUX MecTa MOTY Ja Tpeaajy €HIJIECKH je3UK Y MPUIIPEMHUM IIKoJaMa
WIH onleJberbuMa 3a jesuke. Cnobomna mecta o0jaBibyje CaBeT 3a BUCOKO 00-
pasoBame y UMe YHHBep3uTeTa. KaHnaujaaTu 3a HacTaBHUKE Tpebasio Ou jia
nMajy MUHEMaIHy oreHy 70 Ha [IprjeMHOM HCTUTY 3a aKaaeMCKO 0C00Jbe U
MTOCTAUTIIIOMCKO 00pa3oBame (ALES), munumanny oneny 80 Ha Mcenuty u3
crpaHor jesuka (YDS), Te na nmajy nmpuxBatibuB KyMyIaTUBHE ITPOCEK OIIe-
Ha (CGPA). YauBep3uTeTn Takohe Mory MMaTH U ApyTe CHerupuIHe 3aXTe-
Be, Kao MITO Cy oJpel)eHO UCKYCTBO Y HACTABU, MACTEP TUILIIOME WJTH JIPYTH
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cepTuduKaTH U3 Te 00MacTy. JAUIIOMIM KOjU HE Kelle J1a paae y ApKaBHUM
IKOJIaMa MJIM He MOT'Y J1a I00Hjy 1ocao Tpake Mocao HaCTaBHUKA y MPUBAT-
HOM CEKTODY.

C 003upOM Ha YHMELCHHUILY JIa je CyOJeKTHBHO OJIarOCTame MOBE3aHO ca
MHOTHM TOXKEJbHIUM UCXOMUMa KOjH CY PE/ICBAHTHH 33 HACTABHUUKY npode-
CHjy ¥ KOjU MMajy IO3UTHBAH YTHI[aj HA POIECe HACTABE U Y4eHha y IIKOJIa-
Ma, OBa CTy/Hja je Hajlipe ycMepeHa Ha Cy0jeKTUBHO Oyarocrame Oymyhux
HACTaBHHMKA CHIJIECKOT je3HKa Kao CTpaHor y Typckoj Koje je UCIIUTUBAHO Y
OJIHOCY Ha BUXOBE JeMorpadcke kapakTepuctuke. [loTom, Apyru 1usb oBe
CTyJIH]je je Jla Ce YCTAHOBHU Y KO0jO] MepH O yBepema 0 caMoe()UKaCHOCT U
npodecuoHaliHa aHKCHO3HOCT MOTJIa MPEABUICTH Cy0jeKTUBHO OJarocrarme
Oynyhux HacraBauka. O0Opalhena cy cieneha uctpaxupauka nurama.

1. Koju cy onaxajHu HUBOM CyOjeKTHBHOT OylarocTama Koj Oyayhux

HAaCTaBHHKA SHIJIECKOT je3MKa Kao CTpaHor?

2. Tlocroju nu Be3a u3Mely cyOjekTuBHOr Onarocrama Oyayhux Ha-
CTaBHUKa U BUXOBUX JEeMOrpa)CKUX KapaKTepPHCTHKA, Tj. MOJa,
aKaJieMCKe TOJIMHE Ha CTyIUjaMa U THIA YHHUBEep3UuTeTa?

3.V ko0joj Mepu yBepema 0 caMmoe(hMKacHOCTH U TPO(heCHOHATHA aHK-
CUO3HOCT TpenBubajy cyOjekTuBHO Onaroctame Oymayhux HacTaBs-
HuKa?

Konmko je Hama mo3Harto, 10 caja HUje CIpOBe/cHA HHjeIHA TaKBa CTYIH]ja
y K0jOj Cy y30paK YuHUIN Oyayhu HaCTaBHUIIM €HTJIECKOT je3WKa Kao CTpa-
Hor y Typckoj. Crora he Hana3n OoBOT MCTpakMBamka OMOTYNHTH Jiparore-
HE YBHJIE KOjU OW MOTJIM JIOIPUHETH J]a porpaMu o0pa3oBama HACTaBHUKA
MOT'y YHAIIPEJIMTH BUXOBO 3PAaBCTBEHO CTaE, Ja UX OlPEeMe BeIITHHAMA
cTparervjama 3a yrpaBibambe CTPECOM U aHKCHO3HONINY U 32 TIOCTH3amkhe ca-
MOIIOY3/1atba IIPUIIMKOM yiiacka y mpodecHjy, Kako Ou MOTJIH 00Jbe J1a OpIKe
COTICTBEHY (pJIEKCHOMIIHOCT U JIa C€ TIOCBETE HACTABH.

METOJIOJIOT MJA

Yzopak. Y uctpaxupamy je ydecTBoBao 261 Oymyhm HacTaBHHK, OJJHOCHO
CTYIECHTH KOjU Cy YNHMCAaHHU Ha KaTeApe 3a JUAAKTHKY EHITICCKOT jGSI/IKa Ha
MET Pa3IMYUTUX YHUBEP3UTETA Y TprKOJ VY Tabenu 1 mpukaszaHa je CTpyK-
Typa y30pKa [pema noiy, aKaJIeMCKOj TOOUHU CTyUja U TUILY YHHBEp3UTETA
1 TI0Ka3yje y4ecTajoCcT U OATOoBapajyhu mpoleHaT CBake KaTeropuje.
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Tabena 1: Jlemocpacgcxe xapaxmepucmuxe

Kareropuja VYuecranoct [ponenar (%)
o Kenckn 202 77,4
o Mymkn 59 22,6
[IpBa 46 17,6
Axaziemcka Hpyra 80 30,7
roauHa Tpeha 51 19,5
YerBpTa 84 32,2
JpxaBHuU 168 64,4
Tun yHuBep3urTeTa TpnBarsn 93 35.6

VY Typckoj cy HaCTaBHUIIM SHIVIECKOT je3UKa MM AUIJIOMLH KaTeape 3a eH-
IJIECKH Kao0 CTPaHU je3MK YeTBOPOTOAMILIBLUX CTyAMja daKylITeTa Ui OHH
KOjU MMajy aJdTepHATHBHY IUIUIOMY KaTeIpe 3a aMEepPHUKy HJIM CHIJIECKY
KIbHKEBHOCT, (PUI1030(Hjy WK JIMHTBUCTHKY €4 YMETHUYKHUX U IPUPOIHUX
(akynrera. HactaBHM IIJ1aH KaTeape 3a EHITIECKH je3UK Ka0 CTpaHH 3BaHUY-
Ho yTBphyje CaBeT 3a BUCOKO 00pa30Bam-e M 3aCHUBA CE Ha Pa3BOjy 3Hamba O
OCHOBHOM TIpeaMeTy Kox Oyayhux HactaBHUKA (48%), 3HaKa O TIEar OIITKOM
canpxajy (34%) u ommrer 3Hama (18%) (Ordem, 2021). Bynyhu HactaBHu-
u 00aBJbajy CBOjy MPaAKCy Ha MOCIEAH0j TOAUHU CTYIUjCKOT IPOorpamMa 1o
Bol)cTBOM M Ha/130poM (pakysiTeTa M HacTaBHUKa capannauka (Tasdemir, Igbal
& Asghar, 2020).

Ipuxynwarwe nooamaxa u nocmynyu anaauze. lloganun 3a oBy cryanjy
MPUKYTJBEHU Cy MOMONY TPU Pa3IMUUTE CKase: cKajia Cy0jeKTUBHOT Oiaro-
CTama, cKajla caMoe(hMKaCHOCTH HACTaBHUKA U CKaja MpoQecuoHa He aHK-
cuozHocTu. OHJIAjH Bep3Hje cKaa mociare cy Ha ajgpece oko 500 Oymyhux
HacTaBHHKA y akageMckoj 2019-2020. roquHu u BUIIE O] MOJIOBHHE HHHX
MIPHUCTAJIO je 1a 100pPOBOJFHO yUECTBYje. YUECHULU CYy HHPOPMHUCAHH O CTY-
Ivju ¥ Ouila UM je 3arapaHToBaHa MOBEPJHUBOCT mojataka. C o03upom aa
CTyZHja HUje OWIia MHTEPBEHIIN]CKOT THIIa, IPUjaBa 3a OHJIajH 00pa3all cMa-
TpaJia ce MPUCTAaHKOM 3a yuewhe y CTyauju.

Ckana cy0jekTuBHOT Onarocrama kojy je pa3zsuo Tysron-Joct (Tuzgdl-
Dost, 2005) kopumrhena je 3a Mepeme HHBOA CYOjeKTHBHOI Oyiaroctama
yuecHuka. Ckana ce cacToju o1 46 CTaBKH Ha KOje Cy yUECHHIIM OAroBapaju
nerocreneHoj ckanu Jlukeprosor tumna: of (1) y HOTHYHOCTH c€ CIakeM 10
(5) y mormynoctu ce He cnaxxeM. [Ipumepu crtaBku cy: Boaum oa naanupam
yHanpeo, Yenasnom ce ocehiam srcusaxno u enepeuuno u [JoeomHo cam oony-
yan da nocmuznem ceoje yumege. llpeamern cy rpynucanu y 12 ¢axropa:
nopeheme Heumjer )KUBOTA Ca KUBOTOM APYTHMX, OBUTHUBHE U HEraTHBHE
eMo11je, LNJbEBHU, CaMOMOIITOBAKE, ONTHMH3aM, 3aHHTEPECOBAHOCT 3a aK-
TUBHOCTH, OAHOC ca MpujaTeJbuMa M POAUTEIbMMA, Moryien Ha OyayhHocT,
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TIOPOAVYHU OJHOCH, Ja JIU 3aBUJE APYIMMa HA HBUXOBOM HAYHWHY KUBOTA,
cyoyaBame ca noremkohama u necumusMoM. CKkalla je CTyAeHTHUMa J1aTa Ha
TYPCKOM, U3BOPHOM jE3HKY CKajle U MaTepmeM je3nky Oyayhux HacTaBHHKA
KOjU Cy Y4eCTBOBAJIH Y HCIIUTUBAY. Ha ckaiu cy BUIIN pe3yNnTaTH 3HAUUITH
BHUIIIE HUBOE CYOjeKTUBHOI Ojlarocrama. YTBpheHo je na je Kponbax anda
BPEJHOCT OpUTHHAJIHE CKajie Oua je ,93. Y oBoj ctyauju Ouna je ,95.

Ckana HactaBHUKOBOT ocehaja eukacHoctu (Tschannen-Moran & Hoy,
2001) xopunihena je 3a ogpehuBame HUBOa camoedukacHocTh Oyayhux Ha-
cranuka. [{usb ckane je na ce nporenu ocehaj epukacHOCTH HACTaBHUKA Y
OKBHPY CYIICKaJia KOje Ce OJJHOCE Ha aHTa)KOBAHhE YUCHUKA, YIIPABIbAE YUH-
OHUIIOM M HACcTaBHE Ipakce, Ha mpumep: Konuko mooceme oa yuunume oa
yuenuyu eepyjy 0a mozy 00opo da ypaoe wikoicke 3adamke?, Konuxo mooice-
me oa yuurume 0a cmupume y4eHuKa Koju omema Hacmaegy uiu je oyuaun? u
Y kojoj mepu mosiceme da kopucmume paznuuume cmpamezuje oyerbuarLa?
OpurunanHa ckana uma 24 craBke y ayroj ¢opmu u 12 craBKM y Kpart-
Koj opmu. Y 0BOj CTyIHjU je 3a IPUKYIJbakke MOjJaTaka yCBOjeHa TYpCKa
Bep3uja Ckajie CBECTH HacTaBHUKA O e(ukacHOCTH y ayroj gopmu (Capa,
Cakiroglu & Sarikaya, 2005). KponbaxoB Anda koepuuujeHT Moy3JaHOCTH
3a YKYIIHY CKaJIy H3HOCHO je ,95 1 y OpUTHHAJIHO] U Y caJallikboj cTyauju. Ha
CTaBKe je 0JIr0BapaHO Ha nerocTeneHoj JInkeprosoj ckanu (1 = HEAOBOJBHO,
5 = cacBUM JOBOJHHO).

AHKCHO3HOCT y paly Ko Oynyhux HacTaBHMKa M3MEpeHa je momohy
ckaje kojy cy pa3Buiu Llabu u Jamuunann (Cab1 & Yalginalp, 2013). Ckana,
noceOHO pa3BujeHa 3a Oynyhe HacTaBHEKe, cajipkaia je 46 CTaBKH Koje Cy ce
OJIHOCHJIC Ha pa3induTe PpakTope NpodecHoHaTHe aHKCHO3HOCTH YCMEpeHE
Ka mociy (HIp. He MOT'Y J1a MOTHMBHUIIEM yYEHHUKE Ja Y4eCTBYjy Ha MOjUM
4acoBMMa), COLIMjalTHO-EKOHOMCKe (hakTope (HIp. HE MOTY Ja 3aJ0BOJBHM
TOPOIHIHE notpede ca MiIaToM HaCTaBHUKA), yCMEPEHE Ka yqunKy/KOMy-
HUKalWjU (HIIp. HE MOTY e(hMKacHO Ja KOMyHHUIIMpPaM ca CBOJUM YUYCHHUILIU-
Ma), Ka KoJierama/poinTesbuMa (HIIp. He MOTY e(pHKaCHO J]a KOMYHHUIpPaM ca
KoJierama), yCMepeHe Ka caMopa3Bojy (HIIp. He MOTy Ja OyjaeM jqo0ap mMouent
CBOjUM YUYEHHIIMMA), yCMepeHe Ka KapHujepH (HIp. HE MOTY Ja IMOCTHTHEM
BHCOK pe3yJITaT Ha JaBHOM UCIIUTY 3a U300p 3alOCICHUX 3a MOYETaK paaa y
JpKaBHOj LIKOJIM), yCMEpEeHe Ka npuiiarohaBamwy (HIp. HE MOTY Ja ce IpHJia-
TOIUM OKPYKCHY Yy KOM IpelajeM) U yCMEepeHe Ha HIKOJICKO] yIpaBH (HIIp.
mpo0ieMu ca ynpaBoM mikose). McnuTaHuiy cy Ha CTaBKe OAroBapajd Ha
neroctenenoj Jlukeptosoj ckanu: ox (1) Beoma cam y3abpunyt no (5) Hucam
3a0puHyT. Ha ckanu cy BUILIK pe3ynTaT NpeAcTaBIballd HU3aK HUBO aHKCH-
O3HOCTH, JOK CY HUXXU PE3YJITATHU YKa3ruBaJIXd HAa BUCOK HUBO aHKCUO3HOCTH.
Crora cy craBke yHarpea KoiupaHe npe aHanuse. OreHa noy3IaHoCTH Ha
ckanu Ouna je ,95 y OpuruHaiHoj CTyauju. Y 0BOj CTYIHUjU je Takohe yTBphe-
Ha BHCOKa MOy3AaHocT (o = ,97).
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3a aHanM3y mojaraka KOpUIIheH je CTaTHCTUYKH MaKeT 3a JAPYIITBEHE
HayKe 3a CpoBolere IECKPUIITUBHE CTATUCTHUKE, /-TECT, JeAHOCMEPHH TECT
ananuze BapujaHcu (ANOVA) u BHILIECTPYKE perpecroHe aHalu3e.

PE3VJITATU
Cyojexmugno oraecocmarbe OyOyhux HacmaeHuxa

HuBou cyGjekTuBHOTr O61arocrama Oynyhnx HacTaBHHKA Cy OIMMCHO MCTpa-
KEHU Kako OM ce OATOBOPUIIO Ha MPBO UCTPAKUBAYKO MUTame. Y Kopulrhe-
HOj CKajJH CyOjeKTHBHOI OilarocTtama BUIIA BPEIHOCT oaronopa Oymyhux
HAaCTaBHMKA HA CBAaKy CTaBKy OATOBapaja je BUIIEM HHUBOY CYyOjeKTHBHOT
onaroctama. Koiamoropos-CmupHoB Tect (p > ,05) ¥ BU3yelHHU Iperies Xu-
cTorpaMa u rpadukKoHa MOKa3aJld cy Ja Cy pe3yJiTaTH 3a cKally CyOjeKTHB-
HOr Oylaroctama HOpMaliHO pacrnopelhenu. BpegHocTu cpenme u crangapi-
HE JIeBHjallHje Cy y3eTe y 003Up Kako OM ce MPOTyMayuiIu OMaKajHu HUBOH
cyOjeKTHBHOT OJlaroctama yUeHHKa 3a YKYNHY ckaiy. Hanasu cy nokaszamnu
Ia je cpeamu ckop Oynyhux HactaBHUKa Bucok (M = 3,65, SD = ,65), mTo
OJIpakaBa IUXOBY IMO3UTHBHY TEXKIbY Ka JKUBOTY.

Cybjexmusno bnazocmarve 6y0yhux nacmagnuxa
¥ 00HOCY Ha ruxoge demozpagcke Kapakmepucmuxe

[{usb mpyror uCTpakMBauKor MUTama OMO je 1a ce yTBpau Be3y usmely ne-
Morpadckux KapaKTepUCTHKA Oynyhux HacTaBHUKa, yKJbyuyjyhu mon, aka-
JIEMCKY TOAUHY CTYI[I/I]a Y TUIl YHUBEP3UTETA U lbUXOBO CyOjeKTUBHO 6JIaro-
CTame. I/I3BpmeH je t-TecT 3a He3aBHCHE y30pKe Kako O ce YTBPIUIIO Ja JIU
MOCTOjU 3HavajHa pasznuka u3mely Oyayhux HacTaBHHKA MYIIKOT U JKCHCKOT
oJia y JIOMEHY EBbUXOBUX CJIIOKYITHUX pe3yJiTaTa CyOjeKTUBHOT OJiarocTama.
[MponaljeHa je 3HauajHa pasiivka nmpemMa Mojy y Be3u ca HUBOMMA CyOjeKTHB-
Hor Oyarocrama Oynyhnx HacTaBHMKa, Kako je mpukaszaHo y Tabemnu 2. Y
nopehemwy ca CBOjUM Kojierama MYIIKOT Toja, Oyayhe HacTaBHHIIC WMajy
BULIN HUBO CcyOjeKTUBHOT Onarocrama. Maxko je cpenmu pesynrat Oynyhux
HACTaBHHKA OMO Ha YMEPEHOM HUBOY, KOJl HACTABHUIA je OO BHCOK.
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Tabena 2: lopeherwe npema nony 6yoyhux Hacmaenuxa

Tlon N Cpenmwa D df . .
BPEIHOCT
Kencku 202 3,70 65 .
Myuiku 59 3.45 61 259 2,701 ,007
*p<,05

Jla Ou ce yropeuiiu HUBOM CyOjeKTUBHOT OiarocTarma Oy1yhux HacTaBHUKA
mpeMa roJJMHM CTyJIMja Ha KOjy Cy YIHUCaHH, TO jecT Jia JIU cy OpyIOIH, CTY-
JICHTHU ApyTe, Tpehe mim yeTBpTe roJuHe, mpuMemeH jeqHocmepan ANOVA
TecT. JIeBEHEOB TECT je MmoKa3ao Jia MPeTIoCTaBKa 0 XOMOT'CHOCTH HUje Tpe-
kpuieHa (p = ,968). Umajyhu y Buay noOujeHe Hajlasze, HajHUKA CPEIEba Olle-
Ha mpunaaaia je opyuomuma (M = 3,45, SD = ,64), 10K je HaJBUIILY CPEIEbY
olieHy o0uia rpymna cryjaeHara apyre roqune (M = 3,71, SD = ,64), a 3atum
yeTBpTe (M = 3,70, SD = ,63) u Tpehe (M = 3,64, SD = ,66). MehyTum, Huje
yCTaHOBJbCHA 3HAUAjHA pa3iinKa n3Mel)y ueTupu MmoMeHyTe rpyre y Be3u ca
UXOBMM CKOpOBUMa CyOjekTuBHOT 6iaroctama [F(, ,.) = 1, 948, p = ,122].
Post hoc tect y Typckoj Takohe Huje MoKa3ao 3HayajHy pasiauky mely rpy-
nama.

Takole, Huje npoHaljeHa 3HauajHa pasnuka usmely Oyayhux HacTaBHU-
ka apxaBHuX (M = 3,65, SD = ,62) u npuBarHux yHusep3uteta (M = 3,64,
SD = ,69) xaja ce mocMaTpa HUBO CYOjeKTHBHOT 0JIarocTama, IITO je T0-
TBp)eHO TTPUMEHOM ?-TECTa 3a He3aBHCHE y3opke [t(259) = -,164, p = ,87)].
Cpenmu pe3yararu Oynyhnx HacTaBHUKa ca KaTeApe 3a CHIJIECKU je3UK Kao
CTpaHu Koju noxaljajy u ip>kaBHe ¥ IPUBATHE YHUBEP3UTETE OUITU Cy TOTOBO
jenHaku, 0e3 3HauajHe pasyinke. CyOjeKTUBHO OJaroctame y 00e rpyrme Ousio
je Ha BHCOKOM HHBOY.

Beposarwe y camoegpuxacnocm u npogecuonaina aHKCUo3Hocm
Kao npeouxamopu cyojexmueroe bnazocmarba Oyoyhux
HacmasHuKa

VY Besu ca Tpehum nmuTameM, HACTOjaTl CMO JIa yCTAaHOBUMO, ITpUMERYjyhn
BHIIIECTPYKY PETPECH]y, KOJUKO BapHujabiie CyOjeKTHBHOT Oiaroctama Oy-
nyhnx HacTaBHUWKa, Tj. 3aBUCHE NMPOMEHJBHBE, MOTY Jla ce 0OjacHe momohy
yBepema 0 caMoe(hUKacHOCTH U MPo¢eCHOHATHO] aHKCHO3HOCTH, Kao He3a-
BUCHUM IIPOMEHJbUBHUM. [IpriMeHa BUIIECTPYKe perpecHoHe aHaIN3e IToKa3a-
Ja je 11a cy CBe NPETIoCTaBKe HenymbeHe. McnuTuBame HopMmalie npeiBuheHe
IvjarpamMoM BepoBaTHOhE W AujarpaMoM pacejama yKasaso je Ha HOpMall-
HOCT, JTHHEAPHOCT M XOMOCIIEJACTHYHOCT, Ka0 M HE3aBHCHOCT pe3Hyalia.
[IpeTnocTaBka 0 MyJITHKOJIMHEAPHOCTH HHjE MPEKPILICHA, jep MaTpHIa Kope-
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Jalyje HUje yKa3uBaJjia Ha caBpIlicHe Kopesaluje nu3Mely He3aBUCHUX IPO-
menJbuBux (Tabena 3).

Tabena 3: Koperayuona mampuya camoegpuxacrocmu,
npogecuonanne aHKCUO3SHOCMU U CYOjeKmusHo2 b1a2ocmarsd

Bapuja6ie 1 2 3

1. CamoedukacHOCT 1

2. IlpodecronanHa aHKCHO3HOCT ,264* 1

3. Cy6jexTuBHO Oarocrame ,321% ,320% 1
*p<,001

*Kopernanuja je mo3uTHBHA 300T 0OPHYTOT KOAHNpamba.

Ha ocHoOBy perpecmone anammse mMojena Koju npeasubha cyOjekTHBHO Oa-
roctame qo0HjeHa je 3HadajHa perpecuona jeqHaumHa R? (,162), F(2, 258)=
24,98, p <,000). To ynyhyje Ha TO 1a MOJIEN, KOjU CaIPKU YBEPEHA O CaMO-
e(uKacHOCTH ¥ MpoheCHOHATHY aHKCHO3HOCT, o0jamrmana 16,2% pasnuke y
CKOpy cyOjexTuBHOT Oaroctama (Tabemna 4). [Topen Tora, oBe ABE HE3aBHCHE
BapujadIie gaje Cy TOTOBO jeTHAK OTIPUHOC MTPEIBHlaby 3aBUCHE BapHjadiie
ca bema BpeqHOCTHUMA ,254 (3a yBepema y caMoepuKacHOCT) U ,253 (3a mpo-
(hecroHaTHY aHKCHO3HOCT), 00€¢ Ha 3HAYajHOM HHUBOY.

Tabena 4: Buwecmpyka peepecuja cyojexkmusHoe bnazocmarsa,
npoghecuonanne aHKCUOIHOCTU U YEeperba 0 CamoehuKacHoCmu

BapwujaGie B B T p R? [Ipunarohen R?
[podecnonanna

-,187 -,253 -4,278 ,000%* ,162 ,156
AHKCHO3HOCT
Ybepeibe 0 483 254 4299  ,000*
camMoe(puKacCHOCTH

#p<,001
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JINCKYCHJA

[To3uTHBHA IICUXOJIOTHja UCTPAXKY]E YCIOBE U MPOIIECe KOjU AOTIPUHOCE ONIp-
JKaBarby ONMTHMAJIHOT TICHXOJIOMIKOT ()yHKIIMOHHUCAA JBYIU M OpraHu3aIlnja
(Gable & Haidt, 2005). LlenTpaaHu KOHCTPYKT KOjU C€ MPOy4aBa y KOHTEK-
CTy TIO3UTHBHE TICHXOJIOTHje jecTe CyOjeKTHBHO Onaroctame. Y TMOoCIenmne
BpeMe ce MaKmba MOKJIamka MO3UTHBHO] TICHXOJIOTHjH Y TOPA30BHOM KOHTEK-
CTy, T€ je cTora OBa CTyAHja Oujia yCMepeHa Ha UCITUTHBAKE CYOjeKTHBHOT
Oaroctama Oyayhnx HacTaBHMKA €HTJIECKOT je3WKa Kao CTPAHOT Y OTHOCY
Ha HUXOBE AeMorpadcke KapaKTepHuCTHKe, Ka0 W Ha pa3MaTpame MpPeaukK-
THBHE BPEHOCTH YBEPEHa 0 caMoe(hUKaCHOCTH 1 MpodeCHoHaTHE aHKCHO3-
HOCTH Ha Cy0jeKTHBHO OnarocTame Oyayhnx HacTaBHUKA.

VY ckmagy ca TPeTXOAHWM HCTPaXKMBAambUMa Koja Cy pealn3oBaHa
Ha y30pKYy HAaCTaBHHKA KOjHU Cy 3amocieHu u Oymyhux nHacraBHuka (Kilig,
Sokmen & Ada, 2013; Tang, 2018), cazHama mo6ujeHa y 0BOj CTYIHU]U CY TI0-
ka3ana na Oyayhe HacTaBHUIIE MMajy BUIIM HUBO CYOjeKTHBHOT OJIaroCTama
Hero Oymyhu mHactaBHuIU. OBaj Haja3 Ou Tpebayo TyMAdYWTH Y OIHOCY Ha
COLIMOKYNTYpHHU KOHTEKCT y Typckoj. Hanme, y Typckoj 6ynyhe mHactaBHU-
IIle UMajy TIO3UTHBHMJH CTaB TPEeMa YUUTEIHCKO] MpodecHju, 300T mpeTo-
CTaBKE JPYIITBEHE 3ajeTHUIIC /1A j€ TIPOCBETa HAjIIPUKJIIAIHH]A 3a )KeHE, IIITO
oIlpakaBa jacHE PoJHE yJore yrpaljeHe y TypcKy KyITypy y TOMEeHY u30opa
kapujepe (Kiziltepe, 2015). IIpocBeTa ce obuuno cmaTpa oAroBapajyhom 3a
VIIOTY W CTaTyC KE€HE Kao Cympyre u Majke 300r (¢exkcuOmtHujer u kpaher
pamgHOT BpemeHa y mopehemy ca mHOrmMm apyrum nocioBuma (Kiziltepe,
2015; Uygun, 2014). ITopen Tora, MoryhHOCT HEMMEHOBAaA 32 HACTABHUKA,
npenBuhame MOryhnx eKOHOMCKUX MmMpobiema 300T cMamHuBamba JTNIHOT J10-
XOTKa HaCTaBHUKA M MoBehaBara )KMBOTHUX TPOIIKOBA MOTJIN OM M3a3BaTH
Behm cTpec xon Oyayhmx HacTaBHHKA MYIIKOT IMOJa ¢ 003UPOM Ha OYCKH-
Bama M OATOBOPHOCTH Koje y ApymTBY nMmajy mymmkapun (Kilig, Sokmen &
Ada, 2013).

IlITo ce Tnue akameMcke TOAWHE Ha CTyAHjaMa, HUBO CyOjeKTUBHOT OJ1a-
rocrama Oynyhux HacTaBHMKa MOpacTao je HAKOH IpBE TOAMHE, MAKO Taj
opacT HHje OMO Ha 3HauajHOM HUBOY. be3Hawajan Hanma3 Morao Ou ce mpwH-
MHACAaTH aHKCHO3HOCTH W CTPECY KOjU Cy IMOBE3aHU ca KapHujepoMm Oymyhux
HacTaBHHKA, ITO je Takol)e OTKPUBEHO y CTYyIHjU KOjy je crpoBeo EHTHH
(Engin, 2019) ca 265 6ynyhux nactaBHuka y Typckoj. CBH y4ecHUIIH KOjU
Cy KaHAUJATH 32 HAaCTaBHHWKE ocehaiu Cy BeMHKy 3a0pHHYTOCT 300T TOTa
IITO HACY MMEHOBaHM 3a HACTaBHUYKY mpodecujy. Jla 6u mornm na gocTur-
HY BUCOKY orieHy Ha PPSE ucnuty, MHOTH o1 BMX Cy HHTEH3UBHO oxalamu
MIpUBATHE TE€YajeBe U3 TUJAKTHKE MapajiesHo ca CTyIUPAhEeM.

Jomr jemHa Tauka mopelema cyOjekTHBHOT Oarocrama Oy nyhux HacTaB-
HHKa OWO je TN YHHBEpP3WTeTa Ha KOju Cy ymucaHu. Hamaswm Hucy moTBp-
AN 3HAYAjHY pa3inuky uaMel)y Oynmyhux HacTaBHUKA ca IPKaBHUX W TPH-
BaTHHUX YHUBEP3UTA KaJia je ped 0 HUBOY CyOjeKTHBHOT Oiaroctama. Jlok cy



133 Excnnopamusno ucmpasicusarse cyojekmusnoe biazocmarea 6y0yhux HACmasHuKa...

JpKaBHU YHUBEP3UTETH OCCIIATHHU, CTYACHTH YIUCAHU HA MPUBATHE YHU-
Bep3utete y Typckoj miahajy mkonapuny. Ha ocHOBY aHann3e mojaTaka Jio-
OWjeHUX OJ1 HALIMOHAJIHO PEIPE3CHTATUBHOI Y30pKa KaHIHUATa Ha MPHUjeM-
HUM UCIIUTHMA Ha yHUBep3uTeTy, [lanep u Oxren (Caner & Okten, 2013) cy
3aKkJbydmsind Ja y Typckoj CTYJCHTH YIUCAHU Ha NMPHBATHE YHUBEP3UTETE
MOTHYY W3 Toponuua koje umajy sehe mpuxozae. MeljyTum, oBa cTyauja He
Jlaje J0Ka3 o MoBe3aHOCTH nu3Mely 00Jbe COIMOSKOHOMCKE CUTYAIlH]e U I0-
Behama HUBOa cyOjekTuBHOT Onaroctama (Nettle, 2005). ¥V cTynuju, umju je
aytop Anurysenu (Adigiizelli, 2015), Oyayhu HacTaBHUIIM, KOjU UMAjy HU3aK
COI[MOCKOHOMCKH CTaTyC, UCKa3aJld Cy BHIIU HUBO MpO(decHoHaNHe 3a0pH-
HYTOCTH HErO CTYACHTH UYHje je COIMjaIHO-E€KOHOMCKO MOPEKJIO HAa BUHCOKOM
HUBOY. YIPKOC 3HA4ajHO] HEraTMBHO) KOopenaluju usmely npodecruonamte
AQHKCHO3HOCTH YUYECHUKA M CYOjeKTHBHOI OJarocrarma, YNHH CE J1a BhUXOBa
COLIMjaTHO-eKOHOMCKA M03a/InHa HUje 3HauajaH (aKkTop KOjU AOIMPHUHOCH HU-
BOY BUXOBOT CyOjeKTUBHOT OJlarocTama.

[open Tora, 1uJb OBe cTyAMja OMO je Ja ce UCIHUTa y KOjo] Mepu Ou
yBepema 0 caMoe(puKacHOCTH M MpOoeCHOHAIHA aHKCHO3HOCT JOMPHHETH
cyOjekTuBHOM Onaroctawy Oyayhux HacraBHuKa. [Ipema noOujeHuM Haja-
3uMa, CyOjeKTUBHO OnarocTame Oyayhux HacTaBHHMKA e TO0OJBIIANI0 KaKO
Cy ce yBepema o camoeprKacHOCTH noBehaBana, a aHKCHO3HOCT Ha IMOCTY
cMmamuBasia. O0e MPOMEHJbMBE Cy MOCIY)KUJIE Kao 3HAYajHU MPEIUKTOPH,
oOjarmaBajyhu 16,2% pasiinke y ckopy CyOjeKTHBHOT Ojlaroctama Oynyhux
HacTaBHHKa. CBaka Bapujadiia je Jaa roToBO jeIHaK JONPUHOC MpeaBUlamy
CyOjeKTHBHOT Oyaroctama — 00e Ha 3Ha4ajHOM HUBOY. OBH HaJla3u cy yIo-
penuBY ca Hajla3uMa HCTpakMBamba Koja yKasyjy na camoedukacHu Oynyhu
HACTaBHHIM Yemhe nMajy BUIIN HUBO cyOjekTuBHOT Onarocrama (Erdzkan,
Dogan & Adiguzel, 2016; Kilig, Sokmen & Ada, 2013; Ngui & Lay, 2020;
Soave, 2014). [lpyrum peunma, yBepeme Oyayhnx HacTaBHUKA Ja Cy CIIOC00-
HU JIa KacHUje Oyay YCHCIIHU HACTABHUIIU JONMPUHOCH HUXOBO] KOTHUTHB-
HOj ¥ €MOLMOHATHO] TPOLEHH YKUBOTA.

Y 0BOj CTyUju je Takohe yCTaHOBJBEHO Jia je MpodecroHaiHa aHKCHO3-
HOCT 3HauajaH MPEJUKTOP CYyOjeKTUBHOT Oylarocrama Oyayhnx HacTaBHUKA.
C 003upoM Ha HEJOCTaTaK MCTPAXKUBAKA O TMOBE3aHOCTH MPOodecHoHaTHE
AQHKCHO3HOCTH Oynyhnx HacTaBHHKA U BUXOBOT CyOjeKTUBHOTI Onarocrama,
JaTy Haja3u he 3HAuajHO JIONPUHETH peJIeBaHTHO) juTeparypu. [Iporec
3anomnsbaBama HacTaBHUKa Y Typckoj je TakaB aa kon Oyayhux HacTaBHHKA
M3a31MBa aHKCHO3HOCT ycMepeHy Ha kapujepy (Ihtiyaroglu, 2019). Mmajyhu
y BHIy YMECHHUILY JIa je aHKCHO3HOCT IPEro3HaTa Kao KOMIIOHEHTa Hera-
TUBHOT adexta cyOjekTuBHOT Osarocrama (Diener & Emmons, 1984; Diener
et al., 2017), pasnuuute BpcTe 3a0puHyTOCTH Oyayhnx HacTaBHHKA mpema
BUXOBHUM HACTAaBHUM Ipakcama y Oya1yhHOCTH MOTYy HEraTHBHO yTHILIATH Ha
BUXOBO CYOjeKTHBHO OiarocTame.
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3AKJBYUAK

OBO HCTpaXHWBAKE je AONMPHUHENIO MPOITHPUBAKyY mocTojehe mureparype y
grjeM je PoKycy CyOjeKTHBHO Onaroctame Oynyhnx HacraBHUKa, qoBoaehn
ray Be3y ca JeMorpadcKuM KapakTepucTHKaMa Oymyhux HacTaBHUKA U YT-
Bphyjyhu nma cy yBepema 0 caMoe(UKaCHOCTH U MpodecroHaaHa aHKCHO3-
HOCT 3HaYajHU MPEIUKTOPHU CyOjeKTUBHO Onaroctame Oyayhnx HacTaBHUKA.
OBa ca3znama ymyhyjy Ha (hakTope KOju DONMPHUHOCE CyOjeKTHBHOM Ojaro-
cramy Oynyhux HcTaBHHKA M oMoryhaBajy na ce yHampeae mporpamu 3a 00-
pa3oBame HaCTaBHUKA, Kako OM Oyayhum HacTaBHUIIMA TIPY>KUJTH BEIITHHE
U CTpaTerHje Koje Cy HEOIMXOIHE 3a YIIPaBJhamkhe COTICTBEHOM aHKCHO3HOMITNY
U CTpecoM W ToOOoJbINamke yBepema 0 ehuKacHOCTH HacTaBe. MMajyhu y
BHIY YUILCHUITY Jla CY BUCOKH HHUBOHW CYOjeKTHBHOT OJlarocTama MOBE3aHU
ca MHOTHM ITOYKEJbHUM HCXOJMMA KOjH Cy M3Y3€THO PEJICBAHTHU 33 HACTAB-
HUYKY MpodecHjy W KBaJIUTET 00pa3oBama YOIINTE, HCITUTUBAKHEC HAYWHA
yHarnpehuBama Cy0jeKTHBHOT 0JIarocTama y pa3THIuTUM 00pa30BHUM KOH-
TekcTUMa Tpebaso 6u ma Oyzae v hokycy Oyayhux HCTpa)kHBauKUX CTYIH]a.

[Mopen Tora, Tpeba UMaTH y BUAY U OIpaHUYCHA OBOT HCTPAKHBAMHA.
Benmumnaa y3opka je Ounma pematuBHO Mana. Takolhe, Opoj yduecHuia 6mo
je Behu ox Opoja yuecHnka. Kao mro je Beh peueHo jkeHe Cy M3BECTHIIC 1A
MMajy BUIHA HUBO CyOjeKTHBHOT Ojaroctama HErO MYIIKApIH, a KaKo je Yy
OBOj CTyIHju OWJIO TPW MyTa BHUIIE XEHA HETO MyIIKapara, OBO OM MOTJIO
YTHIIATH Ha 100ujeHe Hama3e. Y Oyayhum ncrpakuBamnuma o Tpedasio pas-
MaTpaTH CyOjeKTHBHO Onaroctame Oymyhnx HacTaBHUKa Ha BeheM y30pKy
KOju Om OMo yjeaHadeH mpema moay.
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Abstract. Subjective well-being (SWB) has been an intensely studied domain of
psychology, predominantly in the field of positive psychology. Due to the nature of
teaching as an intellectually, physically and emotionally demanding profession, the
last few decades have also witnessed a growing interest in teachers” SWB. The pres-
ent study investigated pre-service teachers’ (PTs) SWB and explored its relationship
to teaching efficacy beliefs and occupational anxiety. A total of 261 PTs enrolled
in English Language Teaching departments of five different universities in Turkey
participated in the study. Data came from the scales of SWB, teachers’ self-efficacy
beliefs and occupational anxiety. The findings indicated that PTs had a high level of
perceived SWB; female PTs had a significantly higher level of SWB than male ones;
PTs’ academic year and the type of university they were enrolled in had no signif-
icant relationship with their SWB; and both self-efficacy beliefs and occupational
anxiety served as significant predictors of PTs” SWB, together explaining 16.2% of
the variance in their scores.

Keywords: Subjective wellbeing, self-efficacy beliefs, occupational anxiety, pre-ser-
vice teachers, English as a foreign language (EFL).

INTRODUCTION

SWB has emerged as an important area of focus for psychology in the new
millennium, breaking away from the field’s preoccupation with depression,
anxiety and disorder (Myers, 2000) and turning the attention to positive psy-
chology (Seligman & Csikszentmihalyi, 2014). SWB typically encompasses
two key components: (1) people’s affective experiences of positive and neg-
ative emotions and (2) cognitive judgements about the quality of their life as
a whole or of particular domains of their lives. These affective and cognitive
components are considered as the hedonic aspect of subjective experience
focusing on one’s happiness, pleasure and satisfaction in life (Diener, Suh &
Oishi, 1997; Diener, Lucas & Scollon, 2009; OECD, 2013). In the recent years,
some scholars have considered psychological flourishing as the third com-
ponent of subjective wellbeing and argued that competence, autonomy, goal
orientation and sense of purpose — key components of psychological well-
being — can have a significant effect on positive affect and life satisfaction
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(Bullough, Hall-Kenyon & MacKay, 2012; Huppert & So, 2013; Ryan & Deci,
2001; Seligman, 2011). Drawing upon these developments, the Guidelines on
Measuring Subjective Wellbeing (OECD, 2013) proposed the following three
dimensional framework of SWB: life satisfaction (i.e., income satisfaction,
health satisfaction, work satisfaction), affect (i.e., anger, worry, happiness)
and eudaimonic wellbeing (i.e., competence, autonomy, sense of achievement,
meaning and purpose).

Teachers’ Subjective Wellbeing

The last few decades have witnessed a growing interest in teachers’ SWB
due to the nature of teaching as an intellectually, physically and emotionally
demanding job and the emphasis on high-quality education all over the world
(Day, 2010). Following OECD’s (2015, 2017) guidelines, Song, Gu & Zhang
(2020: 3) defined teacher SWB as “teachers’ self-reported experience and as-
sessment of the quality of their working lives and the sense of purpose and
capabilities that they need to live a happy and fulfilling life as a teacher” (p.
3). Their definition is intended to encompass the three key aspects of SWB as
cognitive judgements, affective experience and psychological functioning and
flourishing in order to reflect the aspects of teachers’ work and lives that are
fundamental to understanding their commitment, effectiveness in the class-
room and retention decisions.

Teachers’ SWB has profound implications for their in-class practices and
the learning and achievement of students. The frequency of positive emotions
leads to frequent use of effective teaching strategies (Moe, Pazzaglia & Ron-
coni, 2010). Teachers with high rates of wellbeing are more positive in coping
with the demands of the profession and can effectively manage emotional
situations that occur while working with students of different ages (Kern, Wa-
ters, Adler & White, 2014; McCallum & Price, 2010; Parker, Martin Colmar
& Liem, 2012). High SWB acts as a protective factor against burnout and quit-
ting (Collie & Martin, 2017; Pillay, Goddard & Wilss, 2005). Teachers’ state
of wellness also contributes to students’ social, emotional and psychological
development as well as to improvement in their learning (Bajorek, Gulliford
& Taskila, 2014; Briner & Dewberry, 2007; Jennings & Greenberg, 2009).

Given the benefits of SWB of teachers on the teaching and learning pro-
cesses in schools, numerous studies have been conducted to explore its corre-
lates and predictors. For example, in an earlier study of Cenkseven-Onder and
Sar1(2009) with Turkish elementary school teachers, status and curriculum as
the factors of quality of school life and coping work-related stress as the varia-
ble of burnout significantly predicted teachers’ SWB. In Burns and Machin’s
(2010) study with Australian and Norwegian teachers, psychological wellbe-
ing appeared as a significant predictor of SWB. Wei (2013) worked with Tai-
wanese kindergarten teachers and found a significant relationship between
teacher SWB and social intelligence, practical intelligence, teaching efficacy
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and teaching experience. In Chan’s study (2013) with Chinese teachers, grati-
tude and forgiveness correlated positively with teacher SWB and explained a
substantial amount of variance in its prediction. The findings of Stanculescu’s
(2014) study with Romanian teachers of middle and high schools revealed
a positive relationship between teacher SWB and self-esteem, general and
teacher self-efficacy, optimism and perceived social support. The recent study
of Soykan, Gardner and Edwards (2019) aimed to explore how New Zealander
teachers’ psychological capital referring to the combination of hope, resil-
ience, optimism and self-efficacy was related to stress, SWB, appraisal and
coping and revealed that teachers with more psychological capital reported
less stress and more wellbeing.

Despite the growing interest in teachers’ SWB to foster positive learn-
ing settings and to design and implement programmes of intervention to
promote their optimal functioning (Seligman, Steen, Park & Peterson,
2005), few studies have focused on SWB of PTs. In their study with alter-
natively certified Turkish PTs, Erézkan, Dogan and Adiguzel (2016) found
that initiation, effort and persistence as dimensions of self-efficacy and in-
ternal and external self-confidence as of self-esteem significantly correlat-
ed with PTs” SWB. Soave (2014)’s study addressed the nature and the extent
of the relationships amongst the variables of resiliency, SWB, emotional
intelligence, teacher self-efficacy and physical activity within a sample of
Canadian elementary education PTs and revealed that sense of mastery and
relatedness, emotional intelligence and sense of efficacy had significant
positive relationships with SWB. Ngui and Lay (2020) explored the interre-
lationships among Malaysian PTs’ personal resources to mitigate practicum
stress and revealed self-efficacy and emotional intelligence as significant
predictors of SWB. Self-efficacy dominated the prediction of SWB with
a 45.3% predicting accuracy. The study of Kili¢, Sokmen and Ada (2013)
with elementary education PTs in Turkey revealed a positive and significant
relationship between self-efficacy beliefs and SWB levels of the teacher
candidates. PTs” SWB levels differed significantly according to gender, in
favour of the female students, but not for their class level. In an earlier study
with Turkish PTs of eight different departments, satisfaction of basic psy-
chological needs of autonomy, competence and relatedness proved to be a
significant predictor of SWB (Cihangir-Cankaya, 2009).

Among the variables that correlated with or determined teachers’ and
PTs” SWB, self-efficacy has been a construct of major relevance (Strobel,
Tumasjan & Sporrle, 2011). Based on the social cognitive theory of Bandura,
teacher self-efficacy has been conceptualised as “individual teachers’ beliefs
in their own ability to plan, organise and carry out activities that are required
to attain given educational goals” (Skaalvik & Skaalvik, 2010, p.1). Research
has consistently reported that self-efficacious teachers tend to suffer from
stress, emotional exhaustion and burnout less and have higher levels of re-
sponsibility for teaching, commitment, personal accomplishment, job satis-
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faction and SWB (Strobel, Tumasjan & Sporrle, 2011; Skaalvik & Skaalvik,
2010; Tschannen-Moran & Barr, 2004; Tschannen-Moran & Hoy, 2001; Uzak-
giden, 2019; Zee & Koomen, 2016).

Statement of the Problem

These findings offer a theoretical ground for self-efficacy to be a significant
predictor of SWB in both teachers and PTs. However, our observations of and
informal talks with teacher candidates as teacher educators working in the L.2
teacher education revealed their career-oriented anxiety, resulting from their
concern about finding a job, despite their perceived high self-efficacy beliefs
in teaching.

In Turkey, candidates are recruited as teachers in the private and public
sectors through different procedures. Private schools usually conduct inter-
views with candidate teachers and demand teaching demonstrations. The re-
cruitment of teachers for public schools is centralised through a written and an
oral exam. Teacher candidates should, first, succeed in the Public Personnel
Selection Examination (PPSE, referred to as “KPSS” in Turkish) with Gen-
eral Knowledge, General Abilities and Educational Sciences sections and the
Teaching Profession Field Knowledge test focusing on the assessment of sub-
ject-matter knowledge (Bastiirk, 2017). Only those who score 60% or better
on the written exam are eligible for the oral exam. Those who are successful
in both exams are appointed as teachers based on their scores and the quota
for the subject area as determined by the Ministry of Finance and Ministry
of Education (MoNE). Due to the fact that the number of graduates from the
faculties of education is higher than the positions declared by MoNE and the
obligation to get high scores from the exams to be able to get appointed, the
PPSE has become the major cause of future and career-oriented anxiety of
PTs in Turkey (Bastiirk, 2017; Kizilgaoglu, 2003; Ozcan, 2019; Uyulgan &
Akkuzu, 2015).

Although the number of positions declared for EFL teachers is the high-
est compared to other majors, a certain rate of graduates is appointed an-
nually. For example, in June 2020, 1.739 of 5.434 graduates got the position
in state K12 schools. Another opportunity for EFL graduates is to work at
tertiary level as language instructors. Depending on the vacancy, they can
teach English at language preparatory schools or departments. Vacancy an-
nouncements are made by the Higher Education Council (HEC) on behalf of
the universities. Instructor candidates should have a minimum score of 70 in
the Academic Personnel and Postgraduate Education Entrance Exam (ALES),
a minimum score of 80 in Foreign Language Examination (YDS) and have an
acceptable CGPA (Cumulative Grade Point Average). Universities could also
have other specific requirements such as a certain amount of prior teaching
experience, holding a master’s degree or certificates in the field. The gradu-
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ates who do not prefer to work in state schools or cannot get a position look
for teaching positions in the private sector.

Given the fact that SWB is linked to many desirable outcomes that are
relevant to the teaching profession and that have a positive impact on the
teaching and learning processes in schools, the present study, first, focused
on Turkish EFL PTs” SWB and investigated it in relation to their demographic
characteristics. Second, it aimed to explore the extent to which self-efficacy
beliefs and occupational anxiety would predict PTs’ SWB. The following re-
search questions were specifically addressed:

1.  What are Turkish EFL PTs’ perceived levels of SWB?

2. Is there a relationship between PTs’ SWB and their demographic

characteristics, i.e., gender, academic year and university type?

3. To what extent do self-efficacy beliefs and occupational anxiety pre-

dict PTs’ SWB?

To our best knowledge, no such study has been conducted so far in the Turk-
ish context with PTs of EFL. Therefore, the findings of the present study will
provide valuable insights for teacher education programmes to be more re-
sponsive to PTs’ state of wellness and equip them with skills and strategies to
manage their stress and anxiety and achieve confidence as they enter the pro-
fession and thus help maintain their resilience and commitment to teaching.

METHODOLOGY

Participants and the Setting. A total of 261 PTs enrolled in the English Lan-
guage Teaching (ELT) departments of five different universities in Turkey
participated in the study. Table 1 shows the sample distribution in terms of
gender, academic year and university type and presents frequency and corre-
sponding percentage of each category.
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Table 1: The Distribution of Demographic Characteristics

Category Frequency Percentage (%)
Gender Female 202 77.4
ende Male 59 22.6
Freshman 46 17.6
. Sophomore 80 30.7
Academic year Tunior 51 19.5
Senior 84 32.2
. . State 168 64.4
University type Private 93 35.6

In Turkey, English language teachers are either the graduates of ELT depart-
ments of four-year education faculties or the ones alternatively certified as
graduating from the American or English Literature, Philosophy or Linguistics
departments of art and science faculties. The curriculum of ELT departments is
officially determined by the HEC and is based on the development of PTs’ sub-
ject matter knowledge (48%), pedagogical content knowledge (34%) and gener-
al knowledge (18%) (Ordem, 2021). PTs do their practicum in the final year of
the program under the guidance and supervision of the academic faculty and
the in-service cooperating teachers (Tasdemir, Igbal & Asghar, 2020).

Data Collection and Analysis Procedures. Data for the present study
came from three different scales: a SWB scale, a teacher self-efficacy scale
and an occupational anxiety scale. Online versions of the scales were sent to
around 500 PTs in the 2019-2020 academic year and more than half of them
agreed to participate voluntarily. The participants were informed about the
study and guaranteed confidentiality. As the study was non-interventional in
nature, submission of the online form was considered to be informed consent
to participate in the study.

The SWB scale developed by Tuzg6l-Dost (2005) was used to measure
the participant PTs’ subjective well-being levels. The scale consists of 46 items
answered on a 5-point Likert Scale ranging from (1) completely inappropriate
to (5) completely appropriate. Example items included “I like to plan ahead,”
“I generally feel lively and energetic,” and “I am determined enough to reach
my goals.” The items were clustered into 12 factors: comparing one’s life with
those of others, positive and negative emotions, objectives, self-esteem, opti-
mism, activities of interest, relationship with friends and parents, outlook on
future, family relations, envying others’ life, coping with difficulties and pes-
simism. The scale was applied to students in Turkish, the original language of
the scale and the native language of the participating PTs. In the scale, higher
scores meant higher levels of SWB. The Cronbach alpha value of the original
scale was found to be .93. In this study, it was .95.
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The Teachers’ Sense of Efficacy Scale (TSES) (Tschannen-Moran &
Hoy, 2001) was utilised to determine PTs’ self-efficacy levels. The scale aims
to assess teachers’ sense of efficacy in the subscales of student engagement,
classroom management and instructional practices with the following exam-
ple items respectively: “How much can you do to get students to believe they
can do well in schoolwork?”, How much can you do to calm a student who
is disruptive or noisy?” and “To what extent can you use a variety of assess-
ment strategies?”. The original scale has a 24-item long form and a 12-item
short form. In the present study, the Turkish version of the long form TSES
scale (Capa, Cakiroglu & Sarikaya, 2005) was adopted for data collection.
The Cronbach’s Alpha reliability coefficient for the overall scale was .95 both
in the original and present study. The items were answered on a 5-point Likert
scale (1 = not sufficient, 5 = very sufficient).

Occupational anxiety of PTs was measured using the scale developed by
Cabi and Yalginalp (2013). The scale, specifically developed for PTs, included
46 items focusing on different factors of occupational anxiety as job oriented
(e.g., not being able to engage my students in my lessons), socio-economic
factors oriented (e.g., not being able to provide for my family with teacher sal-
ary), student / communication oriented (e.g., not being able to communicate
effectively with my students), colleague / parent oriented (e.g., not being able
to communicate effectively with my colleagues), self-development oriented
(e.g., not being able to be a good model for my students), career oriented (e.g.,
not being able score high in the Public Personnel Selection Exam to start
teaching at a state school), adaptation oriented (e.g., not being able to adapt to
the environment where I teach) and school management oriented (e.g., having
problems with school administrators). The items were answered on a 5-point
Likert scale ranging from (1) I am very anxious to (5) I am not anxious. In
the scale, higher scores represented a low anxiety level while lower scores
indicated a high anxiety level; therefore, the items were reverse coded prior to
the analysis. The reliability score for the scale was .95 in the original study. In
this study, it was found to be highly reliable, as well (o= .97).

In data analysis, SPSS 23 was used to conduct descriptive statistics,
t-tests, a one-way between groups analysis of variance (ANOVA) test and
multiple regression analysis.

RESULTS
Pre-Service Teachers’ Subjective Wellbeing

SWB levels of PTs were descriptively investigated to answer the first research
question. In the SWB scale used, an increased value in a PT’s response to
each item corresponded to a higher level of SWB. The Kolmogorov-Smirnov
test (p > .05) and a visual inspection of the histograms and box plots revealed
that the scores for the SWB scale were normally distributed. Values of mean
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and standard deviation were considered to interpret students’ perceived levels
of SWB for the overall scale. The findings revealed that PTs” mean score was
high (M = 3.65, SD = .65), reflecting their positive tendency towards life.

Pre-service Teachers’ Subjective Wellbeing in relation to their Demo-
graphic Characteristics

The second research question aimed to find out the relationship between
PTs” demographic characteristics including gender, academic year and uni-
versity type and their SWB. An independent samples t-test was conducted
to understand whether there was a significant difference between female and
male PTs in terms of their overall SWB scores. Significant gender difference
was found in PTs’ SWB levels as displayed in Table 2. Compared to their male
counterparts, the female PTs reported higher levels of SWB. While the mean
score of male PTs was at a moderate level, it was at a high level for female
ones.

Table 2: Gender-based Comparison of PTs’ SWB

Gender N Mean SD df t p

Female 202 3.70 .65 «

Male 59 3.45 61 259 2701 007
*p<.05

In order to compare PTs’ SWB levels according to the year they were enrolled
in, i.e., freshman, sophomore, junior and senior, one-way ANOVA was ap-
plied to the data. Levene’s test indicated that the assumption of homogeneity
was not violated (p = .968). According to the findings, the lowest mean score
belonged to the freshman group (M = 3.45, SD = .64) while the highest mean
score was received by the sophomore group (M = 3.71, SD = .64) followed by
the senior (M = 3.70, SD=.63) and the junior ones (M = 3.64, SD = .66). How-
ever, no significant difference occurred among four groups in terms of their
SWB scores [F(, ,.,) = 1, 948, p = .122]. A Tukey post hoc test also revealed
no significant difference among the groups.

Similarly, no significant difference was found between the PTs of state
(M = 3.65, SD = .62) and private universities (M = 3.64, SD = .69) in terms of
their SWB levels, as revealed by the findings of an independent samples t-test
applied to the data [t(259) = -.164, p = .87)]. The mean scores of PTs from the
ELT departments of state and private universities were almost equal to each
other with no significant difference. Both groups’ SWB was at a high level.
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Self-Efficacy Beliefs and Occupational Anxiety
as Predictors of Pre-Service Teachers’ Subjective Wellbeing

The third question aimed to explore, through multiple regression, how much
of the variability in PTs’ SWB, i.e., the dependent variable, could be account-
ed for by self-efficacy beliefs and occupational anxiety as independent vari-
ables. Assessment of the assumptions of multiple regression revealed that all
assumptions were met. Examination of a normal predicted probability plot
and the scatter plot revealed normality, linearity and homoscedasticity, as
well as independence of residuals. The assumption of multicollinearity was
not violated, as the correlation matrix indicated no perfect correlations be-
tween the independent variables (see Table 3).

Table 3: Correlation Matrix of Self-efficacy, Occupational

Anxiety and SWB
Variables 1 2 3
1. Self-efficacy 1
2. Occupational Anxiety .264* 1
3.SWB 321 .320% 1

*p<.001
aThe correlation is positive due to reverse coding.

The regression analysis of the model predicting SWB revealed a significant
regression equation R? (.162), F(2, 258) = 24.98, p < .000). This indicates that
the model, which includes self-efficacy beliefs and occupational anxiety, ex-
plains 16.2% of the variance in the SWB scores (see Table 4). Furthermore,
these two independent variables made almost an equal contribution to the
prediction of the dependent variable with beta values of .254 (for self-efficacy
beliefs) and .253 (for occupational anxiety), both at a significant level.

Table 4: Multiple Regression for SWB, Occupational
Anxiety and Self-Efficacy Beliefs

Variables B B t p R? Adjusted R?
Occupational Anxiety -.187 -.253 -4.278 .000* .162 156
Self-efficacy Beliefs 483 254 4.299 .000%*

*p<.001
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DISCUSSION

Positive psychology explores the conditions and processes that contribute to the
maintenance of the optimal psychological functioning of human-beings and or-
ganisations (Gable & Haidt, 2005). A central construct studied in the context of
positive psychology is that of SWB. Following the recent focus on positive psy-
chology in educational settings, this study investigated pre-service EFL teach-
ers’ SWB in relation to their demographic characteristics and explored the pre-
dictive values of self-efficacy beliefs and occupational anxiety on PTs’ SWB.

Consistent with prior research conducted at both in-service and pre-ser-
vice levels (Kilig, Sokmen & Ada, 2013; Tang, 2018), our findings demon-
strated that female PTs tended to have higher SWB levels than male PTs.
This finding should be interpreted in relation to the socio-cultural context of
Turkey. In Turkey, female PTs tend to have more positive attitudes towards the
teaching profession due to a common assumption in the society that teaching
is best suited for women, reflecting clear-cut gender roles embedded in the
Turkish culture with regards to choosing a career (Kiziltepe, 2015). Teaching
is commonly viewed as appropriate for the role and status of women as spouse
and mother due to its more flexible and fewer working hours compared to
many other jobs (Kiziltepe, 2015; Uygun, 2014). Besides, the possibility of not
being appointed as a teacher, anticipation of possible economic problems due
to the decline in teachers’ incomes and the increase in the cost of living might
have caused more stress in male PTs given the expectations and responsibili-
ties that the society lay on men (Kilig Sokmen & Ada, 2013).

As of academic year, PTs’ SWB levels increased following their fresh-
man year though the increase was not at a significant level. The insignificant
finding might be attributed to PTs’ career related anxiety and stress as also
revealed in the study conducted by Engin (2019) with 265 senior Turkish PTs.
All participant teacher candidates felt highly anxious about not being appoint-
ed to the teaching profession. To be able to obtain a high score from the PPSE
exam, many of them attended private teaching courses intensely while trying
to deal with their departmental coursework.

Another point of comparison for PTs’ SWB was the type of the university
they were enrolled in. The findings revealed no significant difference be-
tween the PTs of public and private university students in terms of their levels
of SWB. In Turkey, while public universities are free of charge, students en-
rolled in private universities pay tuition fees. Based on the analysis of a dataset
from a nationally representative sample of university entrance exam takers,
Caner and Okten (2013) concluded that, in Turkey, students enrolled in private
universities come from higher income families. This study, then, does not
provide support for the association between increasing socio-economic situ-
ation and increasing levels of SWB (Nettle, 2005). In the study of Adiglizelli
(2015), PTs from low socio-economic backgrounds had more occupational
concerns than the students from high socio-economic backgrounds. Despite
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the significant negative correlation between the participant PTs’ occupational
anxiety and SWB, their socio-economic background did not appear to be a
significant factor contributing to their SWB levels.

This study also aimed to explore the extent to which self-efficacy beliefs
and occupational anxiety would contribute to PTs’ SWB. According to the
findings, PTs’ SWB improved as their self-efficacy beliefs increased and oc-
cupational anxiety decreased. Both variables served as significant predictors,
explaining 16.2% of the variance in PTs’ SWB scores. Each variable made al-
most an equal contribution to the prediction of SWB, both at a significant lev-
el. These findings are parallel to the findings of studies revealing that self-ef-
ficacious PTs tend to experience higher levels of SWB (Erozkan, Dogan &
Adiguzel, 2016; Kilig, Sokmen & Ada, 2013; Ngui & Lay, 2020; Soave, 2014).
In other words, prospective teachers’ beliefs in their ability to teach well in the
future contributes to their cognitive and emotional evaluations of their lives.

In the present study, occupational anxiety predicted PTs’ SWB signifi-
cantly, as well. Considering the lack of research on PTs’ occupational anxiety
in relation to their SWB, these findings will have a significant contribution
to the relevant literature. Teacher recruitment process in Turkey has been in-
dicated as one of the common concerns of PTs creating career-oriented anx-
iety (Ihtiyaroglu, 2019). Given the fact that anxiety has been recognised as a
negative affect component of SWB (Diener & Emmons, 1984; Diener ef al.,
2017), PTs’ different types of concerns toward future teaching practices might
negatively influence their SWB.

CONCLUSION

The present study extended the current literature by examining PTs” SWB,
exploring it in relation to PTs’ demographic characteristics, and demonstrat-
ing self-efficacy beliefs and occupational anxiety as its significant predic-
tors. These findings would raise awareness about the factors contributing to
PTs’ SWB and offer insights for teacher education programmes to provide
PTs with skills and strategies necessary to manage their anxiety and stress
and improve teaching efficacy beliefs. In the light of the fact that high levels
of SWB are linked to many desirable outcomes that are highly relevant for
the teaching profession and the quality of education in general, exploring the
ways of enhancing SWB in various educational settings deserves to become
the focus of future research investigations.

The limitations of the study should be acknowledged. The sample size
was relatively small in the present study. In addition, the number of female
participants was larger than the male ones. As stated earlier, females reported
higher levels of SWB than males, and as this study had three times the num-
ber of females to males, this might have affected the findings. Future research
could improve the understanding of PTs’ SWB with a larger sample balanced
in terms of gender distribution.
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HNCCIEJOBAHUE CYBBEKTUBHOI'O BJIATOIIOJIYUHN A
BYJAYIIUX MMPENOJIABATEJIEM AHTJIMMCKOT'O
KAK HHOCTPAHHOI'O SA3bIKA B TYPIIUU

T'oxue Kypm
VYuusepcurer Mapmapa, CtamOyi, Typuust

Bypoorcy lemup u lepun Amaorcu
Yuusepcutet baxuemexup, Ctamoyn, Typuus

AnHOmayus

CyObeKTUBHOE 0Jaromnojyyune mpeacTaBisieT coO0H MHTEHCHUBHO M3ydYaeMylo 00-
JacTh TICUXOJIOTHH, IPEBOCXOJHO B cepe MO3UTHUBHOM rcuxoioruu. ITockonbky
y4eOHBII Ipolecc SBISIETCS O CYTH WHTEIIEKTYAJIbHOW, (PU3NYECKH U AMOILIHO-
HaJbHO TpeboBaTeIbHOI mpodeccuel, B MOCIeTHNE HECKOIBKO IECATHUICTHH Ha-
OJyiroaeTcsl pacTyluidi MHTEepeC K CyObEKTMBHOMY OJIArOMONYYHIO MpErnoaBaTe-
neil. B taHHOM HccleoBaHUH U3ydalloch CyOBEKTHBHOE Oiaronoiydue Oy TyIux
rpernojaBaresieil U X OTHOLICHHE K yOexaeHusIM 00 sddexkTrBHOCTH 00yUeHUS U
0 IpodeccuoHaIbHON aHKCHO3HOCTHU. B MccnenoBannu npuHsian ydactue 261 Oy-
JTyIIUi TpenoaBaTeib, 00yJaromuicss Ha OTICICHUSIX aHTITHICKOTO S3bIKa B MSTH
pa3HbIX yHHBepcuTeTax Typrun. JlaHHbIe ObLIN ITOTYYSHBI HA OCHOBE IIIKAJIBI CYy0h-
EKTHBHOTO 0JIaromonaydus, yOexaeHuii o camMod(pPEeKTUBHOCTH IMIpeogaBaTeci
U poecCHOHATBLHON aHKCHO3HOCTH. [losyucHHBIC AaHHbBIC MOKA3ajd, 4To y Oy-
JQYIUX MPEroAaBaTeIbHUL HAOII0AaeTCsl BBICOKUH YPOBEHb BOCIIPHATHS CyOBbEK-
THUBHOTO OJarononyuust. Y OyIyIInX IpenojaBaTebHUI YPOBEHb CyObEKTHBHOIO
Gnaromnosrydnst ObII 3HAYUTEIHHO BBIIIE, YEM Y X KOJUIET MY KCKOTO 1T0J1a; y4eOHBIH
rozx OyAyIIuX MpenoaaBaTeneil 1 YHUBEPCUTET, B KOTOPBII OHU IIOCTYTINIIHN, HE UMe-
JI CYIIECTBEHHOT0 OTHOIIEHUS K UX CyObEKTHBHOMY OJIaronoiayunto, a yoeK JeHus
0 caM03(h(heKTUBHOCTHU U PO ECCHOHATBHASI AHKCUO3HOCTh CITYKUJIU 3HAYUMBIMHU
MIPEJUKTOPaMK CyOBEKTHBHOTO OJIaronoydns Oy IyInX MpernoaaBareiei, 4To Bcé
BMecTe 00BsicHsIeT 16,2% oTIHYuil B UX pe3yJsibTarax.

Knrouesvie cnosa: cyObeKTUBHOE OJATOMONyYHe, YOSKICHUS O caMOd(PPEKTUBHO-
CTH, TPOQecCHOHAIbHAS aHKCHO3HOCTh, OyAyIiHe IpernogaBaTely, aHTIMHCKNN
KaK NHOCTPaHHBIH S3bIK.
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