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OJHOC TEKCTA 1 HJIYCTPAIIUJE:
AHAJIU3A CABPEMEHUX BYKBAPA®

Haoa Illesa™ v Hamawa Jlanuh-Byuemuh
WHCTUTYT 3a Melaronika uCTpaxkxuBama, beorpas

Ancmpaxm. BpojHa UCTpakMBarba UCTHYY 3HAYaj WIyCTpalldja 3a yHanpehupame
Ca3HAjHOT Jiejia yueHa Cyrepulnyhu a ce Mo3uTUBAH YTHUIIA) JelIaBa caMo Kaja cy
WIIyCTpalyje AUPEKTHO MOBE3aHe ca cajpiKajeM TeKCTa M KaJla ce Ta Be3a JIOAATHO
YUBPCTH Y HHTEPAKIIM]H HACTAaBHUKA U YUCHHUKA. Y OBOM paJly HCIUTYjEMO OHOC
TEKCTa W WIIyCTpanuje y OyKBapy Kao MpBOM yu6eHHKy ca KojuM ce jaena cycpehy
Kajaa mohy y mkoiy. [IpaMmemeHna je TakcoHoMHja 46 THTIOBA OTHOCA U3Mel)y ciuke U
TEKCTa (TAKCOHOMU]JY Cy MPHUPEIUITH Mapmr u BajT) koju cy nozpesbeHu y TpH rpyre
npemMa CTeleHy IT0Be3aHOCTH HnyCTpauH]e U TekcTa (rpyna A: KOIoBH KO_]I/I ciabo
OITUCY]y OJHOC TEKCTa U I/IJ'IyCTpaHI/I_]e rpyna b: xonoBu xoju y BeJ‘II/IKO_] MepH Jie-
(UHUITY TOBE3aHOCT I/IJ'IyCTpaIII/I_]G U TeKcTa U rpyna B: KogoBH Koju mpecinkasajy
CHTyalllje y KOjuUMa MIycTpaluja Hajorpalhyje TeKcT U naje Buie nHpopManuja y
OZIHOCY Ha cazpikaj TekcTa). Y3opak ox 145 TapoBa ay TOPCKUX TEKCTOBA U HIIyCTpa-
1yja, Mpey3eTux u3 net OykBapa, MojiebeH je XI/I_]epapXI/IJCKOM KJIACTep aHAJIH30M
(Ward meton) y 4 rpyre. Ha]BehM 6poj I/IJ]yCTpaLII/I_]a HMao je camo JICKOpaTHBHY
¢yHKIHMjy. Mamu Opoj WiIycTpalnuja CBpCTaH je y KiIacTep y KoMe Cy OlLieHe Koje Cy
peduiekToBase BUCOKY MMOBE3aHOCT MIIYCTpAIMje U TEKCTa. 3a BUX BaXH Ja jaCHO
JIe(UHUIIY MECTO JelIaBama paame (JIoKaTu3alnja), a IOBe3yjy akTepe Mpude Kao
LITO Cy Ha mpuMep OMJbKE M )KHBOTHIE €A YYCHHKOM KpPO3 MPUIHCHBAHE JBYAC-
KMX KapaKTePUCTHKA (XyMaHH3allija JIMKOBa), 1a KOHKPETU3Yjy OMHMCaHHU 00jeKat
WJIM KOHIICTIT, J1a YBOJE YUYCHHMKA y CTBapHE OJHOCE MPHKa3aHe y calpiKajy rnpuue
(yBoheme mepcrekTuBe), Kao M Ja Mpy»XKajy BU3YeIHY Perpe3eHTaln]jy alncTpaKT-
HUX WJIM MaTepHjaJIHAX Tpomeca (MozenoBame). Hamasn n3 oBor paja jou jeiHoM
HarJalaBajy 3Hayaj JerHUCamka CTaHaapa u3paae OykBapa Kao He3aBHCHE LICIIH-
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HE y OJJHOCY Ha OIIITE CTaHJapje KBajluTeTa yyOeHuka, umajyhu y Buay creuu-
(udHOCT OBOT YIOGHUKA M F-eTOB 3HAUaj 32 yUCHHUKE MPBOT pa3pera.

Kuwyune peuu: OykBap, wiyctpauuje y yUOCHHKY, OOHOC MIIYCTpalUje U TEKCTa,
KOHCTPYKIIHja yIIOCHHKA.

VBOJ

JIukoBHO-TpaUUKO ONMpeMame yOeHHWKa OZHOCH C€ Ha NMPUMEHY THIIOT-
paduje u miaycrpaurja. Oba mapameTpa UMajy BakKHY YJIOTY y MPECHOLICHY
JUAaKTHYKEe TOpYyKe Y KOMYHHUKalWjU MyTeM BuU3yenHuX 3HakoBa (Gasic-
Pavisi¢, 2001; Radovanovi¢, 1979a,b). YnpaBo nukoBHO-rpaduuka ompema
yubeHuKa npeacTaBiba 3a yUeHHKa OCHOBY 3a MIPBH YTHCAK O KIbU3U Koja he
OWTH TJIaBHU OCJIOHAI] 32 YUY€ TOKOM HIKOJCKE TOAMHE. Y JUTEepaTypH ce
JO/IaATHO HABOIM Ja Cy WIIYCTpalije HHTETPaIHH €0 CaBPEMEHOr YUIOCHU-
Ka, jeJHaKo 3Ha4yajaH Kao U TekcT. Cmarpa ce Aa je y caBpeMeHOM yUOeHu-
Ky MJIyCTpalrja caMoCcTalaH HOCHIIALl capikaja KOju He caMo Ja JoNybyje,
Hero 4yecTo u 3amemyje Tekct (Marinkovi¢ i1 Pesikan, 1999; Markovi¢, 2015;
Plut, 2000). 3ato je BaykHO 1a UIycTpanuje yduHe YIOSHHUK IITO MPUCTyIad-
HUjUM U Pa3yMJbUBUJUM YUEHUKY, IITO CE OCTBapyje Kpo3 cienche pynkuuje
(Ivi¢, Pesikan i Anti¢, 2009): (a) mnycTtpauuja noehesa cremnex jacuohe, npe-
LM3HOCTU U OYHUIIICAHOCTH; (0) MiTycTpalija MOTHBHILE U N3a3UBa €MOLIH]Y
KOJl mocMarpada (MoTHBanMOHA W adekTuBHA (YyHKIMja); (B) MIIyCcTpaluja
MOAM>KE HUBO €CTETCKE BPEAHOCTH yIOEHUKA Yy LETUHU (ECTETCKA M JEKO-
paruBHa GyHKIH]ja). PesynraTu OpojHUX HCTpakMBamka UCTUYY Jia UIYCTpa-
L{je UMajy BaXXKHY YJIOTY Y IIPOLECY pa3yMeBamba TEKCTa, ajld MO YCIOBOM
Jla Cy 33/I0BOJbEHH OApel)eHN KOHTEKCTyaJlHd U KOTHUTHBHH YCIIOBHU: (a) J1a
je cnuka 013y TeKcTa Ha Koju ce ogHocH; (0) Aa TeKCT AUPEKTHO pedepuiie
Ha cnuKy U ynyhyje yueHuke 1a je noraenajy; (B) 1a y3 CIMKY CTOjU HOTITUC
W AeTaJbHa aHOTauwuja; (r) Ja je yUYeHUKe MOTPEOHO YUUTH Kako Ja 4UTajy
UIyCTpalHmje, OTHOCHO KAaKo Jja MX MOBEXY ca TEKCTOM; (1) Aa caapiaj TeK-
CTa M WIycTpaluja MOpajy Aa OyAy MMOBE3aHH KaKko He OM CKpeTald Maxiby
y4eHHuKa Ha upeneBanTHe aetasbe (Pesikan, 2019). Apyrum peunma, yKomnu-
KO JKEJINMO JIa OIPEIMMO Y KOjOj MepH ofipeleHa uiycTpannja noMmaxe yue-
HUIMMA Y TIPOLECY Pa3yMeBara MPOIUTAHOT, 1a THME H YUCHY, MOPaMO Ja
YTBPAMMO CTEIIEH 3HAYCH-CKE MOBE3aHOCTH M3Mely MiycTpaluje U TeKCTa,
Kao M y K0jOj MEpHU OZIpaciii HWJIM YIYTHHUIE Y TEKCTY YCHEITHO UTPajy yJIory
MerjaTopa y OBOM IIPOLIECY.

VY oBoM pany hemo mokymaTu a OArOBOPUMO Ha MUTAmE HA KOjH Ha-
YHUH Cy 3HaYeH-CKU MMOBE3aHH MIIYCTpalije U TEKCTOBH y OyKBapy, KOju Mmpe-
CTaBJba IPBH YIIOCHUK ca KOJUM CE YUEHHUIU cycpelly TOKOM mmKonoBama. [Ipe
HETO IITO AeTaJbHO M3JI0KMMO pasiiore 3a n300p OBOT YIIOCHUKA U pe3yJiTaTe
aHaiM3e, y HACTaBKy TEKCTa MpeAcTaBuieMo TEOpUjCKe OKBUPE pOyvaBama
OJTHOCA UITYCTpalHrje ¥ TeKCTa, AaTH MPUKa3 TPH CUCTEMa 32 KOAHPAHE OBOT
0IHOCA, K20 M pe3yJiaTe HEKUX J0CaJalllibiX UCTPaKIBaba.
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TEOPUJCKHM OKBHUP AHAJIN3E OJHOCA NJIYCTPALINIE
N TEKCTA

OnHoC niycTpanmje ¥ TeKCTa MOXeMo Jia Ie(UHHAIIIEMO KPO3 HEKOJIMKO T€O-
PHjCKHX OKBHpa KOjJH JI0JIa3€ U3 PA3TUIUTUX 00JIaCTH Kao IITO Cy JTUHTBHUC-
THKa U nicuxojoruja. OHu ce MehycoOHO momymyjy, Mpe HEero CydesbaBajy,
TaKo Jla je 3Ha4ajHO Ja HHXOBE MPEMHUCE Y3UMaMO Kao jeIHy IETUHY TPH-
JUKOM aHaJn3e OgHOca n3Mel)y KOHKPETHOT TEeKCTa W UITyCcTpalije Koja ce
jaBJba y3 mera.

[IpBu Teopujcku okBHp TpencTaBba CucTeMckn (PyHKITHOHATHU MYJI-
TUMOJIAJTHU OKBHD 3a aHanu3y (Systemic Functional Multimodal Analysis
framework) koju Bogu mopekio u3 CucreMcke GyHKITHOHATHE Teoprje Majk-
na Xamuzaeja (Systemic Functional Theory). OxBup ce 3acHuBa Ha UJC)H 1A je
je3I/IK CEMHUOTHUYKH CUCTEM 3HAKOBA KOjI/I KOMYHHUIIMpPA Ca OCTAaJIUM CEMUOTHUY-
KM CHCTEMHMa | J1a Ce 3HAYCHC jaBJba Kao MPON3BO IbUXOBE HHTEPAKITH]C
(Halliday, 1978). Tako ogHOC MTyCcTpaIlije U TEKCTa MOKEMO J1a TTOCMaTpaMo
13 NCPCIICKTHUBE KOJIMKO UJIM Ha KOjI/I HA4YHUH CBAKH CEMHUOTHUYKHU ITOJACUCTEM
PEJIATUBHO JIONPHHOCH KOHCTPYHCamy 3Hauewma. Jenna ox Moryhux Kiacu-
(hukarmja oBOT OIHOCAa MOXKE Ja ce 0a3mpa Ha TUMEH3WjU jeTHAK/HEjeIHAK
JIorpuHOC Tpahemwy 3Hadema koju Hyaun Mekkinayn (McCould, 1994) y cBojoj
CEMHOTHYKOj aHAJIM3HW CTPUIIOBA M OTHOCA TEKCTa U CIIMKe. J{pyTrH neTpaxu-
Ba4H OJIHOC WITyCTpAIHje ¥ TeKCTa MOCMaTPajy Kpo3 HHTEPCEMUOTHUKY Be3y,
Y K0jOj IpaTe Kako BU3YCITHU U BepOaHH eJICMCHTH HAJONYbY]Y jeTHU APY-
re ma 6m Gopmupanu Koxe3uBHY 3HaueHkCKy nenuny (Royce, 2007). Tpehu
Moryhwu mpaBary mpahema 0BOT 0HOCa je KPo3 AePHHUCAE JJOTHUKO-CEeMaH-
THYKe Be3e (EKCIaH3Mja U MpojeKiuja) n3mel)y cimke u TeKcTa mocMaTpaHo
Ha HUBOY CTPYKTYpHE CHHTarMaTcke IenuHe. Kajga civka cToju y ojHOCY
eKTaH3’je MpeMa TEKCTY, TO 3HAYH JIa OHA IITUPH 3HAYCHE KOj€ je IIPEHETO Y
OCHOBH TeKCTa. Ha npyToj cTpaHu y 0OIHOCY TPOjeKIHje 3HAUCHE KOje HOCH
CJIMKa je TIPEHEeTO KPpo3 canmpkaje y Texcty (Wu, 2014).

Hpyru reopujcku oxBup (Paivio, 2006) kpo3 koju Takohe MokeMo /1a Jie-
(bmHUIIIEMO OJTHOC MITYCTpaIlije U TeKCTa jeé KOTHUTHBHA TeOpHja JTBOCTPYKOT
kogupama (Dual Coding Theory — DCT). [Ipema oBoj Teopuju, BepbaHe 1
HeBepOasiHe HHOpMaIIFje MOTY 3ajefIHO J1a perpe3eHTyjy y HalleM KOTHH-
THBHOM CHCTEMY HEKH CTHUMYIIYC M3 OKpYyKema. Bepbamau u HeBepOamHU
(BU3yenHM, ayIUTUBHY, KHHECTCTUIKH) KOJOBH ce 00palyyjy Ha HUBOY aBa
KaHaJia ¥ YyBajy C€ y O/IBOJEHUM CETMEHTHMa KOTHUTHBHOT CHCTEMa, aJIH CY
CBE BpEeMe TIOBE3aHU U 32j€THO KOMYHHITNPA]Y KaJla jé CHCTEMY IIPEICTaBIbCH
HOBHU cTHUMYJyc. Ha mpumep, cTuMyIyc Koju TIpecTaBlba 1ojaM Kot UCTOB-
pemeno noOyhyje rpadeMcky u poHEMCKY penpe3eHTaIujy 3a Ped Ko, aju
U BHU3YyCIHE, ay[IUTHBHE W KWHECTCTHYKE HEBepOajHE perpe3eHTaruje 3a
nctu nojam. IlocTojame nHpOpMaInHje 0 TOjMy Kpo3 BHIIIE MOJATUTETA T10-
TEHIMjaaHO yOp3aBa Bpeme obpaje, IpHu YeMy je MOKa3aHo N1a TUMEH3Hja
KOHKPETHOCTH/ANICTPAKTHOCTH U MOCTOjab¢ BU3YEIIHE MPE3CHTAIM]e UMajy
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MPEIHOCT Y OAHOCY Ha OcTalle MOJaJIuTeTe. TeopHuja je Haluia MpUMEHy y
pasIUYUTHM O0JaCTHMa TICUXOJIOTHje, O] KOjUX Cy 3a MoTpede oBOr paja
MOXJa Haj3aHMMJbHBHjE OOJACTH IMpOydYaBama pasyMeBarma MPOYUTAHOT
(Sadoski & Paivio, 2004), kao u oOpa3oBama (Clark & Paivio, 1991). V ok-
BHUpY IICUXOJIOTHje 00pa3oBama IMoKas3ajo Cce Jla TeOpHuja JBOCTPYKOr KOIH-
pama ycrhemHo o0jaimaBa pe3yaTare U3 HCTPaXKHUBamba O PElpe3eHTALN]H
U pa3yMeBamby 3Hambha, YUeHhy H MEMOPHUCAlbY HIKOJICKOT IpaiBa, eheKTHBHE
HacTaBe, MHAMBU/YaTHUX pa3jfKa, MOTUBAIM]E U CTPECa Y CUTYalUjH TeC-
TUpPakba, Kao ¥ yuehy MOTOPHUX BELITHHA.

Jenan on caBpeMeHHMX Mojelia yuerma KOjU y OCHOBH CaApKH TEOPHUjY
JBOCTPYKOT Koupama je 1 MajepoB KOTHUTUBHU MOAET MYJITHMEIH]aIHOT
yuewa (Mayer, 2005, 2011). OBaj Mojen je 6a3upaH Ha TPU MPETIOCTABKE:
(1) oOpana unpopmalmja ykjbydyje 1Ba OJBOjeHA KaHaa 33 ayJUTUBHY/BEp-
0allHy W BH3YEIHY/CIMKOBHY 00pajny; (2) mpuiukoM oOpaje CBU KaHAIH
W HOCHOIM MH(OpMaIUje YUeCTBYjy aKTUBHO y MHTETPALMjU U U3TPATHH
KOXEPEHTHOI' MEHTAJIHOT MOJIe/Ia 3a MPE3eHTOBaHU cTUMYIYC; (3) oOpaza je
OrpaHMYCHa OKBHpHMa KalalMTeTa HAlller KOTHUTUBHOT CHCTEMa, Tj. pa3-
JUYHUTE BPCTE PErpe3eHTalNje MOTY ce OOPHTH 3a MaXKiby U IPOCTOP TOKOM
o0pajie YKOJIMKO HOCE pa3IHuUT CTeleH HHPOPMATHBHE BPEAHOCTH.

CarnenaHo y peajHOM KOHTEKCTY YUYMOHHWIE M ynoTpebe ynOeHuKa,
MajepoB Teopujcku OKBUD npeaBula ga he yueHUK yCrenrHo yCBOjuTH HOBO
IpajiuBoO, IPE3EHTOBAHO KPO3 TEKCT U WITYCTpaIlKje, aKO Taj POIIEC YCBajama
Tedye kpo3: (1) cerekToBame U OpraHU30BamkE KJbBYUHHUX pedH; (2) ceneKkTo-
Bamh€ U OPraHMU30Babe KIbYUHHUX CJIMKA HIIH JIeJIoBa Wiycrpanuje u (3) mose-
3WBamke BepOATHUX U CIIMKOBHUX pEIpe3eHTalldja Y paJHO] MEMOPHjHU, KAo
U UXOBO TOBE3MBAKE Ca MPETXOAHUM 3HAKHUMA U3 JyTOPOYHE MEMOpH]je
(Mayer, 2005). [lorpe6HO je noAaTHO HarIacuTH Ja UHGOPMATUBHA Mpe3a-
cNeHOCT HOBMM peunMa y TeKCTOBHMA MJIM HIIyCTpalijaMa ca CyBUIIHUM
JIeTaJbiMa, MOT'Y CaMo Jla OTeXajy Mpolec yuerma 3a yueHuka. Koja je TauHo
ONTHMaJIHA MEpa, MPEACTaB/ba EMIIUPHUJCKO MUTAKE 32 CBAKHU MOjeIMHAYHU
rap TeKCTa U WIyCTpaluje.

OnHoc wiycTpanuje U TeKCTa MOXKE ce MOCMaTp U3 yIila COLIMOKOHC-
TPYKTUBUCTUYKOT MPUCTYTIA YYCHY U KOHCTPYHCaby YIIOCHUKA yIOSHHKA Y
YHjOj OCHOBH je Uieja 0 KOHCTPYKIIUjU 3Haba Y ITKOJICKOM KOHTEeKCTY. [Ipema
OBOM TEOPH]CKOM MPHUCTYNY, YIIOCHUK je KIUTa 3a YUYCHE, OJHOCHO CPeC-
TBO 3a MPCHOIICHE PANIUYUTHX KYJATYPHHX M MHTEICKTYaJIHHX oOpa3aia
MHUIIJbEHA U pelllaBamka IpodiieMa IIITO Ce OJIBHUja Y IPOIECY aKTHBHE KOHC-
TPYKIIH]je 3Haa C JeJIHE CTPAHE JIETETa Y Pa3BOjy U C IpyTe CTPaHe, KYIType
Kojoj mpunaza. McroBpemMeHo yUOCHUK je W BUJ KyJITYpPHOI MPOM3BOAA ca
KOJUM jeIMHKE Y Pa3Bojy UMajy HemocpenaH KoHTakT (Anti¢, 2013). Cmarpa
Ce Jia je HapaTHBHA CTPYKTypa MCKa3a MPHUPOJIHA je3nyKa OpraHu3aiuja 3a
CKOPO CBY JIelly, HE3aBHUCHA O OCTAJIMX COLUOKYITYPHUX (aKTOpa Tako Ja
y HIKOJICKOM HIEPHO/Y JOMUHUPAjy HapaTHBHU TEKCTOBH 32 YCBajamhe OCHOB-
Hux enemenara nmucmenoctu (Ivié, PeSikan 1 Anti¢, 2009: 99-100). Y oBom
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KOHTEKCTY WIIyCTpaluja je y Cly»KO0H TeKCTa, Tj. OHa je Ta KOja JOAaTHO MOKe
Jla MOTUBHILIE yueHHUKa Aa yhe y nujajor ca yndenukom (Ivié, Pesikan i Antic,
2009). Hepetko oBaj mporec Mopa /1a YKJbYyUd U HACTaBHHKA, YHja je yJiora
napTHEPCKa U MEIUjaTopcKa y KOMYHHKAIMJH U KOHCTPYKIHjU 3HAYCHa y
TPOyTILy: yueHHK—TeKcT—minycTpanuja (Pesikan, 2019).

TPU CUCTEMA 3A KOAMPAKBE OJHOCA
NIIYCTPALIMJE U TEKCTA

Y nuteparypu Hataz3uMo OpojHa UCTPaKHUBaka Koja ce 0aBe 0JHOCOM HITYCT-
paunje M TEKCTA y pa3jIM4YuTUM KOHTECKCTUMaA O ITOMMYyJIApHUX TEKCTOBA Y HO-
BHHaMa, ITPEKO MEAUIIMHCKUX U3BOPa, YIOSCHUKA, IO yIIOTpede nirycTpaiuja
Ha BeO-cTpaHHIIaMa. 3a CBaKO OJI OBUX MCTPaKUBamba ayTOPH CYy OCMHUIIIba-
BaJIM CHCTEME KOIWpama Koju Cy ce y Hajaehem Opojy ciaydajeBa ociamain
Ha HEKU of Beh ommcaHux Teopujckux okBupa. [Ipobiem je mTo ¢y TH cuc-
TEMHU T10 TPUPOAN Hajuenhe MINOCHHKPATHYHH U TIOTOJHU caMo 3a mpaheme
OITHOCA TeKCT M WITYCTpaIlHje 3a y30paK Koju je ucnutuBan. Ha mpumep, Mek-
KJIay[l Hy/IW CHCTEM KOjH je HaMEHEH 3a aHaJIN3y OJTHOCA TeKCTa U UIyCTpa-
nuje y kourekcry crpumna (McCould, 1994). By Ha npyroj cTpann KOpUCTH
CHCTEM 3a aHaJIu3y WiycTpaiuja y ciaumkoBHUIama (Wu, 2014). 3ampaso, y
pEJIATUBHO MaJioM Opojy UCTpaKUBamba Cy TECTUPAHH MOHY)eH! CUCTeMU Ha
HEKOM JpyTroM Y30pKy. JEeHO 071 THX NCTpakhBama 00yxBara nopeheme Tpu
crcTeMa M3 Pa3IMYUTUX TCOPUJCKUX OKBHPA 332 KOIUPAkE OJHOCA MUITYCT-
palyje U TeKCTa Ha Y30pKY TEKCTOBa W CIMKa M3 MEJIHMIIMHCKE TUTEpaType
(Kornalijnslijper, 2007).

[IpBuU cucTeM KoMparma ce OJHOCH Ha ,,FeéHepaTH30BaHN CUCTEM OJTHOCA
CIIMIKE U TeKCTa” | Pa3BHjeH je Y OKBUPY HCTpakuBama Maptunek u Canpeja
(Martinec & Salway, 2005). OBaj Moaen AETUMUYHO j€ 3aCHOBAH Ha XaJlH-
nejesuM Teoprjama (Halliday, 1978). [lokpuBa cutyaruje y kojuma: (a) ciimka
CIIY’KH 3a TIOjallIfhaBamke TEKCTA, (0) TEKCT je y CITyKOH ClIUKe | (B) CIUKa U
TEKCT Cy jeIHaKO 3aBUCHU/HE3aBUCHH jeHU o NpyTux. Maptunek u Cansej
(Martinec & Salway, 2005) HaBOzIE Ja CE BHIXOB MOJIET MOXKE IIPUMCHIBATH
3a mpaheme TeKCTyaIHIX OIHOCA Y OKBHPY CTapuX W HOBHX MeAHja (mamup
HaclpaM IUTHTATHUX Meauja). CHCTeM MpaTh JBE BPCTE OJHOCA TEKCTa U
UIYCTpaIlMje, CTaTyCHU OJTHOC M JIOTMYKO-CEMaHTHUYKH OJIHOC, TaKO JIa M3-
Mel)y cliKe W TeKcTa MOJKE ITOCTOjaTH BHUIIE O jeIHOT ogHoca. Hakon mpu-
MEHhEHUX KaTeropHja 3akJby4eHo je a OBaj CUCTEM MMa jaCHy M MHTYUTHBHY
CTPYKTYPY, aJI¥ Ja je yrnoTpeba KogoBa Ha HUBOY JOTHYKO-CEMAaHTUYIKUX OHO-
ca 9ecTo JBOMCMICIICHA 1 TEITKa 3a pa3rpanndaBame (Kornalijnslijper, 2007).

Hpyru cucteMm Komaupama IpoydaBa (PyHKIH]y CIHKa Y TEKCTy Kao
CPE/ICTBO 3a pa3yMeBame 00Pa30BHUX BPETHOCTH CIIMKA Y KOHTEKCTY yUeHha.
OBaj cucTeM Kommpama je jeTHOCMEpaH, jep mocMaTpa OJHOC CITHKE IpeMa
tekcty (Carney & Levin, 2002). CucteMm konvpama moapasyMeBa IeT pas-
TUYUTUX QYyHKIMja: YKpacHa (IeKOpaTHBHA), perpe3eHTaTHBHA, OpTaHHu3a-
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LMOHA, MHTEPIPETAaTHBHA U TpaHCPOpPMaLMOoHa (YHKIIHja CIMKA Y TEKCTY.
CBakoM OJIHOCY CIIMKE M TEKCTa MOXE Ce JOACIUTHU jefaH TUN (QyHKIIH]e.
YoueHo je aa je 0Baj CUCTEM KOAMpPama HEJI0OBOJbHO KOMIUICKCAH Jia OIUIIS
cBe Moryhe oJiHOCe HITyCTpaIlKje U TEKCTa KOjU Ce MOT'Y TIOjaBUTH Y 00pa30B-
HoM M BaH mera (Kornalijnslijper, 2007).

Tpehu cucrem KopMpama UM TAKCOHOMUja HACTAO je U3 MoTpede 1na ce
CTBOPH IIMPH MOJIEIN 32 OMHKC ojiHOCca ciuke U TekcTta (Marsh & White, 2003).
AyTopH Cy aHaJIM3MpaiU MPETXO[HA UCTPAKUBAHA O OIHOCY HIYCTpaIuje
Y TEKCTa W Tomnucaiu cBe Moryhe QyHKIHje KOje Cy UCTPaKUBAUU pPaHU]je
nedunucann. Hakon tora cy ypaauiau MeTaaHaluzy A00MjeHHX KaTeropuja
1 Ha OCHOBY TOTa Pa3BUJIM TAKCOHOMHM]Y 3aCHOBaHY Ha THIOBHMa (QyHKIHja
CIIMKE y OAHOCY Ha TekcT. OBaj CUCTEM KOIMpama He MOKPUBA CHTYalHje
y KojuMa je TeKcT moapeleH vy, Kao HU CUTyalluje y KOjuMa ce oBa ABa
MoJla Haja3e y paBHompaBHOM oxHocy. Y aHanu3u (Kornalijnslijper, 2007)
HCTHYE Ce Jla, MaKo je OBa TAKCOHOMMja M3 TEPCIEKTHBE KOAEpa Ha MPBU
rorJies| ,,liperiioMa3Ha’, oHa rokasyje Behy OCeTJbUBOCT Ha MOCTOojame (u-
HUX pa3JiuKa y OJHOCY TeKCTa W uiyctpanuje y nopehemwy ca Kapuej u Jle-
BuHOBUM cuctemoM (Carney & Levin, 2002). Tume je Mapi u Bajt cuctem
MPUMEHUB Y BHIIE PA3IMYUTUX KOHTEKCTA Y KOjUMa CE MPAaTH OJHOC TEKCTa
u miycrpanuje (Marsh & White, 2003).

OJTHOC WJIYCTPALIMJE U TEKCTA V VIIBEHULIIMA
KPO3 UCTPAJKHBAA

[pernenom muTepaType yCTaHOBJBEHO j€ J1a IIOCTOjH HEKOJIMKO I'pyTa UcTpa-
JKMBama Koja ce Pa3iuKyjy rpemMa KpuTeprjymMuMa u MpuMemneH0j MEeTO/IO-
JIOTHjU Y aHAIIM3U OJIHOCA WITYCTpPAIMje M TEKCTa y yIIOSHUIIMMA YOIIIIITE.
[IpBa rpyma uctpaxupama nocsehena je anaamszama caaprxaja mIrycTpa-
[IMja ¥ TOME KOJIMKO OHE Mo/IpakaBajy oapehene KyaTypHe cTepuoTHIIS, TAKO
ITO ce YTBphyje y4ecTaIoCT NOjeIMHIX KaTeroprja HIIyCcTpalrja i Ha OCHO-
BY TOTa 3aKJBy4yj€ O BPETHOCHOM CTaBY KOjH YIIOCHHK 3aCTyIIa IpeMa Ioje-
IUHUM COIMjaTHUM Tpyrama. OBa HCTpaKUBamka Cy yKasajia Ha TIOCTOjamke
ponuux ctepeoruna (Marinkovi¢ i PeSikan, 1999; PeSikan i Marinkovic,
2006; Taylor, 2003), 3aTuM cTepeoTHIIa IIpeMa 0codama ca CMETHaMa y pas-
Bojy (Martinez-Bello & Martinez-Bello, 2016), npyrum pacama (Pescosolido,
Grauerholz & Milkie, 1997) u paznuuntum y3pactuma (Crawford, 2000).
Jpyra rpyna nctpakuBama yCMEPEHa je Ha 0JJHOC WITyCTpaIije 1 TeKC-
Ta TIpemMa JIONPHUHOCY Ca3HAjHUM UCXOJMMA y4eHa: OJf TOra JIa JI Cy UITyCT-
paiyje ajJekBaTHO OOeJIe)KEHE U HABEJICHE y TEKCTYaITHOM JeNy JIO Cajp-
JKUHCKOT OJIHOCA MiycTpainmje U Tekcta. [lopes ananm3a KBanuTeTa oJHOCa,
HEKa OJ] UCTPAXKMBamba KOPUCTE M KOMIIJICKCHU]E METOJC KOje YKJbYUY]y U
eye-tracking meTomy Oenexema MOKPETa 09M]y TOKOM YUTamka TEKCTa, IIITO
omoryhaBa /1a YBHAMMO Yy KOjOj MEpH YUEHHUIIM KOPUCTE U KOJIWKO JYTO Ce
3a/1pXKaBajy Ha WITyCTpaIMju Koja je moMeHyTa y Tekcty (Shannon & Mayer,
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1997; Mason, Pluchino & Tornatora, 2013; Peterson, 2016; Pesikan, 2019).
OBa ucTpaxkMBama Cy 3HauajHa 3aTO MITO KCTUYY BAKHOCT WIIyCTpaluje 3a
YUTakE TEKCTA Ca pa3yMeBambeM U Ha MIIajiM, Kao ¥ Ha CTAPHUjUM HIKOJICHM
y3pactuma (Agellton, 2017).

Tpeha rpyna ucrpaxuBama nocsehaHa je 3Ha4ajy uiaycrpaiuje y npore-
Cy pa3Boja YMTAJAYKUX KOMIICTCHIIH]a KO/ JIelle Ha MPEIIKOJICKOM U PAHOM
mrkosickoM y3pacty (Christ & Wang, 2010; Evans & Williamson, 2008; Evans
& Saint-Aubin, 2013; McKenzie, 2014). OBa uctpaxkuBama Cy 3aHUMJbHBA
3aTO IITO HA j€J[HOj CTPaHU IOKa3yjy Ja MocToju (anuauraropHu edekar
WIyCTpalMja Ha MPOoLece KOjU CTOje U3a pasyMeBarma IpounTaHor: namheme
netasba npude (Brookshire, Scharff & Moses, 2002) u 3ak/by4nBame 0O 1o-
pyuu npude (Pike, Barnes & Barron, 2010). Ha npyroj crpanu, pe3yiraru
HEKHMX MCTPaXKHMBamba MOKa3yjy Ja WIYCTpallije Koje caapike MyHO JIeTaba,
KOjU HY’KHO HEMajy TUPEKTHE Be3e ca TEKCTOM Ha KOju cliuka ymyhyje, ome-
Tajy JeIy Ha MPEIIIKOJICKOM 1 Milal)eM IIKOJICKOM Y3pacTy y 3aJaTKy MeMO-
pHcama caJpiKaja Mpuyie Uik pa3yMeBama npounTanor tekcta (Greenhoot &
Semb, 2008; Eng, Godwin, Boyle & Fisher, 2018; Torascio & Sweller, 2010).

Ha ocHoOBy yBHza y pe3yJiiTare UCTpaKMBamba O YJIO3M WIIyCTpaluje y
pasBojy paHHX YMTATaYKHX KOMIIETEHIMja MOKEMO 3a Cajia J1a 3aKJbyYMMO
Jla Mepa y kojoj he miycrpanuja uMaT O3UTHBAH eeKaT Ha YMUTAYE [TOYCT-
HUKe 3aBHcH o] cienehux ¢axropa: (a) KOMIIEKCHOCT HIIycTpalyje 1 KOH-
I'PYEHTHOCT MIyCTpalMje U TeKCTa, Te je MOKa3aHo Ja caMo CIIUKE Koje Ccy
JUPEKTHO yCMEpeHe Ha caJpiKaj TeKCTa M 0e3 CyBUIITHHUX JieTajba MOTy I0-
3UTHBHO YTHUIATH Ha pazyMmeBame npountanor Tekcra (Eng, Godwin, Boyle
& Fisher, 2018; Pike, Barnes & Barron, 2010); (0) koMnereHuuje nerera jia
MOBEXKE CIMKY U TEKCT Y CMHUCAOHY LEIUHY, IIPH YeMy OBa CIIOCOOHOCT UMa
CBOjy pa3BOjHY IMHAMHUKY LITO C€ MPerno3Haje y ToMe Ja Aela Ha Miaahum y3-
pacTuMa MHOTO Mame KOPUCTE JieTalbe ca WIIyCTpalluje 3a OJIaKIIaBame pa-
3ymeBama npounrtanor (Pike, Barnes & Barron, 2010); (B) yyiora ogpaciior y
Mpolecy NOBE3MBamba UIYCTPAlHje U TEKCTa TOKOM YU Tamba Koja ce ImoKasasa
Kao KJbyUHH €JeMEeHT Ha MilajuM y3pacTuMa, Kako OH HiTycTpaliyja Moria aa
nMa (anUIMTAaTOPHY YIIOTY 3a pazymeBame npounTtaHor (Greenhoot, Beyer
& Curtis, 2014).

BaxHo je cTora y3eTn y 003up CBE OBE Hajia3e TOKOM IIpolieca Kpenpama
yuOeHHKa, MoCeOHO cajipikaja KOju Cy HAMEHECHU JICIM Ha TT0OYETHOM HUBOY
pa3BHjama YMTAIaYKHX KOMIIETEHIIM]ja. 3aT0 OM OMII0 J00pO Ja ayTopH Y-
OcHMKa BOJIC pauyHa C jeJlHe CTPaHe O KBaJIMTETy OJHOca u3Mely miycTtpa-
LIMje ¥ TEeKCTa, a C Ipyre CTPaHe Ha KOjU HauMH je YLIOCHUK Y HHTEPaKLUjHu ca
yUHTeJbEM, YHja je MPUMapHa yJora Jia ycMepaBa yueHHKe Ka 00JbeM pasy-
MEBamy 0JIHOCA WIYCTpAIUje U TEKCTa.
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OHOC NJIIYCTPALIMJE U TEKCTA V KOHTEKCTY
NCTPAXXMBABA O YIIBEHUIIUMA V CPB1JU

VY oBOM HCTpakuBarmy hemMo MOKyMIaTH Ja JAeTaJbHUje OATOBOPUMO Ha MH-
Tamke 0 KBAJUTETY OJHOCA WIIYCTpallMje M TeKCTa Y YIIOSHUIIMMA HaMeHe-
HHM JIeTIM HIJKUX pa3peia OCHOBHE MIKoJie. Y aHanu3u he OuTH pazmaTpanu
OykBapH BHIlle W3JaBada. [IpeTxoHa UCTpakuBama O yInoTpedu mirycTpa-
nuja y ynoenurnuma y CpOuju ymyhyjy Ha TO Ja U3[1aBaud HEJOBOJEHO BOJIC
padyHa o (GyHKIIMjH ¥ JIJMKOBHOM KBAJIUTETY WIIYCTpalfja u Ja OCTOjH Be-
nuku 6poj (48%) momie peanu3oBanux mirycrpamuja (Trebjesanin, PesSikan i
Kovac-Cerovi¢, 1990). Ilokazano je Takohe ma ce 3aHeMapyjy MCHXOJOIIKE
KapaKTepUCTHUKE MIyCTpalnja, YUMe C€ MOTHBAI[MOHM MOTEHITHja] HIIYCT-
pamuja yecto npesuha, kao u mweros nemotruBumyhn ytunaj (Pesikan, 2019;
Trebjesanin, PeSikan i Kova¢-Cerovi¢, 1990).

VY HaIoj cpeIMHU NOCIeAha CUCTEeMAaTCKa aHaN3a MITyCTPaTHBHO-Tpa-
(mukor matepujana y OykBapuMma Koja je oO0yXxBaTHiIa CBE TaJallihe M3fa-
Baue matupa u3 nepuona COPJ (Radovanovié, 1979b). Anannsa kBanurera
uiryctpanuja y OykBapuMa ce IMojaBJbyje Y HEKUM KaCHUjUM M3BOpHUMA Kao
JICO aHaJIHM3e PAa3IMUYUTUX THIIOBA YIIOCHUKA y OCHOBHO] IIKOJH, alli ce ay-
TOPH y OBHM paJioBUMa OOMYHO He 0OaBe JeTajbuMa OJIHOCA MITyCTpaluje u
TEKCTa M He pa3Marpajy OyKBape CBUX M3/1aBada KOjU c€ KOPUCTE Y IIKOIaMa
y TPeHYTKYy Kaja ce ncrpaxuBame onsuja (Trebjesanin, Pesikan i Kovac-
Cerovi¢, 1990).

VY okBHpY Hamier 00pa30BHOT KOHTEKCTA MPETJIe]] HajBAXKHUJUX Ca3Harbha
0 KapaKTepUCTHKaMa cajaprkaja yUuOeHWKa, TUIAKTUIKOT OOJWKOBama THX
canmp)kaja, Kao M KapaKTCPUCTHKE j€3MKa W MEOUJCKUX OJJIMKA YIIOCHUKA
yOOTMYEeHU Cy KpO3 OIIITe CTanmapae kpanmuTeta yuoeruka (Ivi¢, Pesikan
1 Anti¢, 2009). Ogroc umycTpaiyja u TeKcTa JePUHNUCAH je Y OKBHPY CTaH-
nmapaa b3, B3 u J12. Hajsumre naxme nuimycrpanujama nocseheHo je y okBupy
crauapana J2: @yuxkyuonanna ynompedba UKOHUYKUX CPeOCmasad U3paxca-
sama. Ty ce ka0 KJbYYHH 3aXTEB M3][Baja yCKial)eHOCT KOMIIOHEHaTa ca/l-
pXaja ynoeHuka (TEKCT, WTyCTpaluja, Tpa@uKoOHU UT/.), IPH YeMy CE aKIle-
HAT CTaBJba Ha TO JIa HeaJeKBaTHA ynoTpeba MKOHUYKUX CPENICTaBa MOXKE
OWTH CMETH-a OCTBApPHBAKy OCHOBHHX (DYHKIIMja MITyCTpalldja M Iporeca
pa3yMeBama mopyka Koje TeKCT HOCH (ITpEBETUKHU Opoj MTyCcTpalmja, mpeTe-
paHo IIapeHuIo, HepalnoHallHa yroTpebda 00ja, HEITOBE3aHOCT M Hecarsac-
HOCT cajipkaja TeKCTa U WITyCTpaIluje).

C npyre cTpaHe, BaXXHOCT pa3yMeBarma OJJHOCA MIIyCTpallfje U TeKcTa
MIPEIIO3HAT je y JOKyMEHTHUMA KOj! OIUCYjy UcXome oopasoBama. Y OnmTum
CTaHaapuMa NocTUrHyha — 00pa3oBHY CTaHIAPIH 3a Kpaj MPBOT IUKIIyca
ob6aBe3HOT 00paszoBama (CPIICKU je3UK) IOMHIBY CE€ OJJHOC TeKCTa U MITyCTpa-
nujay cermenty 2 (Onmty ctanaapau nocturayha) — o00pa3oBHH CTaHAAPAH
3a Kpaj mpBoOT MUKIyca obaBe3Hor obpaszosama, 2011). BemTnHa yutama u
paszymeBama Ha CpeieM U HAIIPETHOM HHBOY KpO3 TPH CTaHAap/a:
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(@ 1CJ.2.2.4 YcnocraBiba Be3y uzMel)y nHpoOpMaluja NCKa3aHUX y JIH-
HEapHOM M HeJIMHeapHOM TEeKCTY (HIIp. MPOHaa3u Ae0/IeTalb KOjH
je mpuKa3aH Ha MIyCTpaluju, y Ta0eln, Hili Ha AujarpaMy),

(06) 1CJ.2.2.10 BpeaHyje MPUMEPEHOCT MIIyCTpallMja KOje MpaTe TEKCT;
HABOJIU pasJjiore 3a u3dop oapehene uiycrpanuje,

(8) 1CJ.3.2.2 noBesyje u oOjenumbyje uHGOpPMALIMje UCKA3aHE Pa3IH-
YUTHM CUMOOJIMYKHM CUCTEMHMa (HIIP. TEKCT, Tadena, rpaguuku
MpHUKa3).

CymTiHa 0oBa TpH CTaHAapAa yKasyje Ha TO Ja je pa3syMeBame OJHOCA
WIYCTpallMje W TEeKCTa MPEro3HaTo Kao Ba)kaH Ucxoj Beh y mpBuM dazama
o0Opa3oBHOT mporeca. KOMIIEKCHOCT KOTHUTUBHUX 3aXTE€Ba MCKA3aHUX Y
CTaHJapJuMa IIPeTIOCTaB/ba Jla y HACTaBHOM IIPOLECY YUHUTEJbU BekKOajy
ca y4eHHIIMa OBE eJIeMeHTe 0a3u4He MUCMEHOCTH jOII OJ] TOYETKa IIKOJIO-
Bama, Kako OM YUEeHHUIM Ha KPajy IPBOT MUKIyCa MOTJIH JIa IOCTUTHY 3aJ1aTe
cTaHzaapze.

3AIITO BYKBAP?

[TocToju BumIe pasmora 300r Kojux cMo H3abpain kao rpal)y 3a aHanu3y uc-
KJBYy4UBO OyKBap, a He ocTaje yuoeHunke. bykBap je nmpBu yiiOeHUK ca KOjuM
ce y4eHHK cycpehe y mporiecy mo4eTHOT OMMCMemhaBamba. 3aTo je jaKo BaXKHO
Ha KOjU HAa4MH je OPraHU30BaH CBAKU HEIOB CEIMEHT, ILITO CE OJHOCH U Ha
IIPUKa3 U HA KBAJIMTET UIyCTpaluje Koje ce HaBoje y3 TekcToBe. KBamureT
OykBapa y BEIMKOj MEpH MOXKE Jla M3a30Be TIO3UTHBHY pEaKIHjy yueHUKa
1 Ja yTU4e Ha KaCHUJU OIHOC NpeMa 3aXTEBHMa KOjU CE€ THUY YUTaJlauyKe
KOMIICTCHHUIIM]E€ ¥ pa3yMeBamba IMPOYUTAHOL. Y MOjeAMHUM HCTpaKUBambUMa
Ce NCTUYE J1a MOTUBAIIMja 32 YATamke KO yueHuKa y3pacta 9—10 ronuHa y Be-
JWKOj MepH TipenBul)a ycrenrHocT y pasymeBamy npountasor (Guthrie, Hoa,
Wigfield, Tonks, Humenick & Littles, 2007; Guthrie, Wigfield & You, 2012).
[IpeTxomHa ucTpakuBama 0 KBaJIUTETy yuoeHnka y CpOuju Ha paHOM
IIKOJICKOM Y3pacTy TMOKa3yjy na OyKBap 3aapikaBa TEHJCHIIN]y OorarcTpa
WITyCcTpalrja v J1a je y OJIHOCY Ha ocTase yOeHnKe 3acnheH mirycTpamujama
— YaK JI0 [1Ba IyTa BUILE UIYCTpaLnja 10 CTPaHU y OAHOCY Ha HIIP. YHUTAHKY
n3 ipBor paspena (Trebjesanin, Pesikan i Kovac-Cerovic, 1990). 3ato sxennmo
Jla HarJIacUMO Ba)KHOCT MITyCTpalyje Yy yYEeHHKOBOM CYCPETy ca OyKBapoM,
nMajyhu y Buay Jia cy mpBauu 40 TOT TPEHYTKa OUJIN y KOHTAaTKy ca KmbHra-
Ma y KOjuMa je HITyCTpalyja JOMHHAHTaH N3pa3 3HaueHha (Ha MPEIIIKOIKOM
y3pacty). UcTpakuBama mokasyjy /1a CIIMKOBHHIIE UTPAjy 3HAYAjHY yIIOTY Y
Pa3Bojy je3WUYKHWX M paHWX YWTAlAdKuX (emergent literacy) kommeTeHIIHja
y mpemmkoiackoM nepuony (Grolig, Cohrdes, Tifn-Richards & Schroeder,
2018). UnycTpanuje ce y TOM KOHTEKCTY M3/1Bajajy Ka0 OCHOBHO CPEICTBO 32
IIPUBJIAYCHE U OPIKaBambe NaKibe AETETa, 3a CIOCOOHOCT namhema crenu-
(UMYHMX U KOHKPETHHUX JeTajba U3 HEKE NMpHUYe, Kao U 3a pasyMeBame Ipo-
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yutaHor tekcta (Brookshire, Scharff & Moses, 2002). Mnak, Tpeba umaru
y BUAY Ja QanuauTaTopHu edekaT MIycTpanuja Jojia3d J0 uU3pakaja TeK
KaJia je OJIHOC UJIyCTpallije U TEKCTa MOCPE0BaH HHTEPAKIIUJOM OJ[PACIIOT U
neteta (Greenhoot, Beyer & Curtis, 2014).

Cnenehu passor 3a u300p OykBapa BUIIIE pa3IMYUTHX H3/aBada HaJla3M-
MO y Mperjieny pejieBaHTHE JUTEPATYPE Y KOjOj CMO YOUMJIH JIa CY CE ayTOPH
Hajuehme oamyunBanu 1a aHATU3UPAjy pa3IuYUTe TUIIOBE YIIOCHHKA (HIIP.
OyKBap Hacmpam YUTaHKe, JTUKOBHE KYJATYpe WM MaTeMaTHKe) O] CaMo jeI-
HOT' MJTM HEKOJIMKO n3aBaya. OBaKBUM aHaM3ama JO0OMIIH CMO 3HAa4ajHE UH-
(dopmanmje 0 MOTEHIHMjallTHUM pasznukama u3mel)y yuOeHuKa, anu u30cTajy
MOJAIM KOjU CE€ OJHOCE Ha TeHJICHIIM]e Y OOIMKOBaly YIIOCHHKA KOJI pa3iiu-
YUTHX M3]1aBada, OJHOCHO y K0jOoj MepH ce mocTojehn ctaHmapau 10CiIeaHo
npumemyjy. Kako Ha TpKUIITY yuOeHHKa MMa CBE BHIIE Pa3IMTUX H3lakha
HCTE BPCTEe YIIOCHMKA, OBa aHaJIM3a HaM je Ouia BakKHA M 3aHUMJbHBA, 3aTO
LITO je BUAMMO Kao MPUIHKY Ja ce JeHUHHIIE TIOYeTHU OKBUP 10 Kome he
npakTH4apu Mohu nia foHecy nH(GOPMHUCaHY OJUTYKY O ToMe Koju he OykBap
YBPCTHTH Y HACTaBY CBAaKe HOBE IIIKOJICKE FOJIMHE.

Konauno, pa3or 3amTo cMO ce Ofy4HIId camo 3a aHaJIn3y OykBapa je
y TOME ITO CMO 0Aa0paliy Ja IpBU MYT MPUMEHHMO jelHY 00yXBaTHUjY H
Ipyradujy TaKCOHOMH]Y KOja OMHUCYje OJHOC MIYCTpalHrje U TeKcTa. Takco-
HOMHja Koja je y JOKyCy OBOT UCTpa)KMBarba je 3HA4ajHO KOMILICKCHH]a TI0
Opojy M KBAJIUTETY KOJOBA KOjU OIHUCY]y OJHOC TEKCTa M MIyCTpalyje, ITo
MOXKE JIa YTHUYE Ha TI0Y3/J[aHOCT M BaJHJIHOCT KOIUPaba, YKOIUKO OM UcTpa-
KUBa4YH MPOILCHUBAIN TUIIOIOUIKY pa3inunuTe yluOeHHKe. 3aTo CMO mope-
Uy OyKBape pas3liMuMTUX U3JaBayva rpemMa QyHKIHjaMa KOje HIyCTpaliuja
HMMa y OTHOCY Ha TEKCT.

Llusb ucTpakuBama je cTora a yTBpaAuMo KBaJIUTET OBE3aHOCTH TEKC-
Ta M WiIycTpanuje y nocrojehum Oykpapuma. Y pany nonasumo o cienehnx
UCTPaXXUBAUYKUX MUTAWKA: Jla U nOCMOoju 3HAYEIbCKA NOBE3AHOC MeKCmda
u unycmpayuje y 6yKeapy, u Ha KOjum cée HUBOUMA ce YoueHa Noee3aHocm
ocmeapyje? OBa nmuTama Cy ONepalMoOHAIM30BaHa KPO3 CHCTEM KOIOBa M
(dyHKIMja WIIyCTpalurje y OHOCY Ha TEKCT KOjH je Mpey3eT U3 UCTPaKHBamba
Mapr u Bajt (Marsh & White, 2003). ¥ nacraBky Tekcta hemo natu netasb-
HUJU OIHC CUTEMa KOJIOBA, Ka0 U MPUKa3 pe3yJiaTa UCTPaKUBamba.

METOIOJIOI'MJA

Cucmem rkooupara. Cuctem Kopupama odyxsara 49 kareropuja (Marsh &
White, 2003). OBaj cuctem KooBa je oJadpaH 3aTo MITO Jaje MOTYNHOCT CJ10-
JKCHUJET OMMCHBamka 3HAUYCHCKOT' OJIHOCA TEKCTa U WIIYCTpalluje, moceOHo y
CUTyan#jamMa y KojuMa WIycTpalja MOXe CaJpKUHCKH 1a ,,u3ahe” u3 ok-
BHUpa TekcTa. OBaKBO CTAHOBHINTE CYTCPUINY M PE3YJITATH UCTPAKUBAHA Y
KOjeM cy mopeheHa Tpu cuctema KoJupama OJHOCA TeKCTa M HITyCTpallyje
(Kornalijnslijper, 2007) u y xoMe je yTBpheHO 11a je OBaj CHCTEM HajOTBO-
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PEHHjU 3a MOTEHLHjalIHO peleUHHUCABE KOJAOBa KOje j€ HEOIMXOJHO y CH-
TyanmjuMa Kaja uiycrpanuje Hucy gororpaduje wiu rpadukonu (peanuc-
TUYHE WiIycTpanyje), Beh npeacraBibajy pe3ysiTaT KpeaTHBHOT Impoleca Kpo3
KOjU [IPOJIa3H UITyCTPATOP.

Kao mto je Beh HaBesieHo, kareropuje y cucremy Mapia u Bajra (Marsh
& White, 2003) cy HacTajie Kao IPOU3BOJI MIPErjie/a I0TaallbuX UCTPaKH-
Bama y pa3InuyUuTUM 00JIaCTUMa M3yuyaBamba OJHOCA MITyCTpallfje U TeKCTa:
0o0pa3oBame, HOBUHAPCTBO, MApKETHHT, CTyIHje O KOMYHUKaLHUjU — KAKO
Ou ce MpoHAIA0 3ajeAHHMYKH OKBHP 33 HCTPaKMBa4e U MPAKTUYAPE Y OBHUM
obnactuma. OCHOBHO MUTaE KOj€ Cy MOCTABUIM ayTOPH OBE TAKCOHOMHU]E
OUJI0 je Ha KOjU HaYMH je WITyCcTpallyja MoBe3aHa ca TeKCTOM H Koje Cy (yHK-
L{je WIycTpaluje y MHTepIpeTalnju TeKCTa.

CucteM Koaupama je MPUMEBHUB Ha CKOPO CBE TUIIOBE TEKCTOBA M3 pa3-
anauTUX 06aactu. OBaj CUCTEM MOTY Jla KOPUCHTE ayTOPH M UIYCTPaTOpH
TOKOM KpEaTHBHOT Mpolleca Mucama TEeKCTOBA M WIIYCTPOBamba, Kao U HC-
TpakMBa4M Kako OM MIACHTU(UKOBAIN U MPEABHUJICIN KOje ePeKTe KoMOu-
Halja TeKCcTa U WIyCTpalMje MOXKe J1a MMa Ha YMTaola Kajaa myoauKanuja
nohe 1o mwera. Baxno je uctahu na ce pyHkIMoHa Ha Be3a u3Mel)y Tekcra
U WIIyCTpalyje He OJHOCH Ha CTWI, opMar WiIH Apyre GU3NUKe KapakTe-
puctuke Tekcta u unycrpanuje (Marsh & White, 2003: 647—-648). 360r Behe
MPETJIEAHOCTH OJUTYYMIIH ¢MO ce 11a y Tabenu 1 mpukakeMo caMo OHE KaTe-
ropHje Koje cy ce MojaBujie TOKOM aHaJIM3e 0JHOCA MITyCcTpallfja U TEKCTa U3
HAaIIer y30pKa (IeTajbHu onuc kateropuja aat je y [lpumnory 1). Mapm u Bajt
(Marsh & White, 2003) cy HanpaBuiu KpUTHYKH OCBPT IpeMa CBUM 3ade-
JISKEHUM TUIIOBHMa KaTeropuja Koje omucyjy Moryhe ogHoce wirycTpaiiuje
M TEKCTa M Ha OCHOBY Tora Je(uHUCaIN TPU BEJIMKE rpyIre Kareropuja (A,
b, B). I'pyna A o0yxBata kareropuje koje ci1ado (HenH()OPMATUBHO) OITHUCY]Y
OJIHOC MiIycTpanuje u Tekcta. OBoj Tpyny NMpUNaaajy KoIoBu Koju aeduHu-
11y JeKopaTUBHY (pyHKIH]jy HIIycTpalyja, Kao 1 TO Ja JU U y KOjoj MepH ce
MPEeTIOCTaBJba Jla HIIycTpalyja n3a3uBa eMOTHBHY PEaKIHjy KOJ YnuTaola
uiau uMa GpyHKIHjy KOHTpose naxme. [ pyna b o0yxBara konoBe Koju y Be-
JIUKO] MepH JIeUHUIITY [TOBE3aHOCT UIYCTpAIlUje U TeKCTa. Y OBOj IPYIIU CY
KOJIOBU KOjU OfIpakaBajy Jia JIn WIycTpaluja AeUHHUILE MECTO JieliaBamba
paame (JIokaau3aimja), Kao U KOJOBH KOjU OIpakaBajy Jia Ce y MIIyCTpaluju
MIPHUITHCY]Y JbYACKE KapaKTePUCTHKE 00jeKTHMa, OMJbKaMa UITH )KUBOTH-aMa
(XyMaHHU3a11ja JIUKOBA), 1a KOHKPETH3Y]y OMUCAHH o6jeKaT WJIU KOHIIETIT, Jia
yBOJIC YUEHHKA Yy CTBapHE OJHOCE IpUKa3aHe y canpmajy nmpuye (YBOI’)CH)e
nepcrextuse). llocnenmy rpymy B unne konosn KOJU TIPUKA3yjy CHTyaluje
y KO_]I/IMa uiIycTpauuja Hagorpalyje u naje BUIIIE HHPOpMAIKja y OAHOCY Ha
caapkaj Tekcrta. Ha npumep, WIIyCTpaluja npyxa BU3yeIHy perC3€HTaHI/I]y
arnCTPaKTHUX WIIM MaTepUjaJIHUX TpoLeca (MozienoBae) KOjU HUCY €KCILIH-
LUTHO HaBeAeHU y TekcTy. CBaka KaTeropuja MMa cBoje Ha3MBE M MOTKaTe-
ropuje Koje 0auxe onpelyjy 0lHOC TeKCTa U UITyCTpalldje Yy OJJHOCY Ha Ha/l-
pebeny xateropujy, pu 4emy ce oBe NOTKaTeropuje MehycoOHO HYKHO He
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UCKJbY Y]y (neTasbHO npukasano y [punory 1). To 3naum aa jenna unycrpa-
uja Moxe aa 100uje olleHy UCTOBPEMEHO 3a BHILIE KaTeropuja, Kao U MmoTKa-
TEropuja u3 ucre rpyre. 300r Tora CMO Ce OJUTYYHIIH Jla CBaKy HIIYCTpallujy
OLICHYjEMO KyMYJIaTHBHO.

Tabena 1: Kamezopuje uz Mapw u Bajm cucmema (Marsh &White, 2003)
Koje cy Kopuuthene 3a Koouparbe meKkcmoed u3 y30pKa
(umanuxom cy ucmaxnyme naoxamezopuje)

I'pyna A

I'pyna b I'pyna B

Al JlexopamusHna gpyuxyuja

Al.1l. Memame Toka ogHOCa
TEKCTa M UIyCTpaluje

A1.2 Cruncka yckiaheHoct
UIycTpamuje u TeKcTa

A2 Iobyhusarwe emomusHe
peaxyuje

A2.1 YnabaBame

A2.2 Tloetcko
Bambe

u3paxa-

A3 Konmpona

A3.1 YKJby4eHOCT

A3.2 MortuBanmja

Bl Ilonaswarwe B2 Passujarve

Bb1.1 Konkperusamnuja B3.2. Mooenosare

B3.2.1 MojenoBame KOTHU-

B1.1.1 Y3opkoBame
THUBHHUX TIporeca

B3.2.2 MopenoBame (puznd-

Bb1.2 Xymanuzauuja KHX mporieca

B1.3 3ajennuuxu okBUp

b1.4 OnucuBame

B1.7 IlpeBoheme TekcTa y
CITUKY

B2 Opeanuszosarse

B2.3 Jlouupame

B2.4 YBohemwe nepcriektuse
B3 Ioseszusarwe

B3.1 INopeheme

B3.2 Cynpotcrasmame
B3.3 [apanenne nuaMje
b4.1 Konuenrpucame
Bb4.2 Caxumame

bS5 Objawrmere
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Ilpoyeodypa koouparpa. Y TOKY UCTpaKUBama MPOoIeC Kogupama cy 00aBiba-
JIU UCTPaKUBa4M, OJHOCHO ayTOPU OBOI TEKCTa, MPOICHY|jyhu HE3aBHCHO
CBAaKHM Map TEKCTa M WJIYCTpallMje MmpemMa KaTeropujamMa M3 TaKCOHOMHUje,
kpehyhu ce ox kogoBa u3 rpyne A npeko koposa y rpynu b u B. To 3naumn na
je CBaKM map TEKCTa M MIIyCTpalije Morao Ja Jo0uje mpoleHy 3a CBaKu O]
noHyheHux komoBa. J[oOMjeH je pellaTHBHO BUCOKH CTEIICH Cllarama y KOIu-
pamwy (npocek KoeHose karme 3a cBe komose u3nocuo je 0,83). CBaka Heyca-
IJIaIleHa OlleHa OKO ojipel)eHrX KaTeropuja je 3aXTeBalia MoCTU3amhe KOHIICH-
3yca. 3aHUMJBMBO j¢ TPOKOMEHTAPUCATH JIa je CTEICH Cllaramka Ouo 3Ha4ajHO
MarbU 3a 0caM KaTeropuja Koje Cy OnucHBalie KOMIJIGKCHH]E U allCTPaKTHH]je
oJiHOCe U3Mely uinycrpanuje u Tekcta (Hp. Koj Mucnupucarse KOju je 1aT 3a
IIeCT WIIYCTpallija y KOjuMa je WiIycTpaldja JOHeIa HEKe CajipxkKaje Y OJTHOCY
Ha MOYeTHY Npu4y). To MOKEMO PUITHCATH MOXK/Ia U HEIOBOJHHO MPEIIU3HO
neGUHUCAaHUM KaTeroprujama y OpUuriHaJIHOM HHCTPYMEHTY.

V3opax. YV ananu3u cy xopumheHH MapoBU TEKCTOBA U MPOMPATHUX
nwiycTpaimja u3 OykBapa IeT u3jaaBada Koju cy Ouim npernopydyenu y Kara-
nory yubenuka (Cnyx0enu rmacuuk, LXV/9) 3a mikosncky 2016/17. u 2017/18.
roguny: BUI'3 (Cvetanovi¢, Koprivica i Kilibarda, 2016), Exyka (Matijevic,
Vdovi¢ i Janackovi¢, 2016), Kner (Klett) (Gavri¢ i Kovacevi¢, 2016), Kpea-
tuBHU Hentap (Marinkovi¢, 2014), Hosu Jloroc (Mili¢ i Miti¢, 2016). Jenunu-
Iy aHaJIu3e MPEACTaBIbaIU Cy UCIbYYHBO ayTOPCKH TEKCTOBHU 300T TOTa IIITO
CMO JKeJenu Ja 1ooujeMo mto Behn Opoj HCTHX TEKCTOBA KOjU CE T0jaBIbYjy
KOJI CBHX M3[aBaya, Kako OMCMO MOTJIM Jla OPEAUMO pa3IuunTa UIycTpa-
TOpCKa pellietha 3a UCTH CaAPKaj.

On ykymHo 161 aytopckor Tekcra, 145 TEeKCTOBa je MMajo MPONpaTHY
unycrpansjy. Jenuno je uznaBau KpeamusHu yenmap AMao y3 CBaku ayTop-
CKH TeKCT u miyctpanujy. [lpumehyjemo aa je Kox 4ak Tpu uzgaBada mpeko
12% TexcToBa Ouio Oe3 nkakpe wiyctpanuje. Y Tabenu 2 jeTasbHO je MpH-
Ka3aHa JUCTPUOYIMja TEKCTOBA 10 W3aBaylMa, Kao M 10 THITY KEbHKECBHE
(dbopme: Tipo3a, oe3uja, IPaMCKH TEKCT, KpaTtke (opme (HIp. Op3anuiie, 3a-
KOHETKE) U MeCTO y OyKBapy: npend0yKBapcKu JIe0 — YBOJ U rpadomMoTopuy-
Ke BexOe; OyKBapCKH JICO — HACTaBHE JSJMHUIIC O MITAMIIAHUM U MHUCAHUM
clioBUMa a30yKe U XPECTOMATHU]CKH JICO — Ay TOPCKH TEKCTOBH KOjH CITyKe 32
Pa3Boj OYCTHOT YUTAkbA.
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Tabena 2: [Jucmpubyyuja aymopckux mexcmoga no 8pCmu u Mecmy

y bykeapy
Hosu Kpeatusuu
Klett Enmyxa Tloroc BUT3 nenTap YkymHO
bpoj aymopckux mex-
cmoga ca urycmpa- 22 38 26 30 29 145
yujama
% JlpaMCKHX TEKCTOBA 4.5 0,0 7,7 3,3 3,4 3,4
% Kparkux hopmu 4,5 0,0 0,0 0,0 0,0 0,7
% Ilecama 27,3 71,1 65,4 60,0 55,2 57,9
% Ilpuua 63,6 28,9 26,9 36,7 41,4 37,9
% mexcmoea 0Oe3 uny- 12 73 133 167 0 9
cmpayuja ’ ? ’
MecTo ayTOPCKUX TEKCTOBA
y GykBapy
% IlpenOykBapcku aeo 4,5 2,6 3,8 10,0 34 4.8
% ByxBapcku 11eo 45,5 42,1 38,5 33,3 58,6 43,5
% YuraHnka 50,0 55,3 57,7 56,7 37,9 51,7

VYoueHo je Ja moCToje caMo JiBa TEKCTa y LEJIOM y30pKY Koja ce HOJaB.H)y]y
KOJI CBUX M3JlaBaya, oJfHOCHO J1a je 70,3% TexcroBa 00jaB/bEHO y camo jel-
HoM OykBapy (Tabena 3), mITo TOBOPU O pa3HOPOIHOCTH OyKkBapa. TekcToBU
KOjH ce I10jaBJbyjy KOJ CBUX M31aBaua cy JaOyka, [lparana Jlykuha u Ceemu
Casa u hayu, vapoana npuya. OBO Cy MHAYE TEKCTOBHU KOJU Cy OHMJIM MPOITH-
CaHMU IUIAHOM M IIPOTPAMOM 3a IIKOJICKY JIeKTHPY npema [IpaBuiHuKy o Ha-
CTAaBHOM ILJIAHY M TIPOrpaMy 3a IPBH U IPYTH pa3pel OCHOBHOT 00pa3oBama
u Bacnutama (,Sl. glasnik RS — Prosvetni glasnik™, br. 10/2004, 20/2004,
1/2005, 3/2006, 15/2006, 2/2008, 2/2010, 7/2010, 3/2011 — dr. pravilnik, 7/2011
— dr. pravilnici, 1/2013, 4/2013, 14/2013, 5/2014, 11/2014, 11/2016 i 6/2017).
Jom jemaH TeKcT KOju je mporurcaH 00aBe3HUM TUIaHOM U IporpamoM: Helie
veex oa Oyoe npsu, Anekcanapa [lomosuha, mojaBibyje ce y cBHX neT Oyka-
Bapa, C THM IITO Y OYKBapy uuju je uzoasay Edyka HUje UMa0 UIyCTpaIH]y.
OBo je 3HauajHO 3aTo IITO je MOryhHOCT Jia mopeauMo OyKBape Kpo3 IITO
BUIIIE ayTOPCKUX TEKCTOBA OBHM OMJIa CyKeHa.
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Tabena 3: JJucmpybuyuja mekcmosa Koju cy ce nojasuiu
y 06a uu guute byxeapa

Bpoj ucTux TEKCTOBA KOjH CE 10jaBJbyje

y JIBa WJIH BUIIE OyKBapa bpoj Oyxsapa

2 5
1 4
3 3
10 2

Ananuza nodamaka. TIpBu Kopak aHalu3e pe3yiTara HCTPAKUBarba MPe-
CTaBJba MPHUKa3 JECKPUIITUBHKX MTOKA3aTesha KOjH CE OHOCE Ha OIIEHE OJTHO-
ca TeKCTa M WIyCTpaluje IpeMa KaTreropujaMma kao mro cy: uzaasad (BUI'3,
Enyxka, Klett, Kpeatusnu nenrap, Hosu Jloroc), Mecto Tekcra u miryctpa-
nuje y OykBapy (pen0yKBapcKu Jeo — yBoA ¥ rpadoMOTOpHUYKe BexOe; Oyk-
BapCKU JICO — HACTaBHE jEJIMHUIIC O IIITAMIIAHUM U MIHUCAHUM CJIOBUMA a30yKe
¥ XpPECTOMATH]CKH JICO — Ay TOPCKH TEKCTOBHU KOjH CIIYKe 32 Pa3B0j MOYETHOT
YUTamka) U THUI KibHWKeBHE (opme (Tpo3a, moe3uja, IpaMCKU TEKCT, KpaTKe
(dhopme — Op3anuie, 3akoHeTKe). JJogaTHO CMO MCIUTAJU Ja JIM CE MapOBU
TEKCTOBA U WIIYCTPaIlMja Pa3JIMKYjy 3HAUajHO y OIICHAMa MpeMa HaBEIACHUM
KaTeropujama.

Y paay cMO KOPUCTHJIM M XHjepapxHujcKy kiacrep aHaiuzy (Ward
Method), kpo3 K0Ojy CMO UCITHTAIIU J1a JIK je MOTYhe rOBOPUTH O pa3iuIUTHM
KJIacaMa MJIYCTpallhja Ha OCHOBY BapHujalbiiu KOje OIUCYjy YKYITHE OLlCHE 3a
Tpu rpyne komosa (Field, 2013). Ocum Tora, Kpo3 mpuKa3 npuMepa Jipa napa
TEKCTOBa M WIIYCTpallija, Kao U Ol[eHa Koje Cy AOOUIIH, JOaTHO CMO JKEJIeTH
Jla TI0JaCHUMO TIPOIIEC KOJIMpamka U 3Haueka J00MjeHUX KjacTepa, Kao H Jia
MCTAaKHEMO Pa3IMKe y MPUCTYIY pa3IHuUuTHX U3[aBada y OJHOCY Ha TO KaKo
UMILTAIHUTHO JIe()MHUIITY OJTHOC TEKCTa U HIIYCTpaluje.

PE3VJITATU

Y Tabenu 4 maT je netajbaH MpUKa3 MPOCCTHUX 30MPHUX OIEHA OJHOCA TEK-
cTa M WIIycTpaIyje 3a OyKkBape pa3TuuuTHX U3aBada. Pesynraru ykasyjy na
ce OyKBapH y TIPOCEKY HE pa3iIuKyjy 3HAUYajHO y OIlcHaMa KBAJMTETA OITHO-
ca TeKCTa WIyCTpaluje, OCuM m3nama Kpeamusnoe yenmpa Koje je 100uIo
3HAYajHO BHIIE OIICHE 32 CBE TPH Ipylle KaTeropuja, Kao U yKyIHY OICHY:
F(4,140)=77,3; p<0,001. To 3Ha4m ma cy WIycTpalnuje Koje cy MpUIpyKeHe
TekcToBUMa y OykBapy Kpeamusnoe yenmpa noowne y Behoj mepu mo3u-
THUBHY OIIGHYy HE CaMO Ha HUBOY TOTa Jia TIOCTOjH BEJIMKa CaJPKUHCKA T10-
Be3aHOCT m3Mel)y TekcTa m mrycTpanwuje, Beh u 1a moTeHnujaTHO MOTY Ja
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M3a30By EMOTHUBHY PEaKIHjy YUCHHKa, 1a MOTUBHUIIY YUYCHHKa, Kao U Jia y
HEKHM CJydyajeBHMa M3Jla3e M3 OKBUPA CaJp)KUHE TeKCTa M J1a JOHOCE HeKa
HOBa 3HAUCHA.

Edekar BpcTe TekcTa, Kao U MO3UIM]ja TEKCTA ¥ HIIYCTPAIlKje HUCY 3HAa-
YajHO YTHIIAIM Ha YKYITHY OLEHY UCITUTUBaHOT oqHoca (Tabena 5).

Tabena 4: JJucmpubyyuja aymopckux mexkcmosa y3 Koje cy npukasame
uycmpayuje npema uzoasavy

BUT3 Enyka Klett Kpeatusuu HoBu

LeHTap Jloroc

Vkynan Opoj ayTOpPCKUX 30 38 2 29 2
TEKCTOBA

IIpoceuna onena 3a A rpy- 18 18 15 6.4 16
Iy KO/ioBa > ’ > B >
[Ipoceuna onena 3a b rpyny 0.8 1.4 12 47 13
KOZIOBa k) k) k) k] k]
IIpoceuna onena 3a B rpy- 0.4 0.4 03 24 05
1y KoJoBa ’ ’ ’ ’ ’
[Ipoceuna 30upHa oneHa 2.9 3,6 3,0 13,5 34

Tabena 5: Juempubyyuja aymopckux mexcmosga y3 Koje ¢y npuxazame
unycmpayuje npema muny mexcma, Kao u mecmy y 0ykeapy

IIpoceuna 306upHa oneHa

[IpendyxBapcku jieo 5,5
ByxBapcku neo 5,1
Yuranka 5.4
JlpaMcKu TeKCT 4.4
Kparke dpopme 2,0
[oesuja 49
[Ipoza 6,1

Knacmep ananuza. Y knacrep ananusu (Ward method) nokasano je na ce
MOT'y M3JIBOJUTH YETHPH KJacTepa KOjH Cy ce 3HauajHO Pas3JIMKOBaIH Ipe-
Ma npoceunnM orneHama: (F(3, 141)=605,6; p<0,001 (meTapHO MpHUKa3aHO Y
Tabenu 6). OBaj Hasla3 HaM MOKa3yje Ja MOKEMO OCMaTpaTH OHOC TEKCTa
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U WJIyCTpaluje Kao KOHTHHYYM Yy CTENEHY IOBE3aHOCTH OBa JIBa CErMEH-
Ta Kpo3 paznuuute QyHKLHUje 1 KapaKTepUCTUKe WirycTpauuje. To 3Haum na
ce QyHKIHMje U KapaKTEPUCTHKE MPOXKUMajy U JONyHhaBajy, OMHOCHO jeaHa
UIyCTpalHja MOKE MCTOBPEMEHO Ja MMa W JIEKOPaTHBHY M MOTHBHUIIYyhy
(dbyxumjy, Kao u aa npomupyje nocrojehe 3HauCHE TEKCTA.

Tabena 6: IIpoceuna oyena no kracmepy 3a pasiuvyume epyne K0008a

CYM A CYMB CYMB VYKyIHa npoceuHa

oleHa
Knacmep 1 1,17 0.88 0,23 2,28
(Hexoparnuja)

Knacmep 2

(EMOTHBHU 10KUBJIbA] 3,19 1,93 1,04 6,15
U MOTHBAIHja)

Raacmep 3 6,31 3.8 1.77 11,15
(Konkperusanuja TekcTa)

Kaacmep 4 7,27 6.6 3,00 16,87

(I'paheme 3Hauewa)

VY HacTaBKy Tekcta nahemo JeTasbHUjU ONKC MOjeANHAYHUX KilacTepa U TH-
IOBa O/THOCA TEKCTA U FIIYCTpaIlfja KOji Cy KapaKTEPUCTUYHH 32 hUX.

Knacmep 1, na3Ban [exopanuja (N=90), oOyxBara mapoBe TEKCTOBa U
nITycTpalnja Koju Cy UMajid HajHMUIKE OIICeHE 3a CBe IpyIie Kareropuja. J(Be
TpehnHe TeKcTOBa U3 OBOT KJIacTepa MpeJcTaBIbalie Cy TIeCMe | OJIjeTHAKO
cy Omye 3acTymibeHe M y OYKBapCKOM M y JeNy yIOCHUKa KOjH je 3alpaBo
npBa ynTanka. To 3Haum ga Behnna mmyctpanuja uma GyHKIH]Y Ja TEKCT
YYUHU TIPUBJIAYHMjUM 32 YUTaole, 6e3 Hamepe Ja Mmpous3Bene OMiIo Kakse
edexTe Ha pazyMeBame Win mamhemne. Jlakie, Ha Taj HAUWH c€ 0CTaje Ha HU-
BOY MOJICTHIIaha 3aHHTEPECOBAHOCTH U NMPUBJIAYCHA TTAKHE YNTAONA.

Knacmep 2, nazBan EMOTHBHH N0KHBJBaj 1 MoTHBanuja (N=27), nmao
j€ HEeIITO BHUIIE MPOCEYHE OIIEHE 3a CBE TPH rpymne kareropuja. OBe UITyCT-
panmje cy mobmjaie BHUIIE oleHe 3a cienche xareropuje: (a) CTuicka yck-
nmal)eHOCT MITyCTpaIyje U TeKCTa — YOUSHO je JIa IIOCTOjU CTHJICKA TTOBE3aHOCT
OCHOBHE HJIeje KPO3 TEKCT U MITycTpainujy. TOH KOjU ce MPOBJIauu KPO3 TEKCT
3amaka ceu Ha miryctpanuju; (0) [looyhuBame eMOTHBHE peakIije — MITyCT-
panmja MoICTHYE EMOTHBHY PEaKIlMjy YHMTAaola Kpo3 MpPUKA3aHU CaapiKaj,
OJTHOCHO CTBapa Moce0HO eMOTHBHY aTMoc(hepy Kako OM 4uTaola yKJbyIH-
Jay TOK mpuue; (B) YKIbYHUEHOCT — HITyCTpPaIlja OAp>KaBa MaKiby U MOJICTHYE
YUTAOIA HA POMHUIIIBAE O PAJIFbU TEKCTA.

Ogaj kiacTep oOyxBaTa HajsehuM 11e;10M TIpO3HE TEKCTOBE KOjU Cy OMITH
MIpUKa3aHu y ey yinOeHnKa KOju MpeacTaBba MPBY YUTAHKY, Tj. HA KPajy
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OykBapa. Moxxemo pehu ja 3a kiactep 2 MOCTOjH MOBE3aHOCT MITYCTPAIIH]je
M TEKCTa y Ha3HaKaMa Ha HUBOY CTHJICKE yCKJal)eHOCTH KOja MOTOM BOAM
MOTEHIMjaTHO IO HEKe EMOTHUBHE PEaKIUje U OIp)KaBamba MaKbe.

Knacmep 3, nazsan Konkperuszanmja TekcTa, je HajMamH KIJAcTep IO
Opojy u3asojennx maposa (N=13). Miyctpanuje koje ce Haja3e y OBOM KJiac-
Tepy cy oOyxBaTHJIE Y MOTIIYHOCTH KaTeropuje u3 rpyne A KoaoBa Koje ce
onHoce Ha CTuicky yckialeHocT nunyctpanuje u Tekcra, [loOyhusame emo-
TUBHE peakiyje U YkibyueHocT. OCUM TOTa 3a HeKe WIIYCTpalluje je I0JeIbeH
u ko MoTHBa1ja, ITO 3HAYH Jia Cy OLCHUBAYM IPEHNO3HAN JIa OBE MITYCT-
paiyje NoTeHIMjaIHO yBOAE YMTaoNa Yy JAMjaJior, TaKo IITO MOJACTHYY IOC-
TaBJbakhe MMUTAKkA, 3aKJbyunBame. OBaj 0JJHOC je HAPaBHO MOTPEOHO UCITUTA-
TH Y PEaTHOM KOHTEKCTY YYHOHHUIIC U MHTEPAKLHUjH YICHUKA ca OyKBapoM.
3a rpyny b KomoBa, cBe WM CKOPO CBE HIIycTpaluje 100uie cy MO3UTHBHY
otieHy 3a koJ KoHkpeTusanmja, mTo OM 3HAUMIIO Jia MIIyCTpalija KOHKpe-
TH3Yje JIeJIOBE TEKCTa KPo3 MPHUKa3 jeIHOT 00jeKTa Wi KoHuenra. JlogatHo,
YOUEHO je Aa MIycTpalyje M3 OBOI KJIacTepa jacHO Ae(pUHHUINY MECTO Jie-
maBama pajame y Tekcty (Jlokanuja), kao u Jia y MOjeIMHUM Clly4ajeBUMa
MIPHUITHCY]Y JbYACKE KapaKTePUCTHKE 00jeKTHMa, OMJbKaMa UITH )KUBOTHH-aMa
(Xymanuszanuja). OBaj KjacTep je HE3HATHO BHUIIE CaJ[PKA0 MOC3UJy U TCK-
CTOBE KOjU Cy OMJIM 3aCTyIJbeHUjU y neny Ynuranka. Kapaktepuctuka oBor
KJIacTepa je J1a Ce TeK KOJI ihera YCIoCcTaBJba IpaBa Caip KUHCKa Be3a u3Mel)y
TecTa U WIYCTpallyje, Kao Jia ce 0TBapa MPOCTOp 3a MOTSHIUjaHU JIUjajior
nu3Mmel)y yueHuKa, yuuTesba U TeKCTa KPO3 WIIYCTpAIIH]y.

Knacmep 4, nazsan ['palleme 3Hauewma, je KiacTep KOjU je CaJpikao
15 mapoBa TEeKCTOBa M WIIyCTpallMja ¥ MMAao j€ HajBUIIE POCEYHE OLCHE Y
CBUM rpynama kareropuja. Maycrpaiuje koje ce Haiase y OBOM KJiacTepy Cy
00yxBaTHJIe y MOTIIYHOCTH KaTeropuje U3 rpyne A KoJoBa Koje ce OHOCe Ha
Cruicky ycknaljeHOCT mirycTpanuje u Tekcta, [loOyhuBame eMoTUBHE pe-
akije 1 YkJbyueHoCT U MoTuBanuja. 3a rpyny b kojoBa cy cBe WU CKOPO
CBe WIIyCTpaluje J00uiiec MO3UTUBHY OIIeHY 3a Bapujadie Konkperusamnmja,
Xymanu3zanuja, Jlokamuja. JlonaTHo Cy youeHe U HEKe HOBE pelanuje usmely
TEKCTa ¥ WIIyCTpallMje IITO jé MApKUPAHO KPO3 KOJOBE: 3ajeIHUYKUA OKBUP
(TeKCT M MiTycTpalyja Jaeae uCTo CUMOOIMYKO 3HauYewe), [IpeBoheme Tekcra y
CIIMKY (TEKCT U CIIMKa MOHABJbajy UCTH CaAPKaj, OHOCHO TojayaBa ce edexar
TEKCTa KPO3 MOHABJbAKE IMUCAHOI cajipiKaja y BU3yelaHOj (opmu), YBoheme
HepcreKkTuBe (MIycTpalyja MoACTHYE YUTAOLA JIa BUAM CTBAPU Y HUXOBHM
CTBapHUM OJIHOCHMA WJIM PEJIATUBHOM 3HAYajy, Tj. HIIyCTpalluja ,,li0cTaBba’
IJTaH WK TIOjeIMHE KOpaKe U3 caapikaja TekcTa) u OnucuBame (MirycTpanuja
Jiaje ieTaJbHUje OIMCe, OJTHOCHO MIPEHOCHU HJIEje, CYyTeCTH]e, TeCTOBE).

Kana je y nutamy rpyma komoBa B, KoJ cBUX WJIH CKOPO CBUX HITyCTpa-
L{ja youJbuBa je Kareropuja MozaeioBamke KOTHUTUBHUX U (PU3UUYKUX TIPO-
eca (MycTpaiuja npyxa BU3yeJHy perpe3eHTaIl]y alCTPAaKTHUX U MaTe-
pHjaIHIX/MEeXaHMYKUX Tpolieca), oK cy ce Kareropuje PasBujame (Miyct-
palja rojaimimkaBa WK MojayaBa 3Ha4eHa U3 TeKCTa KPO3 BHUIIE JeTalba) U
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MopenoBame (HiycTpanyja MOMaXKke YMTAOLy Ja BHU3yeIH3yje HEIITO IITO
HHUje JUPEKTHO BUJJbUBO, OJJTHOCHO CTBapa MeTadope) rnojaBpusale pehe.

OBaj kJ1acTep MOKEMO CMaTPaTH HAJIOTITY HUJUM KaJia je ped O Pa3BHjamy
OJIHOCA HMIIyCTpalfje M TEeKCTa, 3aTO LITO je Y MOTIYHOCTH yCHOCTaBJbeHA
Caip)KMHCKA TMOBE3aHOCT TEKCTa W MiTycTpaluje. Jom 3HavyajHuje je TO IITO
je JIOoIuIo M J0 IPOMEHE Y OJHOCY TEKCTa W WITycTpaluje, jep WiycTpauuja
HE CaMo Jia BU3yeJTHO HHTEPIIpeTHpa TEKCT, Beh n JOHOCH HOBa 3HaYCH:a KOja
HUCY EKCILTUIIMTHO U3HETA Y TEKCTY.

Axo mocmaTpaMmo Kiactepe y UeNuHH, Moxemo pehu na oHu mnpen-
CTaBJbajy KOHTUHYYM Y CTEIEHY MOBE3aHOCTH TEKCTA U MIIYCTpAllHje, II0YEB-
M o1 kjiactepa 1 koju 00yxBaTa rapoBe TEeKCTa U WIIYCTpaIije KOju Cy ca/l-
P’KUHCKH ITOBE3aHU CaMO Ha HUBOY yliyhuBarma Ha OCHOBHH I10jaM M3 TEKCTa,
10 Kiacrepa 4 koju omoryhaga rpaljema HOBUX 3Ha4YCHA Y TEKCTY.

Kazna je peu o mpepacrnonenu Kiactepa npema M3jaBaunMa, MOIaTKe
cMmo npukasanu y Tabenu 7. [Ipernenom tabene youaBaMo ja HE TOCTOJH Y
yujeM cy OyKBapy 3acTyIJbeHH CBU KilacTepu. Yak ABa M3gaBada UMajy mna-
pOBE TEKCTOBA M MITYCTpallija KOjH yja3e y J1Ba KilacTepa U TO ca HajHIIKUM
npoceunuM ouenama (Kmacrep 1 u 2). lakie, uznasauu Klett u Jloroc ak-
LIEHAT CTaBJbajy Ha JIeKOpaTuBHY QpyHKIH]jy niycTpauuja. Takolhe, youaBamo
Jla caMo jenaH m3JaBay uMa 3acTymbeH Kiactep 4, mto 3Ha4u 1a OyKkBap
KpearuBHor neHTpa nma uiryctpaiuje Koje y BEJIMKO] MEpH J0/1ajy HOBE WH-
(dhopmanuje nocrojehoj caapKUHU TEKCTA.

Tabena 7: Jlucmpubyyuja mexcmosa npema paziudumum
Kjlacmepuma u u3zoasavy

burs Enyxa Klett KI;I?;ITTP;HH Jloroc YKVYITHO
Kumacrep 1 25 29 16 20 90
Kunacrep 2 3 8 6 4 6 27
Kunacrep 3 2 1 10 13
Kumacrep 4 15 15

[loTpe6Ho je jorn HarnmacuTH aa cy ce Kimactep 2, 3 u 4 roTOBO yBeK 10jaBJbH-
BaJIM y OKBUPY TOCIEImBET jena OykBapa (Untanka) kox BehuHe n3naBada.
OBo MOkeMO 00jaCHUTH TTOCTOjaleM TPaBHIIA JIa CaMO y TOM Jeny OyKBa-
pa BaXkM J1a ce jellaH TeKCT IpeCcTaBiba Ha jelHOj cTpaHu. To 3Ha4M jaa cy
WTYCTPaTOPH MMaJIH 3aIIpaBo M BUIIIE TPOCTOpPa J1a U3pase caapikaj niIycTpa-
yje mTo aetasbHuje. bykBap KpearuBHOr nieHTpa HHAUe MpUMERYje TpaBu-
J10 je1laH TEeKCT — jeIHA CTpaHa M 'y OCTAJIUM JIeJIOBUMa OyKBapa, Te ce CTora
MapoBU TEKCTa W MUIIyCTpalrje KOju Mpumnajiajy kiacrepy 3 u 4 mory Hahu u
y OCTaJIMM JIeIoBUMa OyKBapa.
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V HacraBKy Tekcta heMo JeTajbHIje pUKa3aTH HEeKe J0JaTHE eJICMEHTE
KOju MOI'y Jia TIOTEHI[MjaJIHO O0jacHe pasJiMKy y oleHu u3Mmely mapoBuma
TEKCTa U uiryctpanuje. AHanuzy hemo 6a3upaTu Ha JBa napa TeKCT—HIyCT-
pauuja: Jabyka, 1. Jlykuh u Jlex, M. Temuh. Tekct Jabyka nojaBibyje ce y
OykBapy CBUX H3JlaBaya, JIOK je Jlex o0jaBibeH y Tpu OykBapa: Hosu Jloeoc,
Kpeamuenu yenmap n Eoyxa.

VKOJHMKO TIOINIeaMo YKYIIHY OILIeHY 3a TeKCT JaOyka mpuKa3aHor KOJ
pa3IMuMTHX W37Bayda, youaBamo Ja cy Behy oreny no0usie uiycrpaiuje Koje
yCIieBajy Ja T0jadajy JOKUBJbA] YUCHUKA U Jla yCMepe BCrOBY NMAKKy Ha
OUTHE eJeMEeHTEe U3 IpudYe, a U Ja ra MOTHBHIIY 32 I[eTaII)HI/I_]y UHTEIpe-
Tanujy Tekcra. JlomatHo, I/myCTpauMJe KOje caJipyKe XyMaHHU3alHjy JIMKOBa,
KOHKPETH30BabE JIOKAIUje JellaBama palibe, yBoheme mepcrnekTuse, Kao
U MoJeNioBambe (PU3NYKMX U KOTHUTUBHHX Tpoleca (rpyna b u B komoa)
Jno0uie cy HajBulle oleHe (wiyctpanuje u3 OykBapa Kpeamusnoe yenmpa
u Eoyxe). Y bokcy 1. mpukazaHe cy cTpaHule U3 OykBapa KOjUMa JKEIHMO
Jla UCTAaKHEMO Pa3JiMKe y KBAJIMTETY OJHOCA TEKCTa M MIYCTpAIlHje 3a UCTEe
cajpikaje.

buia Ham je Hamepa U J1a UCTPAKKUMO J1a JIM YOUSHE pasinKe MOy OUTH
onpelhene u HeKUM oAaTHUM (haKTOpPHUMa, Kao HITO Cy AYXKHHA TEKCTa U Be-
nu4yuHa (OHTA, OJTHOCHO BEJIMYUHA CIIOOOIHOT MPOCTOpa Ha CTPAHMIIHN, KA
W OIITTyKa W3[iaBaya Jja yBPCTH caMo ayTOPCKE WIIyCTpaluje Kpo3 eo OyKkBap
WK Ja JIoJla ¥ WIYCTpallKje Koje Cy Ipey3eTe u3 MHTepHeT Oa3a. Youasa-
MO pa3iiuKy y BEJIMYMHH IPOCTOpa KOjU 3ay3UMajy MIIycTpaluja, OJHOCHO
tekcT. Ha BehuHu cTpanuna foMuHUpa TEKCT HacpaM uiycrpainuje (y He-
KUM ClIy4ajeBuM TO uje u J10 oxuoca 6:1). [loctoju pasnuka y Opojy Jerajba
U CTETeHy Yy KOjeM je mojaM M3 TeKCTa MpUKa3aH, MTo je pedIeKToBaHO U y
YKYIIHUM OIICHamMa 3a OJHOC TeKcTa u miyctpanuje (Bumetu boke 1 u Ta-
oeny 8). Ha mpumep, y Jlococosom uznamwy 3a npuuy Jabyxka mpuKazaHo je
camo JIpBO jaOyKe, Ha KOjoj j& HEKOJIMKO IJI0/IOBA, CIIMKA j¢ MaJie BEJIMYUHE
Y OIHOCY Ha TEKCT, Ha 0eI10j TOBPIIMHH Koja JI0CTa OJllBaja CIHMKY OJ] TEKC-
ta. OBO je y CYNpOTHOCTH ca I/IJIyCTpaHI/I]OM UCTOr TekcTa y OykBapy Kpe-
amueHoe yenmpa, y KOMe ce WIycTpanuja mpoTexe MpeKo Ieje cTpaHe (ca
M03aJJMHOM Y 00j1) M YUNHU TEKCT M CIIMKY KOXEPEHTHOM LieInHOM. [IpucTyn
[OBE3UBaka TEKCTA U UITYCTpaIlUje Ha OBOM (DU3MYKOM HUBOY OpraHu3aiiuje
CTpaHe, IJie WIYCTpallija caMo MOIYykaBa MPa3HUHY Ha CTPaHH, je y AUPEK-
THOj CYIPOTHOCTH Ca MPHUCTYIIOM KOjU CE MPUMEIYje Y CIMKOBHUIIAMa 3a
MPEAIIKOICKH y3pacT. OBO je BaKHO 3aTO IITO MPETXOIHA MCTPaKUBaha
MoKa3yjy Ja WIyCTpaluja Urpa HajBaXXHUjy yJOTY y MOTHBHCAIbY Jele 1a
npare panmwy y Tekcty (Justice et al., 2008). IIpeTnocTaBibamMo 1a TPUHIUIIE
WIIYCTpOBama CIMKOBHHIIA Tpeba 3aJpKaTh 1 HAa HUBOY OyKBapa, 3aTo ILTO
Cy Jielia joIl YBEK Ha IOYeTKY Mpolieca OMUCMEHhaBamba U BHUX0BA aKba Y
BEJIMKOj MEPH 3aBUCH M O] KBAJIUTETA U MO3HIIN]ja MIyCTpallije Ha CTPAaHUIIH
OykBapa. MnycTpanuja npukaszana y Jloeocosom u3namy je IpaKTUYHO CaMO
JeKopaTuBHA. BU3yenmHO camMo KOHKpeTu3yje KJby4HH mojam, 0e3 ayOsber
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MpUKa3uBama cajipkaja mpuye, Te CTora MpeTnoCTaB/hbaMo Jla OBAKBA HITYCT-
panuja He OM UMalia OpraHu3aluoHy U MOTUBHINYhY QYKHIU]Y TpemMa 4uTa-
Olly, LITO C€ Mpero3Haje 1 'y yKYITHOj OIIEeHH KOjy je OBa HilycTpaluja jo0uia
(ouena: 1, Bugetu Tabeny 8). Takohe ce jacHO BUIM IO CTHIIY LpTEXa Ja
WIyCcTpallhja HKje ayTOPCKU paji miycraparopa Oyksapa, Beh 1a je mpey3se-
To U3 nocrojehux 0a3a wiycrpaiuja, Ha npumep Shutterstock. [TpoGiiem je
LITO TIpey3eTe WIYCTpallije HUCY y CTBApU HAMEHCKH IpaBJbeHE 3a 3aJaTH
TEKCT, Kao Be3a ca TekctoM, Beh Hajuenthe mpukasyjy u30Ji0BaHe M0jMOBE,
KOjU 4€CTO JINKOBHO-IpaU4KU OAyJapajy Ol ayTOPCKHUX HIIYCTpalfja Koje
ce 1ojaBJibyjy y uctom 0ykBapy. [lo npaBuity, npey3ere wiycTpaiuje us 6ase
MMajy CTOra caMmo JICKOPaTUBHY (QYHKIU]Y H JIMLICHE CY IPOCTOPa 3a 10/1aT-
HO rpaljeme 3Hauewa. OcTane uiycTpanuje npuKasyjy y Mamoj win Behoj
MepH JAMHAMUKY Mpude U ogHoca mely aktepuma u 3aro cy jgoouiie Behe
otieHe (Buaetu Tabeny 8).

Ha Bennunny miaycTpanuje y BEIMKOj MepU yTULAIA je U Gpu3nuka Be-
JTUYMHA TEKCTa Koja je y ciydajy OykBapa onpehena u Bennunnom ¢onrta. Ha
npumep, y OykBapy umju je uzaasad Eodyka 30or Beher donTa TekcT ce mnpe-
HOCH Ha JIpyTy CTpaHy, Tako Jia HIyCTPaToOpy OCTaje MOJOBHHA IIejie CTpaHe
3a niyctpanujy. Kon apyrux n3naBada uiaycTpamuje ¢y 300r Tora 3HauajHO
Mame, C U3y3eTKOM HIycTpaiuje y 6y1<Bapy Kpeamuenoe yenmpa xoju cy
OBaj MPOOJIEM NPEBASHUILIM TAKO IITO je TEKCT pacnopehen xBocTyOudac-
TO yHYTap WIyCTpaluje Koja 3ay3uma 1eny ctpany. OBo je ¢ jeaHe cTpaHe
Ba)KHO, 3aTO LITO BEJIMYMHA TEKCTa M (JOHTA MOXKE Jia YTUYE JAUPEKTHO Ha
KBaJIMTET caMe UiycTpainuje (Mambe MPoCTopa Ha CTPAHUIU, MOXKE Jla 3HAYH
U Mame JeTajbHa uinycrpanuja). C npyre cTpaHe, CBU MoOpPOjaHU €JIEMEHTH
yTUYY Ha TIPErJeJHOCT U YUTIBHBOCT 32 YUCHUKA KOjH je MOYETHHK Y MpoLie-
Cy ONHCMEHaBamba.

Cnuyau oOpacun YOUYCHH Cy M 32 IeCMy Jlex. Y cnyqajy OBOI' TEKCTA
WITYCTPAaTOPH CY MMAJH jOII BHIIE MPOCTOPA 33 MIYCTPAIH]y 3aTO IITO je Y
nutamwy kpaha gopma (nmecma). OBa MPEIHOCT uckopuiiheHa je camo y Oyk-
Bapy Kpeamusenoe yenmpa. Y MiycTpalmju Cy NpHKa3aHU HE CaMO CBHU aK-
TEPHU U JIeTaJbU MeCMe, HETo U IMHAMUKA OJIHOCA, KA0 ¥ TOH M PACTIONIOKEHE,
TaKO JIa MOXKEMO MMPETIIOCTABUTH JIa j€ HIIYCTpallija y Y031 KPaTKor CIieHa-
pHja KOju Yak nmpuya npudy 3a cede. JennHu exeMeHT Koju Moxkia ornrepehyje
YHUTAOLA je MECTO MAJIOT PEYHUKA Y JIOKEM JECHOM YIIIy KOjU HE CaMo Jia ce
BH3YEITHO IpeKJIarna ca MIyCTpaIijoM, HETO je HeYUTIFUB U 300T Ooje ¢oHTa
KOja je ucTa Kao 1 no3ajuHa (pasiivka je y HMjaHCH), TaKO Jia ce CTBapa yTH-
CakK Jia je mpuKa3aHa MpJba.

VY octana nBa OyKBapa WIIyCTPaTOpH Cy NPHKA3aIH CaMO H30JOBaHE
aKkTepe W nojMoBe. MiycTpanuje He MpHKa3yjy TMHAMHUKY OJHOCA Koja je
ommcaHa y canpkajy tekcta. Ha mpumep, Hogu Jloeoc KOPUCTH BUEHETY U3
0a3e wiIycTpailyja y Kojoj je mpuka3aHa HacMejaHa JIUCHIIA, IITO j& CYIPOTHO
00JIeCHO]j TUCUIM KOja oueKyje momoh. Y niyctpaunju OykBapa 4uju je u3za-
Ba4 EOyKa MPTEX JINCUTIE MOXKE JOBECTH y 3a0YHY JIETe, jep MpuKa3 JIUCHUIIE Y
BeJIMKOj Mepu nojicehia Ha Byka (110 00ju Kp3Ha U 10 00JIUKY IbYIIIKE).
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boxc 1: [pukas unycmpayuja 3a mexkcmoge Jabyka (ceux 5 uzoasaua) u Jlex
(Kpeamuenu yenmap, Jlococ, Edyka)

Nparan Nykih
Jabyka

Ha 6pay je pacno ApBo. Ha wewmy je Bucwna pymena jabyka. Hanwao
je nonos. Moneo ce Ha APAC U KAAA je XTEO Aa AOXBATY jaGYKY, rpana ce
aatpecna v jabyxa je pexna:

— Hucam ja 3a TeGe.

Omainyna ce. nana Ha JeM7bY U NoOYeNa Aa Ge KOTPrLa H3 GPAO.

nponnanka cy jaGyky BuAGNN YOGAHM

e, nene jaGyxe!

crana je ceaha oKo Tora Ko jy j& NPAK YNEAao. CBy NoTpNe npema
1o}, A JabyKa peve:

— Hucam 3a Bac.

Crpene Harmo u OTKOTPIbA Ce Aarbe. KoTproana ce Tako jabyka,
KOTprbana,  HauWwNa HA ABA NYTHAKA. BUACTW I 1 JERaN 1 ADYFY, 1
nomvcnnM: Jlene nu jabyxe! Yaehy jo, an Aa He BUAY MO] canyTHK"
Ajabyxa peue:

— Hucam aa sac

Crkpeme 1 OTKOTPILA Ce AAMbe NPEKO

Ha numanw je cnasao aevax,
a acoojiua je cenena nopen era.
neaana je jabyky u pekna:

— O. anane nn jabyxe! MpoByauhy
6para, na hemo je 3ajeAHO NojecT.

Ajabyxa ce wacmewmna:

femne
B et anany o o

|- Pa3roBapamMo - -« eeeeeiiiieen

- Ko je cae xeneo aa yswe jayky?
- LWra MuCAMW, 32WTO Ce jabyka ACKOTPIbaNa
Gaw no Aesojunue?

CanyTHmK — 0co6a ca Kojou
Hoxd nyTyje y Apywrey

ﬂ- Ypanw sanavak y Paaroj ceecum Ha cTpanm 44.

W3znasau: Hosu Jlozoc; Ouena: 1, knactep 1

E JABYKA

Ha 6pay je pacno Apso. Ha temy je sucuna pymena jabyka.
Hauwao je nonos. Moneo ce Ha APBO 1 KaA je XTeo Aa AoXBaTh jaGyKy,
rpaHa ce 3aTpecna 1 jabyxa je perna:

— Hucam ja 3a Tebe.

Otkuryna ce, Nana Ha 3emrby v noYena Aa ce KOTprba i3 6pAS.

C nponnanika cy jabyky BuAeny 4oGaHm

— e, nene jabywe! :
Hacrana je ceaha OKo Tora Ko Jy j@ npsu yrneaao. Cen noTpue Npema reoj.
Ajabyka peue:

— Hucam 3a sac. g

CkpeHe Harno n ce pame. ce Tako jabyka,

11 Hauwna Ha ABa NYTHYKA. BUAENN j€ 1 jeAan 1 APyrv v nommcamnm:
TNene nu jabyke! Y3ehy je, anw aa He BUAM MOj CanyTHUK!” A jabyka peue:
~ Hucam 3a pac. .

Ckpene 1 OTKOTPIba Ce AaMe NPeKo nBaae. Ha nvBaaw je cnasao Acuak,
a AeBojunUa je cenena npea wera. Yrneaana je jabyky u perna:

Z'0, avisne nm jabyke! Mpobyanhy 6pata na hemo je 3ajento nojectu.

A jabyka ce Hacmewnna:

— Ja cam 3a Bac.

V1 poKOTPIbaNa Ce ASBOJMULM Y KPUNO.

b
i Tl

N3nasau: Klett; Onena: 5, Kimactep 2

Rparan Nyxun

JABYKA

Ha Bpay pacnio apeo. Ha remy je Bucuna pymena jadyxa.

Hauwwao je Nonos. Moneo ce Ha APBO U KaA j& XTeo A& AOXBATH

jaByky. rpana ce satpecna 1 jabyxa je pekna:
~ “Hucam ja sa TeGe.

OTkuHyNa Ce, Nana Ha MLy U NOYEna Aa Ge KOTPIba Hig APBO.

C nponnawka jaByky Buaenv HoBanu. |
— Tne. nene jadyxel |
Hacrana je caaha oko Tora ko Jy je npen yrnieaao. Ceu notpue

npema roj. A jabyka pee:

— Hicam 3a sac.

Ckpere Harnio 1 oTKoTpsba ce Aasve. KoTprsana ce TaKo,
KOTPpIbana 1 HaWWNE Ha ABA NYTHAKA. BUAGSM J& W JeAaH 1 Apyrv
1 nomncamnu: flene nu jaBykel Yaehy je, anm aa He suan Moj
canyTuKl® A jaByxa peve:

= Hucam 3a sac.

Cxpere u OTKOTPSbA Ce Aasbe Mpeko smsane. Ha nmsanv je
cnasao neuak. a AEBOJMMUA j€ ceaena nopea rera. Yrneaana je
JaByky n pexna:
—0, nvere s jabyxel MpoByanhy Gpata na hemo je sajearo

nojecTu.

A jabyka ce HacMewmnna:

— Ja cam 3a sac.

1 pokoTpbana ce AeBOJMALM Y KPUNO.

Lparan Syxan

M3nasau: bur3; Onena: 2, kinacrep 1

Jabyka

Ha 6pay je pacno apeo. Ha mwemy je sucuna pymeHa
jabyka. Hauwao je nonos. Moneo ce Ha APEO 1 Kaaa je XTeo
Na noxsaTi jaGyKy, rpaHa ce aaTpecna v jaGyka je pekna:

- Hucam ja sa TeGe.

OTKMHYNA Ce, Nana Ha 3eMIby U Modena Aa ce Kotpma
Hus 6pao. C nponnarka cy jaGyKy BUAGNM HoBaHy.

- [ne, nene jaGyxel

Hacrana je ceaha oko Tora ko jy je npen yrnenao. Ceu
noTpue npema Hoj. A jabyka pede:

- Hucam 3a sac.

CkpeHe Harno u oTkoTpia ce aane. Kotprsana ce Tako
jaGyka, koTpseana v Hauwna Ha ABa NyTHWKa. Buaenu je u
Jenaw u Apyru, v NOMUCANAN:

N3nasau: Enyka; Ouena: 10, Kiacrep 3
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boxke 1: Ilpukas unycmpayuja 3a mexkcmoge Jabyka (ceux nem uzoasaia)
u Jlex (Kpeamusnu yenmap, Jlococ, Eoyxa) — nacmasax

Jabyka

Ha 6pay je pacno Apso. Ha tbemy je
Bicuna pymena jabyka. Hauwao je nonos.
Moneo ce Ha APBO U Kag je XTeo Aa
[AoxsaTi jabyky, rpaHa ce 3aTpecna u Yrnepana je jabyky u pekna:
jabyka je pekna: .0, avsHe nv jabyke! Mpobyauhy Gpata,

,Hvicam ja 3a Te6e". na hewmo je 3ajeaHo nojecTu. A jabyka ce

OTkuHyna ce, Nana Ha 3emby W noyena  Hacmewwna:

A ce KoTprba HM3GPAO. C Mponnakka cy .Ja cam 3a Bac*.
jabyky Buaenu Yo6aHu. W pokoTprbana ce AeBOj4MUM Y KPUno.
.Ine, nene jabyke!" Jiparan fiyxuh

Hactana je caaha 0Ko Tora Ko jy je npeu Y

(CKpeHe 1 OTKOTprba Ce Aarse NPeko
nueage. Ha nusapv je cnasao gevak, a
[AeBOj4MUA je Cepena nokpaj rwera.

yrnepao. ol o g
Cev noTpHe npema oj. A jabyka peve: g

P e A &)
23 3awro je jabyka nyTHULMMA PeKna Aa Huje 3a Hx? 3awTo je jabyka pekna
obanuma: ,Hucam 3a ac*? LLiTa Mucnuw o nocTynKy Aesojunue?

() Poun sagaTke y PagHoj caecuy (3abasHa rpawarixa 1) a cTpash 36. "1

Wznasau: Kpeamusnu yenmap; OneHa: 14,
Kiacrep 4

Jlex

PasGone ce nucuua.,
Cyum ce k8 rpawa.
Neunnu je 6puxstnec
Hexonuko nara

Anun GonecT He3Hana
% Cse je jaue crexe,
é(/ ~ 3aTo nucau 3cuese
@,J/,)/ Y dujaxep* npexe
= > ;N —
-~ = S

.0a Tn, apara, Hahem nek.

Mpehu hy cro ropa -

W onsasHo npennveaty >

Osecra nnasux Mopa...” -
KpynHe cyse nmcuum
MNanowe y kpuno:

Kan 6ux rycky nojena.
Takiwe 61 MU Guro..."

Monrunso Teunt

* pujakep satsopewa Kona

Koja BYRY KOMM

Kae Ce Aa je HOKO /iykas Koo Jiic i

Wznasau: Edyka; Onena: 3, kinactep 1

M Heanawa —
Pradoss co et
o A =

Nerssans je Spuuorenubo e

WugoTHe A3
s Soneca meanana: e e
cbe je jare cmeoce

namo aucay

- - Pasrosapamo - - -
- Lita ce aecuno nucuun?

+ Kako nucau nokywasa aa joj nomorHe?
+ Koju nek 61 nucvua xenena

Wznasau: Hosu Jlozoc; Ouena: 1, knacrep 1

Jlex

Pastone ce nuowua, Jla ™, apara, Hahew nek
Cywm ce KO rpaa. npefin hy cTo ropa
Tesnni je GpuKHE0 ¥ OBBaXHO NpennuBaT
HeKOKO faHa. ABECTa NABHX MOPA...*

Ann Gonec Hewana
cae je jave cTexe,
3aT0 nucay sevese.
¥ djakep npexe.

Kpynie cyse nucnum
nagouwe y KpuAo:
.Kap 6mx rycky nojena
naKwe 61 My Guro...

u Hje No3war, o Koue
3ua, Henoswar
Bpcra Kouvje

yp
XWBOTHivY KOja Bye Kona.
L Toa - e, 69,

& Wra jo nucay pexao nuchun?
- WWra je 3a Te6e ny6as?

WsnaBau: Kpeamusnu yenmap; Ouena: 19,
kiacrep 4



Haoa lllesa v Hamawa Jlanuh Byuemuh

530

Tabena 8: Ilpurasz kamezopuja k0008a Koju cy 000ebeHU 3a Napose MeKcmosa u urycmpayuja Jaoyka,

M. Jlykuha u Jlex, M. Tewuha

KATEI'OPUJE
I'pyma A

Kracrep

VkymHa oreHa

U3z nasay

I'pyna b

I'pyna b

Texcr

©odamodi
XUMhUEUP
QHRHOLRION

eoomodi
XUHIULHUHION
QHRLOIRITOIN

QHEHOIIOJA

sauLyousdon
QHI(oH

suedurorr
dugxo
UMhUHID[Rg

eluneenHeNAY

elUneen1adMHOY]

eluneanLon

LOOHORAIN

errodLHOY

ofumiead
OHEHMIOWD
dHean(AQo |
BIONOL

u ofumedroAuu
LOOH([RINOA
BMOITHLY)

elImIHA]
eHauIedodoyy

14

Kpearnsan
LeHTap

MopenoBarbe GpU3HIKHX

Tpoueca

JlexopaTuBHa QyHKIHjA

BUI'3

MopenoBarbe GpU3HIKHX

Tpoueca

sgnyonodon
QHI(oE A

oxedurnorr

elUneenHEWAY

elneenLadyHOY

LOOHORAINI £

QHBHRILBY

olumread
QHEULOWD
QHEIH([AQOT |
BLONOL

u ofurredroAiru
L190HI([eINIOA
BNOIUL))

emIHAD
exauredoxoyy

10

Enyxa

eikoef

To6yhusame

Cruncka
yckiahenoct

/

Jlonupame

Konkperusanuja

€MOTHBHE
peakije

WIyCTpalyje 1

TEKCTa

JlexopaTuBHa
dynkumja

Klett

JlexopaTtuBHa (yHKIHja

Hosu s0roc

eoanodn
XUMhHEUP
QHREOIRION

eoomodu
XUHIULUHION
QHREOIIOJA

QHEHOLOTOJA

sHoHmel9Q

QHRAUEILO] |

sauxonodon
QU0 £

ouedumorr
oHegoenHeIdQ

QHRANOMII)
angdio
MIRUHID[RE
elumeeHHENAY

e[UIeauLON

IOOHORAIN £

ofumead
QHAUILOWD
oHean(L9o]|
BLONOL

u ofumedroAiru
LOOHA([RINOK
BOITULY)

eumiHAQ
exgnIedoNoYy

17

Kpearusau
LEeHTap

XoI[

/

Xymanusanuja

[TonaBibame

JlexopaTtuBHa GyHKIHja

Enyka

JlexopaTtuBHa QyHKIHjA

Hogu Jloroc
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JAUCKYCHIJA U 3AKJBYHAK

VY 0BOM HCTpaXkMBamy MOKYIIATH CMO Ja OJrOBOPUMO Ha IMUTAkE O KBa-
JUTETy OMHOCAa WMIIYCTpallhja W TEKCTOBA KOjU C€ jaBJhajy y OyKBapuma.
Kopumrhen je cuctem xomupama KOju je crienuGuIHO pa3BHjeH 3a moTpede
nedrHICcama OTHOCA TEKCTa U MITyCTpallrje, ITo HaM je OMOTYhHJIo 1a oATo-
BOPUMO Ha MOYETHO MOCTaBJheHA UCTPAXKUBAUKA TUTAHA O TOME Ha KOJU Ha-
YUH je WIyCcTpalija y HHTEPAKIIHjH ca TEKCTOM U KOjU Cy FbeHH TIOTCHITH]alTN
Jla MOTHBHIIEC yUYCHUKA JIa YNTA.

Cuctem o0yxBaTa BEJIMKH OpOj KaTeroprja, Koje ONIITUPHO OITHCY]Y OBaj
onmHoc. Hamra mpeTmoctaBka Ouna je ma he Benwku 6poj uirycTpaiija 1oom-
TH OlleHy 3a BehuHy kaTeropuja. MehyTnm, pe3yaTaTu KjIacTep aHaJIn3e Ha
OCHOBY 30MPHUX OIICHA IO PA3IMYUTHM KaTeroprjama KoJoBa ImoKasalu Cy
Jla je moMHHaHTHa (hyHKIH]ja FUTyCTpalrja UCKJBYIHUBO IekopatuBHa. OcTta-
JI0 je OTBOPEHO MHUTAme Ha KOjU HAYWH OMUCATH JNeTaJbHUjE JTEKOPATUBHY
yIIOr'y WIIyCTpaliija, MONITO MPEJJIOKEH CUCTEM HHje JIOBOJFHO OCETJHUB 32
ITAPOKH CIIEKTap 0COOCHOCTH Te (PYHKITH]jE. 3aTO CMO TIOJaTKE O KJIacTepruMa
JNONYHWJIA JICTaJbHUJUM MIPUKA30M ITIpolieca KOJUpama oladpaHuXx MmapoBa
TEKCT—HITyCTpallyja, y KoMe CMO MOTBPIMIIHU NIOYETHA ca3Harba Jia He TIOCTOj!
CTaHIapa mpeMa KoMme ce ypehyje omHoc miycTpamuje u Teketa y OykBapy.
OBa XeTepOreHOCT Ce MPET03Haje Y BETUINHA U TTO3UIIH]H WIIYCTpaIlnje, Be-
TUYUHA QOHTA TEKCTa Koja oxpel)yje W BemWUnHY CcI00OMHOT IMPOCTOpa Ha
CTPaHHUIIM, KBAIUTETY JIMKOBHOT M3pa3a, HeJIOoCTaTKy ypehuBadke jgocrnel-
HOCTH TIPHJIMKOM H300pa WIycTparuje (ma JIM je ayTopcKa WK Ipey3eTra
MPEKO WHTEPEHT 0a3e), Ka0 U HEeJOCICAHOCTH Y METOAMYKO-TUIaKTHIKOM
acrekTy ynorpede uiycrpaiuje y3 Tekct. Ha ocHOBY Hallle aHalin3e MOKEeMO
Jla yOUYNMO Jla ce BehwHa mIycTpanmja mojapjbyje Ha (hopMaaH HA4MH U J1a
HUje UCKopuITheH TOTEHITHjall OMHOCa UIIYyCTpaIlije U TeKCTa Y KOMYHHUKa-
IUjU ca YUTAOIEM. YUCHUK KOJH YHTa TEKCT y KOME Cy JIaTe TaKBe MIYCT-
paiyje He MOXe Jia HJie KOpak Jajbe Y IpoIyOJbuBamky pasyMeBama TeKCTa,
rpahemy 3HaUYema W TMOACTHUIAY MaIlTe W KpeaTuBHOCTH. OBaj Hama3 Ou
Tpebao Ja MoACTaKHE MaKIby ayTopa W ypenHuka OykBapa, TIOHAjBUIIE 3aTO
IITO Pe3yJITaTH UCTpaKUBama ynyhyjy Ha TO a WIyCTpalldja uMa BaXXKHY
yIIOTY Y YATamy TEKCTa, YaK U Ha cTapujuM y3pactuma (Agellton, 2017). To
3HAUM Ja WIycTpamuja Tpeba ma aHraxyje yaeHnKa ga 1y0Jjbe pasyMe U nuMa
KPUTHYKHU OJHOC, Ka0 H J]a TIOBEYKE TEKCT Ca CBOJUM YKHBOTOM U UCKYCTBOM.
VY HaBelleHOM HCTpaKHBamby je JOJAaTHO MMOKAa3aHo Jia WIIycTpalrja He caMo
Jla HYje y KOJTU3HjH Ca YUICHHKOBOM COIICTEBHOM BH3yaH3aIldjOM TEKCTa,
Beh oTBapa moryhHocTH 3a masse mHTEepnpeTanuje Tekcta (Agellton, 2017).

Ha npyroj cTpanu moTpeOHO je AeuHUCATH ITa YUHA KBAIUTETAH OJl-
HOC WIYCTpallhje U TeKCTa. AHaau3a KapaKTepuCTHKa kKiacTepa 3 u 4 yka-
3aja je ma Jo0pa mIycTpannja y okBupy OykBapa Tpebda jacHo na neduHHIIe
MECTO JelIaBama paambe y IPUIH (JIOKaTHu3aIuja), 1a MOBeXe aKTepe mpude
ca yYeHUKOM KPO3 XyMaHHU3allnjy JIMKOBA, JIa KOHKPETH3Yje OITUCAHE aKTHB-
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HOCTH, JIa YBeJle YUCHHKa y MEePCIEKTUBY KOja je ONMMCaHa y TEKCTY, Kao U
Ja Mozenyje gpusnuke u KorHUTHBHE mpouece. O0a kiactepa cy nMaia 3a-
CTYIJbCHE KaTeropuje KoJ0Ba KOjU Cy ce OJHOCHJIM Ha CTUJICKY yckialenoct
UIyCTpaluje 1 TeKCTa, NoOyhuBame eMolnje, Kao U YKIJbYYeHOCT YUCHHKA Y
Mpolec pa3yMeBama cajipikaja TeKCTa.

Kako onja yHampeauTH KBanuTeT OyKBapa Y CerMEHTY KOjU TOjpa-
3yMeBa OJIHOC WIycTpaluje u Tekcta? Hajupe Oucmo Harjacwiu jia je He-
OIXOJHO Je(MHUCATH CTaHJapae u3paje OyKBapa Kao HE3aBUCHE ILICJIHHE,
nMajyhu y BUAy ceun(uIHOCT OBOT YIIOCHHKA M HErOB 3HAuaj 32 YUCHHKE
npBor paspena. JlonatHo 6ucMo ce ocBpHyIU Ha Beh nocrojehe npenopyke
U3 MPETXOJHUX MCTpakuBama o OykBapuma (Mitrovi¢, 2007), y kojuma je
npo0seMaTru30BaH OpoOj ayTOPCKUX TEKCTOBa y OyKBapuMa U HUXOBa CBp-
CHXOJIHOCT y MPOIIECY MOYETHOT YCBajarba YnTamba. AyTOpKa OBOT HCTPaXKH-
Bamba HarJallaBa Jia ce y MpeHaTpinanuM OyKkBaprMa 3a00paBJba Ha BEroBOT
KOHAYHOT KOPHCHHKA, OMHOCHO y4eHuka. Kpo3 aHanu3y IoAaTHHX Halora
KOJU ce jaBJbajy y3 TEKCTOBE, yTBPHEHO je a y3 MHOTe TEKCTOBE HEHAOCTajy
BaYKHU CEIMETHH KOjU TIOMaXKy pa3B0j YUTAJIAYKUX KOMIIETEHIIH]ja, TOHA]BHU-
e 300r HeJoCcTaTKa MPoCcTopa Ha jeiaHoj crpanu. McTu npobieM yoyaBaMo
Y Ha HUBOY miryctpanuje. Haume, 300r HepocTaTka mpocTopa uiycTpaTopu
4eCTO M HeMajy MecTa TJie JIa Pa3BHjy CBE HEOMXOHE SJIEMEHTE MITyCTpaIije
Koje Ou 00e30euIe KBaJTUTeTaH OHOC ca TeKcToM. OBUM OHCMO ce TpUApY-
xuu Beh neuHUCcaHo] penopyH Jia ce 0ap 3a ayTOpcKe TEKCTOBE YCBOjU
MPaBUJIO JIa je/IaH TEKCT OyJie MpUKa3aH Ha JeJHOj CTPaHHU.

Kana je peu o ypegHHYKUM cTaHIapAnMa, u3aaBauke kyhe ou Tpeba-
70 Ne(UHUTHBHO J1a MPEUCITUTA]Y Y OKBHpY cBoje ypehuBauke nonuTuke
ynotpeOy Beh roToBUX MIycTpanmja Koje ce MOTY Ipey3eTH U3 OHJIajH 0a3a
WIIyCcTpalmja, 3aTo ITO Cy Ce TaKBa pellama MoKas3aja Kao HajHerpumepe-
HUja, Ma MOX/1a 4aK 1 30ymyjyha 3a yueHuka (HIp. uiaycrtpanuja necme Jlex
Ha K0j0j je IprKa3aHa HacMejaHa Jucuiia y OykBapy 4uju je uzgasau Jloroc).

Vka3anu OMCMO JIOIaTHO M Ha HEKa Or'paHUYCHa HAIlleT UCTPaKUBAhA.
[IpBo, Kaja pa3mMuIITLAMO O KaTeroprjama y OKBUPY MHCTPYMEHTa KOjH je
KopHIIieH Y OBOM UCTPaKMBakby, MOXKEMO IIPOOJIEeMaTH30BaTH I'pyIy A Ka-
Teropuja Koje ce oJHoce Ha MOTyBuIyhu acnekT miycTtpanuje. Mako cy nBa
HE3aBHCHA OlCHMBaYa aHAJIM3UPajia OJHOC WIIyCTpaltje U TeKCTa, ca HoKy-
COM CaMO Ha OBE KaTeropuje, 0CTaje HejacHo JI0 Kpaja y K0joj MepH Cy OBe
IpoIlieHe CyOjeKTUBHE U 11ITa 3aUCTa KOJ[ YUCHHUKA MOJICTUYY M KAKaB EMOTHB-
HU JI0KUBJba] M3a3uBajy. OBa quiieMa MOXe MPECTaB/baTH MOYETHY Ta4YKy
y Oynyhum emmpujckuMm McTpakuBamuMa. J[ogaTHO, CHCTEM 3a KOAHpae
HEMa jaCHO TEOPHjCKO YIOPHUIITE, IITO MOXKE Jia OyJie HeroBa MpeiIHoCT jep
npyxa MOryhHOCT 3a IONyHaBamke KaTeropuja yKOJIUKO HOBH CaApKaju TO
namehy. ¥V Hamem ucTpakuBamwy MoKaszano ce MehyTum na u nocrtojehn ko-
JIOBU 33aXTeBajy peleduHUCambe, jep 0CTajy HeJOBOJLHO jaCHH Y JIOMEHY OIH-
ca ¥ OJIMDKHMX OJ[PEJIHUIIA CaJipKaja Ha KOJU CE Ta KaTEeropuja OJ[HOCH.
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JlonaTHo, MOTPEOHO je UCTPAKUTH KaKO OJHOC MIyCTpaluje U TeKCTa
(YHKIMOHUIIIE HA HUBOY LEJIOKYITHOT OyKBapa, y3umajyhu y o03up aa crpa-
He y OyKBapy Ha KOjUMa ce MpHUKa3zyjy ayTOPCKH TEKCTOBH YECTO CaJpiKe
J0/1aTHA TTUTamba, HAJIOTe U 33/1aTKe, KA0 M PEYHHK HEeMO3HaTHX TojMoBa. CBH
OBH JIeJIOBU OyKBapa cMaTpajy ce jelHAaKO BaXXHUM CJIEMCHTHMA KOjU IoMa-
XKy pa3Boj pasyMeBama MPOYUTAHOL, IITO je Y HajUIMPEM CMUCIY jefaH O]
umbeBa o6pasosama (Seva & Lazarevié, 2019). 3aTo je Ba)HO IPATHTH -
xoBy Mel)ycoOHy HHTEpaKIujy, Ka0 U HHTEPAKLHUjy ca YICHUKOM.

Ha xpajy Mmoxxemo moctaBuTH ciienehe nurtame: ,,Jla in youeH npuctyn
WUIYCTpalMju y HAlMM OyKBapuMma MMa ToapkaBajyhy wmm oTexkaBajyhy
yJIOr'y Y MpOLIECy HacTaBe M yuera, OHOCHO Ja JIn Tako (hopMaiHe H call-
PKajHO OCKYIHE MITyCcTpalyje YUeHUKa 30ymbyjy W/WIH MY OJIBlIaue TaKiby,
WJI TO MOXKEMO JIa TIPHUITHIIIEMO UJIyCTpaljamMma Koje ¢y J00uIe BUCOKY OIle-
Hy?” Haie uctpakuBame CTOTa MpeicTaBba caMo jelaH CerMEHT aHaH3e
0JTHOCA TEKCTa U mirycTpanuje y Oyksapy. OAroBop Ha MOCTABJbEHO MUTAHE
Tpebano OM TPaXUTH y MOCMAaTpamy MHTEpAaKIHUje yuuTesba U yUYeHUKa y
BUXOBOM MTPUPOTHOM OKPYIKEHbY, YUUOHULIU MPHUIMKOM 00pajie TEKCTa, ITO
je yjenHo u3a3oB 3a Heka Oyayha uctpaxuBama. Cmarpamo na he u3gaBauu
caMo y3 OBaKBe MMoJaTake W aHallu3e UMaTH CBeOOyXBaTHy WHPOPMALIH]Y Y
KOM IpaBlly O Tpebajio yHampehuBaTu KBaJUTET MIyCcTpanuja U Kako he
u3riienaTy OyKBap KOju je HaMEHEeH MPBaIiMa.
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THE RELATION BETWEEN TEXT AND ILLUSTRATION:
THE ANALYSIS OF CONTEMPORARY PRIMERS®

Nada Seva™ and Natasa Lalié-Vucetié
Institute for Educational Research, Belgrade, Serbia

Abstract. Numerous research projects underline the importance of illustrations in
improving cognitive part of learning, pointing out that positive influence is exerted
only when illustrations are directly connected with the content of a text and when
this connection is further strengthened by the interaction between teachers and
pupils. This paper analyses the relation between text and illustration in primers as
first textbooks used by first graders. Applied taxonomy identifies 46 types of rela-
tions between illustration and text (Marsh & White, 2003), divided into three groups
according to degrees of relations between illustration and text (group A — codes
expressing little relation between text and illustration; group B — codes expressing
close relation between text and illustration; group C — codes expressing situations in
which illustrations build up and give more information compared to the content of
texts). A sample of 145 pairs of authors’ text and illustration, selected from five prim-
ers, was divided into 4 groups by using hierarchical cluster analysis (Ward method).
The largest number of illustrations had only a decorative function. A smaller number
of illustrations were allocated to a cluster with evaluations expressing a close relation
between illustration and text. They clearly define location of the plot (locate), con-
nect characters of the story, such as plants and animals, with pupils by giving them
human qualities (humanise), concretise described objects or concepts, introduce pu-
pils to actual relationships presented in the content of the story (induce perspective)
and give visual representation of abstract and material processes (model). Findings
from this paper point out once again that it is necessary to define production stand-
ards for primers independently of general quality standards for textbooks, taking into
account specific features of these textbooks and their importance to first graders.
Keywords: primer, illustrations in textbooks, relation between illustration and text,
structure of textbooks

INTRODUCTION

Creative graphic design of textbooks implies application of typography and
illustrations, where both of them play important roles in conveying didactic
message and communicating by means of visual signs (Gasi¢-Pavisi¢, 2001;
Radovanovi¢, 1979a,b). Creative graphic design of the textbook is the very
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basis for pupils’ first impression of the book which will be their main learn-
ing support throughout the school year. Additionally, the literature states that
illustrations are integral part of modern textbooks, equally important as texts.
It is considered that illustrations in modern textbooks are independent content
carriers which not only complement, but frequently replace texts (Marinkovié¢
& Pesikan, 1999; Markovi¢, 2015; Plut, 2000). It is, therefore, important for il-
lustrations to make the textbook more accessible and comprehensive to pupils,
which is achieved by means of following functions (Ivi¢, PeSikan and Antic,
2009): (a) illustration increases degree of clarity, accuracy and certainty; (b)
illustration motivates viewers and elicits their emotions (motivational and af-
fective functions); (c) illustration increases degree of aesthetic value of the
textbook as a whole (aesthetic and decorative functions). Results of numer-
ous research projects point out that illustrations play an important role in the
process of comprehending texts, but under the condition of fulfilling certain
contextual and cognitive conditions: (a) illustration is close to related text;
(b) text directly refers to illustration and invites pupils to view it; (c) illustra-
tion is accompanied by caption and detailed annotation; (d) pupils should be
taught how to read illustrations, i.e. how to connect them with text; (e) the
content of text and illustration should correlate with one another in order not
to direct pupils’ attention to irrelevant details (Pesikan, 2019). In other words,
if we want to determine the extent to which a certain illustration helps pupils
in the process of reading comprehension, i.e. learning of a content, we need
to determine the degree of semantic relation between illustration and text, as
well as the extent to which the adults or references in the text successfully
mediate in this process.

In this paper we will try to explain semantic relation between illustration
and text in primers as first textbooks used by pupils during their schooling.
Before we give detailed presentation of reasons for choosing this primer and
of the analysis results, we will hereafter define theoretical frameworks for
exploring the relation between illustration and text and provide an overview
of three systems for coding this relation, as well as results of some previous
research projects.

THEORETICAL FRAMEWORK FOR ANALYSIS OF THE
RELATION BETWEEN ILLUSTRATION AND TEXT

The relation between illustration and text can be defined through several the-
oretical frameworks coming from different subject areas like linguistics and
psychology. They complement, rather than confront one another, which is the
reason why it is important to regard their premises as a whole when analysing
the relation between a specific text and an accompanying illustration.

The first theoretical framework is Systemic Functional Multimodal Anal-
ysis Framework, originating from Systemic Functional Theory developed by
Michael Halliday. The framework is based on the notion that a language is a
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semiotic system of signs communicating with other semiotic systems and that
ameaning appears as a product of their interaction (Halliday, 1978). Thus, the
relation between illustration and text can be viewed from a perspective de-
termining to what extent and in what way each semiotic subsystem relatively
contributes to building up of meaning. One of the possible classifications of
this relation can be based on equal/unequal contribution to developing mean-
ing, offered by McCloud (McCloud, 1994) in his semiotic analysis of comics
related to the relation between texts and images. Other researchers view the
relation between illustration and text through intersemiotic relation, where
they monitor how visual and verbal elements complement one another in order
to form the cohesive semantic whole (Royce, 2007). The third possible direc-
tion for monitoring this relation is through defining logical-semantic relation
(expansion and projection) between illustration and text, viewed at the level
of structural syntagmatic whole. If the relation between illustration and text is
defined by expansion, illustration expands the meaning conveyed by the basis
of text. On the other hand, if the relation is defined by projection, the meaning
carried by illustration is conveyed through the content of text (Wu, 2014).

Cognitive Dual Coding Theory (DCT) (Paivio, 2006) is the second theo-
retical framework which enables us to define the relation between illustration
and text. According to this theory, verbal and nonverbal information can to-
gether represent some surrounding stimulus in our cognitive system. Verbal
and nonverbal (visual, auditory and kinaesthetic) codes are processed at the
level of two channels and stored in separate segments of cognitive system;
however, they are connected all the time and they communicate together
when some new stimulus is presented to the system. For example, stimulus
representing term horse” elicits graphemic and phonemic representations for
word “horse” at the same time, as well as visual, auditory and kinaesthetic
nonverbal representations for the same term. The presence of the information
about the term in several modalities potentially shortens processing time, al-
beit it was shown that concrete/abstract dimension and presence of visual rep-
resentation take priority compared to other modalities. This theory was used
in various areas of psychology — for the purpose of this paper, the most inter-
esting ones are, maybe, those studying comprehension of reading (Sadoski &
Paivio, 2004), as well as educational materials (Clark & Paivio, 1991). Within
educational psychology, it was shown that dual coding theory successfully
explained results obtained by researching representation and comprehension
of knowledge, learning and memorising school material, effective teaching,
individual differences, motivation and stress in testing situations, as well as
acquiring motor skills.

One of contemporary learning models which, basically, contain dual cod-
ing theory is Mayer’s Cognitive Model of Multimedia Learning (Mayer, 2005,
2011). This model is based on three assumptions: (1) information process-
ing includes two separate channels for auditory/verbal and visual/pictorial
processing; (2) during processing, all channels and information carriers take
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active part in integration and building of coherent mental model for presented
stimulus; (3) processing is limited by capacities of our cognitive system, i.e.
different types of representations can compete for attention and space during
processing in case they carry different information values.

Considered within the real context of classroom and usage of textbook,
Mayer’s theoretical framework predicts that a pupil will successfully acquire
new school material presented through text and illustration if that process of
acquisition goes through following phases: (1) selecting and organising key-
words; (2) selecting and organising key illustrations or parts of illustrations;
and (3) connecting verbal and pictorial representations in working memory,
as well as their connecting with previous knowledge from long-term memory
(Mayer, 2005). It should be additionally pointed out that informative overload
with new words in texts or illustrations with redundant details can only make
learning process difficult for the pupil. Exact optimum measure is an empiric
question for each single pair of text and illustration.

The relation between illustration and text can be viewed by using so-
cio-constructive approach to learning and constructing textbooks, which
proceeds from the idea of construction of knowledge within school context.
According to this theoretical approach, a textbook is a book for learning, i.e.
a means of conveying different cultural and intellectual patterns of thinking
and solving problems, which takes place during the process of active con-
struction of knowledge between a child in development and its culture. At the
same time, textbook is a form of cultural product which is directly in contact
with growing individuals (Anti¢, 2013). It is believed that a narrative struc-
ture of storytelling is a natural language organisation for almost all children,
independent of other socio-cultural factors, which is the reason why narra-
tive texts for acquisition of basic elements of literacy dominate during school
years (Ivi¢, Pesikan & Anti¢, 2009: 99—100). Within this context, illustrations
serve texts, i.e. they can additionally motivate pupils to communicate with
textbooks (Ivi¢, Pesikan & Anti¢, 2009). This process often needs to include a
teacher, who is a partner and a mediator in communicating and constructing
meanings within triangle pupil—text—illustration (Pesikan, 2019).

THREE SYSTEMS FOR CODING THE RELATION BETWEEN
ILLUSTRATION AND TEXT

The literature includes numerous research projects exploring the relation
between illustration and text in different contexts — from popular texts in
newspapers, via medical sources and textbooks, to illustrations on web pages.
For each of these research projects, the authors designed their own coding
systems, which were, in most cases, based on one of previously described
theoretical frameworks. The problem lies in the fact that these systems are,
by their nature, mostly idiosyncratic and convenient only for monitoring rela-
tion of text and illustration in tested samples. For example, McCloud offers
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a system intended for analysis of the relation between text and illustration
within the context of comics (McCloud, 1994). On the other hand, Wu uses a
system for analysis of illustrations in picture books (Wu, 2014). There are, in
fact, a relatively small number of research projects testing offered systems on
some other samples. One of such research projects is Kornalijnslijper, 2007,
comparing three systems for coding the relation between illustration and text
based on a sample of text and illustration from medical literature (Kornali-
junslijper, 2007). This research project is interesting because it compares cod-
ing systems originating from different theoretical frameworks.

The first coding system, which is related to ”a generalised system of
the relation between illustration and text”, was developed during a research
project conducted by Martinec and Salway (Martinec & Salway, 2005). This
model was partially based on Halliday’s theories (Halliday, 1978). It includes
following situations: (a) illustration serves as an explanation to text; (b) text
serves illustration; (c) illustration and text are equally dependent/independent
of each other. Martinec and Salway state that their model can be used for mon-
itoring textual relations within old and new media (paper media compared to
digital media). The system monitors two types of relations between text and
illustration — status relation and logical-semantic relation, which means there
can be more relations between illustration and text. After applying catego-
ries, Kornalijnslijper (2007) concludes that this system has clear and intuitive
structure, but also that the usage of codes at the level of logical-semantic rela-
tions is often ambiguous and difficult to delimit.

The second coding system analyses function of illustrations in text as a
means of understanding educational values of illustrations within the context
of learning. This coding system is a one-way system since it analyses rela-
tion of illustrations towards text (Carney & Levin, 2002). The coding system
is characterised by five different functions: decorative, representational, or-
ganizational, interpretational and transformational functions of illustrations in
text. One type of function can be assigned to each relation between illustration
and text. Kornalijnslijper (2007) notices that this coding system is not complex
enough to describe all possible relations between illustration and text that can
appear within and outside educational context.

The third coding system or taxonomy was derived because it was nec-
essary to create broader model for describing the relation between illustra-
tion and text (Marsh & White, 2003). The authors analysed previous research
projects about the relation between illustration and text and then listed all
possible functions previously described by the researchers. Afterwards, they
performed meta-analysis of obtained categories and, according to this, devel-
oped taxonomy based on types of functions of illustrations towards text. This
coding system does not include situations in which text serves illustration
or in which these two modes are equal to each other. Kornalijnslijper, 2007,
points out that, although this taxonomy initially appears to be "too complex”
from a coder’s point of view, it is more sensitive to presence of subtle differ-
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ences in the relation between text and illustration compared to the system
developed by Carney and Levin (Carney & Levin, 2002). Therefore, the sys-
tem developed by Marsh and White is applicable in more different contexts
in which the relation between text and illustration is monitored (Marsh &
White, 2003).

REVIEW OF STUDIES ABOUT THE RELATION BETWEEN
ILLUSTRATION AND TEXT IN TEXTBOOKS

After review of the literature, it was determined that there were several groups
of research projects with different criteria and applied methodologies regard-
ing analysis of the relation between illustration and text in textbooks.

The first group of research projects analyses content of illustrations and
to what degree they imitate certain cultural stereotypes; in order to do this,
they determine frequency of certain categories of illustrations and, based on
this, draw conclusions about the attitude the textbook take towards certain
social groups. These research projects indicate presence of stereotypes re-
lated to genders (Marinkovi¢ & Pesikan, 1999; PeSikan & Marinkovi¢, 2006;
Taylor, 2003), persons with intellectual disabilities (Martinez-Bello & Mar-
tinez-Bello, 2016), other races (Pescosolido, Grauerholz & Milkie, 1997) and
different age groups (Crawford, 2000).

The second group of research projects is directed towards the relation be-
tween illustration and text in regard to cognitive outcomes of learning: from
adequate marking and placing of illustrations in textual part to content rela-
tion between illustration and text. Besides analysis of relation quality, some
research projects also feature more complex methods including eye-track-
ing method for recording eye movements while reading texts, which enables
us to see to what extent pupils use an illustration mentioned in the text and
how long they look at it (Mason, Pluchino & Tornatora, 2013; Peterson, 2016;
Pesikan, 2019; Shannon & Mayer, 1997). These research projects are impor-
tant because they highlight the importance of illustrations for comprehensive
reading of texts both in younger and older school years (Agellton, 2017).

The third group of studies analyses the importance of illustrations in
process of developing reading skills of children in preschool and early school
years (Christ & Wang, 2010; Evans & Williamson, 2008; Evans & Saint-Aub-
in, 2013; McKenzie, 2014). These research projects are interesting since, on
one hand, they show that illustrations have facilitating effect on processes be-
hind comprehension of reading materials — memorising story details (Brook-
shire, Scharff & Moses, 2002) and making conclusions about the moral of
the story (Pike, Barnes & Barron, 2010). On the other hand, results of some
research projects show that illustrations with too many details, not necessar-
ily in direct connection with texts they refer to, distract children in pre-school
and early school years in memorising content of the story and comprehending
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reading materials (Greenhoot & Semb, 2008; Eng, Godwin, Boyle & Fisher,
2018; Torascio & Sweller, 2010).

According to the results of research related to the role of illustrations in
developing early reading skills, it can be, for the time being, concluded that a
degree of positive effect of illustrations on reading beginners depends on fol-
lowing factors: (a) complexity of illustrations and congruence of illustration
and text, where it was shown that only illustrations directly related to the con-
tent of texts with no redundant details may have positive influence on com-
prehension of reading materials (Eng, Godwin, Boyle & Fisher, 2018; Pike,
Barnes & Barron, 2010); (b) children’s skills to connect illustration and text
into meaningful wholes, albeit this ability has its own developmental dynam-
ics, which is reflected in the fact that younger children use details much less
on illustrations for easier comprehension of reading materials (Pike, Barnes
& Barron, 2010); (c) role of adults in the process of connecting illustration and
text while reading, which proved to be a key element for younger children so
that illustrations could have facilitating effect on comprehension of reading
materials (Greenhoot, Beyer & Curtis, 2014).

It is, therefore, necessary to take into consideration all these results when
creating textbooks, especially contents created for children with early read-
ing skills. Because of this, it would be beneficial if authors of textbooks paid
attention to the quality of the relation between illustration and text, as well as
on the interaction between textbooks and teachers, whose primary role is to
direct pupils towards better understanding of the relation between illustration
and text.

THE RELATION BETWEEN ILLUSTRATION AND TEXT
WITHIN THE CONTEXT OF RESEARCHING TEXTBOOKS
IN SERBIA

In this research, we will try to give more detailed answer to the question about
the quality of the relation between illustration and text in textbooks created
for children from lower grades of primary schools. The analysis will include
primers from several publishers. Previous research projects about the usage
of illustrations in textbooks in Serbia pointed out that publishers did not pay
enough attention to the function and artistic quality of illustrations and that
there were too many badly created illustrations — almost 48% (TrebjeSanin,
Pesikan & Kovac¢-Cerovi€, 1990). It was also shown that they neglected psy-
chological qualities of illustrations and thus often overlooked motivational
potential of illustrations, as well as their demotivational effect (PeSikan, 2019;
Trebjesanin, PeSikan & Kovac¢-Cerovic, 1990).

In our environment, the last systematic analysis of illustrative and graph-
ic materials in primers, including all publishers active at that time, was con-
ducted during the period of SFRY (Radovanovi¢, 1979b). The analysis of
quality of illustrations in primers appears in some later resources as a part of
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analysis of various types of textbooks in primary schools, but the authors of
these papers usually do not analyse the relation between illustration and text
and do not include all publishers present in schools at the time of conducting
their research projects (TrebjeSanin, Pesikan & Kovac-Cerovié, 1990).

Within our educational context, review of the most important findings
about characteristics of content of textbooks and didactic forming of that con-
tent, as well as characteristics of language and media-related qualities of text-
books are defined by general quality standards for textbooks (Ivi¢, Pesikan &
Anti¢, 2009). The relation between illustration and text is defined within B3,
C3 and D2 standards. D2 standard dedicates the greatest attention to illustra-
tions. Functional usage of iconic means of expression. The main request that
stands out here is harmonisation of components of content of textbooks (texts,
illustrations, charts etc.), albeit the most important fact is that inadequate us-
age of iconic means may be an obstacle for fulfilling basic functions of illus-
trations and process of comprehending messages that text conveys (too many
illustrations, excessive and irrational colouring, non-relation and incompat-
ibility between content of text and illustration).

On the other hand, the importance of understanding the relation between
illustration and text is perceived in documents describing educational out-
comes. The relation between text and illustration is mentioned in Segment 2
of General achievement standards for the end of the first cycle of mandatory
education (Serbian language) (2011). Reading and comprehension skills at in-
termediate and advanced levels are defined by three standards:

(@ 1SJ.2.2.4 makes connection between information expressed in linear

and nonlinear texts (for example, finds a part/detail presented in il-
lustration, table or chart);

(b) 1SJ.2.2.10 evaluates adequacy of illustrations accompanying texts

and gives reasons for choosing particular illustration;

() 1SJ.3.2.2 connects and consolidates information expressed by vari-

ous symbolic systems (for example, text, table and graphic represen-
tation).

The essence of these three standards shows that understanding of the relation
between illustration and text is detected as an important outcome already in ini-
tial phases of educational process. Complexity of cognitive requests expressed
in standards assumes that, in teaching process, teachers and pupils exercise
together these elements of basic literacy from the beginning of schooling so that
the pupils could achieve set standards at the end of the first cycle.

WHY A PRIMER?

There are many reasons why we chose exclusively primers as a material for
analysis, instead of other textbooks. A primer is the first textbook that pupils
use in process of initial development of literacy skills. Because of this, it is
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very important to know how each of its segments is organised, which also
includes presentation and quality of illustrations accompanying texts. A high
quality primer can, to a great extent, produce positive reaction of pupils and
influence their later response towards demands related to reading skills and
comprehension of reading materials. Some research projects point out that
reading motivation of 9- and 10-year old pupils predicts successful compre-
hension of reading materials to a great extent (Guthrie, Hoa, Wigfield, Tonks,
Humenick & Littles, 2007; Guthrie, Wigfield & You, 2012).

Previous research projects about quality of textbooks for early school
years in Serbia show that a primer still tends to be full of illustrations and
that it is, compared to other textbooks, overloaded with illustrations — with
up to two times more illustrations per page compared to, for example, first
grade reader (Trebjesanin, PeSikan & Kovac-Cerovi¢, 1990). Therefore, we
would like to emphasise the importance of pupils’ contact with a primer, tak-
ing into account the fact that, up to that moment, first graders were only in
contact with books in which illustrations were dominant means for express-
ing meaning in preschool years. Research projects show that picture books
play important role in developing linguistic and early reading skills (emergent
literacy) in preschool period (Grolig, Cohrdes, Tifn-Richards & Schroeder,
2018). Within that context, illustrations stand out as a basic means for attract-
ing and maintaining children’s attention, memorising specific and concrete
story details and comprehending reading materials (Brookshire, Scharff &
Moses, 2002). However, it should be noted that facilitating effect of illustra-
tions becomes significant only when the relation between illustration and text
is mediated by the interaction between adults and children (Greenhoot, Beyer
& Curtis, 2014).

The next reason for choosing primers from several publishers is based
on the review of relevant literature, during which we noticed that the authors
mostly chose to analyse different types of textbooks (for example, primers
instead of readers or textbooks for arts and mathematics) from only one or a
couple of publishers. These analyses provided us with significant information
about potential differences between textbooks, but there were no data about
trends in forming textbooks by different publishers, i.e. about the extent of
consistent application of standards. Since there are more and more different
versions of the same type of textbooks on the market, this analysis is very im-
portant and interesting to us since we see it as an opportunity to define initial
framework within which practitioners can make information-based decision
whether a particular primer will be included in teaching each new school
year.

Finally, the reason why we chose to analyse only primers lies in the fact
that we decided to apply, for the first time, more comprehensive and different
taxonomy describing the relation between illustration and text. This research
is focused on taxonomy which is much more complex regarding quantity and
quality of codes describing the relation between illustration and text. This
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may influence reliability and validity of coding, in case researchers evaluate
textbooks of different types. Because of this, we compared different publish-
ers of primers according to the functions of illustrations in relation to texts.

The aim of this study was, therefore, to determine the quality of the rela-
tion between text and illustration in existing primers. In this paper, we used
the following research question as our starting point: Is there any semantic
relation between text and illustration in primers and on what levels is detected
relation found? In a practical sense, this question was answered by means of a
system of codes and functions of illustrations related to text, which was devel-
oped by Marsh and White in 2003 (Marsh & White, 2003). We will hereafter
give a more detailed description of coding system, as well as an overview of
research results.

METHODOLOGY

Coding system. Coding system, which includes 49 categories, was taken over
from the research project conducted by Marsh and White (Marsh & White,
2003). This coding system was chosen since it allows more complex descrip-
tion of semantic relation between text and illustration, especially in situations
in which illustration may, because of its content, go beyond framework of
the text. This standpoint is also suggested by the results of a research project
which included comparison of three systems for coding the relation between
text and illustration (Kornalijnslijper, 2007) and during which it was deter-
mined that this system was the most open for potential redefinition of codes,
which is necessary in cases when illustrations are not photographs or charts
(realistic illustrations), but results of creative process that an illustrator goes
through.

As it was previously mentioned, categories used in a system developed by
Marsh and White in 2003 are results of review of previous research projects
in various areas related to research of the relation between illustration and
text — education, journalism, marketing and communication studies — with
the idea of finding common referent for researchers and practitioners from
these areas. The basic question that the authors of this taxonomy asked was
as follows: In what way is an illustration related with a text and what are the
functions of the illustration in interpretation of the text?

The coding system can be applied to almost all types of texts from vari-
ous areas. This system can be used by authors and illustrators during creative
process of writing texts or illustrating, as well as by researchers during iden-
tifying and predicting possible effects of combinations of text and illustration
on a reader once the reader gets in touch with the publication. It is important
to emphasise that the functional relation between text and illustration does
not reflect in style, format or other physical qualities of text and illustration
(Marsh & White, 2003: 647-648). In order to enhance clarity of Table 1, we
decided to present only those categories that occurred during analysis of the
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relation between illustration and text from our sample (detailed description
of categories is in Appendix 1). In 2003, Marsh and White conducted a criti-
cal review towards all noted types of categories describing possible relations
between illustration and text, which served them as a basis for defining three
big groups of categories (A, B and C). Group A encompasses codes express-
ing little (non-informative) relation between illustration and text. This group
includes codes defining decorative function of illustrations, as well as those
defining if and to what extent it is assumed that illustrations elicit readers’
emotions or aim to control their attention. Group B encompasses codes ex-
pressing close relation between text and illustration. This group includes
codes showing if an illustration defines location of the plot (locate), gives hu-
man qualities to objects, plants or animals (humanise), concretises described
objects or concepts and introduces pupils to actual relationships presented in
the content of the story (induce perspective). The last group C encompasses
codes expressing situations in which illustrations build up and give more in-
formation compared to the content of texts. For example, illustrations give
visual representations of abstract and material processes (model) which were
not explicitly stated in texts. Each category has its name and subcategories
which more closely define the relation between text and illustration in relation
to their categories, albeit these subcategories do not necessarily exclude one
another (detailed overview in Appendix 1). It means that one illustration can
be simultaneously evaluated for several categories, as well as subcategories
from the same group. That is why we chose to use cumulative evaluation for
each illustration.

Coding procedure. During research, coding process was performed by
researchers, i.e. authors of this paper, who independently evaluated each pair
of text and illustration according to taxonomy categories, starting with cat-
egories from group A and proceeding with codes from groups B and C. It
means that each pair of text and illustration could have been evaluated for
each of given codes. We obtained relatively high level of agreement in coding
(the average value of Cohen’s kappa for all codes was 0.83). Each offset evalu-
ation regarding certain categories required reaching consensus. It is interest-
ing that the level of agreement was considerably lower for eight categories
describing more complex and abstract relations between illustration and text
(for example, for /nspire, which was assigned to six illustrations where illus-
trations brought some content compared to original stories). The reason for
this can be insufficiently precisely defined categories in original instrument.
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Table 1: Categories from the system developed by Marsh and White
(Marsh & White, 2003) which were used for coding texts from
the sample (categories are highlighted in italics)

Group A Group B Group C
Al Decorate Bl Reiterate C2 Develop
Al.1 Change pace of correlation  B1.1 Concretise C3.2 Model

between text and illustration

A1.2 Match style of illustration
and text

A2 Elicit emotional reaction

A2.1 Alienate
A2.2 Express poetically
A3 Control

A3.1 Engage
A3.2 Motivate

B1.1.1 Sample C3.2.1 Model cognitive

processes

C3.2.2 Model
physical processes

B1.2 Humanise

B1.3 Common referent
B1.4 Describe

B1.7 Translate text into
illustration

B2 Organise
B2.3 Locate
B2.4 Induce perspective

B3 Relate

B3.1 Compare
B3.2 Contrast
B3.3 Parallel
B4.1 Concentrate
B4.2 Compact
BS Explain

Sample. For the purpose of analysis, we used pairs of text and accompa-
nying illustration in primers from five publishers suggested in Textbook
Catalogue (Official Gazette LXV/9) for school years 2016/17 and 2017/18:
BIGZ (Cvetanovi¢, Koprivica & Kilibarda, 2016), Eduka (Matijevi¢, Vdovi¢
& Janackovi¢, 2016), Klett (Gavric & Kovacevi¢, 2016), Kreativni centar
(Marinkovi¢, 2014), Novi Logos (Mili¢ & Miti¢, 2016).For the purpose of
analysis, we used only author’s texts since we wanted to obtain as many same
texts from all publishers as possible, so we could compare various illustrative
solutions for the same content.
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From the total of 161 author’s texts, 145 texts had accompanying illustra-
tions. Kreativni centar was the only publisher who had illustration for each
author’s text. We also noticed that even three publishers had over 12% of texts
without any illustrations. Table 2 shows detailed distribution of texts by pub-
lishers and by types of literal forms — prose, poetry, dramatic text and short
form (for example, tongue twisters and riddles) — as well as by their locations
in primers: pre-primer section — introduction and graphomotoric exercises;
primer section — teaching units about block and cursive letters of alphabet;
and readers section — author’s texts for developing initial reading skills.

Table 2: Distribution of author’s texts per type and location

in primer
Klett  Eduka O BIGZ IMVRL )
0gos centar

Number of author’s
texts with illustra- 22 38 26 30 29 145
tions
% of dramatic texts 4.5 0.0 7.7 3.3 34 34
% of short forms 4.5 0.0 0.0 0.0 0.0 0.7
% of poems 27.3 71.1 65.4 60.0 55.2 57.9
% of stories 63.6 28.9 26.9 36.7 414 379
% of texts without il- 12 73 133 167 0 9

lustrations

Location of author’s texts in primer

% for pre-primer sec-

. 4.5 2.6 3.8 10.0 34 4.8
tion

% for primer section 45.5 42.1 38.5 333 58.6 43.5

% for reader 50.0 553 57.7 56.7 379 51.7
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It was noticed that only two texts from the whole sample had been published
by all publishers, i.e. that 70.3% of texts had been published in only one prim-
er (Table 3), which pointed out to diverse nature of primers. Texts published
by all publishers were: Jabuka (An apple), Dragan Luki¢ and Sveti Sava i daci
(Saint Sava and pupils), folk story. These were also texts requested by plan
and programme for additional school reading according to Rulebook for the
first and second year of elementary school education curriculum (Official Ga-
zette of the Republic of Serbia — Educational Gazette No. 10/2004, 20/2004,
1/2005, 3/2006, 15/2006, 2/2008, 2/2010, 7/2010, 3/2011 — state rulebook,
7/2011 — state rulebooks, 1/2013, 4/2013, 14/2013, 5/2014, 11/2014, 11/2016 and
6/2017). Another text that was requested by mandatory plan and programme
— Nece uvek da bude prvi (He does not want to be the first all the time) by
Aleksandar Popovi¢ — was published in all five primers, but there was no il-
lustration in primer published by Eduka. This is important since we could not
compare primers through as many author’s texts as possible.

Table 3: Distribution of texts published in two or more primers

Number of same texts published

. . Number of primers
in two or more primers

2 5
1 4
3 3
10 2

Data analysis. The first step in analysis of research results encompassed
overview of descriptive indicators related to evaluation of the relation between
text and illustration according to categories like publisher (BIGZ, Eduka,
Klett, Kreativni centar and Novi Logos), location of text and illustration
in primer (pre-primer section — introduction and graphomotoric exercises;
primer section — teaching units about block and cursive letters of alphabet;
and chrestomathy section — author’s texts for developing initial reading skills)
and type of literal form (prose, poetry, dramatic text and short forms like
tongue twisters and riddles). Additionally, we researched whether pairs of
text and illustration significantly differed in evaluations according to above
categories.

During our work, we also used hierarchical cluster analysis (Ward meth-
od) in order to check whether it was possible to speak of different classes of il-
lustrations based on variables describing overall evaluations for three groups
of codes (Field, 2013). Besides, by presenting examples of two pairs of text
and illustration and the evaluations we obtained, we additionally wanted to
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explain coding process and meaning of obtained clusters, as well as to em-
phasise different approaches of publishers regarding the way they implicitly
defined the relation between text and illustration.

RESULTS

Table 4 gives detailed overview of average cumulative evaluations of the re-
lation between text and illustration for various publishers. The results indi-
cate that primers, on average, do not significantly differ in evaluations of the
relation quality between text and illustration, with the exception of primer
published by Kreativni centar, which stands out because of its significantly
higher average evaluations for all three groups of categories, as well as be-
cause of overall evaluation F(4,140)=77.3, p<0.001. This means that illustra-
tions assigned to texts in the primer published by Kreativni centar obtained
considerably higher positive evaluation not only due to the fact that there
is a greater content relation between text and illustration, but also because
they can potentially elicit emotional reaction of pupils, motivate pupils and,
in some cases, go beyond framework of the content of the text and bring some
new meanings.

Types of texts, as well as locations of text and illustration, did not have
any considerable effect on overall evaluation of tested relations (Table 5).

Table 4: Distribution of author’s texts with assigned illustrations

per publisher
BIGZ  Eduka  Klett ~ reativni Novi
centar Logos

Total n,umber of 30 38 2 29 2
author’s texts
Average evaluation
for group of codes A 1.8 1.8 1.5 6.4 1.6
Average evaluation
for group of codes B 0.8 1.4 1.2 47 1.3
Average evaluation 04 04 03 24 05
for group of codes C ’ ‘ ' ' '
Average cumulative 29 36 30 135 34

evaluation
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Table 5: Distribution of authors’ texts with assigned illustrations
per type of text, as well as per location in a primer

Average cumulative evaluation

Pre-primer section 5.5
Primer section 5.1
Reader 54
Dramatic text 4.4
Short forms 2.0
Poetry 4.9
Prose 6.1

Cluster analysis. Cluster analysis (Ward method) indicates four clusters with
significant difference in average evaluations F (3, 141) = 605.6, p < 0.001
(detailed overview in Table 6). This result shows us that we can analyse the
relation between text and illustration as a continuum in degree of the rela-
tion between these two segments through various functions and qualities of
illustrations. It means that functions and qualities permeate and complement
one another, i.e. one illustration may simultaneously have both decorative and
motivational functions and it may also broaden existing meaning of the text.

Table 6: Average evaluation per cluster for various groups of codes

SUM A SUM B SUM C Overall average

evaluation
Cluster 1 (Decorate) 1.17 0.88 0.23 2.28
Cluster 2 (Elicit emo-
tional reaction and mo- 3.19 1.93 1.04 6.15
tivate)
Cluster 3 (Concretise text) 6.31 3.8 1.77 11.15
ii’g”;’” #(Developmean- 7 6.6 3.00 16.87

We will hereafter give more detailed description of individual clusters and
characteristic types of relations between text and illustration.
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Cluster 1, named ”Decorate” (N=90), encompasses pairs of text and il-
lustration with lowest evaluations for all groups of categories. Two-thirds of
texts from this cluster are poems that are equally present both in primer sec-
tion and in reader section. It means that majority of illustrations serve to make
text more attractive to readers, with no intention to produce any effects on
comprehension and memorising. Therefore, they stay at the level of encourag-
ing interest and drawing attention of readers.

Cluster 2, named Elicit emotional reaction and motivate” (N=27) has
slightly higher average evaluations for all three types of categories. These
illustrations have higher evaluations for following categories: (a) Match style
of illustration and text — it was noticed that text and illustration were stylisti-
cally connected by basic idea. Tone of text is present in illustration as well; (b)
Elicit emotional reaction — illustration encourages emotional reaction from
reader through display of content and creates a specific emotional atmosphere
designed to engage reader in the story; (c) Engage — illustration maintains
attention and encourages reader to think about the plot of the story. This clus-
ter encompasses mostly prose texts presented in sections of textbooks repre-
senting the first readers, i.e. at the end of primers. We can say that cluster 2
shows traces of the relation between illustration and text at the level of sty-
listic matching, which then potentially leads to some emotional reactions and
maintaining attention.

Cluster 3, named ”Concretise text” is the smallest cluster according to the
number of picked out pairs (N=13). [llustrations within this cluster completely
encompass categories from group of codes A related to stylistic matching of
illustration and text, eliciting emotional reaction and engaging. Besides, code
”Motivate” is also assigned to some illustrations, which means that evaluators
perceive that these illustrations potentially introduce readers to dialog since
they encourage them to ask questions and draw conclusions. Of course, this
relation should be analysed within real classroom context, during interaction
between pupils and primers. When it comes to the codes from the group B.
all or almost all illustrations were positively evaluated regarding code ”Con-
cretise”, which means illustrations concretise parts of texts by presenting one
object or concept. It is also evident that illustrations from this cluster clearly
define location of the plot in the text (Locate) and that, in some cases, they
give human qualities to objects, plants or animals (Humanise). This cluster
encompasses poetry to a somewhat greater extent and texts that are more
present in the reader section of primers. The characteristic of this cluster lies
in the fact that it is the first one to show real content relation between text
and illustration, so that it seems like it opens the space for potential dialogue
between pupils, teachers and texts through illustrations.

Cluster 4, named ”"Develop meaning”, encompassing 15 pairs of text and
illustration, has the highest average evaluations for all groups of categories.
Ilustrations within this cluster completely encompass categories from group
of codes A related to stylistic matching of illustration and text, eliciting emo-
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tional reaction, engaging and motivating. All or almost all illustrations were
positively evaluated regarding variables ”Concretise”, ”Humanise” and ”Lo-
cate” from group B. Some new relations between text and illustration were
also evident, which was marked with following codes: "Common referent”
(text and illustration share same symbolic meaning), ”Translate text into illus-
tration” (text and illustration repeat same content, i.e. illustration emphasises
effect of text by repeating written content in visual form), ”Induce perspec-
tive” (illustration encourages reader to see things in their true relations or
relative importance, i.e. illustration sets plan or certain steps from the context
of text) and ”Describe” (illustration gives more detailed descriptions, i.e. con-
veys ideas, suggestions and gestures).

As far as group of codes C is concerned, we can see that all or almost all
illustrations have categories "Model cognitive processes” and ’Model physi-
cal processes” (illustration gives visual representations of abstract and ma-
terial/mechanical processes), ”Develop” (illustration explains or emphasises
meaning of text through more details) and "Model” (illustration helps reader
to visualise something that is not directly visible, i.e. creates metaphors).

We can say that this cluster is the most complete in regard to developing
the relation between illustration and text because it presents complete content
relation between text and illustration. More important, the relation between text
and illustration is changed because, apart from visual interpretation of texts, il-
lustrations bring new meanings which are not explicitly stated in texts.

If we analyse clusters as wholes, we can say that they represent con-
tinuum in degree of the relation between text and illustration — from cluster
1, which encompasses pairs of text and illustration with content relation only
at the level of referring to basic terms from texts, and up to cluster 4, which
allows developing new meanings in texts.

Data about redistribution of clusters per publishers are presented in Table
7. If we take a look at the table, we can see that there is no publisher present in
all clusters. Moreover, there are two publishers with pairs of text and illustra-
tion within two clusters and with lowest average evaluations (Clusters 1 and
2). So, publishers Klett and Novi Logos emphasise decorative function of il-
lustrations. We can also see that there is only one publisher present in Cluster
4, which means that primer published by Kreativni centar has illustrations
which, to a great extent, add new information to existing content of texts.

It should also be emphasised that Clusters 2, 3 and 4 were almost always
present within the last section of most primers (Reader). We can explain this
on the basis of the rule that, only in this section of primer, one text is pre-
sented on one page. That means that illustrators had, in fact, more space to
express content of illustrations in more details. For their primer, publisher
Kreativni centar applied one text — one page rule in other sections of primer
as well, which is why pairs of text and illustration belonging to clusters 3 and
4 may also be found in other sections of primer.
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Table 7: Distribution of texts per different clusters and publishers

Kreativni

BIGZ Eduka Klett centar Novi Logos TOTAL
Cluster 1 25 29 16 20 90
Cluster 2 3 8 6 4 6 27
Cluster 3 2 1 10 13
Cluster 4 15 15

We will hereafter give more detailed overview of some additional elements
which can potentially explain differences in evaluations of pairs of text and
illustration. We will base our analysis on two pairs of text and illustration:
Jabuka (An apple) by D. Luki¢ and Lek (4 remedy) by M. Tesi¢. Text Jabuka
(An apple) is present in primers published by all publishers, whereas text Lek
(A remedy) is present in three primers — published by Novi Logos, Kreativni
centar and Eduka.

If we take a look at overall evaluation for the text Jabuka (An apple)
published by different publishers, we can see that higher evaluations were
given to illustrations that managed to raise readers’ interest and direct their
attention towards important elements of the story, as well as to motivate them
for a detailed interpretation of the text. Besides, illustrations involving hu-
manisation of characters, concretisation of location of the plot, inducement of
perspective, as well as modelling of physical and cognitive processes (groups
of codes B and C) received highest evaluations (illustrations from prlmers
published by Kreativni centar and Eduka). Box 1 shows pages from primers
by means of which we want to emphasise differences in quality of the relation
between text and illustration for the same content.

We also wanted to analyse whether these differences could be determined
by some additional factors, such as text length and font size, i.e. size of free
space on page, as well as by the decision of publisher to use only author’s il-
lustrations throughout the primer or to also include illustrations downloaded
from Internet databases. We perceive the difference in space that illustration,
i.e. text takes. Texts dominate over illustrations on most pages (in some cases,
this ratio goes to 6:1). There is a difference in number of details and level at
which terms from text were represented, which was also reflected in overall
evaluations of the relation between text and illustration (see Box 1 and Ta-
ble 8). For example, in primer published by Novi Logos, on page with story
Jabuka (An apple), there is illustration depicting only an apple tree with a few
fruits; illustration is small compared to text, on white space that consider-
ably separates illustration and text. This is in contrast with illustration for
the same text in primer published by Kreativni centar, which spreads across
whole page (with coloured background) and connects text and illustration into
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coherent whole. The approach to the relation between text and illustration is,
at this physical level of organisation of page, in clear contrast with the ap-
proach used in picture books for preschool children. This is important since
previous research projects show that illustration plays the most important role
in motivating children to follow the plot of the text (Justice et al, 2008). We
assume that principles of illustrating picture books should be preserved at the
level of primers because process of literacy development in children is still at
the beginning and their attention is greatly dependent on quality and location
of illustrations on pages in primers. [llustration presented in primer published
by Novi Logos practically has only decorative function. It only visually con-
cretises key term, without any deeper representation of the content of the
story, and this is why we assume that this illustration has no organisational or
motivational function towards readers, which is reflected in its overall evalu-
ation (evaluation 1 — see Table 8). Besides, it is clear that this illustration was
not drawn by an illustrator of primers, but overloaded from existing bases of
illustrations, such as Shutterstock. The problem lies in the fact that download-
ed illustrations were not specifically made for that text as a connection with
that text; in most cases, they depict isolated terms which often visually and
graphically deviate from author’s illustrations present in the same primer. As
arule, illustrations downloaded from databases have only decorative function
and no space for additional development of meaning. Other illustrations show,
more or less, dynamic of the story and relationships between characters and
that is why they have higher evaluations (see Table 8).

Size of illustration is greatly affected by physical text size, which is, in
case of primers, defined by font size as well. For example, in primer published
by Eduka, text flows to other page due to bigger font, which gives illustrator
half of the whole page for illustration. Because of this, illustrations in primers
published by other publishers are significantly smaller, with the exception of
illustration in primer published by Kreativni centar, in which this issue was
solved by using two-column text within the illustration that took up whole
page. On one hand, it is important since text and font size may directly influ-
ence the quality of illustrations (less space on page, which also may mean less
detailed illustration). On the other hand, all listed elements influence clarity
and legibility for pupils in process of initial literacy.

Similar patterns were also observed for poem Lek (A remedy). In this
case, illustrators had even more space for illustration since this is a short form
(a poem). This advantage was used only in primer published by Kreativni
centar. The illustration shows not only all characters and details from the
poem, but also dynamic of relation, as well as tone and mood, so that we get
an impression that the illustration functions as a short scenario, telling the
story all by itself. The only element that is maybe hindering for a reader is
a location of small glossary in lower right corner — it visually overlaps with
the illustration and it is illegible since font colour is the same as background
colour (the only difference is in hue), so that we get an impression that there
is a stain on the illustration.
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In other two primers, illustrators presented only isolated characters and
terms. Illustrations do not present dynamic of relation described in content of
the text. For example, Novi Logos uses tail piece from a database of illustra-
tions, depicting smiling fox, which is in contrast with sick fox from the poem
that expects help. In the illustration published by Eduka, a drawing of a fox
may puzzle a child since it is very similar to a drawing of a wolf (according to
the colour of a fur and the shape of a snout).

Box 1: An overview of illustrations for texts Jabuka (An apple)
(all 5 publishers) and Lek (A remedy) (Kreativni centar, Logos and Eduka)

Aparan Nykuh
Jabyka

Ha Gpay je pacno apso. Ha iwemy jo aicuna pymena jabyka. Hauwao
Jo nonos. Moneo ce a ApREO 1 KaAA je XTeo Aa AOXBaTH jayxy, rPaNa Co
3atpecna u jabyxa je pexna:

= Hucam ja 3a Tebe.

Omaiyna ce, nana Ha SeMrY  NoueNa A7 Ce KOTPLA HIKa GPAO.

G nponnanka cy jaByky owaenM woGanM.

e, nene jatyxel

Hacrana jo ceaha oKo Tora ko jy j& Npav yrmeaao. Cen noTpue npewa
1woi. A jaGyxa peve:

~Hucam aa pac.

Ckpane Harno 1 oTKoTPRLa ce AaMLe. KoTprbana ce Tako jabyxa.
KoTrbAN, 1 HAWLINA HA ABA NYTHAKA. BUAGIM 6 1 joRaN U APy,
RommcnunI: Tlene nu jaGyxe! Yaahy j6, anu Aa He BuaM Moj canyTHik!”
AjaGyxa peve:

— Hucam 3a nac.

Crpenie n oTkoTPILA Ce Aane NpeKo
sweane. Ha nusanu je cnasao Aevax,

2 Aevojumua jo ceacna nope wora
Venonana je ja6yky  pexna:

5. auane nw jabyxe! Mpobynuhy
Gpara. na hewmo je aajeano nojecTn.

‘A jaGyxa Ge Hacmewmna:

= Ja cam 3a pac.

W aokotpruana ce aesopmun y kpwno. L

+- Pasrosapamo

Aponnanak — Mawa nMeana.
« Ko je coe xeneo aa ysme jabyxy? CT
- Wra Mucnuw, 3aWTo ce Jabyxa AoKOTPILaNa

pes
Canymnx - 0c06a oa Kojom
Gaw Ao Aesojumue? >

Heka nyryje y apywrey

@ Ypan sanavaxy Paanoj coccun Ha cToanu 44

Publisher: Novi Logos; Score: 1, Cluster 1

JABYKA

Ha 6pay je pacno apso. Ha reemy je sucuna pymena jabyka.
Hawwao je nonos. Moneo ce Ha APBO 1 Kaj je XTeo A2 AOXBaTH JaByky,
rpaHa ce 3aTpecna u jabyka je pexna:

— Hucam ja 3a Te6e

Otkuryna ce, Nana Ha 3eM7by v NOYENa Aa Ce KOTP/ba H3 6PAO.

C nponnarika cy jabyky BuAeny 4o6aHu.

— e, nene jaGyxe! :
Hacrana je ceaba OKO Tora Ko Jy je npsu yrneaao. Ceu noTpue npema woj.
AjaGyka peve:

~ Hucam 3a sac. /

Ckpete Harso n proa ce parve. ce Tako jabyKa,

11 Hanwna Ha ABa NYTHUKA. BUAEN Je 1 jeAan v Apyry v nomucannn:
Tene nw jabyke! Yaehy je, anu 4a He BUAN MOj canyTHNK!” A jaGyKa peve:
— Hucam 3a Bac.

Cpene 1 OTKOTPIbA Ce Aarbe NPeKo nuBage. Ha NBaaw je cnasao Acua,
a nesojunua je cenena npea wera. Yrneaana je jabyky u pexna:

0, auane nv jabyke! Npobyauhy 6pata na hemo je 3ajearo nojecti.
Ajabyka ce Hacmewnna:

—Ja cam3a sac.

Vi pokoTprbana ce AeBOjHMUM Y KPUNO.

Aparan Ay

Ee—ic

Publisher: Klett; Score: 5, Cluster 2

JABYKA

Ha Bpay pacno apeo. Ha rwemy je sucuna pymena jabyxa.
Havwao je sionoe. 1oneo ce Ha APSO 1 KaA je XTeo Aa AoXBaTM
jabyxy. rpana ce satpecna u jabyxa je pexna:

~ “Hiucam ja 3a TeGe.

OTxuHyna ce, Nana Ha 3eMby U NOYeNa AA Ce KOTPJba Hi3 APBO.
C nponnarika jaByky sunesm 4oGaHm.

e, nene jabyxel

Hacrana je ceaha oxo Tora Ko jy je npeu yrneaao. Cen noTpue

npema roj. A jabyxa peve:

Cxpene Harno u oTkoTPIEA Ce Aane. KoTprana ce Tako,
KoTpsEANna v Hauwna Ha nyTHUKa. Banesm je v jeaan n apyri
v nomucnunu: . Slene s jaBykel Ysehy je. anu Aa He BAAM MOj
canyTHikl® A jaByxa peve:

Crperie 1 oTkOTPA Ge nasve npexo smsane. Ha nveaan je
cnasao nevax. a AeBOMMUA je Ceaena NOpeA reera. Yrneaana je
jabyxy v pexna:
—0. avere nv jabyxe! MpoByavhy Bpata na hemo je sajearo

nojecty.

A jaByxa ce Hacmewmna:

— Ja cam sa sac.
U nokoTtprbana ce ASBOMALM Y KPUIO.

Lparas Tiyxn

N

Publisher: BIGZ; Score: 2, Cluster 1

Jabyka

Ha 6pay je pacno apso. Ha wemy je Bucuna pymeHa
Jja6yka. Hauwao je nonos. Moneo ce Ha ApPBO U Kana je xTeo
na noxsaTu jaGyKy, rpaHa ce 3aTpecna u jaGyka je pekna:

- Hucam ja 3a Tebe.

OTKMHYNA Co, Nana Ha 3emsy W MoYena Aa ce Kotpma
Hus 6pao. C nponnamca cy jaGyKy BUAGNM HOGaHM

- [ne, nene jaGyrel

Hacrana je ceaha oko Tora ko jy je npsw yrneaao. Cen
noTpue npema Hoj. A jaGyka peve:

- Hucawm 3a Bac.

CkpeHe Harno u oTkoTpsba ce nasse. Kotpisana ce Tako
Jjabyka, koTpriana v Hauwna Ha ABa NyTHWUKA. Bupenw je
Jenaw u npyru, v nommcannu:

Publisher: Eduka; Score: 10, Cluster 3
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Box 1: An overview of illustrations for texts Jabuka (An apple)
(all 5 publishers) and Lek (A remedy)
(Kreativni centar, Logos and Eduka) — cont.

Jabyka

Ha 6pay je pacnio Apso. Ha wewy je
BucAna pymena jabyka. Hanwao je nonos.
Moneo ce Ha ApBO 1 Kaa je XTeo Aa
70XBaTH [abyKky, rpaKa ce 3aTpecna u
Jabyka je pexna

Hucau ja 3a Te6e".

Otiyna ce, nana Ha 3eMLy ¥ noena
7 Co KOTPTbA HHIBPAD. C NpOnNaHKa cy
Jabyy Buenm HoBaH.

Ine, nene ja6yKel*

yrnegao.

Hacrana je caafia 0Ko Tora Ko jy je npa

. -
Cey noTp4e npewa tboj. A jadyKa peve: ﬁg

e

CipeHe U OTKOTPTbA Ce Aarbe peKo
nueage. Ha nvoag je cnasao Aevax, a
AeB0jALA je Copena noKpaj rhera.
Venegana je jabyky u pexna:

.0, Avare nw jabyKel Mpobyauhy 6pata,
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aHa, 69RO, & SHAW W LY.
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Wiraje 3a Te6e my6as?

Publisher: Kreativni centar; Score: 19, Cluster 4
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Table 8: Overview of categories of codes assigned to pairs of text and illustration for
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DISCUSSION AND CONCLUSION

This research tried to answer the question about the quality of the relation
between illustration and text in primers. We used coding system specifically
developed with the aim of defining the relation between text and illustration,
which enabled us to answer initially asked research questions about the in-
teraction between illustration and text and about potential of illustrations to
motivate pupils in reading process.

The system encompasses a large number of categories with detailed de-
scriptions of this relation. Our assumption was that a large number of illustra-
tions would obtain evaluations for most categories. However, results of clus-
ter analysis based on cumulative evaluations for different categories of codes
showed that the dominant function of illustrations was exclusively decorative.
The remaining open question was related to a way of describing decorative
function of illustrations in more details since suggested system was not sensi-
tive enough to a wider spectrum of qualities of that function. Because of this,
we complemented cluster data with a more detailed overview of coding proc-
ess for selected pairs of text and illustration, where we confirmed our initial
finding that there was no standard for managing the relation between illus-
tration and text in primers. This heterogeneity was also reflected in size and
location of illustrations, size of fonts defining size of free space on page, qual-
ity of artistic expression, lack of editor’s consistency in selecting illustrations
(author’s illustrations or illustrations downloaded from Internet databases), as
well as inconsistency in methodical/didactic aspect of using illustrations next
to texts. Based on our analysis, we can see that a majority of illustrations is
presented in a formal way, without optimum usage of potential of the relation
between illustration and text with the aim of communication with readers.
With illustrations such as these, pupils cannot go further regarding deeper
comprehension of texts, development of meaning and encouragement of im-
agination and creativity. This finding should draw attention of authors and
editors of primers, mostly because results of this research project show that
illustrations play important role in reading texts, even in older school years
(Agellton, 2017). It means that illustrations should engage pupils so they could
develop deeper understanding and critical approach, as well as associate texts
with their own life and experience. This study also shows that illustrations do
not only collide with pupils’ visualisation of texts, but also open up possibili-
ties for further interpretation of texts (Agellton, 2017).

On the other hand, it is necessary to define what determines quality rela-
tion between illustration and text. The analysis of characteristics of clusters
3 and 4 shows that adequate illustration within primer should clearly define
location of the plot of the story (Locate), connect characters of the story with
pupils through humanisation of characters, concretise described activities,
introduce pupils to the perspective described in text and model physical and
cognitive processes. Both clusters include categories of codes related to sty-
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listic matching of illustration and text, eliciting emotion, as well as engaging
pupils in process of comprehending content of texts.

How can we improve quality of primers regarding the relation between
illustration and text? First of all, it is necessary to define production standards
for primers as independent wholes, taking into account specific features of
these textbooks and their importance to first graders. Besides, it is necessary
to look back at existing recommendations from previous research projects
about primers (Mitrovi¢, 2007), which problematised a number of authors’
texts in primers as well as their suitability in process of developing initial
reading skills. The author of this research project emphasises that publish-
ers of cluttered primers do not consider needs of their end users, i.e. pupils.
Analysis of additional orders next to texts shows that many texts lack impor-
tant segments which contribute to developing reading skills, mostly because
of insufficient space on one page. We perceive the same problem at the level
of illustrations where, because of insufficient space, illustrators often do not
have enough space to develop all necessary elements of illustrations, which
would ensure quality relation with texts. By saying this, we would support
previously defined recommendation that there should be, at least for authors’
texts, a rule saying that one text should be presented on one page.

As far as editor’s standards are concerned, publishers should definitely
review, within their editor’s policy, usage of previously created illustrations
which can be downloaded from online databases of illustrations since these
solutions prove to be the most inappropriate ones, maybe even confusing for
pupils (for example, illustration for poem Lek (4 remedy) depicting smiling
fox, which is present in primer published by Novi Logos).

We would also like to point out some limitations of our research project.
First of all, when we analyse categories within the instrument used in this re-
search project, we can problematise group of categories A regarding motiva-
tional aspect of illustrations. Although two independent evaluators analysed
the relation between illustration and text, focusing only on these categories,
it is still unclear to what extent these evaluations are subjective, what they
really encourage and what emotional reactions they elicit. This dilemma may
represent starting point for future empirical research projects. Besides, cod-
ing system has no clear theoretical basis, which, on one hand, can be its ad-
vantage since it allows complementing categories in case it is required by
new content. Our research shows, however, that even existing codes require
redefining since they remain insufficiently clear regarding descriptions and
closer definitions of content that category relates to.

Additionally, it is necessary to research how the relation between illus-
tration and text functions at the level of whole primer, taking into account
the fact that page in primer presenting author’s text often includes additional
questions and tasks, as well as glossary with unknown terms. All sections
of primers are considered to be equally important elements for developing
comprehension of reading materials, which is, in the broadest sense, one of
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educational aims (Seva & Lazarevié, 2019). It is, therefore, important to fol-
low how they interact with one another, as well as with pupils.

Finally, we may ask the following question: Does detected approach to
illustrations in our primers have a stimulating or a non-stimulating role in
process of teaching and learning, i.e. do such formal illustrations with poor
content puzzle pupils and/or distract their attention or does it apply to illus-
trations with high evaluations? Our research, therefore, represents only one
segment of the relation between text and illustration in primers. The answer
to this question should be further looked for in interaction between teach-
ers and pupils within their natural environment, during analysis of texts in
classrooms, which is, at the same time, a challenge for some future research
projects. We think that these data and analyses will give publishers compre-
hensive information about the way for improving quality of illustrations and
layout of primers for first graders.
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COOTHOIEHHUE MEXJAY TEKCTAMHA N NJITIOCTPALISIMA:
AHAJIN3 COBPEMEHHBIX BYKBAPEN

Haoa Illesa v Hamawa Jlanuu-Bywemuy
WHCTUTYT MeAarornuecKux ucciaeaoBannii, bearpan, Cepoust

Annomayus

MHOrounCIIEHHBIE UCCIEIOBAHUS TOATBEPKAAIOT BAXKHOCTh WILIIOCTPALMNA s
MOUIPEHHUS TIO3HABATEIBHOIO aCHeKTa y4eOHOH AEATETbHOCTH LIKOJBHUKOB, MPHU-
9YeM B HUX MOAYEPKUBAETCS, YTO MOJOKUTEIBHOE BIUSHUE OCYIIECTBIISETCS JUIIb
B CiIy4asiX, KOTJIa MCIUTIOCTPAI[MM TECHEWITMM 00pa3oM CBSI3aHBI C COAEPIKaHUEM
TEKCTa M KOTJIa 3Ta CBSI3b JOIUIOHUTEIBHO YKPEIUISAETCS BO B3aUMOICHCTBHN YUH-
TeNsl M ydammxcsa. B mpenmaraemoii paboTe mccienyercsi COOTHOLIEHHE TEKCTa U
WIUTIOCTpAIlMK B OyKBapp Kak MEPBOM YbEOHHKE, C KOTOPBIM BCTPEYAIOTCS IECTH
B mikoJie. Mcnonp30BaHa TakcOHOMUS 46 TUIIOB COOTHOIICHHH MEXJy HKJITIOCT-
pamueil u TeKCTOM (TaKCOHOMHIO CKOHCTpymiIpoBaiu Mapimr u Baiit), koTopsle
pa3zieneHbl Ha TpU I'PYNIbl HA OCHOBAHUM CTENEHU CBSI3U UIUTIOCTPALMHU M TEKC-
Ta (rpynma A: Kozabl, c1abo OMHMCHIBAIONINE COOTHOICHHUE TEKCTA U MILTIOCTPALINH;
rpynna b: xozmpl, KoTopble B OOJIBIION Mepe OMpPEACISIOT CBSI3b WILIIOCTPALMU U
TEKCTa U Tpynmna B: Koasl, KOTOPBIE BOCIIPOUBOIAT CUTYAI[MHH, B KOTOPBIX MILITIOC-
Tparus Ha/ICTpauBaeTCs HaJl TEKCTOM U JIaeT 00JIbIe HHPOPMAIHH [0 OTHOILICHUIO
K comepkanuio Tekcta). Kopnyc u3 145 map aBTOpPCKUX TEKCTOB U MIIOCTpAIUi,
9KCIEPIUPOBAHHBIX M3 MATH OyKBapeil, pas3/iesieH Ha OCHOBAaHUU HEPAPXUIECKOTI0
kyactep ananmuza (Ward meron) B 4 rpynnsl. Hanbonbiiee gucino miutoctTpanui
OTIMYAJIOCY JIUIIb JEeKOPAaTHBHON QyHKIIHEH. MeHbEee YNCIIO HILTIOCTpAIUil OBLIO
CTPYNIIMPOBAHO B KJIACTEP, B KOTOPOM OIIEHKH, OTOOpPAXKAOIINE BBICOKYIO CBSI3b
WJITIOCTpAanuH U TekcTa. OHH SICHO ONPEAETIAIOT MECTO MPOUCXOXKICHUS ICHCTBHS
(Toxanu3ays), CBSI3BIBAIOT AECHCTYIOIMX JIMI HappaTUBaM, TaKUX, KaK PaCTEHHS
U KUBOTHBIEM C y4a&UMCSl OCPEICTBOM MPUIUCHIBAHNE YEIIOBEUECKHUX XapaKTe-
pHUCTHK (TyMaHHM3anuja o0pa3oB), KOHKPETH3UPYIOT OMMMCAHHBIH 00BEKT MIJIM KOH-
LIETIT, BBOJSIT yUCHHKA B peaJIbHbIe OTHOLICHUS, KOTOMPbIE HAIUIIO B COJEPKAHUA
pacckasza (BBelIEHHE TEPCIIEKTUBBI), a TAK)Ke JAIOT BU3YaJIbHYIO PEIPE3CHTALINIO
aOCTPaKTHAX WJIM MaTepUaJIbHBIX MPOIECCOB (MOJENIUpOBaHNe). Pe3ynpTaTsl 1aH-
HOT'O HCCIIEJIOBAHHUS €llle pa3 MOATBEPXKIAIOT 3HAUEHUE OIpe/eleHue CTaHIapTOB
KOHCTPYHPOBaHUSI OyKBapsl KaK HE3aBUCHMOI'O IIEJIOTO 10 OTHOIICHHIO K OOIINM
CTaH/apTaM KadecTBa yueOHNKa, UMes B BUy CIICIIU(UKY TaHHOTO y4eOHUKA U ero
3HaYEHHE A y4anuxcs MepBbhIX KIACCOB.

Kniouesvie crosa: GykBapb, WIIIIOCTPALUN B yheOHUKE, COOTHOILICHUE MEXAY HII-
JocTpalueil 1 TeKCTOM, KOHCTPYHPOBaHUE yIeOHUKA.
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