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Osecaj pripadnosti skoli definise se kao mera u kojoj se ucenici osecaju licno prihvaceni,
postovani, ukljuceni i podrzani od drugih u skolskom okruZenju. Imajuéi u vidu da pojedini
autori osecaj pripadnosti $koli smatraju kljucnim ¢iniocem adekvatnog razvoja dece i mladih, cilj rada je
sumiranje i prikaz teorijskih i istraZivackih nalaza koji govore u prilog znacaju osecaja pripadnosti skoli
za pozitivan razvoj i prevenciju problema u ponasanju ucenika. Pored toga, u radu su istaknute i osnovne
postavke prevencijske nauke i perspektive pozitivnog razvoja, te analiziran odnos izmedu ova dva pristu-
pa. Rezultati sprovedenog pregleda sugerisu da je osecaj pripadnosti Skoli povezan sa Sirokim spektrom
akademskih i razvojnih ishoda, poput akademskog postignuca i motivacije, angaZovanosti u skoli, pro-
socijalnog ponasanja, zadovoljstva Zivotom, samopostovanja, pozitivnog identiteta, blagostanja, adap-
tivnog prilagodavanja itd. Drugim recima, dosadasnja istraZivanja upucuju da se u zavisnosti od stepena
razvijenosti osecaja pripadnosti skoli efekti ovog osecaja mogu tumaciti u kontekstu rizicnih i protektivnih/
promotivnih faktora za mentalno zdravlje i bihejvioralne probleme ucenika. Navedeno implicira da ak-
teri vaspitno-obrazovnog sistema ne smeju da izgube iz vida znalaj osecaja pripadnosti Skoli za dostiza-
nje punih potencijala u¢enika. Dodatno, uvaZavajuci nastojanja prevencijske nauke u pravcu identifiko-
vanja i osnazivanja Cinilaca koji stoje u osnovi protektivnih procesa, neophodna su dalja istraZivanja
faktora i mehanizama razvoja osecaja pripadnosti skoli.

Apstrakt

1 Realizaciju ovog istrazivanja finansiralo je Ministarstvo prosvete, nauke i tehnoloskog razvoja
Republike Srbije (br. ugovora 451-03-68/2022-14/200018).
2 marija.stojanovic@ipi.ac.rs
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pripadnost skoli, prevencijska nauka, protektivni faktori, promotivni faktori, problemi u

Kljucne reci: e
ponasanju ucenika.

Uvod

Potreba za pripadanjem prepoznaje se kao bazi¢na psiholoska potreba i urodeni motiv
da se razvije i odrzi osecaj pripadnosti, koji je povezan sa kognitivnim procesima, emocio-
nalnim obrascima, ponasanjem, zdravljem i blagostanjem pojedinca (Baumeister & Leary,
1995). Drugim rec¢ima, utvrdeno je da pojedinci ¢ija je potreba za pripadanjem zadovoljena
pozitivnije percipiraju prijatelje i ¢clanove grupe, ¢edée dozivljavaju pozitivhe emocije (sreca,
ushic¢enje, zadovoljstvo i smirenost) i u manjoj meri ih karakterise prisustvo mentalnih i
fizickih bolesti, kao i Sirok spektar problema u ponasanju (Baumeister & Leary, 1995).

U nau¢noj literaturi se koriste razliciti pojmovi za oznacavanje ovog konstrukta, poput
osecaja pripadnosti skoli (eng. sense of school belonging), pripadnosti skoli (eng. school
belonging), vezivanja za skolu (eng. school bonding), povezanosti sa $kolom (eng. school
relatedness, school connectedness), ¢lanstva (eng. school membership), identifikacije sa
Skolom (eng. identification with school) itd. Razumevanje navedenih termina se, takode,
razlikuje medu autorima. Tako postoje shvatanja da prikazani pojmovi imaju istu sustinu,
koja se ogleda u osecaju ucenika da su prihvaceni i ukljuceni u Skolsko okruzZenje kao ¢lanovi
Skolske zajednice (OECD, 2017), te da se koriste kao sinonimi, sa minimalnim ili neposto-
jecim razlikama u njihovoj operacionalizaciji (Christenson et al., 2012). Sa druge strane,
prisutna su i stanovista autora koji isticu razlike medu navedenim terminima (Smerdon,
2002; Wehlage et al., 1989). Medutim, bez obzira na razli¢itost termina i definicija, ipak se
mogu izdvojiti dva bitna aspekta koji se dosledno pojavljuju u svim odredenjima, a to su:
odnosi i iskustva u Skoli (narocito sa drugim ucenicima i nastavnicima) i opsti osecaj ucenika
prema Skoli u celini (Allen et al., 2016). | pored velikog broja odrednica osecaja pripadnosti
skoli, na osnovu pregleda literature moze se izdvojiti definicija za koju se ¢ini da je najsire
koris¢ena medu relevantnim autorima iz ove oblasti. Ona glasi:,Osecaj pripadnosti $koli je
mera u kojoj se ucenici osecaju licno prihvaceni, postovani, uklju¢enii podrzani od drugih
u Skolskom okruzenju” (Goodenow, 1993: 80).

U proteklim decenijama velika paznja se posvecuje zadovoljavanju potrebe za pri-
padanjem u skolskom kontekstu (Allen et al., 2018a), a pojedini autori osecaj pripadnosti
skoli smatraju klju¢nim faktorom adekvatnog razvoja dece i mladih (Bradshaw et al., 2008;
Rowe & Stewart, 2011). Istrazivaci u oblasti obrazovanja i javnog zdravlja tokom poslednje
dve decenije isticu vaznost osecaja pripadnosti skoli i izdvajaju ga kao zastitni i promotivni
faktor za sve mlade (Centers for Disease Control and Prevention — CDC, 2009). Empirijska
grada svedoci o njegovoj povezanosti sa Sirokim spektrom razvojnih ishoda (Allen & Bowles,
2013; Arslan, 2018; Arslan & Duru 2017; Pittman & Richmond 2007; Shochet et al., 2011; Vaz
et al.,, 2014), a pozitivni efekti ogledaju se ne samo u ponasanjima i karakteristikama znacaj-
nim za skolski kontekst, ve¢ i za celokupno funkcionisanje pojedinca, mereno posredstvom
razlicitih indikatora (Haslam et al., 2009; lyer et al, 2009).
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Cilj rada je prikaz i sumiranje teorijskih i istrazivackih nalaza koji govore u prilog zna-
¢aju osecaja pripadnosti Skoli za pozitivan razvoj i prevenciju problema u ponasanju uce-
nika osnovnih i srednjih Skola. Pored prikaza rezultata istrazivanja koji govore o pozitivnim
efektima osecaja pripadnosti skoli, u radu su istaknute i osnovne postavke prevencijske
nauke i perspektive pozitivhog razvoja, te analiziran odnos izmedu ova dva pristupa. Radi
identifikovanja relevantne literature izvrSena je pretraga sledecih elektronskih bibliografskih
baza: Academia.edu, Google Scholar, KOBSON i ScienceDirect. Klju¢ne reci koris¢enje za
pretrazivanje radova su: pripadnost $koli, osecaj pripadnosti skoli, pozitivan razvoj mladih,
pozitivni razvojni ishodi, prevencijska nauka, prevencija problema u ponasanju, skolski pro-
tektivni faktori, school belonging, sense of school belonging, positive youth development,
positive outcomes, prevention science, prevention behavior problem, school protective
factors. U obzir su uzeti radovi objavljeni na srpskom i engleskom jeziku.

Postavke prevencijske nauke i pozitivnhog razvoja mladih kao polazni okvir
tumacenja relevantnosti osecaja pripadnosti Skoli

Prevencijska nauka i pozitivan razvoj mladih predstavljaju savremene modele razvo-
ja i prevencije problema u ponasanju mladih (Small & Memmo, 2004). Znacaj prevencije
istican je jos pocetkom 20. veka, ali se s protokom vremena njeno tumacenje medu auto-
rima menjalo. Proteklih decenija pojavila se prevencijska nauka kao disciplina izgradena
na integraciji istrazivanja razvoja zZivotnog toka, epidemiologije i ispitivanja preventivnih
intervencija (Kellam et al., 1999, prema: Catalano et al,, 2012).

Prevencija problema u ponasanju, utemeljena u prevencijskoj nauci, zasniva se pre
svega na uocavanju i definisanju problemati¢nog ponasanja, identifikovanju rizi¢nih i za-
stitnih faktora koji su u vezi sa odredenim ponasanjem, definisanju konceptualnog modela
delovanja navedenih faktora i koncipiranju i primeni intervencija koje ¢e uspesno odgo-
voriti potrebama prethodno sprovedene procene, te na kraju, diseminaciji intervencija
van istrazivackog konteksta (Herman et al., 2012). Osnovni fokus prevencijske nauke je
preduzimanje akcija u sadasnjosti kako bi se sprecila pojava problemati¢nih ponasanja u
buduc¢nosti (Small & Memmo, 2004). Samim tim, nauc¢nici nastoje da razumeju nastanak
i razvoj problematic¢nih ishoda, tako da je veliki deo preventivnog rada usmeren na uma-
njenje delovanja rizi¢nih i jacanje zastitnih faktora. Rizi¢ni i zastitni faktori obuhvataju niz
promenljivih karakteristika pojedinaca i njihovog okruzenja za koje se zna da su povezani
(pozitivno ili negativno) s problemati¢nim ponasanjem (Heffernan & Ward, 2017), odnosno
predstavljaju tzv. markere verovatnoce Cije prisustvo povecava, odnosno smanjuje moguc-
nost pojave odredenog nepozeljnog ishoda (Small & Memmo, 2004). Ovi faktori postoje
na nivou pojedinca i okruzenja u kojima on deluje, poput porodice, skole, vrinjacke grupe
i zajednice, a mogu da budu opsti i specifi¢ni za razli¢ite probleme i mogu imati izrazeniji
ili slabiji uticaj u zavisnosti od razvojne faze u kojoj se pojedinac nalazi (Catalano et al.,
2012). Sustina preventivnih pristupa u okviru prevencijske nauke ti¢e se primene interven-
cija kojima se redukuju rizi¢ni i jacaju zastitni faktori u prethodno pomenutim domenima
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(Small & Memmo, 2004). Usled usredsredenosti samo na razvojne probleme mladih, ovaj
pristup je kritikovan kao ,previse patoloski’, te je isticana potreba za promenom perspektive
posmatranja mladih kao problema koje treba reSavati u uverenje da su mladi resurs koji
treba negovati i razvijati (Shek, 2006). Naucna i javna reakcija na preterano naglasavanje
problema dece i mladih iznedrila je pokret pod nazivom pozitivan razvoj mladih (Catalano
et al.,, 2002; Ferrer-Wreder, 2014; Shek et al., 2012).

Pozitivan razvoj mladih naglasava promociju pozitivhog razvoja i uslove koji dopri-
nose njihovom opstem zdravlju i blagostanju (Small & Memmo, 2004). Zahteva promenu u
razmis$ljanju i resursima, isticuci znacaj usmerenosti na individuu u celini (Durlak et al., 2007;
Lerner et al., 2011). Perspektiva pozitivhog razvoja podrazumeva vise od samog izbegava-
nja problema i usmerena je na osnazivanje dece i mladih da ostvare svoj puni potencijal
(Jaccard & Bo, 2018). Prepoznaje mlade kao jedinstvene i dinamic¢ne entitete koji su stalno
u interakciji i uti¢u na svoje okruzenje i naglasava znacaj podrske i dostupnih usluga tokom
razli¢itih razvojnih faza (Acosta et al.,, 2021). Pozitivan razvoj mladih fokusira se na jacanje
snaga, uspostavljanje podsti¢ucih i podrzavajucih okruzenja, kao i pruzanje moguénosti za
dvosmerne, konstruktivne interakcije izmedu mladih i razlicitih konteksta u kojima su an-
gazovani (Snyder & Flay, 2012). Programi pozitivnog razvoja nastoje da maksimizuju razvoj i
sticanje vestina u jednom ili vise domena (fizi¢ki, kognitivni, emocionalni, socijalni i moralni
razvoj), pod pretpostavkom da to sprecCava pojavu problemati¢nih ponasanja (Jaccard & Bo,
2018). Moguce je identifikovati razli¢ite modele pozitivnog razvoja, koji naglasavaju delimic-
no sli¢ne, odnosno razli¢ite karakteristike pojedinca i njegovog okruzenja koje su klju¢ne za
dostizanje pozitivnih razvojnih ishoda. Tri najznacajnija i, prema nasim saznanjima, najsire
koris¢ena modela su Bensonov model razvojnih prednosti (Benson et al., 2011), Lernerov
model 5C (Lerner et al., 2005) i Model 15 konstrukata pozitivhog razvoja mladih (Catalano
et al., 2004a). Medutim, iako se klju¢ni koncepti pristupa pozitivhog razvoja razlikuju, svima
je zajednicki fokus na izgradnju pozitivnih licnih kompetencija, socijalnih vestina i stavova
mladih kroz unapredivanje pozitivnih odnosa, drustvene podrske i mogucnosti koje jacaju
prednosti i pomazu mladima da napreduju u svom okruzenju (Taylor et al., 2017). Pozitivan
pristup razvoju mladih zasniva se na slede¢im pretpostavkama: pomaganje mladima da
ostvare svoj puni potencijal je najbolji nacin prevencije problema; mladima treba pruzati
podrsku i davati prilike; zajednice treba da mobiliSu i izgrade kapacitete za podrsku pozi-
tivnom razvoju mladih; na mlade ne treba gledati kao na probleme koje treba resiti, vec¢
kao na partnere koje treba angaZovati i razvijati (Small & Memmo, 2004).

Pristupi prevencije rizika i pozitivnog razvoja mladih dugo su se posmatrali kao su-
protni i donekle nekompatibilni (Small & Memmo, 2004). Medutim, sa protokom vremena
pojavila se svest medu prakti¢arima i istrazivac¢ima da orijentisanost iskljuc¢ivo na jedan
pristup ne moze delotvorno uticati na smanjenje nepozeljnih oblika ponasanja i podsti-
canja odgovarajucih razvojnih ishoda. Jo3 je pocetkom 21. veka uocena potreba da se
nade sredina izmedu prevencijske nauke sa fokusom na problem i koncepta pozitivhog
razvoja mladih zasnovanog na snagama (Catalano et al., 2002). lako je interesovanje za
programe pozitivhog razvoja mladih proizaslo iz ogranicenja i neuspeha tradicionalnih
programa prevencije, istrazivanja ukazuju da bi pogledi na izbegavanije rizika i razvoj i
unapredenje kompetencija mogli biti bolje shvaceni kao koegzistirajuci, a ne konkurentski
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pristupi (Lerner et al., 2013). Konkretni predlozi koji su u skladu sa ovom idejom ukljucuju
usvajanje standardnog merenja kako pozitivnih, tako i problemati¢nih ishoda u studijama
intervencija (Catalano et al., 2004a; Durlak et al., 2007), kao i usmeravanje posebnog fokusa
na dalji razvoj intervencija koje su visenamenske, tj. donose koristi i za problemati¢ne i za
pozitivne ishode (Eichas et al., 2010). Takve strategije mogu pruziti empirijske naznake
o zajednickim procesima koji stoje u osnovi pozitivnih i problemati¢nih oblika razvoja u
specifi¢nim situacijama (Catalano et al., 2002).

U tom duhu, identifikovano je nekoliko karakteristika koje prevencijsku nauku pove-
zuju sa perspektivom pozitivhog razvoja i ukazuju da ova dva pristupa treba posmatrati kao
kompatibilne i kooperativne, a ne kompetitivne okvire. To su: naglasavanje integrisanog
razvoja mladih (fokusiranost na niz razvojnih mogucnosti i problema) umesto bavljenja
jednim problemom; podrzavanje uverenja da odsustvo problema nije dovoljan rezultat
(problem free is not fully prepared); isticanje perspektive osoba u okruzenju; i fokusira-
nost na razvojne modele rasta, u¢enja i promena (Catalano et al., 2004a). Stoga su novije
konceptualizacije prevencijske nauke istovremeno usmerene na smanjenje rizika i unap-
redenje blagostanja kroz pristup zasnovan na snagama (Hage et al., 2007). Tu se naglasa-
va znacaj integrativnog modela koji premoscuje nedostatke ove dva stanovista i vaznost
procene stepena do kojeg isti, sli¢ni ili komplementarni mehanizmi mogu biti odgovorni
za sprecavanje problemati¢nog ponasanja i unapredenje pozitivnog razvoja (Schwartz
et al., 2007).

lako istrazivaci teze da rade u okviru ovih odvojenih teorijskih modela — promovisuci
razvoj mladih ili sprecavajuci rizi€cno ponasanje - prakticari ¢esto prepoznaju vaznost oba
pristupa (Roth & Brooks-Gunn, 2016). Dodatno, zagovornici modela pozitivhog razvoja isticu
da naglasavanje pozitivnog istovremeno ima ulogu spre¢avanja negativnog (Hawkins et
al., 1999; Lerner & Benson, 2003). Ovakvi postulati u skladu su s nalazima istrazivanja da
pozitivniji razvoj predvida manje problemati¢nog ponasanja, $to implicira da je pozitivan
razvoj vazan zastitni ¢inilac u razvoju nepozeljnog ponasanja mladih (Sun & Shek, 2010).
Pored isticanja znacaja holisti¢ckog, prepoznaje se i vaznost ekoloskog pristupa razvoju
mladih, koji pretpostavlja da je za celovit razvoj mladih potrebno razmatrati i pozitivne i
negativne dimenzije vise podrudja delovanja istovremeno (Curran & Wexler, 2016; Youn-
gblade et al., 2007).

U tom smislu, zajednicka karakteristika prevencijske nauke i perspektive pozitivhog
razvoja mladih jeste i naglasavanje znacaja razlicitih okruzenja u kojima pojedinac deluje.
Oba pristupa shvataju skolsko okruzenje kao klju¢ni kontekst, ¢ije karakteristike znacajno
odreduju razvojne ishode ucenika. Kako jedan od osnovnih ciljeva obrazovanja i vaspita-
nja podrazumeva obezbedivanje dobrobiti i podrske celovitom razvoju deteta, uc¢enika
i odraslog (Zakon o osnovama sistema obrazovanja i vaspitanja, 2021), $kola se sve vise
potvrduje kao mesto sprecavanja razlicitih problema i teskoca i podsticanja pozitivhog
razvoja ucenika (Catalano et al., 2004b; Damon, 2004; Maksi¢ i Burisi¢ Bojanovi¢, 2017).
Sumirajuci nalaze istraZivanja, autori (Gomez & Ang, 2007) isticu da se pozitivan razvoj u
skolama odnosi na podsticanje ucenika da razviju sposobnosti, samopouzdanje, drustvene
veze, karakter, sposobnost za brigu i doprinos drustvu, uz pretpostavku da ¢e postizanje
navedenih zadataka dovesti do opsteg blagostanja ucenika, te na taj nacin spreciti pojavu
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nepozeljnih oblika ponasanja (Burns, 2011). Razli¢iti zastitni ¢inioci u Skolskom okruzenju
uvazavaju se u unapredenju pozitivhog razvoja i sprecavanju problema u ponasanju, a
osecaj pripadnosti Siroko se shvata kao jedan njih (npr. Allen et al., 2018a; Bradshaw et al.,
2008; Pittman & Richmond, 2007; Rowe & Stewart, 2011). Na primer, istrazivanje na uzorku
3.220 ucenika srednjih skola u Kaliforniji otkrilo je da povezanost sa Skolom ima i zastitni i
promotivni uticaj na razli¢ite oblike problemati¢nog ponasanja, s tim sto rezultati snaznije
govore u prilog drugom uticaju (Furlong et al,, 2011). Medutim, ¢ini se da su tendencije
istrazivaca do sada preteZzno usmerene na ispitivanje uticaja osecaja pripadnosti skoli na
negativna ponasanja, dok je znacaj ovog konstrukta za pozitivne razvojne ishode ispitivan
u znacajno manjoj meri (Lee & Huang, 2021).

Pregled istrazivanja o znacaju osecaja pripadnosti skoli za pozitivan razvoj
i sprecavanje problema u ponasanju ucenika

Prema postavkama pozitivnog razvoja mladih, osnovna potreba za pripadanjem pred-
stavlja preduslov napretka pojedinca, odnosno pretpostavka ucenja, razvoja i svrsishodnih
interakcija sa svetom koji ga okruzuje (Dotterweich, 2006). U tom smislu, pojedini autori
identifikuju pripadnost kao jedan od cCetiri osnovna elementa razvoja mladih (The Four
Essential Elements of Youth Development) (Brendtro & Brokenleg, 2009). Medu klju¢nim
karakteristikama uspesnih programa kojima se unapreduje pozitivan razvoj narocita vaznost
pridaje se jacanju drustvene podrike, vezivanja i osecaja pripadnosti (Kia-Keating, 2009).
Dodatno, Nacionalni istrazivacki savet (National Research Council, 2002) je na temelju eva-
luacije programa u zajednici identifikovao osam karakteristika programa koje su klju¢ne za
pozitivan razvoj mladih, medu kojima se istice i znaaj mogucnosti za pripadanjem. lako se
znacaj pripadnosti bar delom naglasava u gotovo svim modelima pozitivhog razvoja, model
5C (Lerner et al., 2005) jasno istice znacaj pripadnosti u okviru jednog od pet pokazatelja
pozitivnog razvoja — povezanosti (connection) (Dotterweich, 2006).

Imajuci u vidu prethodno navedena saznanja, osecaj pripadnosti skoli sma-
tra se jednim od nekoliko ¢inilaca unutar $kole koji su u kombinaciji sa individualnim
¢iniocima veoma vazni za pozitivan razvoj (Pittman & Richmond, 2007). Samim tim, name-
ce se jasan zakljucak da akteri obrazovno-vaspitnog procesa ne smeju da izgube iz vida
znacaj osecaja pripadnosti skoli za dostizanje punih potencijala u¢enika (Battistich, 2005;
McCombs, 2003).

Jedan od pionirskih kompleksnih pregleda istrazivackih nalaza na ovu temu je jo$
pocetkom 21. veka iznedrio odredene istraZivacke zakljucke koji govore u prilog znacaju
osecaja pripadnosti Skoli (Osterman, 2000). Naime, pokazalo se da ucenici sa razvijenim
osecajem pripadnosti skoli imaju pozitivniji stav prema $koli, razredu, nastavnicima i svojim
vrinjacima; vise vole $kolu, motivisaniji su i posveceniji; vise ucestvuju u Skolskim aktiv-
nostima i vise ulaZzu u proces ucenja; izvestavaju o vecoj socijalnoj kompetenciji; veca je
verovatnoca da ¢e komunicirati sa vrSnjacima i odraslima na prosocijalne nacine; vise su
angazovani u nastavnim i vannastavnim aktivnostima. S druge strane, osecaj iskljucenosti
ili otudenosti od grupe smatra se snaznim ciniocem rizika, koji je dosledno povezan sa
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problemima u ponasanju u ucionici (npr. agresivno ponasanje, povucenost), nizim intere-
sovanjem za $kolu, nizim uspehom i napustanjem skolovanja (Osterman, 2000).

Uopste uzey, studije dokumentuju povezanost osecaja pripadnosti $koli sa boljim
akademskim postignu¢em (Korpershoek et al., 2020; Morales-Chicas & Graham 2016; Pi-
ttman & Richmond, 2007; Sari, 2012), viSim nivoom akademske motivacije (Gillen-O'Neel
& Fuligni, 2013; Gutvajn i sar., 2021; Kiefer et al., 2015; Korpershoek et al., 2020; Walker &
Green, 2009), ve¢im stepenom angazovanosti u skoli i Skolskim aktivnostima (Allen et al.,
2021; Encina & Berger, 2021; Kiefer et al., 2015; Knifsend & Graham, 2012; Korpershoek et al.,
2020; Markowitz, 2017; St-Amand et al., 2017; St-Amand et al., 2021; Van Ryzin et al., 2009),
boljim mentalnim zdravljem (Allen et al., 2017; Arslan, 2021; Gaete et al,, 2016; Jose et al.,
2012), visim samopostovanjem (Baumeister, 2012; Begen & Turner-Cobb, 2015; Nutbrown
& Clough, 2009; Zhang et al., 2018), viSom stopom prosocijalnog ponasanja (Allen et al.,
2017; Arslan & Coskun, 2020; Cemalcilar, 2010; Demanet & Van Houtte, 2011; Murnaghan
et al., 2014; Oldfield et al., 2016), vecim stepenom zadovoljstva Zivotom (Allen & Bowles,
2013; O'Brien & Bowles, 2013; You et al., 2008), adaptivnim prilagodavanjem (Law et al.,
2013), pozitivnim identitetom (Brechwald & Prinstein, 2011; Davis, 2012) itd. Nacin na koji
ucenici dozivljavaju svoju skolu znacajno je povezan i sa socijalnom kompetencijom, po-
verenjem u druge u zajednici, poverenjem u autoritete i preuzimanjem gradanske odgo-
vornosti (O'Connor et al., 2010). Pretpostavlja se i da su ucenici sa visokim nivoom osecaja
pripadnosti skoli motivisaniji da u¢e i postuju pravila u $koli, da vide akademske izazove
kao prilike za rast i da koriste delotvorne strategije emocionalne samoregulacije (Abdollahi
& Noltemeyer, 2018; Allen et al., 2017).

Savremeni pregled literature (Centre for Education Statistics and Evaluation — CESE,
2020) izdvaja klju¢ne nalaze koji ukazuju da su ucenici koji imaju visi osecaj pripadnosti
skoli: 1) angazovaniji u Skolskim i nastavnim aktivnostima, imaju bolje opste blagostanje,
mentalno zdravlje i akademski uspeh; 2) imaju vec¢u verovatnocu da ostvare pozitivna pri-
jateljstva, vise cene ucenje, pokazuju visok nivo truda, interesovanja i motivacije i u vec¢oj
meri ispoljavaju pozitivno ponasanje u vezi s domacdim zadacima; i 3) visi osecaj pripadnosti
vazan je tokom celog Skolovanja deteta, posebno tokom perioda tranzicije sa jednog nivoa
Skolovanja na drugi.

Sa shvatanjima autora da se jacanjem faktora pozitivnog razvoja utice i na sprecavanje
i smanjenje nepozeljnih oblika ponasanja (Eichas et al., 2010) u skladu su i rezultati istrazi-
vanja koji govore o znacaju osecaja pripadnosti skoli za sprecavanje razli¢itih problema u
ponasanju (Condren & Greenglass, 2011; Demanet & Van Houtte, 2011; Greenberg, 2004;
Hawkins et al., 2001). U tom smislu, istrazivacka grada potvrduje da osecaj pripadnosti Skoli
ima znacajnu ulogu u sprecavanju razlic¢itih negativnih razvojnih ishoda u adolescenciji
(Nutbrown & Clough, 2009; O'Connor et al., 2012; Sari, 2012). Takode, evaluacije programa
pozitivhog razvoja (npr. Projekat socijalnog razvoja Sijetla - Seattle Social Development Project,
Projekat razvoja dece - Child Development Project) koji naglasavaju znacaj osecaja pripadno-
sti $koli, ukazuju na njegovo dugoroc¢no pozeljno delovanje kada je u pitanju ispoljavanje
razlicitih problemati¢nih ponasanja ili ukljuc¢enost u njih (Battistich, 2005). Visi nivo osecaja
pripadnosti Skoli povezan je sa manje nepozeljnog ponasanja, poput varanja na testovi-
ma, izbacivanja sa ¢asa, primene disciplinskih mera i brojem suspenzija ili iskljucivanja iz
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Skole, kriminalnog ponasanja, seksualne aktivnosti na uzrastu od 18 godina (Hawkins et
al, 2001), maloletnicke trudnoce (Blum et al., 2002), skolskog neuspeha i ranog napustanja
skolovanja (Catalano et al., 2004a; Guerra & Bradshaw, 2008; Hascher & Hagenauer, 2010;
Korpershoek et al., Lamote et al., 2013; 2020; Ream & Rumberger 2008), izostajanja iz Skole
(Dukynaité & Dudaité, 2017; Hallinan, 2008; Hawkins et al., 2001; Korpershoek et al., 2020),
akademskog stresa (Abdollahi et al., 2020), vr$njackog nasilja (Goldweber et al., 2013; Wang
& Fredricks, 2014; Williams et al., 2018), tuca i vandalizma (Wilson & Elliot, 2003), zloupotrebe
PAS (Hawkins et al., 2001; West et al., 2004) itd.

Ucenici koji imaju visoko razvijen osecaj pripadnosti skoli bolje se prilagodavaju iza-
zovima, odnosno manje su depresivni i anksiozni (Arslan, 2019; Arslan et al., 2020; Benner
et al.,, 2017; Davis et al., 2019), te rede ispoljavaju probleme u ponasanju (Arslan, 2019;
Olcon et al., 2017). Takode, studije pokazuju da je osecaj pripadnosti skoli zastitni Cinilac
za mentalno zdravlje ucenika i prilagodavanje u uslovima stresora i teSkoc¢a (Backhaus et
al,, 2019; Civitci, 2015; Nuttman-Shwartz, 2019; Zhang et al.,, 2020). Osecaj pripadnosti skoli
ublazava uticaj usamljenosti na ispoljavanje simptoma depresije (Baskin et al., 2010), ali
i da ima ulogu posrednika u vezi izmedu skolske klime i poremecaja ponasanja (Loukas
et al., 2006), kao i emocionalne regulacije i depresivnih simptoma (Zhao & Zhao, 2015).
Takode, uticaj diskriminacije na slabo $kolsko postignu¢e moze se objasniti odsustvom ili
niskim osecajem pripadnosti skoli kod ucenika (Roche & Kuperminc, 2012). Takode, osecaj
pripadnosti Skoli moze da ublazi prenos nasilja iz porodi¢ne u Skolsku sredinu. Naime,
studija (Valido et al., 2020) sprovedena na uzorku od 1.611 srednjoskolaca pokazala je da
je osecaj pripadnosti skoli ne samo negativno povezan sa verbalnim i fizickim vr§njackim
nasiljem, ve¢ i da ublaZava vezu izmedu agresivnog ponasanja u odnosu sa bracom i se-
strama i verbalne i fizicke agresije u odnosu sa vr$njacima.

U skladu sa stanoviStem odredenih autora (Arslan & Coskun, 2020), kao narocito zna-
¢ajni aspekti i pokazatelji pozitivhog razvoja i funkcionisanja u skoli, a ujedno i snazni
zastitni faktori za sijaset bihejvioralnih problema sa kojima osecaj pripadnosti ostvaruje zna-
¢ajne veze, izdvajaju se angazovanost ucenika u 3koli, prosocijalno ponasanje i zadovoljstvo
Zivotom. Smatra se da odsustvo osecaja pripadnosti $koli moze biti klju¢ni pokazatelj ne-
angazovanosti ucenika u $koli (Christenson & Thurlow, 2004), $to se i potkrepljuje nalazima
istrazivanja o tome da osecaj pripadnosti pojacava kognitivnu i bihejvioralnu angazovanost
u skoli u nastavnim i vannastavnim aktivnostima (Encina & Berger, 2021; Markowitz, 2017).
Ucenici koji imaju veci osecaj pripadnosti vise se angazuju na ¢asu, spremniji su da zatraze
pomoc i manje odlazu izvrSavanje zadataka (Gillen-O’Neel, 2021). Rezultati da su ucenici
sa visim osecajem pripadnosti u ve¢oj meri angazovani u Skoli (Kennedy & Tuckman, 2013;
Niehaus et al., 2016) pruzaju direktnu potporu postavkama teorije samodeterminacije da
je veca verovatnoca da ce pojedinac internalizovati vrednosti okruZenja i angazovati se u
aktivnostima onda kada oseca pripadnost okruzenju u kojem deluje (Ryan & Deci, 2000).
Znacaj osecaja pripadnosti $koli za angazovanost potvrduje se i longitudinalnom kvalita-
tivnom studijom, ¢iji nalazi ukazuju da do neangazovanosti i odsustva sa nastave dolazi
upravo usled nedostatka osecaja pripadnosti i, narocito, nedostatka podrske i prijateljstva
sa vrsnjacima (Longaretti, 2020). Takode, angaZovanost uc¢enika u $koli moze predstavljati
mehanizam posredstvom kojeg osecaj pripadnosti skoli uti¢e na $kolski uspeh ucenika
(Gillen-O’Neel & Fuligni, 2013; Hughes et al.,, 2012; Niehaus et al., 2016).
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Tokom poslednje decenije autori isti¢u i vaznost osecaja pripadnosti skoli za pro-
socijalno ponasanje ucenika (Allen et al., 2017; Cemalcilar, 2010; Demanet & Van Houtte,
2011; Murnaghan et al., 2014; Oldfield et al., 2016; Su et al., 2019; Tian et al.,, 2018). Teorijska
utemeljenost ovakvih empirijskih nalaza pronalazi se u postavci da pojedinac ima teznju
da se ponasa na pozitivan, pozZeljan nacin onda kada je zadovoljena njegova potreba za
povezanoscu, odnosno pripadnos¢u (Ryan & Deci, 2000). Kada pojedincu nedostaje okru-
Zenje koje zadovoljava potrebu za pripadnoscu, verovatnije je da ce se okrenuti ka spoljas-
njim podsticajima, sto osujecuje prosocijalne motive i ponasanja (Gagne, 2003). Kako se
prosocijalno ponasanje manifestuje zarad koristi drugih, a ne li¢nih, smatra se da pretnja
necijem osecaju pripadnosti moze smanijiti spremnost osobe da se ponasa na prosocijalan
nacin (Twenge et al., 2007).

Dalje, kako je zadovoljenje osnovnih potreba u direktnoj vezi sa blagostanjem pojedi-
naca (Jose et al., 2012), a potreba za pripadnosc¢u se smatra osnovnom ljudskom potrebom,
opravdano je pretpostaviti da ¢e zadovoljenje ove potrebe biti povezano sa pokazateljima
blagostanja. U vezi s tim, istraZivanja osecaja pripadnosti skoli upucuju na njegovu pove-
zanost sa pozitivnim emocijama i ishodima, opstom orijentacijom na buducnost i u¢enje
(Bond, et al., 2007; Osterman, 2000) i podrzavaju tezu o povezanosti osecaja pripadnosti
Skoli sa zadovoljstvom zivotom, kao jednim od pokazatelja opSteg blagostanja (Arslan,
2018; Aldridge et al., 2020). Rezultati dvogodisnje longitudinalne studije (Arslan et al., 2020),
sprovedene na uzorku od 402 ucenika uzrasta 10-15 godina, pokazuju da je pripadnost
Skoli znacajan prediktor, ne samo internalizovanih i eksternalizovanih problema mladih,
vec i njihovog zadovoljstva Zivotom, ali i da zadovoljstvo Zivotom posreduje u vezi osecaja
pripadnosti skoli sa internalizovanim i eksternalizovanim problema (Arslan et al., 2020).

Zakljucak

Poslednjih godina velika paznja posvecéena je ispitivanju uticaja osecaja pripadnosti
$koli na ponasanje ucenika u $kolskom okruZenju i na njihov razvoj, operacionalizovan kroz
Siroku lepezu pokazatelja. lako ne postoji saglasnost medu autorima u pogledu termina za
oznacavanje ovog konstrukta i njegovog definisanja, prisutni su snazni usaglaseni napori u
pravcu isticanja njegovog znacaja za pozitivan razvoj i sprecavanju problema u ponasanju
ucenika.

U tom smislu, uocavaju se dosledni istrazivacki rezultati koji ikazuju da je osecaj pri-
padnosti Skoli povezan sa Sirokim spektrom 3kolskih i razvojnih ishoda, poput $kolskog
uspeha i motivacije, angazovanosti u $koli, prosocijalnog ponasanja, zadovoljstva Zivotom,
samopostovanja, pozitivnog identiteta, blagostanja, adaptivnog prilagodavanja itd. Drugim
reCima, dosadasnja istrazivanja upucuju da se u zavisnosti od stepena razvijenosti osecaja
pripadnosti skoli njegovi efekti mogu tumaciti u kontekstu rizi¢nih i zastitnih/unapredujucih
¢inilaca za mentalno zdravlje i ispoljavanje problema ponasanja kod uc¢enika. Navedeni
nalazi ukazuju da akteri vaspitno-obrazovnog sistema ne smeju da izgube iz vida znacaj
osecaja pripadnosti $koli za dostizanje punih potencijala u¢enika. Prema podacima Orga-
nizacije za ekonomsku saradnju i razvoj (OECD, 2019) svaki tre¢i u¢enik Sirom sveta nema
razvijen osecaj pripadnosti skoli, sa tendencijom povecanja ovog broja. Ovakav trend je
zabrinjavajudi, s obzirom na ranije prikazane nalaze o dobrobiti ovog konstrukta.

411



Marija Stojanovi¢, Branislava Popovi¢-Citi¢ - Osecaj pripadnosti $koli: znacaj za pozitivan razvoj...

Dodatno, iako su nastojanja da se naglasi znacaj osecaja pripadnosti skoli intenzivna,
malo je napora usmerenih ka sagledavanju nacina njegovog podsticanja, Sto rezultira od-
sustvom adekvatnog i jasnog modela ili okvira koji $kole treba da slede (Allen et al., 2018b).
U skladu sa tim, a uvazavajudi i nastojanja prevencijske nauke u pravcu uocavanja i osna-
Zivanja cinilaca koji stoje u osnovi zastitnih procesa, moze se zakljuciti da su neophodna
dalja istrazivanja faktora i mehanizama razvoja osecaja pripadnosti skoli, koja ¢e pruziti
jasne smernice u planiranju i primenu mera prevencije.

Literatura

Abdollahi, A., & Noltemeyer, A. (2018). Academic hardiness: Mediator between sense of belonging
to school and academic achievement? Journal of Educational Research, 111(3), 345-351. https://
doi.org/10.1080/00220671.2016.1261075

Abdollahi, A., Panahipour, S., Tafti, M. A., & Allen, K. A. (2020). Academic hardiness as a mediator for
the relationship between school belonging and academic stress. Psychology in the Schools, 57(5),
823-832. https://doi.org/10.1002/pits.22339

Acosta, J. D., Chinman, M., & Phillips, A. (2021). Promoting positive youth development through he-
althy middle school environments. In R. Dimitrova & N. Wiium (Eds.), Handbook of Positive Youth
Development (pp. 483-499). Springer. https://doi.org/10.1007/978-3-030-70262-5_32

Allen, K. A., & Bowles, T. (2013). Belonging as a guiding principle in the education of adolescents.
Australian Journal of Educational & Developmental Psychology, 12, 108-119.

Allen, K. A,, Vella-Brodrick, D., & Waters, L. (2016). Fostering school belonging in secondary schools
using a socio-ecological framework. The Educational and Developmental Psychologist, 33(1), 97-
121. https://doi.org/10.1017/edp.2016.5

Allen, K. A,, Vella-Brodrick, D., & Waters, L. (2017). School belonging and the role of social and emo-
tional competencies in fostering an adolescent’s sense of connectedness to their school. In E.
Frydenberg, A. J. Martin, & R. J. Collie (Eds.), Social and emotional learning in Australia and the
Asia-Pacific: Perspectives, programs and approaches (pp. 83-100). Springer.

Allen, K. A., Vella-Brodrick, D., & Waters, L. (2018a). Rethinking school belonging: A socio-ecological
framework. In K. A. Allen & C. Boyle (Eds.), Pathways to belonging: Contemporary research in school
belonging (pp. 191-218). Brill Sense.

Allen, K. A., Kern, M. L., Vella-Brodrick, D., Waters, L., & Hattie, J. (2018b). What schools need to
know about belonging: A meta-analysis. Educational Psychology Review, 30(1), 1-34. https://doi.
org/10.1007/510648- 016- 9389-8

Allen, K. A, Slaten, C. D, Arslan, G., Roffey, S., Craig, H., & Vella-Brodrick, D. A. (2021). School belonging:
The importance of student and teacher relationships. In M. L. Kern & M. L. Wehmeyer (Eds.), The
Palgrave Handbook of Positive Education (pp. 525-550). Springer Nature.

Arslan, G., & Duru, E. (2017). Initial development and validation of the School Belongingness Scale.
Child Indicators Research, 10(4), 1043-1058. https://doi.org/10.1007/s12187-016-9414-y

Arslan, G. (2018). Exploring the association between school belonging and emotional health among
adolescents. International Journal of Educational Psychology, 7(1), 21-41. https://doi.org/10.17583/
ijep.2018.3117

412



Nastava i vaspitanje, 2022, 71(3), 403-423

Arslan, G. (2019). School belonging in adolescents: Exploring the associations with school achieve-
ment and internalising and externalising problems. Educational and Child Psychology, 36(4), 22-33.

Arslan, G., & Coskun, M. (2020). Student subjective wellbeing, school functioning, and psychological
adjustment in high school adolescents: A latent variable analysis. Journal of Positive School Psyc-
hology, 4(2), 153-164. https://doi.org/10.47602/jpsp.v4i2.231

Arslan, G., Allen, K. A., & Ryan, T. (2020). Exploring the impacts of school belonging on youth wellbeing
and mental health among Turkish adolescents. Child Indicators Research, 13(5), 1619-1635. https://
doi.org/10.1007/s12187-020-09721-z

Backhaus, I, Lipson, S. K., Fisher, L. B., Kawachi, ., & Pedrelli, P. (2019). Sexual assault, sense of belonging,
depression and suicidality among LGBQ and heterosexual college students. Journal of American
College Health, 69(4), 404-412. https://doi.org/10.1080/07448481.2019.1679155

Baskin, T. W., Wampold, B. E., Quintana, S. M., & Enright, R. D. (2010). Belongingness as a protective
factor against loneliness and potential depression in a multicultural middle school. The Counseling
Psychologist, 38(5), 626-651. https://doi.org/10.1v 177/0 011000009358459

Battistich, V. (2005). Character education, prevention, and positive youth development. Character Edu-
cation Partnership.

Baumeister, R. F, & Leary, M. R. (1995). The need to belong: Desire for interpersonal attachments as a
fundamental human motivation. Psychological Bulletin, 117(3), 497-529.

Baumeister, R. F. (2012). Need-to-belong theory. In P. A. M.Van Lange, A.W. Kruglanski, & E.T. Higgins
(Eds.), Handbook of theory of social psychology, Volume 2 (pp. 121-140). Sage.

Begen, F. M., & Turner-Cobb, J. M. (2015). Benefits of belonging: Experimental manipulation of social
inclusion to enhance psychological and physiological health parameters. Psychology & Health,
30(5), 568-582. https://doi.org/10.1080/08870446.2014.991734

Benner, A. D., Boyle, A. E., & Bakhtiari, F. (2017). Understanding students’ transition to high school:
Demographic variation and the role of supportive relationships. Journal of Youth and Adolescence,
46(10), 2129-2142. https://doi.org/10.1007/510964-017-0716-2

Benson, P. L., Scales, P. C., & Syverten, A. K. (2011). The contribution of the developmental assets fra-
mewok to positive youth development theory and practice. Advances in Child Development and
Behavior, 41,197-230. https://doi.org/10.1016/B978-0-12-386492-5.00008-7

Blum, R.W., McNeely, C. A, & Rinehart, P. M. (2002). Improving the odds: The untapped power of schools to
improve the health of teens. Center for Adolescent Health and Development, University of Minnesota.

Bond, L., Butler, H., Thomas, L., Carlin, J., Glover, S., Bowes, G., & Patton, G. (2007). Social and school
connectedness in early secondary school as predictors of late teenage substance use, mental
health, and academic outcomes. Journal of Adolescent Health, 40(4), 357e9-357e18. https://doi.
org/ 10.1016/j.jadohealth.2006.10.013

Bradshaw, C. P, O'Brennan, L. M., & McNeely, C. A. (2008). Core competencies and the prevention of
school failure and early school leaving. New directions for child and adolescent Development, 2008(122),
19-32. https://doi.org/10.1002/cd.226

Brechwald, W. A., & Prinstein, M. J. (2011). Beyond homophily: A decade of advances in understan-
ding peer influence processes. Journal of Research on Adolescence, 21(1), 166-179. https://doi.
org/10.1111/j.1532-7795.2010.00721.x

Brendtro, L., & Brokenleg, M. (2009). Reclaiming youth at risk: Our hope for the future. Solution Tree Press.

413



Marija Stojanovi¢, Branislava Popovi¢-Citi¢ - Osecaj pripadnosti $koli: znacaj za pozitivan razvoj...

Burns, M. K. (2011). School psychology research: Combining ecological theory and prevention scien-
ce. School Psychology Review, 40(1), 132-139. https://doi.org/10.1080/02796015.2011.12087732

Catalano, R. F, Berglund, M. L., Ryan, J. A, Lonczak, H. S., & Hawkins, J. D. (2004a). Positive youth de-
velopment in the United States: Research findings on evaluations of positive youth development
programs. The annals of the American academy of political and social science, 591(1), 98-124. https://
doi.org/10.1037//1522-3736.5.1.515a

Catalano, R. F, Fagan, A. A,, Gavin, L. E., Greenberg, M. T., Irwin Jr, C.E., Ross, D. A., & Shek, D.T. (2012).
Worldwide application of prevention science in adolescent health. The Lancet, 379(9826), 1653-
1664. https://doi.org/10.1016/50140-6736(12)60238-4

Catalano, R. F,, Haggerty, K. P, Oesterle, S., Fleming, C. B., & Hawkins, J. D. (2004b). The importance
of bonding to school for healthy development: Findings from the Social Development Research
Group. Journal of School Health, 74(7), 252-261. https://doi.org/10.1111/j.1746-1561.2004.tb08281.x

Catalano, R. F,, Hawkins, J. D., Berglund, M. L., Pollard, J. A., & Arthur, M. W. (2002). Prevention science
and positive youth development: Competitive or cooperative frameworks? Journal of Adolescent
Health, 31(6), 230-239. https://doi.org/10.1016/51054-139X(02)00496-2

Cemalcilar, Z. (2010). Schools as socialization contexts: Understanding the impact of school climate
factors on students’sense of school belonging. Applied Psychology: An International Review, 59(2),
243-272. https://doi.org/10.1111/j.1464-0597.2009.00389.x

Centers for Disease Control and Prevention. (2009). School connectedness: Strategies for increasing
protective factors among youth. U.S. Department of Health and Human Services.

Centre for Education Statistics and Evaluation (2020). Supporting students' sense of belonging synt-
hesispaper.

https://www.cese.nsw.gov.au/publications-filter/sense-of-belonging-synthesis-paper?tmpl=com-
ponent&print=1

Christenson, S. L., & Thurlow, M. L. (2004). School dropouts: Prevention considerations, interventions,
and challenges. Current Directions in Psychological Science, 13(1), 36-39. https://doi.org/10.1111/
j.0963-7214.2004.01301010.x

Christenson, S. L., Reschly, A. L., & Wylie, C. (2012). Handbook of research on student engagement. Springer.

Civitci, A. (2015). Perceived stress and life satisfaction in college students: Belonging and extracurri-
cular participation as moderators. Procedia-Social and Behavioral Sciences, 205, 271-281. https://
doi.org/10.1016/j.sbspro.2015.0 9.077

Condren, M., & Greenglass, E. R. (2011). Optimism, emotional support, and depression among first-year
University students: Implications for psychological functioning within the educational setting.
In M. G. Reevy & E. Frydenberg (Eds.), Personality, stress and coping: Implications for education (pp.
133-152). Information Age Publishing.

Curran, T., & Wexler, L. (2017). School-based positive youth development: A systematic review of the
literature. Journal of school health, 87(1), 71-80. https://doi.org/10.1111/josh.12467

Damon, W. (2004). What is positive youth development? Annals of the American Academy of Political
and Social Science, 591(1), 13-24. https://doi.org/10.1177/0002716203260092

Davis, K. (2012). Friendship 2.0: Adolescents' experiences of belonging and self-disclosure online.
Journal of Adolescence, 35(6), 1527-1536. https://doi.org/10.1016/j.adolescence.2012.02.013

414



Nastava i vaspitanje, 2022, 71(3), 403-423

Davis, J. P, Merrin, G. J., Ingram, K. M., Espelage, D. L., Valido, A., & El Sheikh, A. J. (2019). Examining
pathways between bully victimization, depression, & school belonging among early adolescents. Jo-
urnal of Child and Family Studies, 28(9), 2365-2378. https://doi.org/10.1007/s10826-019-01340-9

Demanet, J., & Van Houtte, M. (2011). School belonging and school misconduct: the differing role
of teacher and peer attachment. Journal of Youth and Adolescence, 41(4), 499-514. https://doi.
org/10.1007/51096 4-011-9674-2

Dotterweich, J. (2006). Positive youth development resource manual. https://ecommons.cornell.edu/
bitstream/handle/1813/21946/?sequence=2

Dukynaité, R., & Dudaité, J. (2017). Influence of school factors on students' sense of school belonging.
New Educational Review, 47(1), 39-52. https://doi.org/10.15804/tner.2017.47.1.03

Durlak, J. A, Taylor, R. D., Kawashima, K., Pachan, M. K., DuPre, E. P, Celio, C. I., Berger, S. R., Dymnicki,
A.B., & Weissberg, R. P. (2007). Effects of positive youth development programs on school, family,
and community systems. American Journal of Community Psychology, 39(3), 269-286. https://doi.
org/10.1007/510464-007-9112-5

Eichas, K., Albrecht, R. E., Garcia, A. J,, Ritchie, R. A, Varela, A., Garcia, Rinaldi, R, Wang, R, Montgomery,
M. J,, Silverman, W. K., Jaccard, J., & Kurtines, W. M. (2010). Mediators of positive youth development
intervention change: Promoting change in positive and problem outcomes? Child & youth care
forum, 39(4), 211-237). Springer. https://doi.org/10.1007/5s10566-010-9103-9

Encina, Y., & Berger, C. (2021). Civic behavior and sense of belonging at school: The moderating role
of school climate. Child Indicators Research, 14(4), 1453-1477. https://doi.org/10.1007/s12187-
021-09809-0

Ferrer-Wreder, L. (2014). Advancing child and adolescent well-being through positive youth deve-
lopment and prevention programs. In A. Ben-Arieh, F. Casas, I. Frgnes, J. E. Korbin (Eds.), Han-
dbook of child well-being: Theories, methods and policies in global perspectives (pp. 3025-3041).
Springer.

Furlong, M., Sharkey, J., Quirk, M., & Dowdy, E. (2011). Exploring the protective and promotive effects
of school connectedness on the relation between psychological health risk and problem behavi-
ors/experiences. Journal of Educational and Developmental Psychology, 1(1), 18-34. http://dx.doi.
org/10.5539/jedp.vinip18

Gaete, J., Rojas-Barahona, C. A, Olivares, E., & Araya, R. (2016). Brief report: Association between psy-
chological sense of school membership and mental health among early adolescents. Journal of
Adolescence, 50(1), 1-5. https ://doi.org/10.1016/j.adole scenc e.2016.04.002

Gagne, M. (2003). The role of autonomy support and autonomy orientation in prosocial behavior
engagement. Motivation and Emotion, 27(3), 199-223. https://doi.org/10.1023/A:10250076 14869

Gillen-O'Neel, C. (2021). Sense of belonging and student engagement: A daily study of first-and
continuing-generation college students. Research in Higher Education, 62(1), 45-71. https://doi.
org/10.1007/511162-019-09570-y

Gillen-O’'Neel, C., & Fuligni, A. (2013). A longitudinal study of school belonging and academic mo-
tivation across high school. Child Development, 84(2), 678-692. https://doi.org/10.1111/j.1467-
8624.2012.01862.x

Goldweber, A., Waasdorp, T. E., & Bradshaw, C. P. (2013). Examining the link between forms of bullying
behaviors and perceptions of safety and belonging among secondary school students. Journal
of School Psychology, 51(4), 469-485. https://doi.org/10.1016/j.jsp.2013.04.004

415



Marija Stojanovi¢, Branislava Popovi¢-Citi¢ - Osecaj pripadnosti $koli: znacaj za pozitivan razvoj...

Gomez, B. J,, & Ang, P. M. M. (2007). Promoting positive youth development in schools. Theory into
practice, 46(2), 97-104. http://dx.doi.org/10.1080/00405840701232752

Goodenow, C. (1993). Classroom belonging among early adolescent students: relations-
hips to motivation and achievement. Journal of Early Adolescence, 13(1), 21-43. https://doi.
org/10.1177/0272431693013001002

Greenberg, M. T. (2004). Current and future challenges in school-based prevention: The researcher
perspective. Prevention science, 5(1), 5-13. https://doi.org/10.1023/B:PREV.0000013976.84939.55

Guerra, N. G., & Bradshaw, C. P. (2008). Linking the prevention of problem behaviors and positive yo-
uth development: Core competencies for positive youth development and risk prevention. New
directions for child and adolescent development, 2008(122), 1-17. https://doi.org/10.1002/cd.225

Gutvajn, N., Kovacevi¢-Lepojevié, M. i Mid¢evi¢, G. (2021). Skolska klima i motivacija za u¢enje ma-
tematike i prirodnih nauka: medijacija vrénjackog nasilja. U I. Deri¢, N. Gutvajn, S. Josi¢ i N. Seva
(Ur.), TIMSS 2019 u Srbiji: Rezultati medunarodnog istraZivanja postignuca ucenika Cetvrtog razreda
osnovne skole iz matematike i prirodnih nauka (str. 107-124). Institut za pedagoska istrazivanja.

Hage, S. M., Romano, J. L., Conyne, R. K., Kenny, M., Matthews, C., Schwartz, J. P, & Waldo, M. (2007). Best
practice guidelines on prevention, practice, research, training, and social advocacy for psychologists.
Journal of Counseling Psychologists, 35(4), 493-566. https://doi.org/10.1177/0011000006291411

Hallinan, M. T. (2008). Teacher influences on students’ attachment to school. Sociology of Education,
81(3), 271-283. https://doi.org/10.1177/003804070808100303

Hascher, T., & Hagenauer, G. (2010). Alienation from school. International Journal of Educational Rese-
arch, 49(6), 220-232. https://doi.org/10.1016/j.ijer.2011.03.002

Haslam, S. A., Jetten, J., Postmes, T., & Haslam, C. (2009). Social identity, health and well-being: An
emerging agenda for applied psychology. Applied Psychology, 58(1), 1-23. https://doi.org/10.1111/
j-1464-0597.2008.00379.x

Hawkins, J. D., Catalano, R. F.,, Kosterman, R., Abbott, R., & Hill, K. G. (1999). Preventing adolescent he-
alth-risk behaviors by strengthening protection during childhood. Archives of Pediatric Adolescent
Medicine, 153(3), 226-234. https://doi.org/10.1001/archpedi.153.3.226

Hawkins, J. D., Guo, J,, Hill, K. G., Battin-Pearson, S., & Abbott, R. D. (2001). Long-term effects of the
Seattle Social Development Intervention on school bonding trajectories. Applied Developmental
Science, 5(4), 225-236. https://doi.org/10.1207/51532480XADS0504_04

Heffernan, R., & Ward, T. (2017). A comprehensive theory of dynamic risk and protective factors. Aggre-
ssion and violent behavior, 37, 129-141. https://doi.org/10.1016/j.avb.2017.10.003

Herman, K. C,, Riley-Tillman, T. C., & Reinke, W. M. (2012). The role of assessment in a prevention
science framework. School psychology review, 41(3), 306-314. https://doi.org/10.1080/0279601
5.2012.12087511

Hughes, J. N.,Wu, J.-Y., Kwok, O., Villarreal, V., & Johnson, A.Y. (2012). Indirect effects of child reports of
teacher-student relationship on achievement. Journal of Educational Psychology, 104(2), 350-365.
https://doi.org/10.1037/a0026339

lyer, A., Jetten, J., Tsivrikos, D., Haslam, S. A., & Postmes, T. (2009). The more (and the more com-
patible) the merrier: Multiple group memberships and identity compatibility as predictors of
adjustment after life transitions. British Journal of Social Psychology, 48(4), 707-733. https://doi.
0rg/10.1348/014466608X397628

416



Nastava i vaspitanje, 2022, 71(3), 403-423

Jaccard, J., & Bo, A. (2018). Prevention science and child/youth development: Randomized explanatory
trials for integrating theory, method, and analysis in program evaluation. Journal of the Society for
Social Work and Research, 9(4), 651-687. https://doi.org/10.1086/701388

Jose, P.E., Ryan, N., & Pryor, J. (2012). Does social connectedness promote a greater sense of well-be-
ing in adolescence over time? Journal of Research on Adolescence, 22(2), 235-251. https://doi.
org/10.1111/j.1532-7795.2012.00783.x

Kennedy, G. J., & Tuckman, B. W. (2013). An exploration into the influence of academic and social
values, procrastination, and perceived school belongingness on academic performance. Social
psychology of education, 16(3), 435-470. https://doi.org/10.1007/s11218-013-9220-z

Kia-Keating, M. (2009). Positive psychology and school/community-based youth participatory photo-
graphy programs. In R. Gilman, E. S. Huebner, M. J. Furlong (Eds.), Handbook of Positive Psychology
in Schools (pp. 383-398). Routledge.

Kiefer, S. M., Alley, K. M., & Ellerbrock, C. R. (2015). Teacher and peer support for young adolescents’
motivation, engagement, and school belonging. Research in Middle Level Education Online, 38(8),
1-18. https://doi.org/10.1080/19404476.2015.11641184

Knifsend, C., & Graham, S. (2012). Too much of a good thing? How breadth of extracurricular parti-
cipation relates to school-related affect and academic outcomes during adolescence. Journal of
Youth and Adolescence, 41(3), 379-389. https://doi.org/10.1007/s10964-011-9737-4

Korpershoek, H., Canrinus, E. T., Fokkens-Bruinsma, M., & de Boer, H. (2020). The relationships between
school belonging and students’ motivational, social-emotional, behavioural, and academic outco-
mes in secondary education: A meta-analytic review. Research Papers in Education, 35(6), 641-680.
https://doi.org/10.1080/02671522.2019.1615116

Lamote, C., Speybroeck, S., Van Den Noortgate, W., & Van Damme, J. (2013). Different pathways towards
dropout: The role of engagement in early school leaving. Oxford Review of Education, 39(6), 739-
760. https://doi.org/10.1080/03054985.2013.854202

Law, P. C., Cuskelly, M., & Carroll, A. (2013). Young people’s perceptions of family, peer, and school
connectedness and their impact on adjustment. Australian Journal of Guidance and Counselling,
23(1), 115-140. https://doi.org/10.1017/jgc.2012.19

Lee, C.K.J.,, & Huang, J. (2021). The relations between students' sense of school belonging, perceptions
of school kindness and character strength of kindness. Journal of school psychology, 84, 95-108.
https://doi.org/10.1016/j.jsp.2020.12.001

Lerner, J.V,, Bowers, E. P, Minor, K., Boyd, M. J., Mueller, M. K., Schmid, K. L., Napolitano, C. M., Lewin-Bizan,
S., &Lerner, R. M. (2013). Positive youth development: Processes, philosophies, and programs. In R.
M. Lerner, M. A. Easterbrooks, J. Mistry, |. B. Weiner (Eds.), Handbook of psychology: Developmental
psychology (pp. 365-392). John Wiley & Sons.

Lerner, R. M., & Benson, P. 1. (2003). Developmental assets and asset-building communities: Implications
for research, policy, and practice. Springer Science & Business Media.

Lerner, R. M., Lerner, J.V., Almerigi, J, Theokas, C,, Phelps, E., Gestsdéttir, S. Naudeau, S., Jelici¢, H., Alberts, A.E,,
Ma, L, Smith, L. M., Bobek, D. L., Richman-Raphael, D., Simpson, ., Christiansen, E. D,, & von Eye, A. (2005).
Positive youth development, participation in community youth development programs, and community
contributions of fifth grade adolescents: Findings from the first wave of the 4-H Study of Positive Youth
Development. Journal of Early Adolescence, 25(1), 17-71. https://doi.org/10.1177/0272431604272461

417



Marija Stojanovi¢, Branislava Popovi¢-Citi¢ - Osecaj pripadnosti $koli: znacaj za pozitivan razvoj...

Lerner,R. M,, Lerner, J.V,, von Eye, A., Bowers, E. P, & Lewin-Bizan, S. (2011). Individual and contextual
bases of thriving in adolescence: A view of the issues. Journal of adolescence, 34(6), 1107-1114.
https://doi.org/10.1016/j.adolescence.2011.08.001

Longaretti, L. (2020). Perceptions and experiences of belonging during the transition from primary
to secondary school. Australian Journal of Teacher Education (Online), 45(1), 31-46.

Loukas, A., Suzuki, R., & Horton, K. D. (2006). Examining school connectedness as a mediator of school
climate effects. Journal of Research on Adolescence, 16(3), 491-502. https://doi.org/10.1111/j.1532-
7795.2006.00504.x

Maksi¢, S. i Buridi¢-Bojanovi¢, M. (2017). Doprinos $kolskog psihologa primeni principa pozitivne psiho-
logije u razvoju 3kole. Nastava i vaspitanje, 66(2), 337-350. https://doi.org/10.5937/nasvas1702337M

Markowitz, A. J. (2017). Associations between emotional engagement with school and beha-
vioral and psychological outcomes across adolescence. AERA Open, 3(3), 1-21. https://doi.
org/10.1177/2332858417712717

McCombs, B. L. (2003). Research to policy for guiding educatonal reform. In W. M. Reynolds, & G. E.
Miller (Eds.), Handbook of psychology (pp. 583-608). John Wiley & Sons.

Morales-Chicas, J., & Graham, S. (2016). Latinos’ changing ethnic group representation from elemen-
tary to middle school: perceived belonging and academic achievement. Journal of Research on
Adolescence, 27(3), 1-13. https ://doi.org/10.1111/jora.12292

Murnaghan, D., Morrison, W., Laurence, C., & Bell, B. (2014). Investigating mental fitness and school
connectedness in Prince Edward Island and New Brunswick, Canada. Journal of School Health.
84(7), 444-450. https://doi.org/10.1111/josh.1 2169

National Research Council. (2002). Community programs to promote youth development. National
Academies Press.

Niehaus, K., Irvin, M. J., & Rogelberg, S. (2016). School connectedness and valuing as predictors of high
school completion and postsecondary attendance among Latino youth. Contemporary Educational
Psychology, 44, 54-67. http://dx.doi.org/10.1016/j.cedpsych.2016.02.003

Nutbrown, C., & Clough, P. (2009). Citizenship and inclusion in the early years: understanding and
responding to children’s perspectives on ‘belonging International Journal of Early Years Education,
17(3), 191-206. https://doi.org/10.1080/09669760903424523

Nuttman-Shwartz, O. (2019). The moderating role of resilience resources and sense of belonging to
the school among children and adolescents in continuous traumatic stress situations. Journal of
Early Adolescence, 39(9), 1261-1285. https:// doi.org/10.1177/0272431618812719

O'Brien, K. A., & Bowles, T. V. (2013). The importance of belonging for adolescents in secondary school
settings. The European Journal of Social & Behavioural Sciences, 319-332. https://doi.org/10.15405/
ejsbs.72

O’Connor, M., Sanson, A, Hawkins, M. T,, Letcher, P, Toumbourou, J. W., Smart, D., & Vassaollo, S. (2010).
Predictors of positive development in emerging adulthood. Journal of Youth and Adolescence,
40(7), 860-874. https://doi.org/10.1007/s10964-010-9593-7

OECD. (2017). PISA 2015 Technical Report. OECD Publishing. Retrieved from https://www.oecd.org/
pisa/data/2015-technical-report/PISA2015_TechRep_Final.pdf

OECD. (2019). PISA 2018 Results (Volume lll):What School Life Means for Students’ Lives. OECD Publishing.
https://doi.org/10.1787/acd78851-en

418



Nastava i vaspitanje, 2022, 71(3), 403-423

Olcon, K., Kim, Y., & Gulbas, L. E. (2017). Sense of belonging and youth suicidal behaviors: What do
communities and schools have to do with it? Social Work in Public Health, 32(7), 432-442. https://
doi.org/10.1080/19371918.2017.1344602

Oldfield, J.,, Humphrey, N., & Hebron, J. (2016). The role of parental and peer attachment relationships
and school connectedness in predicting adolescent mental health outcomes. Child and Adolescent
Mental Health, 21(1), 21-29. https://doi.org/10.1111/camh.12108

Osterman, K. F. (2000). Students’ need for belonging in the school community. Review of Educational
Research, 70(3), 323-367. https://doi.org/10.3102/00346543070003323

Pittman, L. D., & Richmond. A. (2007). Academic and psychological functioning in late adolescence:
The importance of school belonging. The Journal of Experimental Education, 75(4), 270-290. https://
doi.org/10.3200/JEXE.75.4.270-292

Ream, R. K., & Rumberger, R.W. (2008). Student engagement, peer social capital, and school dropout
among mexicanamerican and non-latino white students. Sociology of Education, 81(2), 109-139.
https ://doi.org/10.1177/00380 40708 08100 201

Roche, C., & Kuperming, G. P. (2012). Acculturative stress and school belonging among Latino youth. His-
panic Journal of Behavioral Sciences, 34(1), 61-76. https://doi.org/10.1177/0739986311430084

Roth, J. L., & Brooks-Gunn, J. (2016). Evaluating youth development programs: Progress and promi-
se. Applied developmental science, 20(3), 188-202. https://doi.org/10.1080/10888691.2015.1113879

Rowe, F., & Stewart, D. (2011). Promoting connectedness through whole-school approac-
hes: Key elements and pathways of influence. Health Education, 111(1), 49-65. https://doi.
0rg/10.1108/09654281111094973

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic moti-
vation, social development, and well-being. American Psychologist, 55(1), 68-78. https://doi.
org/10.1037/0003-066x.55.1.68

Sari, M. (2012). Sense of school belonging among elementary school students. Cukurova University
Faculty of Education Journal, 41(1), 1-11.

Schwartz, S., Pantin, H., Coatsworth, J., & Szapocznik, J. (2007). Addressing the challenges and opportu-
nities for today’s youth: toward an integrative model and its implications for research and interven-
tion. The Journal of Primary Prevention, 28(2), 117-144. https://doi.org/10.1007/s10935-007-0084-x

Shek, D.T. (2006a). Construction of a positive youth development project in Hong Kong. International
Journal of Adolescent Medicine and Health, 18(3), 299-302. https://doi.org/10.1515/1JAMH.2006.18.3.299

Shek, D.T., Sun, R. C,, & Merrick, J. (2012). Positive youth development constructs: Conceptual review
and application. The Scientific World Journal, 2012, 1-3. https://doi.org/10.1100/2012/152923

Shochet, I. M., Smith, C. L., Furlong, M. J,, & Homel, R. (2011). A prospective study investigating the
impact of school belonging factors on negative affect in adolescents. Journal of Clinical Child &
Adolescent Psychology, 40(4), 586-595. https://doi.org/10.1080/15374416.2011.581616

Small, S., & Memmo, M. (2004). Contemporary models of youth development and problem prevention:
Toward an integration of terms, concepts, and models. Family Relations, 53(1), 3-11. https://doi.
org/10.1111/j.1741-3729.2004.00002.x

Smerdon, B. A. (2002). Students' perceptions of membership in their high schools. Sociology of Edu-
cation, 75(4), 287-305. https://doi.org/10.2307/3090280

Snyder, F. J., & Flay, B. R. (2012). Positive youth development. In P. M. Brown, M. W. Corrigan, & A.
Higgins-D'Alessandro (Eds.), Handbook of prosocial education (pp. 415-443). Rowman & Littlefield.

419



Marija Stojanovi¢, Branislava Popovi¢-Citi¢ - Osecaj pripadnosti $koli: znacaj za pozitivan razvoj...

St-Amand, J., Girard, S., & Smith, J. (2017). Sense of belonging at school: Defining attributes, determi-
nants, and sustaining strategies. IAFOR Journal of Education, 5(2), 105-199.

St-Amand, J., Smith, J., & Rasmy, A. (2021). Development and validation of a model predicting students’
sense of school belonging and engagement as a function of school climate. International Journal
of Learning, Teaching and Educational Research, 20(12), 64-84. https://doi.org/10.26803/ijlter.20.12.5

Su, T, Tian, L., & Huebner, E. S. (2021). The reciprocal relations among prosocial behavior, satisfaction
of relatedness needs at school, and subjective well-being in school: A three-wave cross-lagged
study among Chinese elementary school students. Current Psychology, 40(8), 3734-3746. https://
doi.org/10.1007/s12144-019-00323-9

Sun, R. C,, & Shek, D.T. (2010). Life satisfaction, positive youth development, and problem behaviour
among Chinese adolescents in Hong Kong. Social Indicators Research, 95(3), 455-474. https://doi.
org/10.1007/511205-009-9531-9

Taylor, R.D., Oberle, E., Durlak, J. A., & Weissberg, R. P. (2017). Promoting positive youth development
through school-based social and emotional learning interventions: A meta-analysis of follow-up
effects. Child development, 88(4), 1156-1171. https://doi.org/10.1111/cdev.12864

Tian, L., Zhang, X., & Huebner, E. S. (2018). The effects of satisfaction of basic psychological needs
at school on children’s prosocial behavior and antisocial behavior: The mediating role of school
satisfaction. Frontiers in Psychology, 9(548), 1-13. https://doi.org/10.3389/fpsyg.2018.00548

Twenge, J. M., Baumeister, R. F, DeWall, C. N., Ciarocco, N. J., & Bartels, J. M. (2007). Social exclusion
decreases prosocial behavior. Journal of personality and social psychology, 92(1), 56-66. http://
dx.doi.org/10.1037/0022-3514.92.1.56

Valido, A., Ingram, K., Espelage, D. L., Torgal, C., Merrin, G. J., & Davis, J. P. (2021). Intra-familial violence
and peer aggression among early adolescents: Moderating role of school sense of belonging. Jo-
urnal of family violence, 36(1), 87-98. https://doi.org/10.1007/510896-020-00142-8

Van Ryzin, M. J., Gravely, A. A., & Roseth, C. J. (2009). Autonomy, belongingness, and engagement in
school as contributors to adolescent psychological well-being. Journal of Youth and Adolescence,
38(1), 1-12. https://doi.org/10.1007/s10964-007-9257-4

Vaz, S., Falkmer, M., Parsons, R., Passmore, A. E., Parkin, T., & Falkmer, T. (2014). School belongingness and
mental health functioning across the primary-secondary transition in a mainstream sample: mul-
ti-group cross-lagged analyses. PLoS One, 9(6), 1-10. https://doi.org/10.1371/journal.pone.00995 76

Walker, C. O., & Greene, B. A. (2009). The relations between student motivational beliefs and cognitive
engagement in high school. The Journal of Educational Research, 102(6), 463-472. https://doi.
org/10.3200/JOER.102.6.463-472

Wang, M. T, & Fredricks, J. A. (2014). The reciprocal links between school engagement, youth problem
behaviors, and school dropout during adolescence. Child Development, 85(2), 722-737. https://
doi.org/10.1111/cdev.12138

Wehlage, G. G, Rutter, R. A,, Smith, G. A, Lesko, N., & Fernandez, R. R. (1989). Reducing the Risk: Schools
as Communities of Support. Falmer Press.

West, P, Sweeting, H., & Leyland, A. (2004). School effects on pupils” health behaviours: evidence in
support of the health promoting school. Research Papers in Education, 19(3), 261-291. https://doi.
org/10.1080/02671 522.2004.10058 645

Williams, S., Schneider, M., Wornell, C., & Langhinrichsen-Rohling, J. (2018). Student’s perceptions
of school safety: It is not just about being bullied. The Journal of School Nursing, 34(4), 319-330.
https://doi.org/10.1177/1059840518761792

420



Nastava i vaspitanje, 2022, 71(3), 403-423

Wilson, D., & Elliott, D. (2003, June). The interface of school climate and school connectedness: An explo-
ratory review and study. [Paper presentation] Wingspread Conference on School Connectedness,
Racine, WI.

You, S., Furlong, M. J,, Felix, E., Sharkey, J. D., & Tanigawa, D. (2008). Relations among school conne-
ctedness, hope, life satisfaction, and bully victimization. Psychology in the Schools, 45(5), 446-460.
https://doi.org/10.1002/pits.20308

Youngblade, L. M., Theokas, C., Schulenberg, J., Curry, L., Huang, ., & Novak, M. (2007). Risk and
promotive factors in families, schools, and communities: A contextual model of positive youth
development in adolescence. Pediatrics, 119(Supplement_1), S47-S53. https://doi.org/10.1542/
peds.2006-2089H

Zakon o osnovama sistema obrazovanja i vaspitanja (2021). Sluzbeni glasnik RS, br. 88/2017, 27/2018
- dr. zakon, 10/2019, 6/2020i 129/2021.

Zhang, M. X., Mou, N. L., Tong, K. K., & Wu, A. (2018). Investigation of the effects of purpose in life, grit,
gratitude, and school belonging on mental distress among Chinese emerging adults. Internati-
onal Journal of Environmental Research and Public Health, 15(10), 1-12. https://doi.org/10.3390/
ijerph15102147

Zhao, Y., & Zhao, G. (2015). Emotion regulation and depressive symptoms: Examining the mediation
effects of school connectedness in Chinese late adolescents. Journal of Adolescence, 40, 14-23.
https://doi.org/10.1016/j.adolescence.2014.12.009

Primljeno: 05.08.2022.
Korigovana verzija primljena: 24.09.2022.
Prihvac¢eno za Stampu: 10.10.2022.

421



Marija Stojanovi¢, Branislava Popovi¢-Citi¢ - Osecaj pripadnosti $koli: znacaj za pozitivan razvoj...

The Sense of School Belonging: Its Importance for the Positive Develop-
ment of Students and Prevention of Behavioural Problems

Marija Stojanovi¢
Institute for Educational Research, Belgrade, Serbia

Branislava Popovi¢-Citi¢
Faculty of Special Education and Rehabilitation, University of Belgrade, Belgrade, Serbia

The sense of school belonging is defined as the extent to which students feel personally ac-
cepted, respected, included and supported by others in the school environment. Given that
certain authors regard school belonging as the key factor in the adequate development of children and
youth, this paper aims to summatrize and present theoretical and research findings that testify to the
importance of the sense of school belonging for students’ positive development and prevention of beha-
vioral problems. In addition, the basic tenets of prevention science and the positive development perspe-
ctive are discussed, and the relationship between these two approaches is analyzed. The results of our
review suggest that the sense of school belonging is related to a wide range of academic and develop-
mental outcomes, such as academic achievement and motivation, school engagement, prosocial beha-
vior, life satisfaction, self-esteem, positive identity, well-being, adaptive adjustment, etc. In other words,
past research has indicated that, depending on the extent to which the sense of school belonging is de-
veloped, its effects can be interpreted within the context of risk and protective/promotion factors in students’
mental health and behavioral problems. The above implies that actors in the education system must not
lose sight of the importance of the sense of school belonging for students’ reaching their full potential.
Moreover, taking into account the striving of prevention science to identify and enhance the factors un-
derpinning protective processes, further research is needed on the factors and mechanisms of development
of the sense of school belonging.

Abstract

Keywords: school belonging, prevention science, protective factors, promotion factors, students’ beha-
vioral problems.
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quCTBO NPVHaAgNEeXHOCTU K WKoJie: 3HAaYMMOCTb ANA NO3UTUBHOIO
pasBuTNA N NpeaoTBpalieHnAa ﬂpOGﬂEM B noBegeHnA yyawnxca

Mapusa CrojaHoBUY
WNHCTUTYT negarornyecknx nccnepgosaHui, benrpag, Pecnybnuka Cepbus

Bpanuncnaea MonoBuy-Yutny
MakynbTeT cneuranbHoro obpasoBaHusa 1 peabunutauum benrpafckoro yHuBepcuTeTa,
Benrpag, Pecnybnuka Cepbusa

KoHcmpykuus ,npuHadnexHocms K wikose” npedesisemcsa Kak cmeneHs, 8 KomopoU yuyawju-
ecs yyscmaytom cebsa NpUHAMBbIMU, yB8aXXaeMbIMU, 8KJTIOYEeHHbIMU U N000epxusaemMbiMu
OpyaumMu 8 WKoIbHOU cpede. Y4umeolgas mom ¢akm, 4mo Hekomopsle asmopsi CHUMAarom 4yecmeo
NpUHAONeXXHOCMU K WKOJ1e K/to4esbiM (hakmopom adeksamHozo pazsumus 0emedi U MO1I00exUu, yeso
cmameu cocmoum 8 mom, Ymobel 0606 UMb U NpedcMasumMe meopemuyeckue U ucciedosamernsckue
pe3ysibmamel, 2080pAu4Ue 8 NOJTb3Y BAXHOCMU Yy8CMBa NPUHAOIEXHOCMU K WKoJ1e 071 NO3UMUBHO-
20 pazsumus u npedomespaujeHus npobsiem 8 nosedeHuUU y4aujuxca. K momy xe, 8 cmamee ocgewya-
IoMCA OCHOBHbIE NPUHYUNBI HAay4YHOU npogunakmuyeckol pabomesl U nepcnekmusd N03UUBHO20
passumus, a makxe aHaaU3upyemcs 83aumocsa3b Mexo0y Smumu 08ymMa nodxodamu. Pe3ysibmamel
nposedeHHO20 0630pa 8HyWIAOM, YMO Yy8CMB0 NPUHAOIEXHOCMU K WKOJ1e C8A3AHO C WUPOKUM
CnekmpomM pe3y/ibmamos 8 y4ebe u pazsumuu, Makux Kak akademudeckue 00CMuXeHUs U Momueayus,
808/1€4eHHOCMb 8 WIKOJIE, NPOCOYUASIbHOE NOBEOEHUE, yO08/1eMBOPEHHOCMb XU3HbIO, CAMOOUEHKA,
no3umusHas udeHMu4YHoCcMe, 611a20n0/1y4Ue, CNOCO6HOCMb K adanmayuu u m.o. VHeiMu cosamu,
npeodbIdyuwue ucc1e008aHuUA NOKA3bIBAIOM, YMO 8 3A8UCUMOCMU OM CMeneHuU pazsumocmu 4yyscmea
NpUHAONeXHOCMU K WKoJ1e e20 3¢hheKmbl MOXHO UHMepnpemupo8ams 8 KOHmMeKcme puckosbix U
3aWUMHBIX/CMUMYAUPYIOWUX (hakmopos 0718 NCUXUYecKo20 300p0o8bA U N08edeHYecKux npobiem
yyawuxcs. Belweu3snoxeHHoe nodpasymesaem, Ymo 0719 NOSIHO20 PACKpbIMUA NOMeHYUANAa y4aujux-
A, cybvekmol 80cnUMamesibHo-06pazosamesibHoU cucmembl He OO/IKHbI YNnycKams U3 8Udy 8BaXXHOCMb
yyscmaa npuHadnexHocmu K wikose. Kpome moeo, ¢ yyuemom ycunuli npogpusiakmuyeckoli HayKu 8
HanpasJsieHuUU 8bii8NIEHUA U yCUMIeHUSA (haKmopos, Iexxaujux 8 0CHO8E 3auWUMHbIX NPOYeccos, Heobxo-
Oumbl OaneHeliwue uccs1ed08aHUA (haKkmopos u MeEXaHU3MO8 pa3zsumus 4y8cmad NPUHAdIexHoCmu
K WKoste.

Pe3tome

Kntoyesbie cr106a: npuHadnexxHoCcms K WKoJie, NPOPUAAKMUYECKAs HAYKad, 3auumHsie (hakmopebi,
cmumynupyroujue pakmopsl, npobriemel 8 NOBedeHUU y4aujuxcs.
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