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ATICTPAKT

Lnp ucTpakuBama 61O je fa ce MCIUTA KOjJ YMHUOLM JONPUHOCE PAJHOM aHTAKOBAIY
BACINUTaya y MPEJIIKOJICKMM YCTAaHOBAMa, YYMTeHha M HACTABHIMKA OCHOBHMX M Ipodecopa
cpeambyX mKoa y XpBaTcKoj. PajlHOM aHraXoBaby JONIPMHOCE JPYLITBEHN U COLMjaTHN YK~
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HI 32 jejHy KOMIIOHEHTY UCIUTUBAHOT aHTa)KOBamba. Moxke ce 3aK/byunTu a KBaluTeTHUjU
Paji ca IeloM ¥ pofiuTe/bUMa JOIPUHOCH Behoj aHra)KOBaHOCTY HACTABHUKA, a TUMe, usMely
OCTAJIOT, ¥ CUTYPHOCTHU Y O4yBakby MOC/a.
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B YyBOA

[Tomepame doxyca TpaguioHaTHe IICUXONoruje ca 6omecty, omrehema, mope-
mehaja n MHBaMUUTETA HA ,,/BYACKY CHATyY M ONTMMAIHO YHKIMOHNCabe , Ha Koje
ce MO3UTUBHA IIcuxornoruja ycpencpehyje (Seligman & Csikszentmihalyi, 2000, kao
mTo je HaBemeHo y: Schaufeli, Bakker & Salanova, 2006, 701), omoryhuso je mot-
IIyHUjU YBUJ y ITOHAalIame IOjefirHala M CPefCcTBa KOja Cy MM Ha pacIoJaramy y
M3a30BHNMM CHUTyallujaMa. JeJaH Off TAKBMX IO3UTMBHMX IPUCTYIa OFHOCY Ce Ha
Ipoy4aBambe PaHOT aHIKOBamba IPOCBETHNX PaJHMKA Ka0 CBOjeBPCHOT aHTUIIOZA
4eCcTo UCTpaKMBaHOT (eHOMeHa caropeBama (Schaufeli, Bakker & Salanova, 2006).
OBaj IpUCTYII ce YMHY pasyM/bUBUM jep 3afjally ¥ 13a30BY Ha IIOC/Ty HACTaBHMKA,
Kao U IIe/IOKYITHO PaJiHO OKPY>Kekbe U IIOCTIOBHA K/IJIMa MOTY IIpefiCTaB/baTyi Moryhu
M3BOP CTpeca MIN MOfpIIKe paKThIapumMa y oopasosamy (Duggan, 1997; Ferguson,
Mang & Frost, 2017; Ramberg, Brolin Laftman, Akerstedt & Modin, 2020).
KoH1enT pagHOr aHTra)KoBama, KOji Cafip>ki U aeKTUBHY I KOTHUTUBHY KOM-
IIOHEHTY, CacToju ce ofj Tpu MehycoOHO moBe3aHe KOMIIOHEHTe: eHepruja, mocsehe-
HOCT U ancopnuuja. JJaTu KOHLENT npeficTaB/ba jefUHCTBEHO MTO3SUTUBHO, UCIYHha-
Bajyhe cTame ymMa Koje ce OfHOCH Ha I0Cao KojuM ce mojepmHar 6asu (Schaufeli
& Bakker, 2004) n oppaxkaBa mweros cras npema nocny. [lojequnary koju je pagHo
BEOMa aHT'XOBAaH CBOj I10CA0 HOKMB/baBa Kao HEIITO LITO Ta MOTUBHUIIE, OCTIYE
¥ HEILITO YeMy JKe/Ii MaKCYMAJTHO Jja e IIOCBETH, IIPYU YeMy y/laske MHOTO BpeMeHa I
tpyaa. ITocBeheHocT ce Tuye 3HaUea 1 BaKHOCTY IIOC/IA 32 TIOje[IVHIIA, & allCOPII-
I1ja ce OHOCU Ha HeJOCTaTaK KOHTPOJIe BpeMeHa (6peme kao da siemu). 3alpaso,
nojenuHIM Hajuernhe ,,3a60paBe cBe 0KO cebe” n ncnymwenn cy ocehajem cpehe. Kaga
Cy YPOIEHMU Y IT0CA0 U Kajfia pajie MHTEH3MBHO, 3aHECEHM Cy 1 TEIIKO Ce OfIBajajy Of
nocrna (Schaufeli & Bakker, 2004). Pesyntatu npeTXogHNX UCTPaXKMBamba, Y KOjuMa
Cy y4ecTBOBa/IV HAaCTaBHMIM 13 XpBaTCcKe, II0OKasana Cy Aa Beha pajHa aHrakoBa-
HOCT JOIpuHOCU BeheM 3a/J0BO/BCTBY IOCTIOM, KaO U MalbeM CaropeBamy, eMOIIO-
HaHOj ucupiubeHoctu u oryhenoctn (Sliskovi¢, Buri¢ & Knezevi¢, 2016).
3abpumanajyhn cy mogaunm (amp. Salmela-Aro, Hietajirvi & Lonka, 2019) o
IPOLIEHTY HEaHTa>)KOBAHVX HACTaBHVKA Ka0 MOCTIeIUIIN CTpeca I/ WU caropeBama,
jep mokasyjy ga 70% HacTaBHMKA IIPUIIafia IPOQIIIHOj TPYIIN KOja je Ha3BaHa ,,aKTVB-
HO caropeBame Ha II0Cy , a caMo 30% HacTaBHMKA IpuIIajia IpoQuIHOj rpynu Koja
ce aHraxyje Ha rmocny. Mehyrum, mocroje oxpabpyjyhu Hanasu y ucrpaxupamuma
KOj! YKa3yjy Ha ,cHare” 1 ofOpambeHu Mexannsam nojegunana (Addimando, 2019).
BaxxHo je Harmacuty fa BehuHa HacTaBHUKA HUje aHKCMO3HA, IIOJ CTPECOM 1 He-
MoTyBMCaHa, Beh ynpaso cynporHo. Behuna ux je 3ajoBo/bHa 11 €HTy3MjacTUYHA U
cMaTpa Jia je BUXOB Iocao 3agoBospaBajyhu (Hakannen, Bakker & Schaufeli, 2006).
Y jemHoj crymuju (Salmela-Aro K, L., Hietajdrvi L. & Lonka, 2019) je yrBpheno na
rpylia HaCTaBHUKA, KOja Cce aHTa)XXyje Ha IOCITy, MMa BUIe PafHUX M INYHUX CPef-
CTaBa, Kao LITO Cy KOHTPOJIA i OTIIOPHOCT, 3a Pas/MKy Of IpoQWIHe IpyIle, Ha3Ba-
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He ,,aKTMBHO caropeBame Ha IOCIY", Koja je mMaya Buile rnocna. [lojenyun ayropn
(Hutell & Gustavsson, 2011) ncTudy fja 3aXTeBMU Ha IOCTY C je[jHe CTpaHe 1 CPefiCTBa
C Ipyre, Kao U Melllaibe IIPMBATHOT KMBOTA U IIOC/IA YiHe Hajsehy meo objammene
pasyMKe y caropeBamy U PaJ[HOM aHTa)KOBamby. 3aXTeBM Ha IOCTy 61 cy y Behoj
Mepy ITIOBE3aHM Ca caropeBambeM, TOK Cy Cpe/iCTBa Ha IOC/Ty O1Ia BIIlIe IOBe3aHa ca
paflHUM aHTra)xoBamweM. HencrymeHa odekuBama 1 OB/IafjaBarbe BEIITHHAMA IIpef-
CTaB/ba/Iy Cy IIOKa3aTesbe KOjy Cy MManu Hajehu penaTuBHM YTHIAj HA caropeBarbe
Ha TIOCTTy ¥ pajjHO aHTaKoBame. Pesy/nTaty oBOT MCTpaKMBamwa yuyhyjy Ha 3Hayaj
yTHIIaja paJHOT KOHTEKCTA Ha CaropeBambe M PajlHO aHTa)KOBabe.

Pesynratu pasmmuntux mcrpaxusama (Sandilos & Di Perna, 2022; Sandilos,
Goble, Rimm-Kaufman & Pianta, 2018) notsphyjy ma gpymrsenn unnnonn (mera/
yYeHMLIM, POUTE/bY, KOJIeTe M afMMUHVCTpaLMja) ¥ YMHMOLM KOjU Ce OffHOCe Ha
nocao: (He)6e36emHOCT, BpeMeHCKM IpuTucak 1 (He)moryhHocT mpodecnonamHor
pasBoja (Badri, Alnuaimi, Mohaidat, Yang & Al Rashedi, 2016; Forcella, Di Donato,
Reversi, Fattorini, & Boscolo, 2009; Maas, Schoch, Scholz, Rackow, Schiiler, Wegner
& Keller, 2021), 3Ha4ajHO yTHYy Ha 3aJ0BO/BCTBO IPOCBETHMX pa/jHNUKA Ha IIOCTY,
IJIXOBO PaJjHO aHTaXoBame (1mocBeheHOCT, eHeprija 1 alcopiuuja), Ha ycIex y
cyouaBamy ca ctpecoM (Ljubeti¢, Maglica & Gr¢i¢, 2021) 1 oTIOpPHOCT Ha carope-
Bame Ha nmocy (Herman, Hickmon-Rosa & Reinke, 2017; Kokkinos, 2007; Minghui,
Lei, Xiaomeng & Potmesilc, 2018; Reinke, Herman & Stormont, 2013; Toropova,
Myrberg & Johansson, 2021).

[Tpunukom pmeduHuCama MeT y3poKa CTpeca KOJI HAaCTaBHUKA IIOje[[VIHM ay-
topu (Harmsen, Helms-Lorenz, Maulana & van Veen, 2018) HaBoje Ja BUCOKU
IICUXOJIOLIKM 3aXTeBY KOjM Ce OfHOCe Ha M3BoDeme 3ajjaTaka, IOTOM, HETaTUBHU
APYLITBEH) aCIIeKTH, HETaTVBHU OPTaHM3AIMOHM ACIIeKTH, HEJOCTaTaK Pa3BOjHUX
MOTYRHOCTM ¥ HEeTraTMBHM aCIeKTH Y4eHMKa VIMajy MO3UTHMBHY ¥ 3Ha4ajHy KOpera-
I1jy ca 0JJOrOBOPOM HacTaBHMKaA Ha cTpec. Kajja ce oBu y3pouu cTpeca npouemyjy
3ajeflHO, BMCOKY IICYIXOJIOMIKM 3aXTeBJ, HETATUMBHM aCIEKTU YYeHUKA U HeraTUB-
HM JPYIITBEHV aCIIEKTM CY jauM U CTAOVIIHMjU IOKa3aTe/b)l OJTOBOpAa HAaCTaBHUKA
Ha cTpec. OBie Cy HeraTMBHU acCHeKTH YYeHMKa 3Ha4YajHO U MO3UTVBHO IIOBE3aHU
ca TEeH3MjoM, HeTaTMBHMM eMOLlMjaMa J He3aJOBO/bCTBOM HACTaBHMKA. AJIMaH-
no (Addimando, 2019) 3ak/pyuyje fa je Beha BepoBatHoha fa he HacTaBHULIM KOju
neprunupajy noppsxasajyhe u sagoBospaBajyhe pagHo okpykeme (y CMUCTY YHY-
TPAIIBUX Y eKCTEPHUX CPeficTaBa) OMTH BUIIE aHTAKOBAHM IIPUINMKOM ObOaB/bama
CBOjMX aKTMBHOCTY, IITO OBOJY JJO XeTePOTeHNUjer CIIeKTpa HACTABHUX IIPAKCH ca
ydeHnLuMa, Te je Moryhe odeknsaru Behy MoTMBanujy yyeHuka aa yde. Pokyc mc-
Tpa)kMBaya Ha NUTaba aHTaKOBamha HACTAaBHMKA OIPABJaH je ako ce y3Me y 0631p
YMIEHNIIA 1A Ce 3a[J0BO/bHA Y aHT'a)KOBaHa 0c06a He MOHaIIa caMo 60/be Y HacTaBu
(Bakker, Schaufeli, Leiter & Taris, 2008), Beh uma yTuiiaj Ha KacHuje yderbe KO y4e-
HuKa (Mercer, 2010). OBe pesynrate notkpennnu cy CkanBuk n Ckansuk (Skaalvik
& Skaalvik, 2016) y cBojum Hamasmma, koju ynyhyjy Ha [Ba IlaBHa pasjiora Koju
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MOTMBUIIY HACTaBHMKe Jla HAIIyCTe HACTAaBHMYKY IIpodecujy: a) JyTOTpajHU eMOLu-
OHAJIHU CTPeC U UCLPIUbEHOCT 1 6) HeZOCTaTaK IOJPIIKe U [IOBEPerha, C1aba MOTH-
Balllja y4eHNKa ia 6y[y akTUBHM, KaO U CYKOOU Y YIMOHWIIN.

Edextn cramHe u3M0OXXeHOCTM NPOdECHOHATHOM CTpecy M edeKTu carope-
Bama JMPEKTHO Ce OfJpaKaBajy Ha aHTa)KOBalbe HacTaBHMKa Ha nociy (Salmela-Aro,
Hietajarvi & Lonka, 2019), mTo HeraTuBHO yTI4e Ha KBAJIUTET IbIIXOBE HACTABE U VIC-
xope yueHrka (Jeon, Buettner, Grant & Lang, 2019). Moryhe je npernioctaButy fa 6u
yHarnpebhuBame IIKOJICKe eKOIOTHje Bp/Io BepoBaTHO obosblirano ocehaj 6marocrama
HacraBHMKa (Sandilos & DiPerna, 2022) u TuMe MMajio TO3UTMBAH YTHUIIAj HA MHCTH-
TYLIMjy Y KOjoj ITOjeAMHALl pajy, Kao U Ha Iieo o6pa3oBHu cucreM (Duggan, 1997).

Y OIICe)XHOj CTYAujM 3aCHOBAHO] Ha MOJeNy 3axmesu Ha nocny-pecypcu (Job
Demands-Resources — JD-R) cy oTkpuBeHa Tpu I7IaBHa y3pOKa IICHXOJIOLIKOT
onTepehema HacTaBHUKA KOj) IpoM3/Ia3e M3 3aXTeBa Ha IOCIY: oMeTajyhe moHa-
IIame y4eHNKa, nmpeontepeheHocT mocioM 1 jome GU3MIKO OKpYyXKekbe Ha MOCTy
(Hakannen, Bakker & Schaufeli, 2006). IIItaBuire, Harmamana ce a ce CpefcTBa
offiHOCe Ha QU3NMUKe, IICUXOJIOIIKe, COLIMjalIHe U OPraHM3al[OHe acIeKTe IOoCa, ia
3aXTeBajy KOTHUTUBHE J eMOLVIOHAJIHE HAIlope II0jefiHLIa U Ja Cy CTOTa I0Be3a-
HI ca ofpeheHnM U3MONTOMIKMM M/MIM ICUXOMOWKNM 3axTeBuMa. Ilopep Tora,
noTBpheHo je fja meT cpepcraBa, Koja Cy MCTOBPEMEHO ITITaBHU MOTMBATOPU 3a I10-
Behame mocseheHOCTH WM aHrakoBamwa, Kaja HEOCTAjy, Aelyjy Kao YMHUOLM
Koju nosehaBajy caropeBare HaCTaBHMKA Ha IIOC/TY: KOHTPOJIA IIOC/IA, IPUCTYI NH-
¢dopmarnmjama, MOAPIIKA HAI30Pa, MHOBATUBHO LIKOJICKO OKPY)XEHhe U CBEYKYITHO
npyuTBeHo okpyxemwe (Hakannen u capaguunm 2006). C TuM y Besu, 3ak/bydyje
ce Ja ,BVICOKM 3aXTeB) 3a IOCTIOM U HEJOCTaTaK pecypca 3a I0cao IpefCcTaBbajy
IUIOJJHO TJIO 3a caropeBambe, OHOCHO CMambeHy pajsHy anraxxosaHoctr  (Hakannen,
Bakker & Schaufeli, 2006, 497).

B METOOOJI0THIA

Uuib ucmpaxusara u numared

IInp ucTpaxkmBama 6110 je [a ce MCIUTA KOjy YMHIONIM U Ha KOje HaulMHe HauMHe
IOTIPMHOCE aHTa)KOBakY HaCTaBHNMKA Ha 1ociy. ITocrasrbena cy cnepeha nerpaxu-
BayKa MMTama.
1. Jla mtn ce BacnmTa4yy, y9UTe/bY ¥ HACTABHUIM PA3NMKY]jy 11O CBOM aHTaXO-
Bamy Ha NoCTy (eHepruja, mocseheHoct u ancopnuuja)?
2. Jla nu ce BacImTa4M, yYUTEbU ¥ HACTAaBHULIM PA3NMKYjy NPUIMKOM IIPO-
IleHe YMHWUIALA CBOT OKPY)Kemha Ha MOCTy (CUTYPHOCT IIOCIA, BPEMEHCKM
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IPUTHCAK ¥ TPO(eCHOHATTHU Pa3Boj) U APYIITBEHNX YMHMIALA (POAUTEIBH,
y4eHMIY, KOJIeTe V1 afIMIHNACTpaIuja)?

3. Ja mu conmopemorpadcke KapaKTepUCTUKE, YMHUOLYM OKPY>Kera Ha I0-
c1y (CUTYPHOCT IOCIIa, BPeMEHCKU IPUTKCAK U MPOQeCHOHAHN Pa3Boj),
APYLITBEHM YMHNOLY (POAUTE/bY, YICHNIIY, KOJIETe ¥ aIMUHNCTpaLuja) JO-
IpMHOCe objalImaBamy MHABUAYATHNUX pasinka y ¢pokycy, mocsehenoctu
U aIICOpILMju?

Y3opak ucmpanusarea

Y ucrpaxkuBamy je y4ecTBOBa/IO YKYIHO 548 HacTaBHUKa n3 XpBaTcke: 260 Bac-
nurTaya, 92 y4nures/ba M HacTaBHUKA U 196 mpodecopa cpeamux mkona. [Ipoceyna
CTapoCT y4yecHuKa 6uia je 43,12 ropuna (pacnon op 23 no 64 roguse). IIpoceuna
Iy>XXIHA pajjHOT cTaka 6wia je 17,13 ropguHa (pacmoH ox 6 Meceuu fio 41 ropguse).
HITaBuiue, ysopax je 4nHMIO 514 >xeHa 1 32 MyIIKapIa, JOK Ce IBa y4EeCHMKA HIUCY
U3jacHMIA Y Be3U ca ITo/THOM IpunanHoihy. Behnna yaecnuka (N = 327) je HaBena
BIICOKO 0OOpasoBame (IMIUIOMCKe CTyfuje) Kao CBOj HajBMINN HUBO 0Opa3oBama, a
200 yyecHMKa je MMAJIO AUIUIOMY OCHOBHMX WIM BUIINUX cTyAuja. HajMmame je 6mmo
yd4ecHUKa KOju MMajy GaKyITeTCKy JUIIIOMY WM 3aBpIleHe MacTep WIN JOKTOPCKe
crypuje. Hemrro Bune ox 82% ydecHuka (N = 452) umaro je myHo pafiHO BpeMe, 47
BIX OMIO je 3a1oc/ieHo Ha ofipeheHo paiHO BpeMe, a 49 6110 je 3aII0C/IeHO Ha Bpe-
MeHCKu oapebheHo myHo pasHO BpeMe. BehnHa yuecHmka ce usjacHmia a cy y 6paxy
wm y Beau (N = 431), 87 cy pexnu ga cy camiy, a 25 a cy pasBefieHI. Y Y30pKYy je
HajMame 6110 ynosuna/yposna (N = 5).

HMucmpymenmu

3a noTpebe NCTpaskuBamba OCMULIbEH je Onuimu coyuodemozpagPcki ynumnuk Koju
Ce CacTojao off 0caM MUTAbA O COLVOMeMOrpadCKIM KapaKTepUCTIKaMa y4eCHMKa:
II0JI, TOAVIHE CTapPOCTH, JY>KMHA PaJHOT CTaXa, CTelleH 00pa3oBarma, pajHU CTATyC,
OpauHu craTyc u 6poj feue.

Lwp Ynumuuka 3a ucnumusarwe mepa cHaza, nodpuike u cmpecopa 3a Ha-
cmasnuxe (The Questionnaire for Examining Measures of Strengths, Supports, And
Stressors for Teachers — MOST; Sandilos & DiPerna 2021) je a ce pasmMoTpu jiecet
obpasalja Koju Cy pe/ieBaHTHM 3a [10CA0 HACTaBHMKA, a KOjii MOTY OUTM WM TIOf-
plIKa v u3Bop crpeca. OHM 00yXBaTajy YMHUOLE PATHOT OKPYXema (CUTYPHOCT
KOja ce THde OuyBama I0C/a, IPUTHUCAK KOj) MOTUYe Off KPATKMX BPEMEHCKUX po-
KOBa WIM BPEMEHCKM IPUTUCAK U TPOPeCHOHATHY Pa3Boj) U APYIITBEHe YMHNOLIE
(pomyrerpy, yueHNIN, KOJIETe U afMUHUCTpalUja). YIUTHMK Ce CACTOjM Of YKYITHO
58 craBku, Hofie/beHNX y 10 moackana: Jupekropu mkona (HIp. oupexmop uikosne
paseosapa ca MHOM 0 NPO6EMUMA Y YHUOHULU), PORUTE/bY YICHUKA KOjuMa IIpe-
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majeM (HIIp. pooumenu yueHUKa Kojuma npeoajem cy omeopeHu 3a pazeo60p o no-
mewkohama Koje rwuxosa deua umadjy y wikonu), ydeHuIy (HIOp. y wKoau y Kojoj
paoum umam 0080/bHO mMoeyhHOCMU 0a a0eK8amHo noopium ceéoje yueHuke Koju cy
pasnuuumu y noenedy céoje pace/kynmype/emnuuxe npunadHocmu), yIeHUIU KOju
UIMajy CMeTHbe Y Pa3Bojy (HIp. y wiKonu y K0joj padum umam 0080/Ho mozyhHocmu
04 3a0080/bUM akademcKe nompebe c60jux yueHuxa Koju umajy nomeuikohe y yuervy),
Kosiere (HIIp. Kosleze ca KOjuma paoum naaHupajy 4acosee 3aje0Ho), BpeMeHCKI pH-
TUCAK (HIp. UmMam 0080/bHO BpeMeHA MOKOM HAcmase 0a NOOPIHUM C8AKO2 YHeHU-
Ka), IpodecroHaIHN pa3Boj (HIP. npopecuoHAnHU pa3eoj, Koju mu je noHyhet, no-
60/bUA6a MOJy CNOCOOHOCH ePUKACHOZ YNPAsbatba yHuoHUYKoM), 6e3beqHOCT (HIIp.
oceham ce 6e36e0HO Y wiKONIU), TPUTTAXHOCT (HIIP. 0ceiam ce NowmosaHo y wKonu) u
eMOIIMOHATHO CTambe (HIIP. oceliam ce 3a0080/bHO HUIbeHUUOM 0 PAOUM YNPaso 08aj
10cao). 3ajaTak y4eCHMKa 3a CBaKy CTaBKy OMO je [ja IIpOLjeHe YYeCTaloCT MCKYCTBa
VIV TIOHAIIAha OINMCAHOT Yy CTaBKaMa Ha cKa/m of 1 mo 5, mpu yemy je: 1- HuKaza, 2
— PeTKo, 3 — IOHeKaJ, 4 — 4eCTo 11 5 — TOTOBO yBeK. Y OBOM MCTpaXMBamwy Kopuihe-
HO je ceflaM IOJICKa/Ia: aiMIHICTpalja, Kojiere, y4eHUIIV/yueHUIU KOjJ MMajy UH-
Ba/IMJIUTUTET, 06e30eJHOCT, BPEMEHCKM MPUTUCAK ¥ MOTYRHOCT mpodecnoHamHor
pasBoja. Bumm pesynTar Ha CBaKoj IOLCKaIM YKasyje Ha IMOSUTUBHU]Y OLIEHY Ka-
teropuja. CBe mojiCKasle Cy MMajle BUCOKY IOY3/IaHOCT, IIITO je, 3ajeJHO ca OCTAINM
IICUXOMETPUjCKIM KapaKTepUCTUKaMa, IprukasaHo y Tabemn 1.

Lwp Ynumnuka o paonom aneaxcosary (The Work Engagement Questionnaire;
Schaufeli & Bakker, 2004; Sliskovi¢, Buri¢ & Knezevi¢, 2016) jecte fa usmepu Tpu Ka-
paKTepucTHKe: eHeprujy, mocBeheHoct u ancopnuujy. Enepruja ce ogHoCK Ha cHary
¥l MEHTAJIHY OTIIOPHOCT Ha IIOCITy, CIIPEMHOCT Jja Ce Y/I0>K! HAIlop Ha IOCITy U yIIop-
HOCT y CyodaBamy ca noremkohama. IToceehenocT ce offHOCK Ha aHTa)KOBaHOCT TO-
KOM II0C/Ia, TIPOHAJIaXKemhe CMIUCTIA Y CBOM pajy, 13a30Be 1 JO>KMB/baBambe ocehaja
eHTYy3Mja3Ma, MHCIMpalMje ¥ TOHOca. ATICOpIIIja ce OIHOCY Ha MOTIYHY KOHIIeH-
TpalMjy ¥ 3a0KyIUbEHOCT PajioM, IIpM 4eMy BpeMe Op30 Ipojasy, a ocoba uma mo-
temkoha fia ce 0/jBoju Off OC/A. YIIUTHUK Ce cacToju of 17 cTaBKM, Off KOjUX ILIeCT
UCTINTYje eHeprujy (HIp. Mozy 0yeo 0a padum 6e3 nayse), IeT UCINTYje TocBeheHOCT
(HIIp. MOj nocao me uHcnupuuie), a IMeCT CTABKY UCINUTYje aricopuuujy (HIp. speme
nemu 0ok padum ). 3ajaTak yuyeCHMKa 3a CBaKy CTaBKYy 010 je 1a IPOILeH! KOJIMKO ce
4ecTo ocehajy Ha HauMH ONMMCAH Y CBAaKOj CTaBKY, a OlieUBabe je BpPIIeHO obere-
JKaBameM jefHOT off oHyheHux cegam 6pojeBa, mpu yemy je 0 3HaYMIO HUKAZA, A 6
yBEK VIV CBaKM JaH. Buiy pesynTaTu Ha mojckanaMa ykasyjy Ha Behe aHraxopame,
onHocHO Behy eHeprujy, nocsehenoct u ancoprnuujy. [Tcuxomerpujcke KapakTepu-
CTHIKe TTOiCKaJIa IIpuKasaHe cy y Tabemn 1.
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IIpuxynmare u ananusza nodamaxa

VcrpaxxuBame je crposeieHo 2021. roguHe y oHmajH Gopmu (IOCTATO je yIeCHU-
IVIMa IIyTeM JIMHKA). [Ipe peannsoBama NCINTUBakba KOHTAKTUPAHN CY AMPEKTOPK
1IKos1a ¥ BpTuha 1 o6aBenITenn Cy 0 IVIAHMPAHOj peansanujy ucrpaxxusama. Oba-
BELITEHN Cy O AaBamy carnacHocTu Ernukor nosjepercrsa Gunosodckor paxynre-
ta y CIUIUTY Y Be3) Ca €TMKOM MCTPaKUBama, a Off BIUX je 3aTpaKeHo fa oMoryhe
IPUCTYII YYeCHUI[MA IIyTeM CTyXKOeHux Beb-ampeca Bptuha u mkomna. Yuemthe y
VICTPQXXMBAY je 6110 OO6POBO/BHO M y4eCHMIIMA je OUIO TO3BO/BEHO fla Ce T10-
BYKY y OMJIO KOM TPeHyTKy. 3arapaHTOBaHA UM je aHOHMMHOCT jep je MCK/byueHa
OIIIMja IIpello3HaBama ajpece MOIIN/bAOLA, O YeMy Cy 61/Iu 06aBeITeHN.

[IpukywseHy mojany Cy aHamusupany KopuirheweM codTBepcKor maxera
STATISTICA14. Y ananmusu cy IpMMembeH) OIMCHY IIapaMeTpl, KOpelaloHa aHa-
NM3a ¥ XMjepapXmjcka perpecuoHa aHaji3a 3a YTBphuBamwe HONPUHOCA MOjeHUX
rpyma Bapujabnu 3a objallimbery pasinKa y Besy ca aHra)KOBambeM Ha MOCTTY.

B PE3YJNTATHU

[la 6mcMO OArOBOPM/IN Ha IIPBY U APYTYU UCTPAXKMBAUKI IIPOOTIEM, YIIOPERUIN CMO
pe3yniTate Tpu Ipylle yuyeCHMKa (BacmmTadva, ydnuTes/ba M HaCTABHMKA) KOjU ce TUUY
II0KasaTe/ba aHI'AKOBAba Ha IIOCTTY, Ka0 U YMHIIALA PATHOT OKPY>Kera I APYILITBe-
HUIX YMHWIANA KopuinhemeM jeqHOCMepHe aHanuse BapujaHce (Tabema 2). Pesyn-
TAaTy IOKa3yjy Aa je Kop mocBeheHOCTH U amcopriyje, Ka0 KOMIIOHEHATa aHTaXo-
BaHOCTM Ha IOCIY, YITBpheHo ha BpcTa IOCTa IpefcTaBba 3HavajaH edexar, HOK
je pasnuka y enepruju usocrana. [lltaBuiue, Bpcra mocia (#a M MMaTe yroBop 0O
CTaJTHOM PafiHOM aHTAXXOBamy, la /M PafuTe Ha IPOjeKTy WM MMaTe YyrOBOp Ha
HeonpeheHO BpeMe aHTa)KOBarba) MMOKa3ama Ce 3HAYajHOM 3a HOAPLIKY POJUTE/hA,
HOZPUIKY aAMUHNICTPAL{}je U YIeHMKA, Kao APYIITBEHX YMHIIALA 1 38 BpeMEHCKI
IPUTKCAK, KA0 YMHIOIIA PafHOT OKpyXema. Omcer yruiaja ce Kpehe ox masor mo
yMepeHOT, 1ok je Hajehu yrunaj ogpebhen 3a Bapujabiy pooumernu.
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Jla 6ucmo oprosopmm Ha Tpehm ucTpakuBadku mpobieM, ypabene cy Tpu xuje-
papxmjcke perpecroHe aHajM3e ca BapujabiaMa Koje ce OfHOCe Ha aHTa)KOBambe Ha
IOCITy Kao KpUTepujyMmuMa. Y CBUM aHajI3aMa Bapujabiie cy yBeieHe Y TpU Kopaka.
Y mpBOM KOpaky yBefieHa je Bapujabia nocao, 3aTuM couyopeMorpadcke Bapuja-
671e (1071, TOAVIHE CTapOCTH, AY>KMHA PAJIHOT CTaXKa, CTelleH 00pa3oBama), oK Cy y
TpeheM Kopaky JofaTy YMHIOLM pajiHe CPefiUHe, A Y IIOC/IefilbeM KOPaKy COLMjaTHI
4yyHNOIM. Pe3ynTaTy 3BpIIeHNX aHa/Iu3a IpuKasanu cy y Tabenu 3.

Ta6ena 3: Pesynraru XxujepapxmjcKux perpecuja ca BapujabnamMa aHra)XoBama
Ha IIOC/TY KaO KPUTEPUjyMUMa

IIpBu Kopak

Bpcra nmocia -0,03 -0,16** -0,10*
R (R?) 0,03 (0,001) 0,16 (0,03) 0,10 (0,01)
F (10,546) 0,58 140,02** 50,83*
Hpyru xopak

Bpcra nmocma 0,00 -0,10% -0,07
ITon -0,03 -0,07 -0,09
Jy>k1Ha pafiHOT cTa)ka 0,09% 0,03 0,11*
Huso obpasoBama -0,05 -0,08 -0,04

R (R?) 0,12 (0,01) 0,19 (0,04) 0,19 (0,04)
AR? 0,01 0,01 0,03*

F (40,543) 10,97 50,23** 40,93**
Tpehu xopax

Bpcra nocia -0,08 -0,17** -0,12
ITon -0,05 -0,08 -0,09
Jly>kuna pajHOr cCTa)ka 0,11* 0,05 0,13**
Huso obpasoBama -0,05 -0,08 -0,03
BesbemnocT 0,22%* 0,20%* 0,17**
Bpemencku nputncax 0,27** 0,23%* 0,12%*
ITpodecnonanuu 0,14** 0,08 0,08

Ppa3Boj
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R (R?) 0,47 (0,22) 0,42 (0,18) 0,33 (0,11)
AR? 0,21%* 0,14%* 0,07**
F (70,540) 22,27* 16,45%* 9,33+

YeTBpTU KOpak

Bpcra mocna -0,09 -0,16** -0,11%
Ion -0,06 -0,08% -0,09*
Jly>k1Ha pafiHOT cTa)ka 0,12 0,06 0,13**
HwuBo obpasoBara -0,04 -0,06 -0,02
Besbemnoct 0,18%* 0,16** 0,15%*
Bpemencku npurncax 0,20 0,14** 0,08
ITpodecnonanuu 0,05 -0,02 0,01
pas3Boj

Popuremnn 0,04 0,10* 0,10*
Yyenunu 0,15*%* 0,15%* 0,08
Konere 0,05 0,04 -0,01
ApmMuHUCTpanuja 0,05 0,06 0,06
R (R?) 0,50 (0,25) 0,46 (0,21) 0,36 (0,13)
AR? 0,04** 0,03** 0,02*
F (11,536) 160,36** 130,18** 70,16**

*p<0,05; **p<0,01

AHanusa eHepruje Kao KpuTepujyma IOKasala je fa CBM ofjabpaHy IMoKasaTe/by
objanrmasajy ykynHo 25% BapujaHce KpUTepujyMma, IIpy 4eMy Cy 3Ha4ajHU He3a-
BJICHM TI0Ka3aTe/byl KOjU Cy JOJATH Y TIOC/Ie[itbeM KOPAKy aHa/lu3e: Jy>KIHa pajHoOr
CTaXka, CUTYPHOCT, BpeMEeHCKM NpUTHCAK 1 yaeHny. Behu crenen pague enepruje
IIOKa3a/Iu Cy yYeCHUIM KOjy MMajy Jy>Ke PafiHO MCKYCTBO, Behn crenen 6e3benHo-
cTH y mKo/mm/BpTuhy 1 OKpyXXemy 1 KOji IIPOLIehYjy ja UMajy JOBO/BHO BpeMeHa 3a
ob6aB/bame CBYX 3ajlaTaKa Ha IIOCTTY, @ Paji ca y4eHMIVIMA BYJie Kao M3BOP IO pIIKe I
3aJ]0BOJbCTBA. AHa/IN3a ocBeheHOCTN Kao KpUTeprjyMa oKasaa je ia IToKa3aTesbu
objanrmasajy ykymHo 21% BapujaHce KpuTepujyma, a Bapujabie mun nocna, nor,
6e36e0H0Cm, BpeMEHCKU NPUMUCAK, POOUmMenY Y y4eHUU TIPeCTaB/bajy 3HadajHe
He3aBJICHe II0Ka3aTesbe y IOCIe/[ibeM KopaKy aHanu3se. Behu crenen nocsehenocrn
IIOKa3a/I Cy YUYeCHUIM KOji MIMajy Marbe paJHoT MCKYCTBa, Behn crenen 6e36emHo-
cti y mKonu/BpTuhy u oKpyXemy, Koju IIpOLebYjy fja MMajy JOBO/BHO BpeMeHa 3a
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ob6aB/bame CBMX 3ajjaTaka Ha IIOCITY, @ Paji ca y4eHMI[MMa BIJe Kao U3BOP MOJpIIKe
" 3a10BO/bCTBA. Ha Kpajy, aHanmsa ancopinuje Kao KpuTepujyma Iokasasa je ja
CBM YMHVOLIM 3ajeIHO 0bjalmbaBajy 13% BapujaHce KpUTepyjyMa, a Hopef, BpCTe 110-
CJIa M 110714, KaO 3HA4ajHM He3aBJMCHM ITOKa3aTe/byl U3JIBOjEHN CY CUSYPHOCH VI POOU-
memu. Behu HMBO arcopmyje MOKa3anu Cy BAaCOUTAYM U YIECHUIIM KOjJi CUTYPHOCT
U pojuTebe BUJie Ka0 U3BOPE NOJPILIKE Y CBOM PaJHOM OKPYXKelby.

B JOUCHKYCHUIA

IInwp oBOTr MCTpaXkMBarba IpeNCTaB/bajia je aHaIM3a Bese u3Mehy aHrakoBama Ha
IIOCTTy ¥ M3BOpa CTpeca/TOfIpIIKe HACTaBHMKa. Y HacTaBKy hemMo pBo KoMeHTapu-
caTy pesy/ITaTe KOju yKasyjy Ha pasjiKe Koje ce OHOCe Ha aHTa)KOBAHOCT Ha IOCTTY
usmeby Tpu rpyme ydecHuka. PesyntaTy Be KOMIIOHEHTe aHIa)XOBalba Ha MOCTY
- mocBeheHoCT U ancopmniyja - pasaMKOBAIN CY Ce Y 3aBUCHOCTI Off BPCTe IOC/Ia
KOjy MCIUTaHNUIIM 00aB/bajy, IPY YeMy Cy BaCIUTAYM Y YIUTE/bY 32 OBY KOMIIOHEH-
Ty aHTa)XOBamwa Ha nociy pamu Behy oreny Hero HacraBHuuM. Moryhe ob6jammere
3a OBaKBe pe3y/TaTe Hajasy ce Ipe CBera y KOHTUMHYMUTETY KOjyi BacluTayn, a y
BE/IMKOj] MEPU ¥ Y4MUTE/bY, OCTBAPYjy Y pajy ca MCTOM TPYyIIOM Jelie/y4eHUKa To-
KOM Biulle TopuHa. Hamme, TOKOM KOHTMHYMPAHOT pajia ca UCTOM TPYIOM ferie/
ydeHMKa, BaCIIUTAYyM ¥ YYUTE/bY MOTY [ja IpaTe HIXOB PasBoj U HAIpeoBame U
npurarobhasajy pag nmorpebama y4eHmKa, IITO je MCTOBPEMEHO 1 ucIyraBajyhe nc-
KYCTBO I ICKYCTBO Koje 3axTeBa (Behy) mocsehenoct. [Ipyru moryhn pasnor 3a Behy
rocBeheHocT 1 ancopniyjy oBe [iBe rpyre y4ecHuKa, y nopebhermy ca HacTaBHUIM-
Ma, HajBepOBaTHIje MO>KeMO HOTPAKUTH Y IUXOBUM KpeaTHBHUM MOTEHIjaIMa
(Juki¢, 2019), xoje TOTOBO CBaKOIHEBHO MOPajy Jja aKTUBUPajy KaKo 61 IIpuIaroam-
7 06pa30BHM MPOLIeC 3aXTEBMMA U CHELMPUIHOCTIIMA HACTaBe KOJ fiele/ yueHnKa
maber yspacra. Takobe, Bp/io je BepoBaTHO /ja TOKOM MHUIIMjaTHOT 0OpasoBama
MMajy CBeOOYXBaTHUjI ¥ Pa3HOBPCHUjI 0OPa3OBHM IPOrpaM KOju MX MpUIIpeMa 3a
u3as3oBe ca Kojuma he ce cyountn Tokom 6ynyhe HacTaBHe Ipakce, MITO UX, JOHEKIIE,
YMHY KOMIIETEHTHVjUM Off HaCTaBHMKaA 3a 0baB/batbe HaBe[eHNX 3aaTaka. Humrra
Marbe BOKHO HIje HU MUTambe MOTUBaNuje y mocny. Hanme, Bacnutaun u yanrtenn
6upajy cBoj mocao Beh TOKOM OCHOBHMX CTyZiMja Ha TepIVjapHOM HUBOY, TOK Mebhy
HACTaBHMI[MIMA YBEK IIOCTOjI TPyIa OHMX KOjii HICY HY)KHO MOTUBJCAHU fia pajie y
06pas3oBamy, aIu U3 PasINIUTHX Pa3jIora ce 3alolbaBajy Y OCHOBHOj Ko/, To
HoTBphyjy 1 pe3ynratu uCTpakuBama Koju IOKasyjy fa Cy YUUTe/b) 3a{0OBO/BHU)I
cojuM nocnom Hero HacrasHuIm (Koludrovi¢, Juki¢ & Rei¢ Ercegovac, 2009; Vidic,
2009), a 3a/10BOJ/BCTBO [IOCTIOM je YeCTO 3HAaYajHO [OBE3aHO Ca AHTAKOBabeM Ha I10-
cry (Sliskovi¢, Buri¢ & Knezevi¢ 2016; Timms & Brough, 2013). Behe 3agoBosscTBO,
amt u Behu crenen nmocBehenocTn u ancopriyje MoXxe ce, IOpef MNYHE MOTHBA-
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yje, IpUNMcaTy 60/b0j MearoIIKo-ICUX0MTONIKO-MeTOAMYKOj 00y BacuTaya 1
y4uTe/pa y OFHOCY Ha 00yKy KOjy uMajy HactaBHuuu. Moryhe je n ma Bacnutaun u
y4auTespy, 300T pasIMUNTIX MeTofia oOpa3oBama U HacTaBe, Y mopehemy ca mpep-
MeTHVM HAacTaBHUIMMA, 00/be 103Hajy notpebde 1 MoryhHOCTH [ielie/y4eHUKa, MITO
TOIIPMHOCK BJMXO0BOj CaMOpean3arju.

Kaga ce pasmaTpajy ApyIUTBeHM YMHUOLM, IOAPUIKY POAKTE/bA HAjBUIIOM
OLIEHOM CYy INPOLIEHWIN YYMUTEe/bY, 3aTUM BaCIUTa4yy, a HajHIOKe HacTaBHUIM. [lo-
OujeHn pesynratu He usHeHalyjy ako MMaMoO y BUJY Jja HACTaBa Y OCHOBHO] LIKO-
JIN TIpefiCTaB/ba IPBU CTeIleH 06aBe3HOT 00pa3oBama. MHOIMM pOANTE/bUMA je OBO
IPBO MCKYCTBO Y Capaiib}i ca IKOJIOM, OfIHOCHO Ca YYUTE/bJMA Ca KOjIMa TOTOBO
CBaKOJHEBHO JI0JIa3e y AMpeKTaH KOHTaKT. Hajuenrhe cy BeoMa cBeCHU OATOBOPHO-
CTY KOjy ¥ POJVITEe/b) ¥ HACTABHMLIM MMajy Ja OV Op>KaIy aKaJeMCKH yCIIeX yde-
HIJIKa KaKO y OBOM TPEHYTKY, Tako 1 y OynyhHOCTH, ITa HacToje fa fajy ogrosapajyhy
HO[PLIKY HACTaBHUIMMA Jia 6M BMXO0Ba flella uMana 6obe oueHe. C Ipyre CTpaHe,
IPEJIIIKO/ICKO BacIUTambe 1 00pa3oBame Huje 00aBe3sHO 1 pouTebu ocehajy Mamwy
OZITOBOPHOCT, II0CEOHO Kaja je ped 0 aKaJ[eMCKOM YCIIeXy HUXOBe Jele. 3ay3Bpar,
HOZIPIIKA KOjy BaCIMTA4YM OYEKYjy y OBOM JIOMEeHY 4ecTo HefocTaje. Takobe, moxe
ce OYeKMBAT!U HajMamwa IOfpIIKa POAUTe/ba Y IPeJMETHOj HaCTaBy, 300T BEIMKOT
Opoja ImpefMeTHMX HACTaBHUKA Ca KOjUIMa POAMTE/bU YITTABHOM HICY Y KOHTAKTY,
Mamer 6poja yacoBa U3 MOjeVHMX IIKOJICKMX IpefMeTa 1 Kpaher Tpajama nojenm-
HMX IIKOJICKUX IIpefMeTa y IpPeMETHOj HaCTaBM TOKOM LIJIOKYITHOT 0Opa3soBHOT
npoleca (HajBuIle O TOAMHY 0 iBe roauHe). Tpeba mogaTy a je BMCOKOUIKOICKY
cucrteM y XpBaTCKOj TEK OJHEITABHO IIPEIIO3HA0 POANTEHE KA0 CBOj€ MHTEPECHE TPY-
Ie ca KOj!Ma BaCIUTa4y, YYUTe/bY 1 HACTABHUIIY TOTOBO CBAaKOJHEBHO KOMYHMIIN-
pajy 6e3 MoTpeOHMX BELITHHA, IITO OIPAB/IAaHO Y3POKYje cTpec Ha mociy. [lltaBure,
Off HACTaBHMKa Ce O4eKyje fla M3rpajie HapTHePCTBO WK 6ap KBaIUTETHY capajby ca
HOpOAMIIaMa CBOjUX YYEHMKa, a ICTOBpeMeHO BehnHa mpodecnoHanana HeMa pas-
BUjeHe BelITIHe y 0Boj obmactu (Dotger & Benett, 2010; Ljubeti¢, Maglica & Gr¢ic,
2021; Ljubeti¢, Rei¢ Ercegovac & Koludrovi¢, 2016). [latu pesynrar je y cariacHo-
cru ca Hamasuma cryauje (Hiatt-Michael, 2010, 40) y kx0joj je HaBezeHO fia TOCeOHO
MJIaJil HaCTaBHUIM MCTUYY fia je ,....KOMyHMKaI[yja ca poAnTe/blIMa BhUX0B Hajsehn
13a30B Kao HacraBHMKa . Hamme, nojepuun ayropu (Hargreaves, 2001) nctuuy ga
je HeflocTaTaK BELITMHA HACTAaBHMKA 3a Capajiiby Ca POAMUTE/bMMA IIPEO3HAT/bUB Y
IbJIXOBO] CTpeIlbl, aHKCMO3HOCTY, 3a0pMHYTOCTU M CTPaxy 4YaK ¥ HAKOH IITO JU-
IUIOMMPA]jy 1 HAKOH ILTO CAMOCTA/THO YY€CTBYjy Ha TPXKUIITY pafia.

YmpaBy ycraHOBe Cy y4mTe/bM IIO3UTUBHMj€ OLIEHUIM Yy OJHOCY Ha BacIlMTa-
4e, 6e3 3HavajHe pasymke usMely oBe ABe rpyme HacTaBHUKA. [JoOMjeHM pe3ynTaTu
takobe He n3HeHalyjy ako ymopenumo crucTeM IpeIIKOICKOT BacluTama U obpa-
30Bamba U CUCTeM 00pa3oBama y HIDKUM pa3pelyMa OCHOBHe Inkose. Hanme, kako
IPEJIIKOICKO BacIUTambe Hije 06aBe3HO, OCHMBAYM YCTAaHOBA Cy 4eCTO IpMBATHA
nmIa Koja cama oxpebyjy mpaBuiia, moHeKa | IOCTaB/bajy HepeaTHe 3aXTeBe BaCIy-
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Ta4yMMa, a HEPEeTKO UM MMIIepaTuB IpeAcTaBba Behu 6poj ymucaHe mele Koju mo-
CTaBJbajy MCIpe] KBaUTeTa 00PasoBHOT CUCTEMa, ITpOolieca U MHTepecoBama fielle
u Bacimtava. OBO je Kpajie HemoTuBuuIyhe U Qpycrpupajyhe 3a Bacnurade, 3a
PasmuKy of HaCTaBHMKA y LIKOJICKOM cuctemy. ITopen Tora, ympasa (mupektop)
IPEeJIIKO/ICKE YCTAaHOBe Y 0OPa3OBHOM CUCTeMY y XPBAaTCKOj je 4ecTo (GpUsMuKu
ylla/beHa, OJJHOCHO OJjBOj€Ha Of] BaCIuTaya C KOjIMa PETKO MMajy OMPEKTaH KOH-
TaKT, I1a je Moryhe la BacmTauy ynpaBy Oliebyjy Kao Maby U3BOP IOAPIIKE, 0K
Y4MUTE/bY CBAKOJHEBHO KOMYHULMPAjy ca JUPEKTOPOM ILIKOJIE, KOjU UM j€, YOIIILITe-
HO IIOCMATpaHo, JOCTYIIaH NIPMINKOM pelllaBaiba CBAKOJHEBHIUX 113a30Ba.

3a mpeocrae Be Bapujabiie paJHOT OKPy>Kemwba — BPeMEHCKY IPUTHCAK U CU-
TYPHOCT — KOje Cy ce II0Kasaje Kao 3HadajHe y 3aBMCHOCTM O] TOra Koja je rpyma
VICOUTaHMKA y INATabY, BaCIUTA4M Cy Takobe mamy HYDKe OlLieHe Y OffHOCY Ha Ha-
CTaBHIKe pas3pelHe U NpeIMeTHe HacTaBe, IITO je femuMmuyHO nsHeHabyjyhe. ITo-
cTaBjba ce MuTame MOoryhux passora 3a oBakBe pesynrare. HemocraTak BpeMeHa 3a
ob6aB/bame CBUX 3ajlaTaKa I II0C/IOBA, II03HaBambe 0OPAa30BHOT CMCTeMa y XPBaTCKOj
Morao 61 6UTM M3BOp CTpeca 3a IpefMeTHe HACTaBHMKe KOji 00jeKTMBHO MMajy
BPJIO OTPaHNYEHO BpeMe 3a 00aB/bambe 3ajaTaka y pajly ca yYeHUIMMA M POIUTE/bU-
Ma, a pe3ynTaTy rosope gpyraunje. Moryhe je ga Bacmrauy, cBecHu morpede 3a
KBAJIMTETHUM PAfIOM Ca [elloM U POAMTEe/bMMA, 3alCTa [JO>KUB/baBajy BPEMEHCKU
IpUTHCAK 300T BeMMKOT Opoja felie y rpynama, Meby kojuma cy decTo u fena Koja
VIMajy CMeTibe y pa3Bojy. lllTapulle, Kako je HEPETKO CaMoO jeflaH BacluTad y Ipy-
11, Toce6HO Kafja POIUTE/bY OJIa3e y MPEeIIKOICKe YCTAaHOBE, BACIIMTAYM Ce MOTY
ocehaTy He3a/;0OBOJ/BHO U IIOJI IIPUTUCKOM jep HeMajy BpeMeHa 3a HEOIIXOJHEe Pasro-
BOpe ca poauTe/pbuMa Koju 6u uM omoryhumu ma octBape 60/by KOMYHMKALM)y ca
IBJIMA, IPUTOM pasyMejyhm 3Hauaj TakBuUX ofHOCa. OBaj aCIIeKT PafiHOT OKPYyXKema,
Kao ¥ CUTYPHOCT KOjy BaCIMTa4yy HIDKe OLewYjy, Tpebano 6u ncnutatu y 6ygyhum
VCTpaXKMBaWbUMa 1a 6MCMO OTKPUIN Yy3pOKe OBAaKBUX IPOLIeHA BacIyTaya M y4u-
Tesba.

Y ucrpaxkupamwy CMO IOKYyIIAIN Ja YTBPAMMO KOjU YMHMOLM COLMjalHOT U
PaIHOT OKpY’>KeHa 3HA4ajHO NOIPUHOCE O0jallliberby pasjMKa y Be3U ca aHTaXo-
BambeM Ha ITOCITy BaclNTa4da U YYUTEba, Te Cy CIIPOBEJIEHE XUjepapXujcKe perpecuje
Ca KOMIIOHEHTaMa aHTa)K0Barba Ha MIOC/Ty Kao KpuTepujymmuma. Vako cy csu noka-
3aTesbl 3ajeJHO 00jaCHM/IN pe/IaTUBHO CKPOMaH JIe0 BapujaHCce aHTa)XKOBamba Ha I10-
oy (on 13% 3a ancopniujy fo 25% 3a eHeprujy), wro yiyhyje Ha 3aKk/bydak o Apy-
TMM BaXHMM JeTepPMVHAHTaMa aHIa)XOBama Ha I0CTy (0COOMHe TMYHOCTH, pyTe
KapaKTePUCTUKe ¥ 3aXTeB) II0C/IA), HEKM ITOKa3aTe/by Cy ce Y HOCTIelbeM KOpaKy
aHajM3e MOKasalu pe/IeBAaHTHUM 3a CBe TPU MM HajMarbe [iBe KpUTepUjyMCKe Ba-
pujabie oBor aHra)KoBaba. HamMe, yCTaHOBJBEHO je [ja je CUTYPHOCT BaXkKHa 3a eHep-
rujy, mocBeheHOCT 1 ancopIuyjy, ZOK Cy BpeMEeHCKM IPUTHCAK U YUYSHNUIIV BaXKHU 32
eHeprujy u nocsehenoct. lpyrum pednma, yuecHUIM KOju BEPYjy Aa MMajy JOBObHO
BpeMeHa 3a KBaIUTETaH paf, a paj ca leljoM/y4eHUIMa OLiekbyjy Kao M3BOP IIOfI-
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PILIKe U 3a[JOBOJ/bCTBA, VICKA3yjy [a IMajy BUIIN HUBO eHepruje u Behy mocsehenoct
nociy. JlobujeHn pe3ynTaTy ce MOTY CMaTpaTy OYeKMBaHMM ¥ pasymbuBuM. Kazma
je 3aJJ0BO/bEHA OCHOBHA ITOTpeba 3a CUTypHOIIhy y pafiHOM OKpYXKemwY, Kajja Ioje-
IVHALl HEMA [O>KMB/baj IPUTUCKA KOjU 13a3MBajy KpaTKV BPEMEHCK/ POKOBY IIPU-
JIMKOM 0o0aB/balba paJHMX 3aJaTakKa, Kaja MMa 3aJ0Bo/baBajyhe ofgHOCe ca mermom/
y4eHMIIMMa ¥ KOMIIETEHTaH je Jla OTOBOPY Ha 13a30B€ KOje II0Ca0 IT0CTaB/ba, MOXKe
Jla ce ycpencpeny, a pajiHe 3afaTke 06aB/ba ca Bullle ITOcBeheHOCTN 1 aHTa)KOBamba.

[lITo ce Tnye coumomeMorpadcKmMx KapaKTepUCTMKa, Tpeba HAIIOMEHYTH Ja
IIOJI TIpefiCTaB/ba 3HAa4YajaH I0KasaTe/b IocBeheHOoCTN U amcopnuuje, Ipu 4emy cy
HAaCTaBHUIM MYILIKOT IIOJIa ITOKAa3ajM HIVDKM HMBO aHTa)KOBamba HEr0 HACTAaBHULIU
JKeHCKOr 1oja. Jlocajammba MCTpaXkMBama Cy MOKasana fa Cy HacTaBHUIE, Y Off-
HOCy Ha HacTaBHMKe, CKJIOHUje Behoj emoumonantoj ncuprubenoctu (Sari, 2004;
Sliskovi¢, Buri¢ & Knezevi¢, 2016), mrto Moxxe 6UTH pe3ynTaT nperepaHe mocsehe-
HOCTU ITOCITy Wi arcopniyje. Mehyrum, y oBuM TymademrMa Tpeba HalloOMeHYTH
ia Huje Moryhe JOHeTM 3aK/by4aK O POJHUM pas/MKaMa BacIliTayda U y4nuTesba 360r
BEJIMKOT POJIHOT IMCIIAPUTETA Y OBOM MCTPa>KMBAIbY.

C mpyre cTpaHe, Jy>KIHa paJIHOT CTa)ka IpeJCTaB/ba 3Ha4YajaH Il0KasaTe/b eHep-
ruje u aricopnuuje. ITpurom, KojJy HaCTaBHMKA KOjU MIMajy Iy>Ke paJjHO MICKYCTBO OIla-
JKEHV Cy BMIIYM HUBOM Ha o0eMa KOMIIOHEHTaMa aHIa)KOBama. Y IMPeTXOJHUM JC-
TPaKMBaBIMA, MAKO Cy y INTaby OV pasIMIUTy Y30PLM, TaKohe je ycTaHOB/beHO
fla CTApOCHO J00a II03UTUBHO TOTPMHOCY €HEPTYj! U ITOCBeNeHOCTI 11 aHT'aXKOBambY
(Kim & Kang, 2016). [ly>ke pagHO KCKYCTBO BepOBATHO JJOTIPMHOCHK BUILIIM OLieHa-
Ma, YIIPaBo 300T MCKYCTBa y Cyo4yaBarby U pellaBamy (HOBJX) 13a30Ba Y CBAKOJJHEB-
HOj IIefJaroIIKOj MPAaKCK. 3aTVM, HEKV ayTOPM CYTepUIIy [ja ca CTAPOCHOM HOOM U
rofiiHaMa PaJlHOT MCKYCTBAa IOjeJMHILIM Pa3BUjajy pasjIN4nUTe CTpaTeruje eMoLuo-
HaJIHe peryJalyuje 1 jadajy cBoj IpodecroHaTHN UIEHTUTET, IITO TO3UTUBHO yTIYe
Ha aHrakopame Ha nocny (Kim & Kang, 2016).

Ozpanuuera ucmpaxusarea

IIpe 3ax/pyuka Tpeba ncrahm HEKOMMKO OTpaHNMYerba CIPOBEJEHOT MCTPAXKIBADA.
JemHO ce omHOCY Ha 3HATHO Behy 6poj BacIIMTauNIIA M yIUTE/BULIA Y OFHOCY Ha Y4U-
TeJbe, MAKO y MOITy/Iallyjy BacIuTada ¥ yIuTesba y XpBaTCKOj ITOCTOjY BEIMKI POSHNI
AVCIIApUTET U TO Y KOPUCT XeHa. Vmak, 3060r Masior yjena y4ecHUKa MYLIKOT II0J1a,
HIje Moryhe JOHeTM IOy3aHe 3aK/by4Ke O POJHMM pasjIMKaMa y Be3) ca Ieplieln-
IjaMa M3BOpa CTpeca/ToApIIKe, Kao U aHTaKOBama Ha 1ociy. Takobe, nctpaxu-
Bame je CIIPOBEIeHO Y OHJIajH OKPY)XXemy TOKOM IaHfieMuje Bupyca Covid-19, mro
je HapyILIWIO perpe3eHTaTMBHOCT Y30pKa, a Moryhe je #a je )KMBOT y HEM3BECHNUM U
nperehuM OKOTHOCTMMA YTUIJA0 HA pe3yaTaTe MCTpaKuBama. [lopen Tora, Moryhe
je la cy Ha IIoJjaTKe, KOjM Ce OTHOCE Ha JJO>KMBIbaj CUTYPHOCTH Jja Cé MOXKe 3aip>KaTh
I10Ca0, 3HaYajHO yTHUIalle OKOJTHOCTHM Y KOjuMa je ICTpakiBambe CIIpoBefeHo. Vako
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Cy CBe Mepe MMajle 3al0BO/baBajyhe BpefHOCTH IOY3ZaHOCTH, Tpeba HAIlOMEHYTH
Ia Cy [iBe Mepe MMajie IapaMeTpe CIUbOIITEHOCTV HeIITO M3HaJ IpaHMIa Koje Cy
I03BOJbEHE 32 MTPMMEHY ITapaMeTapCKMX IOCTyIaKa.

B 3AHJ/bYYAK

VInTepecoBame HayYHIKA 33 MICTPaXKMBalbe aHTa)KOBaba Ha ITOC/Ty IPOCBETHUX Pafi-
HIKa IOCTIe/IbIX JlelleHNja He OIajia, LITO je ONPAaBIaHO C 063MPOM Ha CIIO>KEHOCT
u noBehame pajHNX 3aaTaKa, BULIECTIOJHOCT PAJHNUX CPE/IMHA, @ CAMUM TUM U BU-
xoBe Moryhe yrumaje. OHu mMory 6uty nny Moryhu MsBopu cTpeca Min IOJpPIIKa
IpakTHyapuMa, 300T yera je HEOIXOHO Jia Oyly MCTPaKeHU 1 Jla JoOujeHn pe3yii-
tatu Oyny uckopuinhennu 3a yHanpehuBame nemaroiike mpaxce, Kao ¥ HaCTaBHOT
IJIaHa 1 IporpamMa MHUIMjaTHOT o6pa3oBama 6yayhux Bacmrava u yuurema. [nm
UCTpaXKyBama 010 je Ia ce MCINUTAjy YMHMUOLM Y HAYMHY KOjU JOIPUHOCE aHTaXKO-
Bamby Ha IIOC/Ty HaCTaBHMKaA y XpBaTcKoj. [lobujenn pesynratu yryhyjy Ha 3ak/bydak
Jia Cy BacIIMTa4M ¥ y4nuTe/by, y nopehermwy ca HactaBHunMMa, y Behoj Mepu mocsehe-
HYI CBOM IIOC/IY U JIa MMajy jauul IO>KMBJbaj fia Cy arcopbosany nocmoM. llltasuiue, y
nopebemy ca ocranmima, BaCuTauy Cy IPOLEHIIN HIDKOM OLleHOM BehuHy pagHux
Y IPyLITBEHUX YMHWIALA (BPEMEHCKY IMPUTKCAK, 6e30eTHOCT, affMMHICTpaLja I
fena/yqeHNIM). YUUTe/b) Cy POJUTe/be OLEHIIN Kao HajlIO3UTUBHMjY U3BOP TOJ-
pILKe, 3aTMM BacIlMTauM M Ha Kpajy HacraBHuIM. Kajja cy y nuramy rokasaTesbu
aHT)KOBalba Ha IIOCITY, pe3y/ITaTu yKasyjy fa Kako ce rmoehaBa pagHO MCKyCTBO
nosehaBa ce eHepruja u amcopmuyja, JOK MocBeheHocT 3aBUCH Off BpCTe MOCHA, a
YCTaHOBJBEHO je Jja je BUILIA Ha HYDKeM HUBOY 00pa3oBHOT cucteMa. Mebhy unnmonu-
Ma COLMja/THOT U paJIHOT OKPY>Kelba, AHI'a)KOBalhe Ha ITOCITy 3aBMCH Off CUTYPHOCTH,
BPEMEHCKOT IIPUTUCKA U flelie/y4eHMKA U pOJuTe/ha Kao MOTEHIMjaTHUX M3BOpa
HOZIpIIKe Y HacTaBHOM papgy. Moryhe je 3ak/by4nTn na oBe fuMeH3nuje Tpeba yBa-
»KaBaTy U Tpebasio 61 Ja peacTaB/bajy feo yHanpehuBamwa HacCTaBHOT IJIaHA U IIPO-
rpaMa MHMIMja/IHOT 0Opa3oBama BaClMTava ¥ y4NTe/ba, Kao ¥ MIPOrpaMa HbIUXOBOT
1IeJIOKMBOTHOT yuewa. Ha kpajy, umajyhm y Bupy npepcraB/beHe pesynTate OBOT
eMIIVPYjCKOT UCTPAKMBambha, Tpebaso 61 HAIIOMEHYTH Jja yIipaBa/MeHalIMEHT, KoJle-
re ¥ CTPY4HO YCaBpIIaBaibe HUCY PeJIeBAHTHY 32 aHTa)KOBaIbe BaCIMTaYa M yUUTe/ba
Ha IIOCITy.
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@ INTRODUCTION

Shifting the focus of traditional psychology from disease, impairment, disorder,
and disability to “human strength and optimal functioning”, which are the focus of
positive psychology (Seligman & Csikszentmihalyi, 2000, as cited in Schaufeli, Bakker
& Salanova, 2006: 701), has enabled a more complete insight into the behaviour of
individuals and the resources available to them in challenging situations. One such
positive approach relates to the study of work engagement of educational workers as
a kind of antipode of the often-researched burnout phenomenon (Schaufeli, Bakker
& Salanova, 2006). This approach seems understandable because the tasks and job
challenges of teachers, as well as the overall work environment and climate, can
present a possible source of either stress or support for practitioners (Duggan, 1997;
Ferguson, Mang & Frost, 2017; Ramberg, Brolin Liftman, Akerstedt & Modin, 2020).

The concept of work engagement, which includes both affective and cognitive
components, consists of three interrelated elements: vigour, dedication, and
absorption. It represents a uniquely positive, fulfilling work-related state of mind
(Schaufeli & Bakker, 2004), and reflects an individual’s attitude toward work. An
individual with high work engagement sees their job as motivating and stimulating
and as something they want to dedicate themselves to the maximum, sparing no
time and effort. The dedication includes the meaning and importance of the job
for the individual, and absorption includes the lack of time control (“time seems to
fly”), where individuals most often “forget everything else around them?”, are filled
with a sense of happiness when immersed in work, and when working intensely they
are carried away and find it difficult to detach themselves from their job (Schaufeli
& Bakker, 2004). Earlier research conducted on Croatian samples of teachers has
shown that higher work engagement contributes to greater job satisfaction, as well
as lower burnout, especially emotional exhaustion and alienation (Sliskovi¢, Buri¢ &
Knezevié, 2016).

Worrying data on the percentage of non-engaged teachers as a result of stress
and/or burnout can be found in the literature (for example, Salmela-Aro, Hietajarvi
& Lonka, 2019, found that 70% of teachers belong to the “engaged-burnout” profile
group and only 30% to the “engaged” profile group), however, there are encouraging
research findings that point to the strengths and defence forces of individuals
(Addimando, 2019). Here, it is important to emphasize that most teachers are not
anxious, stressed, and unmotivated, but quite the opposite. The vast majority of
them are satisfied and enthusiastic and find their work rewarding and satisfying
(Hakannen, Bakker & Schaufeli, 2006). In a study by Salmela-Aro et al. (Salmela—
Aro K, L., Hietajarvi L. & Lonka, 2019), it was found that a group of engaged teachers
had more job and personal resources, such as control and resilience, as opposed to an
engaged-burnout profile group who experienced a greater/heavier workload. Hutell
and Gustavsson (2011) point out that job demands on the one hand and resources
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on the other, as well as the interference between private life and work, made up
the largest amount of the explained difference in burnout and work engagement.
Job demands were more strongly associated with burnout, while job resources were
more strongly associated with work engagement. Predictors with the greatest relative
impact on burnout and work engagement were unfulfilled expectations and skill
mastery. The results of this research support the importance of the impact of work
context on burnout and work engagement.

Many studies (Sandilos & Di Perna, 2022; Sandilos, Goble, Rimm-Kaufman
& Pianta, 2018) confirm that social factors (children/students, parents, colleagues,
and administration) and work-related factors: (in)security, time pressure and (im)
possibility of professional development (Badri, Alnuaimi, Mohaidat, Yang & Al
Rashedi, 2016; Forcella, Di Donato, Reversi, Fattorini, & Boscolo, 2009; Maas, Schoch,
Scholz, Rackow, Schiiler, Wegner & Keller, 2021) significantly affect the occupational
satisfaction of educational workers, their work engagement (dedication, vigour,
and absorption), success in dealing with stress (Ljubeti¢, Maglica & Gr¢i¢, 2021),
and burnout resistance (Herman, Hickmon-Rosa & Reinke, 2017; Kokkinos, 2007;
Minghui, Lei, Xiaomeng & Potmesilc, 2018; Reinke, Herman, K. C. & Stormont,
2013; Toropova, Myrberg & Johansson, 2021).

Defining the five stress causes for teachers, Harmsen, Helms-Lorenz, Maulana,
and van Veen (2018) report that high psychological demands for task performance,
negative social aspects, negative organizational aspects, lack of developmental
opportunities, and negative aspects of students have a positive and significant
correlation with one or more teacher stress responses. When these stress causes
are assessed together, high psychological demands, negative aspects of students,
and negative social aspects are stronger and more stable predictors of teacher stress
responses. Here, the negative aspects of students are significantly and positively
associated with teacher tension, negative emotions, and dissatisfaction. Addimando
(2019) concludes that teachers who perceive a supportive and satisfying work
environment (in terms of internal and external resources) are more likely to be
more engaged in their activities, which in turn leads to a more heterogeneous array
of teaching practices with students, making it possible to expect greater student
motivation for learning. The researchers’ focus on teacher engagement issues is
justified if we consider the fact that a satisfied and engaged person not only behaves
better in teaching (Bakker, Schaufeli, Leiter & Taris, 2008) but also has an impact on
later student learning (Mercer, 2010). These results are supported by the findings by
Skaalvik and Skaalvik (2016), who indicated two main reasons that motivate teachers
to leave the teaching profession: a) long-term emotional stress and exhaustion, and
b) lack of support and trust, poor student motivation for engagement, and classroom
conflicts.
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The effects of constant exposure to occupational stress and the effects of
burnout are directly reflected in the work engagement of teachers (Salmela-Aro,
Hietajarvi & Lonka, 2019), which negatively affects the quality of their teaching and
student outcomes (Jeon, Buettner, Grant & Lang, 2019). It is possible to assume that
improving school ecology would very likely improve the sense of teacher well-being
(Sandilos & DiPerna, 2022) and thus have a positive impact on the institution in
which the individual works as well as the entire educational system (Duggan, 1997).

In an extensive study based on the Job Demands-Resources (JD-R) Model,
Hakannen, Bakker, and Schaufeli (2006) detected three main causes of teacher
psychological workload arising from job demands: disruptive pupil behaviour, work
overload, and a poor physical work environment. Moreover, these authors emphasize
that resources relate to the physical, psychological, social, and organizational aspects
of the job, that they require cognitive and emotional efforts of the individual and are
therefore associated with certain physiological and/or psychological costs. Hakannen
et al. (Hakannen, Bakker & Schaufeli, 2006) detected five resources that are the
major motivators increasing commitment or engagement, but, at the same time,
when lacking, act as factors that increase burnout: job control, access to information,
supervisory support, innovative school climate, and the overall social climate. The
authors of the study conclude that “high job demands and a lack of job resources
form the breeding ground for burnout and reduced work engagement, respectively”
(Hakannen, Bakker & Schaufeli, 2006: 497).

B METHODOLOGY

Research aim and questions

The research aimed to investigate which factors contribute to the teacher work
engagement and in what way. The research attempted to answer the following
research questions:

1. Do preschool, primary and middle school teachers differ in their work
engagement (vigour, dedication and absorption)?

2. Do preschool, primary and middle school teachers differ in assessing
the factors of their work environment (job security, time pressure, and
professional development) and social factors (parents, students, colleagues,
and administration)?

3. Do sociodemographic characteristics, work environment factors (job
security, time pressure, and professional development), and social factors
(parents, students, colleagues, and administration) contribute to explaining
individual differences in focus, dedication, and absorption?
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Research sample

A total of 548 teachers from Croatia participated in the research, including 260 pre-
schools, 92 primary school, and 196 middle school teachers. The mean age of the
participants was 43.12 years (range 23-64 years). The mean length of working experi-
ence was 17.13 years (range 0.5-41 years). Moreover, the sample included 514 wom-
en and 32 men, while two participants did not identify as female or male. The major-
ity of participants (n = 327) indicated higher secondary education (undergraduate
study) as their highest level of education, and n = 200 participants had a bachelor’s
degree or college-level education. Considerably fewer participants had a university
specialist degree or an academic masters or doctoral degree. Slightly more than 82%
of participants (n = 452) were employed full time, n = 47 were employed as substi-
tute [supply] preschool or primary school teachers at the time of the survey, and n
= 49 were part time employed. The majority of participants identified as married or
partnered (n =431), n = 87 as single, and n = 25 as divorced. Widows/widowers were
least represented (n = 5) in the sample.

Instruments

The General Sociodemographic Questionnaire was designed for the research and con-
sisted of eight questions about the sociodemographic characteristics of participants,
including gender, age, length of working experience, the level of education, employ-
ment status, marital status, and the number of children.

The Questionnaire for Examining Measures of Strengths, Supports, And
Stressors for Teachers (MOST, Sandilos & DiPerna 2021) is intended to examine 10
constructs relevant to teachers’” jobs, which can be either a support or a source of
stress, encompassing the factors of work environment (job security, time pressure,
and professional development) and social factors (parents, students, colleagues, and
administration). The questionnaire comprises a total of 58 items, divided into 10
subscales: School leaders (e.g. My school leaders discuss classroom issues with me),
Parents of my students/children (e.g. Parents of my students are open to discussing
the difficulties their children have in school), Students (e.g. In the school where I work
I have enough opportunities to adequately support my students who are different in
terms of their race/culture/ethnicity), Students with disabilities (e.g. In the school
where I work I have enough opportunities to meet the academic needs of my students
with learning difficulties), Colleagues (e.g. My colleagues plan classes together),
Time pressure (e.g. I have enough time during my classes to support each student),
professional development (e.g. The professional development offered to me improves
my effective classroom management competency), Security (e.g. I feel safe in my school),
Belonging (e.g. I feel respected in my school), and Emotional state (e.g. I feel satisfied
with the fact that I am doing precisely this job). The participants’ task for each item
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was to assess the frequency of the experience or behaviour described in the items
on a 1-5-point rating scale, where 1- means never, 2- rarely, 3- sometimes, 4- often,
and 5- almost always. Seven subscales were used in this research: administration,
colleagues, students /students with disabilities, security, time pressure, and the
possibility of professional development. A higher score on each subscale indicates a
more positive assessment of the categories. All subscales had high reliability, which,
together with other psychometric characteristics, is shown in Table 1.

The Work Engagement Questionnaire (Schaufeli & Bakker, 2004; Sliskovi¢,
Buri¢ & Knezevi¢, 2016) is intended to measure three characteristics: vigour,
dedication, and absorption. Vigour refers to energy and mental resilience while
working, the willingness to invest effort in one’s work, and persistence in the face
of difficulties. Dedication refers to being involved in one’s work, finding meaning in
one’s work, being challenged, and experiencing a sense of enthusiasm, inspiration,
and pride. Absorption refers to being fully concentrated and engrossed in one’s
work, whereby time passes quickly, and one has difficulties detaching oneself from
work. The questionnaire consists of 17 items, 6 of them examining vigour (e.g. I can
spend a long time working without a break), 5 items examining dedication (e.g. My
job inspires me), and 6 items examining absorption (e.g. Time flies when I work).
The participant’s task for each item was to estimate how often they feel in the way
described in each item, and the evaluation was done by marking one of the offered
seven numbers, where 0 meant never and 6 always or every day. Higher results on the
subscales indicate higher engagement, i.e. higher vigour, dedication, and absorption.
The psychometric characteristics of the subscales are shown in Table 1.
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Data collection and analysis

The research was conducted in 2021 in an online form and sent to the participants
via a link. Before the survey, the principals of schools and kindergartens were con-
tacted and informed about the planned research implementation. They were notified
about the approval of the Ethics Committee of the Faculty of Humanities and Social
Sciences in Split regarding the ethics of the research, and they were asked to provide
access to participants through official web addresses of kindergartens and schools.
Participation in the research was voluntary and participants were allowed to with-
draw at any time. They were guaranteed anonymity as the option of recognizing the
sender’s address was turned off, which they were informed about.

The collected data were analyzed using the STATISTICA14 software package.
Descriptive parameters, correlation analysis, and hierarchical regression analyses
were used in the research analysis to determine the contribution of individual groups
of variables to the explanation of differences in work engagement.

B RESULTS

To answer the first and second research problem, we compared the results of the three
groups of participants (preschool, primary, and middle school teachers) concerning
indicators of work engagement as well as the factors of work environment and
social factors using one-way analyses of variance (Table 2). The results show that
a significant main effect of the type of job was found for dedication and absorption
as components of work engagement, while the difference in vigour was absent.
Moreover, the type of job (whether you have a full contract, working on a project,
or part time) proved to be significant for parents’ support, administration support,
and students as social factors, with time pressure as a work environment factor. The
effect size ranged from small, to moderate, while the highest was determined for the
parent variable.
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To answer the third research problem, three hierarchical regression analyzes
were done with work engagement variables as criteria. In all analyses, the variables
were introduced in three steps. In the first step, the job variable was introduced,
followed by sociodemographic variables (gender, age, length of working experience,
level of education), in the third step, work environment factors were added, and
in the last step, social factors. The results of the performed analyzes are shown in
Table 3.

Table 3: Results of hierarchical regressions with work engagement variables
as criteria

1% step

Type of job -.03 -.16%* -.10*
R (R?) .03 (.001) 16 (.03) .10 (.01)
F (1,546) .58 14.02** 5.83%
27 step

Type of job .00 -.10% -.07
Gender -.03 -.07 -.09
Length of working experience .09* .03 A1
Level of education -.05 -.08 -.04
R (R?) 12 (.01) 19 (.04) 19 (.04)
AR? .01 .01 .03*

F (4,543) 1.97 5.23%* 4.93**
3 step

Type of job -.08 =17 -12
Gender -.05 -.08 -.09

Length of working experience A1 .05 A3
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Level of education
Security

Time pressure
Professional development
R (R?)

AR?

F (7,540)

4. step

Type of job

Gender

Length of working experience
Level of education

Safety

Time pressure
Professional Development
Parents

Students

Colleagues
Administration

R (R?)

AR?

F (11,536)

-.05
204
27
144

47 (22)
210

2227

-.09
-.06
12
-.04
18
20
.05
.04
15%%
.05

.05

.50 (.25)

04

16.36**

-.08
20%*
23%*

08

42 (.18)
140

16.45%*

-.16%*
-.08*
.06
-.06
16**
14
-.02
.10*
5%
.04

.06

46 (21)

.03**

13.18%*

-.03
170
12%

.08

33(11)
07

9.33**

-11*
-.09*
13
-.02
154
.08
.01
.10*
.08
-.01

.06

36 (.13)

.02*

7.16**

*p<.05; **p<.01
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The analysis with vigour as a criterion showed that all selected predictors explain a
total of 25% of the variance in the criterion, with significant independent predictors
in the last step of the analysis being the length of working experience, security, time
pressure, and students. Participants with longer working experience, a higher level
of security in their school/kindergarten and their environment, who estimate that
they have enough time to perform all tasks, and who see their work with students
as a source of support and satisfaction showed a higher degree of work vigour. The
analysis with dedication as a criterion showed that the predictors explain a total of 21%
of the variance in the criterion, and the variables of type of job, gender, security, time
pressure, parents, and students proved to be significant independent predictors in the
last step of the analysis. Participants working at a lower level of the educational vertical,
with a higher level of security in their school /kindergarten and their environment,
who estimate that they have enough time to perform all tasks, and who see their
work with students as a source of support and satisfaction showed a higher degree of
dedication. Finally, analysis with absorption as a criterion showed that all predictors
together explain 13% of the variance in the criterion, and in addition to the type of
job and gender, security and parents proved to be significant independent predictors.
Higher levels of absorption were expressed by preschool teachers and participants who
see security and parents as sources of support in their work environment.

B DISCUSSION

The research aimed to analyse the relationship between work engagement and
sources of stress/support for preschool, primary school, and middle school teachers.
In the following, we will first comment on the results indicating differences in the
work engagement among the three groups of participants regarding the type of job.
The results of the two components of work engagement - dedication and absorption
- differed in terms of the type of job, whereby preschool teachers and primary
teachers assessed these components of work engagement as higher compared to
middle school teachers. A possible explanation for such results can be found first
in the continuity that preschool teachers, and to a great extent primary school
teacher, achieve in working with the same group of children/students over several
years. Namely, during continuous work with the same group of children/students,
preschool teachers and primary school teachers can monitor pupils’ development
and progress and adapt their work to student needs, which is at the same time a
tulfilling experience and an experience that requires (greater) dedication. Another
possible reason for greater dedication and absorption for these two groups of
participants, in comparison with middle school teachers, most likely lies in their
creative potential (Juki¢, 2019), which they have to activate almost every day to
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adapt the educational process to the requirements and specifics of teaching younger
children/students. Also, it is very likely that during primary and preschool education
and training, they attended a more comprehensive and diverse education program
preparing them for the challenges of their future practice, which makes them more
competent than middle school teachers for performing the above tasks. No less
important seems to be the question of job motivation. Namely, preschool teachers
and middle school teachers choose their job during their initial education at the
tertiary level, while among the middle school teachers there is always a group of those
who are not necessarily motivated to work in educational practice, but nevertheless
for various reasons work in middle school. This is supported by the results of studies
showing that primary school teachers are more satisfied with their work than middle
school teachers (Koludrovi¢, Juki¢ & Rei¢ Ercegovac, 2009; Vidi¢, 2009), and job
satisfaction is often significantly associated with work engagement (Sliskovi¢, Buri¢
& Knezevi¢ 2016; Timms & Brough, 2013). Higher satisfaction, but also a higher level
of dedication and absorption can, in addition to personal motivation, be attributed
to better pedagogical-psychological-methodological training of preschool teachers
and primary school teachers compared to middle school teachers’ training. It is also
possible that preschool and primary teachers, due to different education and teaching
methods compared to subject teachers, know better the needs and possibilities of
children/students, which contributes to their self-realization.

Among social factors, parental support was rated the highest by primary school
teachers, followed by preschool teachers, but was rated lowest by middle school
teachers. The obtained results are not surprising if we consider the fact that primary
teaching is the first level of compulsory education. For many parents, this is the
first experience of working with a school/teacher with whom they come in direct
contact almost every day. Most often, they are very aware of the responsibilities
that both parents and teachers have to support student academic performance both
at the moment and in the future, so they strive to provide appropriate support to
teachers so that their children have better grades. On the other hand, infant and
preschool education is not compulsory and parents feel less responsibility, especially
when it comes to the academic performance of their children. In turn, the support
that preschool teachers expect in this regard is often lacking. Furthermore, the
lowest support by parents was reported in subject teaching and can be expected,
because of the large number of subject teachers with whom parents are mostly not
in contact, the smaller number of lessons in certain school subjects, and the shorter
duration of certain school subjects within the entire educational process (max. 1
to 2 years). It should be added that only recently has the higher education system
in Croatia recognized parents as its stakeholders with whom preschool, primary,
and middle school teachers communicate almost daily while lacking the necessary
competencies, which justifiably causes work stress. Moreover, teachers are expected
to build partnerships or at least quality collaborative relationships with their students’
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families and, at the same time, the vast majority of professionals’ lack competencies
in this area (Dotger & Benett, 2010; Ljubeti¢, Maglica & Gr¢i¢, 2021; Ljubeti,
Rei¢ Ercegovac & Koludrovi¢, 2016). This result is supported by a study by Hiatt-
Michael (2010: 40) who states that young teachers in particular point out that ..
communication with parents is their biggest challenge as teachers”. Hargreaves (2001)
points out that the lack of teacher competencies for collaboration with families is
recognizable in their distress, anxiety, worry and fear, even after they graduate and
engage in the labour market independently.

Institution administration was assessed more positively by primary school
teachers in relation to preschool teachers, with no significant difference between the
two groups of teachers. The obtained results are also not surprising if we compare the
system of infant and preschool education and the primary school system. Namely,
the former is not compulsory, founders of preschool institutions are often private
persons who make their own rules, they sometimes make unrealistic demands on
preschool teachers, and very often put the imperative of a larger number of enrolled
children before the quality of the educational process and the interests of children
and preschool teachers. This is extremely unmotivating and frustrating for preschool
teachers, in comparison with teachers in the primary school system. In addition, the
administration (the principal) of infant and preschool education institutions in the
Croatian system is often physically distant, i.e. separated from preschool teachers,
with whom they rarely have direct contact, so it is possible that preschool teachers
assess administration as a smaller source of support, in comparison with primary
school teachers who daily communicate with the administration, which is generally
available to them to address day-to-day challenges.

The remaining two work environment variables with a significant main effect
on the group of participants — time pressure and security — were also assessed
lower by preschool teachers compared to class and subject teachers, which is partly
surprising. The question arises as to the possible reasons for such results. Lack of
time to perform all tasks and jobs, knowing the educational system in Croatia, could
be expected to be a source of stress for subject teachers who objectively have very
limited time to perform their tasks in working with students and parents, yet the
results suggest otherwise. It is possible that preschool teachers, aware of the need
for quality work with children and parents, really do experience time pressure due
to the large number of children in groups, often including children with disabilities.
Moreover, as very often there is one preschool teacher per group, especially when
parents come to preschool, the teachers may feel dissatisfied and pressured because
they do not have time for the necessary conversations with parents to achieve better
communication while understanding the importance of such relationships. This
aspect of the work environment, as well as the security that is assessed lower by
preschool teachers, should be examined in future research to find out the causes of
such assessments by preschool teachers and primary school teachers.
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Finally, the research tried to determine which of the social and work environment
factors significantly contribute to the explanation of differences in the work
engagement of preschool teachers and primary school teachers, thus hierarchical
regressions were conducted with components of work engagement as criteria.
Although all predictors together explained a relatively modest part of the variance
of work engagement (from 13% for absorption to 25% for vigour), which suggests
a conclusion about other important determinants of work engagement (personality
characteristics, other characteristics, and job demands), some predictors in the last
step of the analysis proved relevant for all three or at for least two criterion variables
of work engagement. Thus, security proved to be important for vigour, dedication,
and absorption, and time pressure and students for vigour and dedication. In other
words, participants who assess low time pressure, i.e. who believe that they have
enough time for quality work and assess work with children/students as a source of
support and satisfaction, show a higher level of vigour and dedication to work. The
obtained results can be considered as expected and understandable. When the basic
need for security in the work environment is met, when an individual does not feel
time pressure to perform work tasks, when s/he has satisfactory relationships with
children/students, and is competent to respond to the challenges they pose, s/he can
focus and perform the work tasks with more dedication and engagement.

Concerning the sociodemographic predictors, it should be noted that gender
proved to be a significant predictor of dedication and absorption, with male teachers
showing a lower level of engagement than female teachers. Previous research has
shown that female teachers, compared to male teachers, are more prone to higher
emotional exhaustion (Sari, 2004; Sliskovi¢, Buri¢ & Knezevié, 2016), which
can be a result of excessive dedication to work or work absorption. However, in
these interpretations, it should be noted that it is not possible to conclude gender
differences in the work engagement of preschool and primary school teachers due to
the large gender disparity in this research.

Length of working experience, on the other hand, proved to be a significant
predictor of vigour and absorption, where participants with longer experience
reported a higher level of both components of engagement. Earlier studies, although
on different samples, also suggested a significant positive contribution of age to vigour
and dedication and contribution of age to engagement (Kim & Kang, 2016). Longer
working experience most likely contributes to higher assessments, precisely because
of the experience in facing and coping with (new) challenges of everyday pedagogical
practice. Furthermore, some authors suggest that with age and years of service,
individuals develop different strategies of emotional regulation and strengthen their
professional identity, which has a positive effect on work engagement (Kim & Kang,
2016).

Limitations of the study. Before the conclusion, several limitations of the
conducted research should be pointed out. One refers to the significantly larger
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number of female preschool and primary school teachers compared to male teachers,
although in the population of preschool and primary school teachers in Croatia there
is a large gender disparity in favour of women. Yet, due to the small proportion of
male participants, it is not possible to conclude gender differences in the perception of
sources of stress/support as well as work engagement. Furthermore, the research was
conducted in an online environment during the Covid-19 pandemic, which impaired
the representativeness of the sample, and it is possible that living in uncertain and
threatening circumstances affected the research results. It is also possible that data
related to job security was significantly influenced by the circumstances in which the
research was conducted. Although all measures had satisfactory reliability values, it
should be noted that the two measures had kurtosis parameters slightly above the
limits allowed for the application of parametric procedures.

B CONCLUSION

The interest of scientists in researching the work engagement of educational workers
in recent decades has not diminished, which is justified given the complexity and
increase in work tasks, the multi-layered nature of work environments, and thus
their possible impacts. They can be either possible sources of stress or support for
practitioners, making it necessary to research them and use the obtained results to
improve pedagogical practice as well as the curriculum of the education of future
preschool and primary school teachers. This research aimed to investigate which
factors contribute to the work engagement of Croatian teachers and in what way. The
obtained results point to the conclusion that, compared to middle school teachers,
preschool teachers and primary school teachers, are more dedicated to and absorbed
by their work. Furthermore, preschool teachers, compared to others, rated lower
most work-related and social factors (time pressure, security, administration, and
children/students). Parents were assessed as the most positive source of support by
class teachers, followed by preschool teachers, and then by middle school teachers.
When it comes to predictors of work engagement, the results suggest that with
years of service, vigour and absorption grow, while dedication depends on the type
of job and proves to be higher at lower levels of the educational system. Among
social and work environment factors, work engagement depends on security, time
pressure, and children/students and parents as potential sources of work support. It
is possible to conclude that these dimensions should be respected and included in
the modernization of the curriculum of formal education of preschool teachers and
primary school teachers as well as in programs for their lifelong learning. Finally,
it is worth noting that administration, colleagues, and professional development
have not proved relevant for the work engagement of preschool and primary school
teachers.
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