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PRIMARY SCHOOL AND PRESCHOOL
TEACHER MOTIVATION FOR HORIZONTAL
LEARNING: THE CHALLENGE AND
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Jelena DPERMANOV
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Danijela SCEPANOVIC
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INTRODUCTION

Studies conducted in the field of education in our country and abroad, as well as
numerous theoretical and empirical works, emphasize the importance of horizontal
learning of primary school and preschool teachers. This complex phenomenon,
which takes place through different types of organized and planned learning of
primary school and preschool teachers who hold equal job posts in education,
is most often approached by authors as development of professional learning
communities (Dzinovi¢, 2011; Hofman & Dijkstra, 2010; Hord, 2004; Stoll, Bolam,
McMahon, Wallace, & Thomas, 2006; Pavlovi¢ Breneselovi¢, 2010; etc.). The key
characteristics of the mentioned communities are: shared leadership, supportive
atmosphere, joint vision, values and goals, mutual support and collaboration of

The paper is a result of a study within a project ,The quality of educational system in Serbia from the
European perspective* (KOSSEP) supported by the Ministry of Education, Science and Technological
Development of the Republic of Serbia [O1/ 179010/ 2011-2021]
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their members. Referring to the above mentioned, the well-established dialogue
that allows participants to build common meanings, values and knowledge
during interaction is at the core of horizontal learning, thus creating a basis for
understanding and improving educational practice. Knowledge is, therefore, built
through group reflection (Kora¢, 2020), which allows for the pedagogical practice
to be discussed and perceived from different perspectives, thus leading to new
understanding, undertaking of measures, and bringing desired changes.

The relevant empirical research suggests that primary school and preschool
teachers claim that horizontal learning helps them build self-confidence (Beara,
2009; Koraé, 2018), strengthen professional identity (Vangrieken, Meredith,
Packer, & Kyndt, 2017), increase motivation to continue reflecting on their
practice (Simoncini, Lasen, & Rocco, 2014) and contribute to their professional
development (Beara, 2009; Hofman & Dijkstra, 2010; Koraé, 2020). The findings
also suggest that horizontal learning ensures the acquisition and development of
existing professional competencies (Bolam et al., 2005; Hord, 2004), leading to
long-term changes in practice (Vescio, Ross, & Adams, 2007) and contributing
to the overall development of the school/preschool institution (Buttran & Farley
Ripple, 2016; Given, Kub, LeeKeenan, Mardell, Redditt, & Twomblly, 2010; Korag,
2018; Kora¢, Kosanovi¢, & Kostovi¢, 2018, etc.).

In this regard, the regulatory framework for the education system in
the Republic of Serbia defines certain measures that can foster the process
of horizontal learning. Namely, the Rulebook on Continuing Professional
Development and Acquisition of the Title of Teacher, Preschool Teacher and
Professional Associate (Regulations on continuing professional development
and acquiring the title of teachers, kindergarten teachers and expert associates,
2018) defines that teachers and preschool teachers are obliged to participate in
professional development within their institutions that provides horizontal learning
throughout the school year. This implies the obligation of employees to make
a presentation at meetings of professional bodies after they have participated
in in-service teacher training programs, including discussion and analysis with
colleagues, the application of learning, analysis of the impact of professional
development on child/student development; presenting and reviewing a book,
article, didactic material, and research results including analysis and discussion;
participating in study tours/expert visit to other institution; organizing a master
class or a model lesson, teaching lesson; to attend all the above activities and
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participate in their analysis; then, to participate in research that is conducted
within the institution, educational projects in the institution, programs of national
importance in the institution, examination programs, model center; planning and
achieving professional development types within the institution in accordance with
their needs.

However, despite the existence of the Rulebook that precisely regulates the
institutional requirements and professional responsibilities of its employees for
their professional development, the challenge remains how to implement what
has been prescribed, due to the lack of institutional capacities. Current practice
indicates that horizontal learning remains underrepresented within and between
institutions. Research findings of numerous studies show that accredited in-
service teacher training programs, although often criticized as “one size” trainings
(Hoffman, Bernadette, & Dijkstra, 2009) that offer a set of solutions for everyone
regardless of the contexts in which primary school and preschool teachers work,
existas dominant type of professional development (Bermanov, Dukié, Kosanovié, &
Soldatovi¢, 2013; Marcer & Howe, 2012; Petrovi¢, Kuzmanovié, Josié, & Jovanovic,
2015; Stankovi¢, Peri¢, & Milin, 2013; etc.). In this way, the existing concept of
professional development is more focused on the development of primary school
and preschool teachers general competencies as individuals, without making
links to particular individual and organizational needs and changes (Kora¢, 2018;
Kora¢, Kosanovi¢, & Kostovi¢, 2018; Pavlovi¢ Breneselovi¢ & Krnjaja, 2012).
Primary school and preschool teachers are perceived as individuals who introduce
changes into their practice and within the institution based on their enthusiasm
and personal decisions. In such a work context, isolated in their workspaces,
without insight into how their colleagues implement educational activities, they
are usually left to themselves to plan, implement and assess the quality of their
work (Sevkusi¢ & Stankovi¢, 2019).

The above mentioned argument points to a wide range of dilemmas and
questions that open up for researchers. The conducted research strives to answer
questions related to the motivation of primary school and preschool teachers to
participate in the process of horizontal learning. More precisely, the aim of the
research is to determine how primary school and preschool teachers assess their
personal motivation to participate in those types of in-service teacher training
programs that include horizontal learning, as well as which factors, in their opinion,
positively affect the motivation for participation.
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METHOD

The sample of this study consisted of 110 preschool teachers from 27 preschool
institutions, which count for 60 work units, 110 higher grades primary school
teachers (subject teachers) from 31 schools, and 110 lower grades primary school
teachers from 30 schools. The semi-structured interviews were conducted with
ten preschool teachers, ten lower grades primary school teachers, and ten subject
teachers employed in different institutions. We tended to limit the number of
participants from one institution (not more than six), since our research deals with
the issue of factors that affect the motivation of primary school and preschool
teachers’ horizontal learning.

Method. Combined research (a combined quantitative and qualitative
approach) was applied, which enabled the overcoming of certain shortcomings
of the quantitative and qualitative method (Matovi¢, 2014), and allowing deeper
understanding of a complex phenomenon such as the horizontal learning of
primary school and preschool teachers.

Research instruments. For the purpose of conducting a quantitative part of
the research, a questionnaire was prepared. In line with the research goal and
its objectives the questionnaire covered the following issues: 1) what types of
in-service teacher training programs that include horizontal learning have primary
school and preschool teachers participated in over the last five years, and 2)
how did they assess the level of personal motivation to participate in them. For
the purposes of this study, data on social and job position and years of work
experience of the research participants were gathered. In order to operationalize
preparation of the instrument in line with the current regulations, types of in-
service teacher training programs were taken from the mentioned Rulebook
(Regulations on continuing professional development and acquiring the title of
teachers, kindergarten teachers and expert associates, 2018).

The qualitative part of the research was conducted through semi-structured
interviews. The interviews contained several thematic areas. In this paper, we
will focus on the factors that, in participants’ opinion, increase the level of their
personal motivation to participate in the process of horizontal learning.

Data analysis ANOVA and T-test were used as techniques to process the
quantitative data. When it comes to the qualitative segment of data collection and
processing,aqualitative thematic analysis was applied, whichimplies theidentification
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of dominant themes or concepts in the collected material (Braun & Clarke, 2006).
Firstly, the consent of the participants was collected for interviews to be recorded
and transcribed. Smaller units were isolated and coded in the transcribed material.
In the next step, the codes, with the consensual consent of the researchers, are
classified into more general topics (based on thematic similarity), relying on the
gathered data rather than theoretical constructs that are predetermined.

RESULTS

The research focus was, first of all, to examine in which type of in-service teacher
training programs that include horizontal learning, primary school and preschool
teachers have most often participated. We asked the research respondents to
circle up to three of the most common items from the list of 7 that was offered to
them (defined by the Rulebook) presented in (Graph 1).
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Graph 1. Participation of primary school and preschool teachers in various types of

in-service teacher training programs that include horizontal learning
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Furthermore, we were interested in the motivation of primary school and
preschool teachers to participate in various types of in-service teacher training
programs that include horizontal learning (Table 1).

Table 1. Motivation of primary school and preschool teachers to get involved in

various types of in-service teacher training programs that include horizontal learning

Types of in-service teacher training programs AS SD
Organizing a master class or a model lesson, activity with discussion and
. 291 757
analysis
Presentation at meetings of professional bodies after participation in
. . L . . . . . 256 779
in-service teacher training programs, including discussion and analysis
Review of professional book, manual, didactic material,
. . . . . 2.64 851
Research, including analysis and discussion
Participation in research conducted within the institution 230 748
Participation in educational projects within the institution 261 815
Participation in international projects, programs and networks 273 778
Professional study tours/expert visit to other institution 293 .670

The findings indicate that primary school and preschool teachers are mostly
motivated to participate in professional study tours/expert visits to other institution,
followed by organizing a master class or a model lesson, an activity followed with
discussion and analysis, and to participate in international projects. The lowest
level of motivation was reported for participation in research conducted within the
institution.

We were also interested in whether the motivation for participation in various
types of in-service teacher training program which includes horizontal learning, is
related to the job position of the research participants (Table 2).
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Table 2. Opinion of primary school and preschool teachers on personal motivation
for participation in various types of in-service teacher training programs that include

horizontal learning in relation to the job position

Primary Subject Preschool
school

Types of in-service teacher training programs teacher teacher teacher

AS SD AsS sSsD AS SD

Organizing a master class or a model lesson,

AR . . 304 690 284 773 286 795
activity with discussion and analysis

Presentation at meetings of professional
bodies and bodies after participation in in-
service teacher training programs, including
discussion and analysis

252 674 231 751 285 .81b

Review of professional book, manual, didactic
material, research, including analysis and 267 847 23b 783 290 .834
discussion

Participation in research conducted within the

T 259 746 193 646 235 .698
institution

Participation in educational projects within

the institution 286 772 209 .614 288 787

Participation in international projects,

orograms and networks 078 850 2.65 667 275 804

Professional study tours/expert visit to other

L 299 760 284 b6 297 760
institution

The findings indicate that there are statistically significant differences in the
assessment of personal motivation to participate in the two types of in-service
teacher training programs. Namely, the Tuckey post hoc test indicates that pre-
school teachers, when compared to lower grades primary school teachers and
higher grades primary school teachers (subject teachers), are more motivated
to attend in-service teacher training programs including discussion and analysis
(F(16.079;8.039)=14.340, p=0.000). Additionally, the findings indicate that
in all three groups of respondents there are statistically significant differences
when it comes to participation in research conducted within the institution
(F(24.891;12.445)=25.566, p=0.000). The most motivated for this type of in-
service teacher training programs are lower grades primary school teachers, then
preschool teachers, while subject teachers are the least motivated.
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Table 3. Motivation of preschool and primary school teachers to participate in various

types of horizontal learning in relation to work experience

Work experience
Types of in-service Oto2 3to10 11to20 More than

teacher training programs years years years 21 years
(N=22) (N=103) (N=104) (N=101)

Organizing a master class or a model

R, . . 108% 672%  68.2% 67.5%
lesson, activity with discussion and analysis

Presentation at meetings of professional
bodies after participation in in-service
teacher training programs, including
discussion and analysis

656.9% 41.9%  457% 49.2%

Review of professional book, manual,
didactic material, research, including 6.7% 11.3% 15.8% 21.3%
analysis and discussion

Participation in research conducted within

e 238% 26.3% 24.2% 17.4%
the institution

Participation in educational projects within

9 0 0 0
the institution 147%  275%  26.8% 18.3%

Participation in international projects,

programs and networks 2.8% 3.1% 6.8% 5.3%

Professional study tours/expert visit to
other institution

Other 19.2%  4.3% 3.6% 2.9%

6.5% 102%  72% 8.9%

Findings indicate a that presentation at meetings of professional bodies
related to attended in-service teacher training programs including discussion
and analysis is the only type of in-service teacher training program that did not
show a statistically significant difference when it comes to years spent in service
(x2(3)=3.406, p>0.05). There are statistically significant differences in all other
types of professional development: a review of professional book, manual, didactic
material, research, including analysis and discussion (x2(3)=27.278, p<0.05); then,
participation in research conducted within the institution (x2(3)=24.768, p<0.05);
participation in educational projects within the institution (x2(3)=23.770, p<0.05);
participation in international projects, programs and networks (x2(3)=23.982,
p<0.05), professional study tours/expert visit to other institution (x2(3)=24.583,
p<0.05), organizing a master class or a model lesson, activity with discussion and
analysis (x2(3)=24.972, p<0.05).
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The given types of in-service teacher training program are mostly mentioned
by those with 11 to 20 years of working experience, in a similar percentage by
those with more than 21 years, 3 to 10 years of working experience, and the
lowest percentage was for those with O to 2 years of working experience.

Statements obtained through interviews about factors that, in the opinion of
preschool and primary school teachers, positively affect personal motivation to
participate in the process of horizontal learning, are shown in Table 4.

Table 4. Factors that positively affect personal motivation to participate in the process

of horizontal learning

Areas Respon_se Keys F
categories
Information gathering on proven examples of good
practice. 20
Developing existing and acquiring new competencies. 19
. Motivation for further professional development 15
Recognized

Self-reflection, assessment of personal competencies. 9

o benefits from the . o
S . . Evaluating the work of a colleague and comparing it
+  Horizontal learning: .
£ Professional level with personal work 5
= Opportunity to build common knowledge and values. 5
5 Help colleagues in their work. 4
_§ Self-reflection, testing theory in practice and practice
ES) in theory. 2
(_E“ Recognized Greater self-confidence and confidence at work. 10
c  Benefits from Greater personal satisfaction. 2
% Horizontal learning: Job satisfaction and relaxing working environment. 2
~ personal level
Recognized Better cooperation and teamwork. 12
benefits from Building closer relationships with colleagues. 7
Horizontal learning: Improved productivity of the whole institution. 5

Institutional level

Encouragement for professional development of

g employees by the headteacher/director (praise,

% Supportive emphasizing the commitment of employees; awards; 15
= ¢ headmaster investing resources in professional development;

g % organizing various types of in-service teacher training

E Y that include horizontal learning, etc.)

ko Professional Acquired level of mandatory hours of participation at

i training in-service teacher training programs defined by the 13

Obligation Rulebook
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The findings indicate that the dominant factor that positively influences the
motivation for pursuing horizontal learning is the recognition of its benefits at: 1)
professional level, 2) personal level and 3) institutional level. We have understood
the mentioned categories of answers as intrinsic motivational factors. In the
categories of answers, out of the mentioned three the strongest factor is the
benefit at professional level through the collection of tried and tested ways of
working and examples of the good practice of colleagues.

Asupportive headteacher/director of the institution stands out as the dominant
external motivator. The findings indicate that preschool and primary school
teachers are particularly motivated when a headteacher/director recognizes the
importance of professional development of their employees. This, in their opinion,
contributes to their performance and willingness to make extra commitments. As
an illustration, here are some of the answers:

The role of the headteacher is very important it means a lot.(..) When
he acknowledges your commitment, pats you on the shoulder, shows
respect for your work and hard work, for the results achieved it is
invaluable. That’s motivating. The headteacher creates an atmosphere
where you enjoy working and learning and motivates others to learn. |
worked in a school where staff with low performance were rewarded.
Such an atmosphere is deadly for results. It is important for the
headteacher to tell you: | appreciate what you have done! It is your job
to improve professionally, to bring innovations to the educational work,
but it is important to respect that, to praise the effort. (Subject teacher,
20 years of work experience)

| think that when one of the teachers has an idea, it is the headteacher
who has to stand by him/her and provide support. The headteacher’s
role is very important. If he's willing, if he's supportive it means a
lot. If he creates an environment favorable for horizontal learning, if
he recognizes your achievements, praises you publicly, publishes
achievements on the website, people are motivated and willing to
work. (Primary school teacher, 29 years of work experience)
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DISCUSSION

The findings indicate that preschool and primary school teachers are highly
motivated to participate in study tours, then, to organize a master class or a model
lesson, activities with discussion and analysis, and to participate in international
projects. They are least motivated to participate in research conducted within the
institution. The findings of Bear's research (2009) also indicate that most teachers
express a willingness to be engaged in horizontal learning through study tours,
that they are willing to exchange knowledge and experiences with colleagues
from abroad, and that the most common reasons are: gaining new experiences
and methodological approaches, personal reasons, getting acquainted with new
trends in education and reforms of education systems, as well as comparing our
education system with systems abroad.

If we compare the findings regarding the participation of preschool and
primary school teachers in various types of professional development that involve
horizontal learning and their motivation for it, it is noticeable that they are most
motivated to participate in study tours and international projects, and that they
were, in their opinion, least involved in those. Similarly, the findings of numerous
studies indicate that institutions choose types and programs of professional
development that provide more points to employees at a more affordable price,
rather than those based on teachers needs and results of self-assessments and
professional development plans (Breneselovi¢ & Krnjaja, 2012; Stankovi¢, Peric,
& Milin, 2013). The findings raise the question of the criteria for choosing the
type of professional development to which schools/preschool institutions refer,
inform, and/or organize for employees. The above mentioned indicates that better
management is needed to enable the participation of those who are interested
in the process of professional development planning, which is the responsibility
of headteacher/director, but also falls under the domain of the Professional
Development Team.

Only in the case of one type of professional development, such as organizing
a master class or a model lesson or an activity with discussion and analysis, is
there high motivation and a degree of participation of preschool and primary
school teachers. In addition to the mentioned above, the findings indicate that
motivation to participate in research within the institution is low and that they also
rarely participate in it. On the other hand, numerous studies show that practitioners
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recognize the benefits of participating in research, both personally, professionally,
and at the level of the entire institution. Research provides them with an opportunity
to take an active role in making changes to improve practice (Krnjaja & Pavlovié
Breneselovi¢, 2011), developing and improving existing professional competencies,
greater confidence in work and encouragement to work together within the
team, better understanding of the values of others, improving organizational
climate, and establishing better cooperation (Koraé, 2019). As a key reason
for lack of participation in research, educators cite insufficient training for their
implementation, especially for the design of research instruments, organization
and interpretation of the gathered data. The findings of other research indicate
that the existing concept of professional development in the Republic of Serbia
is not stimulating enough for preschool and primary school teachers to conduct
research of their practice, but also that students, future preschool and primary
school teachers, do not have enough opportunities to get sufficient knowledge
and skills to conduct research activities (Krnjaja & Pavlovi¢ Breneselovi¢, 2011;
Koraé, 2018, Radulovi¢, 2011, according to: Koraé, 2019, 2020). This raises an
important question as to whether the low motivation and low engagement of
preschool and primary school teachers in research is actually a consequence of
lack of their competences to conduct them.

Furthermore, when it comes to the motivation of preschool and primary school
teachers to participate in various types of in-service teacher training that include
horizontal learning, in relation to their work experience, statistically significant
differences were not found only in participation in presentations at meetings of
professional bodies. The given data can be the result of the requirement given
by the Rulebook on Professional Development, which prescribes an obligation
for preschool and primary school teachers to apply the acquired knowledge,
skills in practice and present them to other colleagues within the institution after
mastering in-service teacher training programs. All other types of professional
training are cited in the highest percentage by those with 11 to 20 years of
experience, in a similar percentage by those with more than 21 years, 3 to 10
years of experience, and in the lowest percentage by those with O to 2 years of
experience. The findings can be interpreted in the context of various theories of
professional development that suggest that, although each teacher has a unique
career path, we can single out individual stages of career development that are
common. The authors most often state that at the beginning of their careers
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teachers are more focused on their subject (because professional knowledge is
a source of security), on getting connected with their colleagues, on how to adopt
organizational rules and norms, they learn from mistakes, and most often feel
that initial education did not sufficiently equip them with knowledge and skills for
the job. At this stage, they are often under pressure from colleagues, because it
does not suit many to have a young enthusiastic person in the work environment,
which indirectly questions colleagues’ own working methods (according to:
Simi¢, 2015). Only in the later stages of career development, do they become
more involved in school activities, cooperate with colleagues, and shift more and

|”

more focus from “personal” to “collective”. In addition, one of the reasons may
be that, due to lack of professional experience, they are less often invited to
get involved in professional development activities organized at the level of the
institution. The process of horizontal learning is insufficiently recognized as an
opportunity for senior colleagues to learn from the younger, an opportunity to
learn about one’s own practice, awareness of personal implicit pedagogies, re-
examining established ways of working, exchanging different perspectives, and
building solutions that overcome individual perceptions of practice (Kora¢, 2020).
Moreover, the findings can be related to the findings of the research by Marusic¢
and Pejatovi¢ (2013), which indicate that the age of teachers is statistically
significantly correlated with factor scores which express the frequency of
participation in group types of professional development (class visits, work on
school projects, thematic discussions, and training through the work of teachers’
councils and assets). Senior teachers more often participate in-group types of
in-service training in their field.

When it comes to factors that positively affect the motivation to engage
in the process of horizontal learning, the findings indicate that preschool and
primary school teachers are most motivated when the benefits of this learning
are recognized at the professional level. However, within this category, the most
commonly stated benefit is recognition of the fact that through this learning
process colleagues have tried and tested different teaching strategies, examples
of good practice. There are significantly fewer answers that indicate that the
phenomenon of horizontal learning is understood as a complex process of building
up the knowledge, or building relationships among colleagues, participants in the
learning process, or as an equal exchange, or mutual understanding and group
context building. This indicates that horizontal learning is more often placed in the
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context of learning how something is done, while there is no awareness of why
something is done in a certain way (Koraé¢, 2020).

Furthermore, the research findings show that preschool and primary school
teachers recognize the importance of the headteacher/director’s role, but also the
relationships that are built within the team, relevant to the motivation to engage
in the process of horizontal learning. This puts the headteacher/directore of the
institution in the position of one whose leadership influences the creation of an
environment supportive for horizontal learning (Buttran & Farley Ripple, 2016;
Halverson, 2003). Namely, s/he, from a leading position, is largely responsible for
providing a stimulating environment that enables horizontal learning, and affects
motivation of employees to initiate and implement changes into practice.

CONCLUSION

Based on the presented research findings, we can conclude that the motivation
of preschool and primary school teachers to participate in some of the types of
professional development that involve horizontal learning varies in relation to the
type of professional development. The findings indicate that preschool and primary
school teachers are mostly motivated to participate in study tours, while they show
little motivation to participate in research within the institution.

In addition to the above, there are statistically significant differences in
relation to the working experience and the job position of participants and their
motivation to participate. Teachers at the beginning of their careers are less
motivated to engage in those types of professional development that involve
horizontal learning. Having analyzed the mentioned findings while taking into
account career development theories, and bearing in mind that the introductory
period of teachers’ employment is an important phase of their professional
development, we believe that it is important that, especially during the introductory
period of employment, the focus should be directed on strengthening their social
and working relations with colleagues within the institution, joint research, and
changing practices. Relying on the theoretical framework and findings of the
qualitative part of the research which indicate that the process of horizontal
learning provides an opportunity to reconsider existing understandings of the
quality of practice (personal and collective) in a given context, we can conclude
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that there is a need for joint review and change of institutional culture patterns of
behavior that hinder the equal exchange of all members of the staff.

Furthermore, findings indicate that preschool teachers, when compared to
the lower grades primary school teachers, have expressed the higher level of
motivation for presenting at meetings of professional bodies and bodies after they
have participated in in-service teacher training programs, including discussion and
analysis. Although all three groups of respondents in general have a low level of
motivation to participate in research activities within the institution, the highest
levels of motivation for this type of professional development is reported among
lower grades primary school teachers, then among preschool teachers, and finally,
the least motivated are higher grades primary school teachers (subject teachers).
Results reveal a possible influence of their initial education and participation in in-
service training programs. Namely, various studies show that preschool and primary
school teachers show high appreciation for participation in research activities within
the institution, but as a main result of lack of participation in those activities they
report lack of sufficient training, particularly for drafting methodology, research
instrument design, and data analysis. Having this in mind, results that indicate a low
level of motivation of preschool and primary school teachers to conduct research
can shred light on their level of competences and raise a question of the reform
needs in regards to their initial education and participation in in-service teacher
training programs. Namely, in order to have active and competent teachers who
participate in horizontal learning, it is necessary that their initial education and in-
service teacher training should be based on approaches that integrate theory and
practice and foster collaboration and inquiry-based learning. Teaching activities,
as studies show, should be organised in a manner that enhances students’
proactive attitudes, self-reflection, inquiry-based learning, readiness for teamwork
and fosters dialogue, creativity and problem-solving skills (Koraé, Kosanovi¢, &
Kostovi¢, 2018; Radulovi¢, 2011). In-service teacher training should be focused on
capacity building of teachers to conduct research of their practice, organized as
collaborative actions and established partnerships (Kora¢, 2018).

The strongest motivational factor for preschool and primary school teachers
to get involved in the horizontal learning is benefit recognized at the professional
level. However, the most commonly stated benefit is to gather information on
proven practices and examples of good practice. This opens the question of how
teachers and educators understand the phenomenon of horizontal learning and
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what meanings they attach to it. Relying on the theoretical framework, we believe
that there is a need to raise awareness about the importance of this learning
process by practitioners. Horizontal learning relies on a dialogue as the basis for
knowledge construction in a given context, underpinned by processes of building
relationships, self-reflection, identifying and exploration of both our own practices
and theoretical background, as well as building new theoretical approaches.

Relying on the mentioned research findings, we believe that the important
conditions to trigger motivation for the process of horizontal learning are the
following: recognition of learning benefits by participants; belief that what is
being learned will be relevant to their professional work; developing necessary
competencies and empowering participants to take an active role in the learning
process; a supportive headteacher/director, a sense that learning and professional
development are highly valued both in the institution and society. It is therefore
necessary to build a discourse of a professional learning community in which
employees have a sense of connection and belonging, where there are common
agreed values, visions and development goals. In this kind of discourse all members
will have space to express their views, the right to make mistakes, and the right to
assume individual or joint responsibility for the outcomes of their joint actions in
the course of working toward the same end goal.
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