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JANJAKTUYKO HAYEJIO JUTUTAJTHOCTHU. IOITPUHOC
ONTE TMJAKTUKE OBPA30BHOJ HACTABHU
C JUTUTAJIHUM MEJIUJUMA U IbUXOBOJ TEOPUIHN

Stephan Wedding (2020). Das didaktische Prinzip der Digitalitdt.
Ein allgemeindidaktischer Beritrag zum bildenden Unterricht
mit und zu digitalen Medien. [Doprinos opste didaktike obrazovnoj
nastavi s digitalnim medijima i njihovoj teoriji]. Winheim: Juventa,
23 cm, 294 s.

HIredan Benunr je capannuk dr. sc. Porpayn Kopuang, npodecopke onmre
nupakTuke Ha YausepauteTy dyn30ypr (Ecen). Ctynuja koja je mpeactaBibe-
Ha y MpUKa3y je kerosa JoKTopcka nucepranuja. [lpodecopka Porpayn Ko-
puann Ouia je MeHTOpKa.

Kmura uma 294 crpane. llpenrosop (9—12), xoju je Hanmucasia MEHTOP-
Ka, Kmura caapxu cieneha nornasspa: 1. Yog (17-23), 2. Teopujcka ocHo-
Ba (24-104), 3. Emnupujcku npuctyn HactaBHoj npakcu (105-188), 4. Kon-
cTpyKTHBHA cuHTe3a (189-228) u 5. 3akiby4HO pa3MaTpame/morie]] yHanpesa
(229-233). Cpako noriaBJibe, Ka0 ¥ CBaKa IIeJIMHA HABEJCHUX ITOTJIaBJha 3aBP-
1I1aBa ce KpaTKuM nperiienoM (pesumeom). Ha kpajy Kiure 1aT je cCiucak Jin-
teparype (238-253) u Honarak Koju, y3 ocTalio, cagp:ku nomnuc ciuka (37) u
tabena (18), ananu3zupane JOKYMEHTE U YIUTHUKE 32 HACTABHUKE M YUYCHHKE.

CanpxajHu Tmperie] MojeANHMUX TOTIaBjba KbUTe Tpedasno O aa moa-
CTaKHE 3aMHTEPECOBAHOCT MOTEHLHUjAIHUX YMTajala 3a MOjeAHHE JIEIOBE
CTyIHje, ajJi HajIpe Ja pacBEeTIH CIOKEHOCT ayTOPOBOT MpHCTyNa (1 Hayy-
HU HUBO) Y 00paJyl TeMe.

VY Ilpedzosopy crynuje Porpayn Kopuana uctuue 1a nuTame neaarom-
KO-IUAaKTHUKOT ofipehema, yremesbemba U 00IMKOBaka TEXHOJIOMIKH AeTep-
MUHHUCAHOT Pa3Boja IUTUTAIHOCTH, YCIPKOC jJaBHOM IPUTUCKY U 00pa3oB-
HO-TIOJIUTHYKOM 3aXTEBY, J1a OM MOydaBame U YUCHE Y AUTUTATHOM CBETY
MOpaJIo CICAUTH MPUMAT MEAArOLIKOT, CTOjH jOII Ha MoYeTKy. OBOM 3aXTEBY
oaroBapa Lltedgan BenuHr cBOjuM ca3HajHUM HHTEPECOBAHmHEM, TAKO ILITO
CBOj€ UCTPAXUBAhE O JTUTHTAIHO OOJMKOBAHMM HACTAaBHUM CIEHapUjuMa
JCUHUIUPAHO yCMepaBa ONIITCAUIAKTHYKH. TeopHjcka CI0XKEHOCT M Ipak-
TUYHA PA3HOJIMKOCT MEUIOBUTE WK XUOpuaHe HacTaBe (Blended Learning)
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KapakTepulle, IpemMa MUIUbewy npodecopke Kopuann, Bennnros Buienu-
MEH3MOHAJIHU TIPUCTYI OBOM aKTYEJIIHOM, ajli HayYyHO HEUCTPaKCHOM ITH-
Tamby.

1. ¥V Vsooy (17-20) Benunr oOjammaBa mITa YWHU je3rpo MpeacTaBbe-
HE CTyJHWje, OHOCHO Ha KOja Hay4YHa MMUTamka y OBOj CTYIUJU ayTOp TPaKHu
oarosope. Ilpumena ,,HOBUX Meamja” y HacTaBd, ¢ MOCEOHUM (OKycoM Ha
IIKOJICK KOHTEKCT U3 00pa30BHO-HAYUYHE MEPCICKTUBE, YNHH MPESIMET OBE
crynuje. theroBo ucrpaxuBame Ou Tpebajo Aa MPyXH ONIITEIUAAKTHUKY
OCHOBY TPaJUIMOHAJIHE HACTABE Iy TEM ,,HOBUX MeiMja’” (1 C TUM ITOBE3aHUM
uspasoM Blended Learning) n3 o0pa30BHOTEOPHUjCKE MEPCIICKTUBE, IITO OH
Takolhe, MOTJIO TIOHYIUTH U OPHjSHTALIH]Y 3a IIKOJICKY MPaKCy.

Emnupujcku neo ucTpakMBama peaju30BaH je Ha y30pKY y4YeHUKa
CpeImuX 1IKoJia (BUILU pa3penau — HeM. Sekundarstufe 11) — ctp. 20. Aytopos
HCTPaKMBAYKOMETOJIOJIONIKH MPUCTYT (CTp. 21) mpousnasu U3 o0pa30BHO-
Hay4yHe MEPCIEKTUBE U OH je 00pa30BHOTEOPH]CKH yTEMEJbEH U KPUTHUKH
pa3MoTpeH. Y OKBUPY CHCTEMCKOTEOPHJCKOT MPHUCTYMA EKCILTUIMPAHHU CY
OCHOBHHU TIOJMOBH: 00pa3oBame M HACTaBa, (JUTHTAIHW) MEOUjH U TOjam
Blended Learning. VicTpa)xuBayku CTPATETHjCKU MPHUCTYN j€ 3aCHOBaH Ha
noaeny Bondranra 3unkena Ha TEOPHjCKY, EMITUPU)CKY U MPAarMaTuyky JIu-
naktuky. Bequnr npuxsara onpelheme oOpa3zoBama kao oMmoryhaBame Kpu-
THYKe pedUieKcrje y pa3Marparmy OJHOCa 0c0o0e ca caMOM COOOM, IPYrHM
JbyTUMa ¥ CBETOM Yy LICITHHH.

2. lornasibe Teopujcka ochosa (24—104) je NOACIBEHO y BHUIIE JEJIOBA:
[Tojam oOpa3oBama u HactaBe (24-31); [lojam menuja (31-46); (Aururanam)
MeNrju Kao Jeo ceera (46-55); (Aururanam) Meauju Kao aeo HacTtase (55—
85); Blended Learning (85—104) — pa3nu4uTH HACTABHU CLICHAPU]JU UCTTUTAHU
¢ 003upoM Ha 3ajeHUYKa 00eJIekK]ja Ha Koja yKa3yjy.

[lojam oOpa3oBama u HactaBe (24—31). byayhu na je mojam pururtaiso-
CTH, a ocebHo Blended Learning kao opMa (Wi CIICHAPUO) HACTABE, TEO-
PHjCKH yTeMeJbeH y 00pa30BHOHAYYHO] (AMIAKTUYKO]) IEPCIIEKTUBH, BAXKHO
je xako llredan Benunr onpehyje mojam odbpazoBama u HacTase. [lojam 00-
pa3oBama, KOjU CTOjU Y OCHOBH HETrOBE CTYyAHje, BequHr npey3uma u3 teo-
puje oopazoBama Bondranra Knadkuja.

Bondranr Knadpku mo3Har je mo nojMy xamezopujainoz oo6pazosarsa.
Y KnadxujeBom mnojMmy (kareropujaiHor) oOpa3oBama jexu meradopa 4do-
BEKOBOT cycpema ¢ KyITYPHOM CTBapHOIINy. O6jaIHH>eH>€ nojmMa 0opazosHu
cycpem TIOBE3aHO je ¢ Pa3IIIKOBAEM TEopHuje MarepujanHor U HopMaIHOr
06pasoBaH)a VY teopuju MaTepI/I_]aJIHOF oOpa3oBama pedepeHIInjaliHa TauKa
je o0jekar, ITO 3HAYM JIa Ta TEOPHUja CTaBJba TSIKUILTE HA O0jeKTUBHY (Ma-
TepHujaHy), Tj. capiKajHy CTpaHy cycpeTa, a y Teopuju hopmaiHor oopazo-
Bama pedepeHIIrjaiHa Tauka je cyOjexar, IITO 3Hauu Ja Ta Teoprja TeKHUIITE
CTaBJba Ha CyOjekTUBHY ((popMaliHy) CTpaHy cycpeTa.

Kamezopujanno obpaszosarpe nonpasyMeBa oCTBapeme 00e Teopuje 00-
pazoBama. [Ipema KnadkujeBom cxBatamwy, 00pa3oBame 3HAYM OUmMu om-
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gopen 3a cmeapuy u OYX08Hy CMBAPHOCM, KAO U YYUHUMU THY CHEAPHOCH
OMBOPEHOM, OOCTYNHOM 3d caMo2 Yosexd. JIpyruM peduma, Kameeopujaiio
0bpa3zoearpe 3HAYM Ja ce calipikaj 00pa3oBama KaTeropujajiHo OTBapa npema
YOBEKY M J]a HICTOBPEMEHO YOBEK MOCTaje OCETIHUB MIIM MTPHjEMYHB 32 caJip-
xaj oOpasoBama. 3a Knadkuja je, mpema BequHroBOM MULIIBEY, Y3 OCTAJIO,
KapaKTEepUCTUYHO HarlallaBame HCIPEIIETCHOCTH (JOpMaliHe U MaTepH]jali-
HE cTpaHe 00pa3oBama, BaYXHOCT OMIITEr 00pa3oBama, MojaM er3eMIuiapHe
HACTaBe U CXeMa IPUIIPEeMe HaCTaBe.

Benunr cmarpa 51a je mojam meaujaaHor oOpa3oBama — MPUMEHA JIUTH-
TaJIHUX MEJHUja y HacTaBu — kommnaTuouian ¢ KnadkujeBum mojMom oopa-
30Bama. [IpuMeHa IUTUTATHUX MeJUja Y HACTaBH 3aXTeBa OJ YUCHHKA Ja
ce mpema mHUMa camoojnpelieHo mocrase (hopmaiHa cTpaHa 00pa3oBama).
[lytem caapkajHe TemaTH3anuje AUTUTATHUX Melrja Off YYCHUKa Ce TPaXKH
J1a yTBpJE crielu(pHIHOCTH, T03aJUHY KOHTEKCTa, MOT'YNHOCTH M OITAaCHOCTH
Mellrja y OHOCY Ha KJby4HE MpoOieMe ernoxe — JONymheHe cajapKajuMa u3
MOje/IMHUX MpeaMeTa (MaTepujaiHa cTpaHa oOpa3oBama). OOpa3oBame HUjE
OrpaHUYCHO caMo Ha HacTaBy. HactaBa ce oznpelyje kao curyaiuja Kojoj je
IJIaBHA CBpXa yuemwe camo. [Ipema 3uHKeI0BOM MUIILIBEHY, 01 kKora Benqunr
Ipey3ruMa cXBaTambe HacTaBe, HACTaBa je MoceOHa Mearonka u TuJaKkTHIKa
CUTYyaIlMja Koja ce cXBaTa Kao MHTEPAKIIUjCKH Tporiec (cTp. 27).

IpBo ucrpaxkusauko nutame (cTp. 19) Koje je cedbu nocrasuo Llredan
Benunr rnacu: Kojum ce jeouncmeenum obenedxcjuma uz onwime oudaxmuy-
Ke nepcnexmuee 00AUKyjy OHe HACmagHe cumyayuje Koje ce Onucyjy Kao xu-
opuona nacmasa (Blended Learning)? OBUM je IOCTaBJBEHO MUTAHKE O OCO-
OeHoctu (mpormpuym) MemoButTe (xubpuane) Hacrase (Blended Learning),
Ha mTa Tpeda JAaTH MPUMEPEH OIr0oBOp M3 00pa30BHOHAYYHE MEPCIICKTHBE.
OnroBop Ha uTame: OCOOCHOCT AUAAKTUYKHUX CIICHAPH]a KOJU CE MOTY CBE-
CTH 10J] 30MpHHU TI0jaM XHOpUHE HACTABE j€ TUTHUTAIHOCT — METOANYKA U
caapxkajua (ctp. 230).

Jpyro nutame Mpousiia3d U3 MOBE3aHOCTH Teopuje W mpakce. Emmu-
PHjCKO MCTpakMBame HACTaBHE Ipakce Tpebano Ou Ja MOMOrHe Ja ce Of-
roBopu Ha nutame (ctp. 20): Ha xoju ce nauun, ¢ Kojom cepxom u y Kojem
00UKY Yy NPAKMUYHUM HACTAGHUM CUMYayujama 008uja Xubpuona Hacma-
6a? (unu 20e u ¢ KOjom c8pxom ce Kopucme OUSUMmaiHu 0oauyu noyuasarsa —
MemoouuKy npumerbeHu u caopaicajuo memamusupanu? OAToBOp HA OBO IH-
tame Lltedan Beaunr Tpaxuo je Ha OCHOBY JABa nocrynka. [IpBo, H3BpIIHo
je caapKajHy KBallMTaTHBHY aHAJH3y JOKyMeHaTa (Ha OCHOBY MPETXOIHO
yTBphEHUX KaTeropuja): MIKOJICKUX MPorpaMa U MeIUjCKUX KoHIenaTta y 35
LIKOJIa. AHAJTU3y TOKYMEHaTa je YIOTIYHHO KBAaHTUTATHBHOM aHAJIU30M O]
rOBOpa HAaCTaBHHUKA M y4eHHKa, y3 nomoh aBa pasnuuuta ynurHuka. Oaro-
BOPH CY aHAJIM3UPAHU U PE3YITATH Cy NOKA3AIH J1a OUSUMAIHO 3ay3UMa 3Ha-
YajHO MECTO y HACTaBH — OMJIO 3a MIPUIIPEMy MaTepujaia 3a HacTaBy WM 3a
npesenranuje. O6a eMIUPHUjCKa TPUCTYIIA JIajy OJIFOBOP HA IPYTO UCTPAKH-
Bauko nutame (ctp. 230) Jueumannocm ca céum ceojum gpacemama meopu
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UBPCM CACMABHU 0e0 HACTAGe KOju ce 003upa npema noceOnuM paxmopuma
VIMUuyaja Kkao wmo cy onpemd, HacmasHa epynd, 61acmumu uHmepec u cJ.

Tpehe nutame (ctp. 20): [0e xubpuony nHacmagy modxcemo cmecmumu
v meopujckom cucmemy oudaxmuxe? ONroBop Ha NMuTame: Memosura (Xu-
OpunHa) HactaBa (Blended Learning) Hije HACTaBHU KOHIICIIT, OJTHOCHO JH-
JaKTUYKW MOJIET, aJli c€ TUTHUTAIHOCT Kao MPONPHYM MEIIOBUTE (XUOpHI-
He) HactaBe (Blended Learning) moxe Hah¥ y HACTaBH KAaKO KOHIICTIIIH]CKH,
TaKo M MpakTH4HO (cTp. 231).

VY uerBpTOM mornaBiby Kowmcmpykmusena cunme3a BequHT Temaruzyje
OIHOC TEOpHje W MpaKce Ha J1Ba HauMHa. [IpBO eKCrIMupa cTerneHe Teopuje
npema Epuxy Benurepy u apyro, nuiie o IWAaKTHYKAM NpUHIMIAMA. 3a-
TUM, BeauHr pacnpaBsba 0 TOME MOXeE JIM C€ MEIIOBHUTa (XHOpUIHA) HacTaBa
(Blended Learning) cxBaTUTH Kao TEOpHja IPBOT, APYyTOr WK Tpeher cTerneHa.

Teopuja mpBor crerneHa o0yXBaTa HMILUTUIIUTHE CTaBOBE (IIOYHYTPEHH
MO0jMOBH) IpaKTHYapa y OJHOCY IpeMa o0pa3oBamy, OJHOCHO YCMEPEHOCT
MpaKTU4apa Ha MpeIMeT U 3a7aTak BberoBe AeJaTHOCTH. Teopuje mpBor cTe-
MeHa TpaKTH4Yap HUje HU CBECTaH HUTH je MOXKE apTUKyiucar. Teopuja
Apyror crermeHa oOyxBaTa MpaKTHYHA 3HaWa MpakTH4yapa WIH ,,TEOpHjY
npaktuuapa”. Teopuja apyror creneHa oOyxBara 3Hama MpakThyapa cTe-
YeHa MYTEM JKMBOTHUX MCKYCTaBa M UCKyCTaBa y pajy pasiuduTHX o0pa-
30BHMX MHCTHTYLHja (OBa 3HaWa ce M3pa)kaBajy, Ha MPUME, Y KUBOTHUM
MPaBHIIMMA, OfpeaHIaMa, nocioBuiiama). OBaj cTenexH TGOpI/I_]C Je JOCTyTIaH
CBECTH U Y3 M0ja4yaH Harop MOXKE C€ YYHHHUTH CBECHHM, TO jeCT Je3I/I‘IKI/I 00-
JMKOBATH. TeopHJa Tpeher crenena unu ,,reopuja Teopernyapa’ — HayYHa
TEeopHja Yuju je npesver paszjalimbemne OMmTer OJHOCA 1/13Meljy TeopHje u
npakce. then 3aarak je la ucTpaxu ogHoc u3mely Teopuje MpaKTHyapa (Te-

opHja Jpyror CTENeHa) U TeMEJbHUX CTaBOBa U CTAaBOBA OHUX KOjU 00pasyjy
(Teopwuja mpBor crenena). Ocum aHanuTuuke QyHKIMje, TeopHja Tpeher cre-
NIeHa UMa U MPaKTUIHY QYHKIIH]Y, TO jecT Tpeba a JonpruHece No00IbIIaAkY
came npakce. OBzie BaXXu IMpuMar npaxce (Koja je yBek 3aculieHa Teopujom),
KOja je He3aBUCHA OJI NIeJIaroruje Kao HayKe.

Pe3ynTtatu meroBux TEOPH]CKHX pa3Marparba, MOTKPENJbEHH pe3yiiTa-
THMa EMITUPHjCKOT JIejia UCTPaXKUBaKba, JI0Ka3yjy Ja ce MEIIoBUTa (XUOpHU/I-
Ha) HactaBa (Blended Learning) He MOXe CXBAaTHTH Kao jellaH O] CTEIICHA
OJIHOCA TEOpHUje U MpaKce Hero Kao AMAAKTHYKH MPUHIUI JAUTHTATHOCTH
(Blended learning vy JIu1ak THYKH TPUHITAIT JUTHUTAITHOCTH — cTp. 199-217
u oceOHo cTp. 227).

VYrpkoc ToMe, y 3aBpIIHOM A€y YeTBPTOT MOTJIaBJba ayTOp MPeCcTaBIba
MEIIOBUTY (XHOpUIHY) HACTaBY (Blended Learning) xao HacTaBHU KOHIENT
OJTHOCHO Ka0 Creuu(pUIHy Teopujy JIpyror crenena HaBojaehu 3a To Tpu npu-
Mmepa. llltepan Beaunr nuctude na je et 0 METOIMYKOM MOCE3amby 32 JIH1aK-
TUYKHAM Ha4eJOM AUTUTATHOCTH Ha KOjeM ce — MOHEeKa] y Behoj, a moHekas y
Mam0j MEpH — TeMeJbU HacTaBa yKuBo (cTp. 231).
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[TpyHIMIT AUTUTATHOCTH ayTOp 3aCHUBA OOPa30BHOTEOPH]CKH U IPH
TOME y3uMa y 0031p MOCEOHOCTH IUTUTAJIHE TEXHUKE, HABOJIU HETOBE MPET-
MOCTaBKEe W IUJbEBE, KA0 M KapaKTePUCTHYHA O0eNexkja, yKazyje Ha Hhero-
Be MOTYhHOCTH, TpaHHIIEe U PU3UKE M J1aje HEKOJIMKO MpUMepa U3 HacTaBHE
npakce (METOIMYKE U CaAPIKajHE aCeKTe).

MemosuTa (xubpunna) nHacrasa (Blended Learning) nma xapakTep KOH-
uenra. To je yBek ciyuaj Kaaa je TpaJulMoHaJIHA HaCTaBa OpHjeHTHUCAHA Ha
NPUHIUIT JUTUTATTHOCTH, ¥ IOBPX TOra, Kao IeJIMHA IPUBPKEHa oapeheHoM
CXBaTamy 00pa30Bama U BaCHUTamba — C KOHKPETHUM YTHIIAjeM Ha CajpiKaj-
HE, METOJINYKE, Ka0 U HACTaBHE (IIKOJICKE) OJTyKe.

3a najba UCTpaKUBaba Y 3aK/bYUHOM pA3ZMAMPary/nozied ynanpeo, y3
ocTase, ayTop OBE CTYIUje MPeJiake MPOLIMPHBAHE HCTPAKUBAA HA JIPyTe
CTerneHe 00pa30Bama, Ka0 UCTPAKUBAE CaAPKAJHOOOPA30BHUX JIMMEH3H]a
JUTUTAITHUX Meauja y HacTaBu. Kibura je HamemeHa neJjaro3uMa Hay YHA U~
Ma, CTYJCHTHMA egaroruje (moceOHO TOKTOPCKUX CTYAM]ja) U YUUTEIbCKUX
(dakynrera, npeIcTaBHUIIMMA APYTUX HAyKa, alld U HACTABHUILIMIMA Y HAacTa-
BU CPEAbUX LIKOJIA, T€ MPEACTaBHUIIMMA 00pa30BHE MOJTHTHKE.

3akmyuak. 360r orpaHHYCHOT MPOCTOPA, YKa3yjeMO caMo Ha JIBa YBU/A
y BE3H ca 0BOM KHHTOM. AyTOp jacHo oapelyje cBojy MO3HIIN]y U HEHeE mpe-
MHCE, IITO OJIaKIIaBa MPOICHY U (Beoma)rnoOpux U orpaHuyaBajyhux acre-
kara oBe cryauje. CTyauja ykasyje Ha TO KaKO C€ MMUTAHmE JUTUTATHOCTH
oOpaljyje Ha BUCOKO Hay4YHOM, NIEIarOIIIKOM, HUBOY. TrMe oCeOHO MUCITUMO
Ha jacHO ynyhuBame Ha TO IITa je ,,IeIarOIKO” Y UCTPaKUBAY AUTUTATHO-
CTH y HACTaBH, OJHOCHO KaKO C€ KaTeropujaiHo 00pa30Bamke MOXKE MOACTH-
uatu y Hactasu. C gpyre crpane, BequHrosa nosuuuja y Besu ca ogpehemem
HACTaBe Kao UHMEPAKYUjCKo2 npoyeca HUje y OBOj CTYIHUJH TPUMEPEHO UC-
TpaxeHa. Tora je cBeCcTaH u caM ayTop Kaja uctude (CTp. 232) 1a CHCTEMCKO
eMITHPHjCKO HCTPaKMBaKE MPOIeca HACTABHUX MPAKCH, KOje YKa3yje Ha J10-
CIIe/IHY OpHjeHTallN]jy Ha AUJAKTUYKH TPUHIUI JUTHTAITHOCTH — HUjE CIPO-
BEJICHO.

Kmury npenopyuyyjeMo cBUMa KOjH Cy 3aMHTEPECOBAHU 32 TEOPHUjCKE,
EeMIIMPHUjCKE U MPAKTUYHE acleKTe UCTPaKUBAa AUTUTATHOCTH Y HACTaBH
Y TIKOJIH, TOCEOHO KaJia je ped O MEIIOBUTO] (XMOPHIHOj) HACTaBU. Y KHU3H
je ped 0 OPUTHHAIHOM TEOPHjCKOEMITHPH)jCKOM UCTPaKHBakby, KOjeM >Kellu-
MO HIMPOKY PELENIHjy U TPaKTHUHY IPUMEHY.

op Mapko lanexuuh
PenoBHu npodecop y NEH3UjU Y TPAjHOM 3Bamby
Ha ®uo3odckom pakynrety CeeyuniuiiTa y 3arpedy



THE DIDACTIC PRINCIPLE OF DIGITALITY. A CONTRIBUTION
OF GENERAL DIDACTICS TO A ‘BILDUNG’ SUPPORTIVE
TEACHING WITH DIGITAL MEDIA AND THEIR THEORY

Stephan Wedding (2020). Das didaktische Prinzip der Digitalitdt.
Ein allgemeindidaktischer Beritrag zum bildenden Unterricht
mit und zu digitalen Medien. [ The Didactic Principle of Digitality.
A Contribution of General Didactics to a ‘Bildung’ Supportive Teaching
with Digital Media and Their Theory]. Winheim: Juventa,
23 cm, 294 s.

Stephan Wedding co-operates with Ph.D. Rotraud Coriand, Professor of Gen-
eral Didactics at the University of Duisburg — Essen. The study presented here
is his dissertation which was supervised by Professor Rotraud Coriand.

The book has 294 pages. Apart from the Preface (pp. 9-12) written by the
supervisor herself, it includes the following chapters: 1. An Introduction (pp.
17-23), 2. a Theoretical Foundation (pp. 24—104), 3. an Empirical Approach
to Teaching Practice (pp. 105—188), 4. a Constructive Synthesis (pp. 189-228)
and 5. a Conclusion/Outlook (pp. 229-233). Each chapter and parts of chap-
ters end with a summary. The final book elements are the References (pp.
238-253) and an Appendix containing, among other things, a list of pictures
(37) and tables (18), analysed documents and questionnaires for teachers and
students.

The chapter contents survey should make the potential readership inter-
ested in particular book parts, but it primarily outlines the complexity of the
author’s approaches (and research level) to dealing with the given issues.

In the Preface Rotraud Coriand emphasises that the issue of the pedagog-
ical-didactic determination, foundation and formation of technologically de-
termined development of digitality, despite the public pressure and education-
al-political demand, so that teaching and learning would have to follow the
predominance of the pedagogy in the digital world, is still in its initial stage.
Stephan Wedding meets this requirement with his cognitive interest, inten-
tionally directing his research into the digitally modelled teaching scenarios
towards what is didactics in general. Wedding’s approach to this topical but
non-researched issue, Professor Coriand claims, is characterised by the theo-
retical complexity and practical diversity of Blended Learning.

In the Introduction (pp. 17-20) Wedding explains what makes up the core
of his study, i.e., what the research questions the author seeks to answer are.
Using “new media” in classes, with a special focus on the school context, rep-
resents the main object of this study from the education and science-related
perspective. His research should lead to a general didactic foundation of tra-
ditional teaching, supported by “new media” (also by the closely related term
Blended Learning), from the educational-theoretical perspective, which could
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also offer school practice orientation. The empirical part of the study was
conducted using a sample of classes in higher grades of secondary schools
(Germ. Sekundarstufe 11, p. 20).

Research Methodology (p. 21f.): The author’s approach to research meth-
odology emanates from the education and science based perspective, being
educationally and theoretically founded, as well as critically considered. The
key terms are explained in the scope of the systemic and theoretical approach,
and these are: education and teaching, (digital) media and Blended Learning.
The research strategic approach follows the division of didactics into theoret-
ical, empirical and pragmatic, as suggested by Wolfgang Siinkel.

Wedding accepts the determination of education as enabling a critical re-
flection when considering the relationships of a person with himself/herself,
others and the entire world.

2. The Theoretical Foundation chapter (pp. 24—104) contains more than
one part, as follows: The Concept of Education, hereby in the meaning of the
concept of ‘Bildung’, and Teaching (pp. 24-31); The Concept of Media (pp.
31-46); (Digital) Media as a Part of the World (pp. 4655); (Digital) Media as
a Part of Teaching (pp. 55-85); Blended Learning (pp. 85-104), that is, dif-
ferent teaching scenarios are questioned in terms of the shared features which
they indicate.

The Concept of Education and Teaching (pp. 24-31). Since the idea of
digitality in teaching situations, especially Blended Learning as a form (or
scenario), is theoretically established on the education and science based (di-
dactic) perspective, it is important to see how Stephan Wedding defines ed-
ucation and teaching. Wedding takes the term of education, which is in the
centre of his study, from Wolfgang Klafki’s theory of education.

Wolfgang Klafki is well-known for his term categorical education, in
which one notices a metaphor of the encounter between man and the cultural
reality. The explanation of the term educational encounter is related to the
differentiation between the theories of material and formal education. The
theory of material education has an object as its reference point, which means
that this theory puts an emphasis on the objective (material), i.e. content side
of the encounter, while a subject becomes the reference point in the theory of
formal education, in other words, this theory emphasises the subjective (for-
mal) side of the encounter.

Categorical education means the realisation of both education theo-
ries. According to Klafki, education implies being open to the physical and
spiritual reality, as well as making such reality open, accessible to man him-
self. In other words, categorical education means that the content of edu-
cation is becoming categorically open to man, while man is simultaneously
becoming sensitive and receptive to the content of education. Wedding states
that it is proper to Klafki, among other things, to emphasise the intertwining
of the formal and the material side of education, the importance of general
education, the idea of exemplary teaching and the lesson planning scheme.
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The notion of media education, that is, using digital media in teaching is
compatible with Klafki’s concept of education, Wedding claims. The use of
digital media in teaching requires from students to have a self-determining
stance towards them (the formal side of education). When it comes to the
content-based considerations of digital media, students are required to have a
stance towards the special features, background contexts, opportunities and
perils of media in relation to the key problems of the epoch — complemented
by contents in particular subjects (the material side of education). Education
is not limited only to teaching.

Teaching is viewed as a situation in which learning itself represents the
main purpose. According to Siinkel, from whom Wedding takes the concept
of teaching, teaching is a special pedagogical and didactic situation under-
stood as a process of interaction (p. 27).

The first research question raised by Stephan Wedding is the follow-
ing: What are the unique features seen from the general didactic perspective,
which characterise those learning situations described as Blended Learning?
(p- 19). This question refers to the specific features of Blended Learning, and
should be properly answered from the perspective of education and science.
The answer to the question about the specific features of didactic scenarios
that can be reduced to the common term of Blended Learning is digitality —in
terms of method and content (p. 230).

The second research question results from the connection between theo-
ry and practice. The empirical research into the teaching practice should give
an answer to the following question: How is Blended Learning conducted in
practical teaching situations, with what purpose and in which form? (or where
and with what purpose are the digital forms of teaching used — methodically
applied and thematically considered? (p. 20). Stephan Wedding tried to find
the answers to this question starting from two procedures. First, he qualita-
tively analysed the contents of documents (based on the previously deter-
mined categories), school programmes and media concepts, in 35 schools.
He complemented the document analysis with the quantitative analysis of an-
swers obtained by administering two different questionnaires for teachers and
students. The answers were analysed and the results showed that the digitality
takes an important place in teaching — both in planning materials for teaching
or in doing presentations. Both empirical approaches answer the second re-
search question: Digitality with all its facets represents a strong component of
teaching carefully used according to the special factors of influence, such as:
equipment, teaching group, own interests and alike (p. 230).

The third research question: Where is Blended Learning located in the
theoretical system of didactics? (p. 20). The answer is: Blended Learning is
not a teaching concept, i.e. a didactic model, but digitality as a proprium of
Blended Learning can be found in teaching, conceptually and practically
speaking (p. 231)
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In the fourth chapter the Constructive Synthesis, Wedding considers the
relationship between theory and practice in two ways. He first explains the
theory degrees, as suggested by Erich Weniger, and then writes about the
didactic principles. After that, Wedding discusses whether Blended Learning
can be understood as a theory of the first, second, or third degree.

The first degree theory includes the implicit attitudes (inward concep-
tions) of practitioners towards education, that is, the orientation of practition-
er towards the object and task of his/her actions. The practitioner is neither
aware of the first degree theory nor capable of articulating the first degree
theory. The second degree theory embraces the practical knowledge of prac-
titioners or “the theory of practitioners”. The second degree theory includes
the knowledge acquired by practitioners through life experiences and experi-
ences resulted from working in different educational institutions (these kinds
of knowledge are found, for instance, in life rules, guidelines, proverbs). This
degree is accessible by awareness and, with stronger efforts, can be made
conscious, in other words, linguistically formed. The third degree theory or
“the theory of theoreticians” — a scientific theory — provides the explanations
about the general relationship between theory and practice for its object. Its
task is to examine the relationship between theory and practitioners (the sec-
ond degree theory) on one side and the fundamental attitudes and stances of
educators on the other side (the first degree theory).

Apart from its analytical function, the third degree theory has also its
practical function, that is, it should contribute to the improvement of practice
itself. The predominance of practice (always saturated with theory), the sort
of practice being independent of pedagogy as a science.

The results of his theoretical considerations, supported by the empirical
research results, confirm that Blended Learning cannot be understood as one
of the degrees of the relationship between theory and practice, but as a didac-
tic principle of digitality (Blended Learning or Didactic Principle of Digitali-
ty, pp. 199-217 & esp. p. 227).

Despite that, in the final section of the fourth chapter the author shows,
that it is still possible to arrange didactic scenarios as Blended Learning in
some situations as a teaching concept, i.e. as a specific second degree theory,
and is giving three examples for that. Stephan Wedding emphasises that it is
about using the didactic principle of digitality in methodical terms, the one
on which — sometimes more, sometimes less — non-virtual teaching is based
(p- 231).

The author establishes the principle of digitality from the educational and
theoretical perspective, taking into account the special nature of digital tech-
nology, presenting its hypotheses, aims and characteristic features, indicating
its opportunities, limitations and perils, and providing some examples from
the teaching practice (aspects related to method and content).
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Blended Learning has a character of concept. This is always the case
when traditional teaching is orientated towards the principle of digitality and,
above all, seen as a whole inclined to some understanding of education —
with the real impact on decisions regarding content, methods, and teaching
(school).

For further research the author of this study, in the Conclusion / Outlook,
suggests, among other things, research extension onto other degrees of edu-
cation, as well as research into the content-education dimensions of digital
media in teaching.

The book is intended to be read by scholars in pedagogy, students (espe-
cially doctoral) of pedagogy and faculties of teacher education, representa-
tives of other sciences, but also by secondary school teachers and representa-
tives of educational policy.

Conclusion. Since the space is limited, we are drawing your attention
only to two insights with reference to the given book. The author clearly de-
termines his position and its premises, which makes the evaluation of both
(very) good and limiting aspects of this study easier. The study shows how the
issue of digitality is to be presented at a highly scientific, pedagogical level.
We particularly mean here that it is clearly shown what is “pedagogical” in
research into teaching digitality, that is, how categorical education can be
supported in teaching. However, Wedding’s position considering the determi-
nation of teaching as an interactive process is not adequately studied in this
situation. The author himself is aware of this and emphasises (p. 232) that no
systematic empirical research into the process of teaching practices which
indicate a consistent orientation towards the didactic principle of digitality
was conducted.

We recommend the book to everyone interested in the theoretical, em-
pirical and practical aspects of research into digitality in teaching and school,
especially when it comes to Blended Learning. The book presents an original
theoretical-empirical study that is expected to have a very receptive audience
and many practical implications.
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