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HNCIIUTUBAIE MOTUBAIIUMJE HACTABHUKA
N3 CPBUJE 3A U350P 3AHUMAIBA TIPUMEHOM
FIT-CHOICE CKAJIE®

Munuya Mapywuh Jabranosuh™
WHcTuTyT 32 niefjaromika ucTpaxkupama, beorpan, Cpouja

Cenena Bpauap
Jokropanna Ha Onesbery 3a ncuxosiorujy dumnozodekor pakynrera,
Beorpan, Cpouja

Ancmpaxm. 3amrto HactaBHULM y Cpbuju 6upajy oBy mpodecujy? Hema Hamaza o
MOTHBAIMj1 HACTABHUKA 32 M300p 3aHMMama HAKOH HOBOYCIIOCTaBJLEHHUX ITPOMEHA
y oOpa3oBamwy HacTaBHHKA y CpOuju. AyTopu pasmarpajy MotuBainujy mehy (Oy-
nyhum) HacTaBHMIIMMA pa3penHe U npeaMetHe HacTase (N=132) kopucrehu mmpo-
KO NMPHMEHUBAH HHCTPYMEHT Ca COJTHIIHUM IICHXOMETPUjCKHUM KapaKTepPUCTHKaMa
— FIT-Choice (Factors Influencing Teaching Choice — ynHMOIIN KOji yTHYY Ha H300p
1ocjia HACTAaBHUKA) YIUTHUK, KOJU CaJpXKHu JoxaTHH dakTop — npedmem. Hactas-
HUIU TePIUNUPajy Kao HajyTulajauje cienache dakrope: npeomem, unmpunzuuxa
8PeOHOCM, 8PEOHOCM OPYUIMEEHEe KOPUCU, ONAXNCAIbe NOCe008atbd NOMPeOHUX
CNOCOBHOCMU W NPemxX00Ha UCKYCMEA yuerwda u nodyyasara. HakoH BHX ciene
(bakTopu cueyprocm Kojy nocao obezbdehyje u epeme 3a nopoouyy, 06a BUCOKO BpeJI-
HOoBaHa. DaKTOPH npeHocusocm nocia N Coyujantu ymuyaj iMajy BpeIHOCTH U3HA
Cpelbe BPEAHOCTH CKalle, 0K je pe3epsHa onyuja MPOLEHEeHa Kao HeBaxkHa. [lo-
OujeHa xujepapxuja pakTopa U300pa Kapujepe je y CKiaay ca Xujepapxujama Koje
cy panwmje nobujeHe y 3emipama 3anagHe Espone mpumenom FIT-Choice ckane. Y
nopehemy ca panujuM Hasazuma nooujenum y Cpouju, pezepsna onyuja ka0 MOTUB
je m3ryOma Ha 3Haudajy. Ocnamajyhu ce Ha pe3ynTare UCTpaKUBarba Koja UCIUTY]Y
MTOBE3aHOCT MOTHBAIIH]je 3a N300p KapHjepe HACTaBHUKA M KapaKTePUCTHKA KapHje-
pe, ouekuBaHo je na he Oynyhum HacTaBHUIM OMTH MOCBeheHUjU, aTMITHUJH Yy CBOM

" Hanomena. Unanax mpejcraBiba pe3yJiTar paja Ha npojexruma 00 noocmuyarsa unuyuja-
muge, capaore u CMmeapalauimea y 00pazoeamwy 00 HOBUX Yi02d U UOeHmumema y Opyumaey
(6p. 179034) u Yuanpehusare xeanumema u docmynnocmu o6pa308ara y npoyecuma mo-
oepruzayuje Cpouje (6p. 47008), unjy peanusanujy Gpunancupa MUHUCTAPCTBO 32 IPOCBETY
u Hayky Pemryonmuke Cp6uje (2011-2019).

* E-mail: millical 3@yahoo.com



Munuya Mapywuh Jadbnanosuh n Cenena Bpauap 8

npodecroHaNHOM Pa3BOjy y3 Mame H3INesa Ja HallycTe II0cao, y OJHOCY Ha Tpe-
HYTHO 3aI10CJICHe HAaCTaBHUKE, T10J] YCIOBOM J1a MX COIMjalIHU N €KOHOMCKH YCJIOBH
HE OrpaHUYaBajy.

Kmwyune peuu: motuBanmja HactaBHuKa, FIT-Choice ckama, CpOuja.

YBOJHA PASMATPAIbA

KBanurerno oOpa3oBame HEe MOXE MOCTOjaT Oe3 HACTaBHHKA KOjU CYy MO-
TUBUCAHH, CHTY3UjaCTHYHH U nocBeheHu cBojoj mpodecuju (Collinson, Ki-
lleavi & Stephenson, 1999; Manning & Patterson, 2005; Rikard, 1999). Uuu-
L{ja]THa MOTUBAIMja 3a N300p HACTaBHUYKE podecrje nMa BaKHY yJIOTY 3a
JaJbu pa3Boj Kapujepe, Tj. mocBeheHoCT, cTaB MpemMa Mociy, HOTEeHIIHjalHy
U cTBapHY QuykTyauujy (Buau Hip. Bruinsma & Jansen, 2010; Fokkens-
Bruinsma & Canrinus, 2012), unMe je HaryiamnieH 3Hadaj HCIIMTHBaKka MOTH-
Bauuje Oyayhux HacTaBHHKA.

[Mperxonnux roguHa Ha dakynareruma y CpOuju ce OeleKu CMambeHO
HWHTEpeCcoBame 32 HACTABHUYKHY N03UB. Ha mpumep, cTaTHCTUYKH TOAIH 32
mkoicky 2011. u 2012. roguny ykasyjy aa je Opoj NpHjaB/beHUX 32 YIHC Ha
yuntebeke hakynrere y Bpamwy, Yxuiy u ComOopy 010 mpHOIHMIKHO jeAHAK
Opojy npensuhenux mecta 3a ynuc (Simic, 2015). M3y3erak je Yuutesbcku
¢dakynrer y beorpany Ha kojem cy 2011. u 2012. roquHe O6uie NpuMJbEHE ABE
TpehuHe ox ykynHo npujaBibeHuX Kanauaara (Simic, 2015). Axo y3memo y
003up cMepoBe HaMemeHe 00pa30Bamy MPEAMETHHX HACTaBHHKA, CTATHC-
THUKa MPETXOJHUX YIHCa yKasyje Ha ciabo MHTepecoBame cryneHara. Ha
pUMep, 3a HACTaBHUYKE cMepoBe Ha [IpupogHoMaTeMaTHUKOM (aKyJITeTy
y HoBom Cany u Xemujckom pakynrery y beorpany y 2012. ronunu npuja-
BUJIO C€ Mamke KaHIUaTa O] IUIAHUpaHe YIHCHEe KBOTe (prijemni.infostud.
com). 300r HEJOBOJHHOT Opoja KaHAMIaTa 32 HACTABHUYKE CMEPOBE, HEKH CY
ykunyTtu (Kovac-Cerovi¢, 2006), a pagHa MecTa HaCTaBHHKA IMOMYyHaBaHa
Cy yIJIaBHOM AMILIOMIMMA CMEpPOBA YUjU LUJBEBH M MPOTPAMCKH CaJlpiKajH
HUCY mpuiaroheHu nmorpedaMa paja y HacTaBH. 3HayajaH MOMak y oOpazo-
Balby HAaCTaBHMKa JIOHeNa je pedopma 3akoHa 0 OCHOBaMa cucTemMa oopazo-
Bama u BacnuTama 13 2009. roquHe Kajia je NoCcTaB/beH 3aXTEeB MAaCTEP HUBOA
oOpa3zoBama u MunuMmyma oz 30 ECII 6ogoBa 13 meaaromko-rncuxoaomKo-
MeToanukux npeamera u 6 ECII 6ogoBa nmpakce 3a cBe Oyayhe HacTaBHUKe.
Jpyru BenMKHU MMOMaK, Kaja je y mMuTamwy UHIMjaIHO 00pa30Bamke, YUHheH
je y Haioj 3eMJbH yBoh)ereM HHTErpHCaHuX CTyAHja B MacTep mporpama 3a
00pa3oBamke HACTAaBHUKA.

VY Cpbuju uHTEpecoBame 3a HACTABHUUKY Npodecujy HHUje 3HAuajHO,
aJy W3 Tora He cleau Hy»KHO aa he xox crynenara, Oyayhux HacTaBHHKa,
OUTH cMameHa MHTPUH3WYKA WM alTPyUCTHYKa MoTuBanuja. [IperxomHo
n3HeTH mojany ynyhyjy Ha motpeOy na ce TIOHOBO MCIIMTa MOTHBalWja 3a
n300p HacTaBHUYKE Mpodecuje, nMajyhu y BHAy H3MEHE KOje je MpeTpreo
cucTeM 00pa3oBama HACTABHHKA.
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FIT-Choice mooen

BaroBa u Puuapacon cy cBojuM MozielIoM MOTHBAITH]E 32 N300p Mocjia HacTaB-
HHWKa HAYWHIUTH BaxkaH kopak (Richardson & Watt, 2006; Watt & Richardson,
2007). CeeobyxBarau u mupoko kopumhenn FIT-Choice (unamonm nzdopa
rocjia HaCTaBHUKA) MOJIE] 3aCHUBA €€ HA TEOPUjU OYCKHBaha M BPEIHOCTH,
IpeMa Kojoj cy JUIHU N300pH, Kao mITo je n3bop mpodecuje, 1eTepMUHHICA-
HU 1oMoNy JIBa YHMHHOIIA: OUCKUBaka JIMYHOT yCIiexa U BpeaHOCTH ofipele-
vor 1uJba (Eccles ef al., 1983; Eccles, 2005), kao 1 Ha KJbyYHHM HaJla3uMa
MehyHapOIHUX HCTpaKMBamka O MOTHBAINjH Oyayhrx HacTaBHUKA 3a H300p
npodecuje. Momen mogpazyMmeBa 12 KOHCTpyKaTa KOju rpajic MOTHBAIIH]Y 3a
HACTaBHUYKY npodecujy. KOHCTpYyKTH ce Mepe Ha OCHOBY IPOIIEHE BaXKHOC-
TH Pa3slIMYUTHX pasiiora NpoeCHOHAITHOT U300pa: ONaXkama MOCeI0Bamba
MMOTPEOHUX CIIOCOOHOCTH (CnocobHOCML), UHMPUH3UYKe 8pedHocmu (OTHOCH
Ce Ha CKJIOHOCT Ka HAaCTaBHOM pany), pezepsre onyuje (1300p je TOCIeauIa
HEOTYYHOCTH FUTH U30CTaHKa APYTUX omnnwuja). Takohe, Moaen ce omHOCH Ha
KOHCTPYKT BUIIIET Peia PeOHOC TudHe KOpucmu Koju rojpasymena hakto-
pe Koju ce 0OMYHO 03HAYaBajy Ka0 EKCTPHUH3MYKHA — CUTYPHOCT KOjy ITOCA0
omoryhaBa (cueypmnocm), epeme 3a nopoouyy, npeHocu8ocn nocia; KOHC-
TPYKT BHUIIET pela 8pedHoCH Opyuimeene KOpucmu/ aimpyucmuyka epeo-
Hocm (KOJU YKJbydyje 9eTUpH (pakTopa: obaukosarse byoyhnocmu omaiaoute,
nogeharve coyujanne jeonakxocmu, Opyumeeni OONPUHOC, pao ca Miaouma),
NpPemxo0Ha UCKYCMBA Yuera U no0yiasara U yeMepaBame JIPyTHX Ka u3-
Oopy mociia HacTaBHHWKA (ymuyaju opyeux). Momen Takohe momapasymeBa
TIePIIETIIN]y JBa KOHCTPYKTa BUIIET Pella — 3dXmesu nocia u 0ooum, ph
YeMy ce IIPBU OJJHOCH Ha 3aXTEBE IMOCIa Y CMUCITY CIIEIHjaIn30BaHOT 3HAba
1 eKCIIepTCKe KapHjepe, a APYTH Ha OHO IITO HACTABHUK T0OM]ja O CBOT TIOC-
na — apymTBeHu ctatyc u miary. Kormauno, FIT-Choice monen ncniuryje u
ONlroBapame o1 N300pa HaCTABHUIKE KapHjepe, O CTpaHe 3HAYajHUX APYTUX
(baxTop 00spaharwe) Kao 1 3a00606CMB0 U3OOPOM Kapujepe.
[Ipuka3z opuruHaTHOT Mojena je aat Ha Coumu 1.
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Cuuxa 1. Ilpuxasz FIT-Choice modena (Watt et al., 2012)

Onspaharbe

IlperxonHa HCKyCTBA yuera 1 TI0yJaBama
Vruuaju apyrux

<

3axTeBH nocina Cawmonepuenuuja WnTpun3uyuKa BpeHoCcT Pesepsua onuja
- Excnieprcka - Onakame Bpenuoct mune
Kapujepa M0Ce/10Baba KOPHCTH
Bucoku TOTPeGHIX - CurypHocT
3aXTEBH Cr1ocoGHOCTH nocia
Jobutn (cnocobHOCTIH) - Bpeme 3a
- Jpywteenu HOpoAHLYy
craryc - TpenocusHO
Tlnata cT nocna
Bpennoct apymrsene
KOPHCTH
- ObmikoBame
Gynyhuoctu
oMITajIHe
Tlosehare
comjaiHe
jenHakocTH
JIpywrtaenn
JIONPHHOC
Paxcammamiva |

VrHuaju okonmue ’

L M360p HacraBumuke npodecuje

o

FIT-Choice ynuTHUK Toceiyje 3a0BoJbaBajyhie MCUXOMETpHUjCKE KapaKTe-
pucTHKe (IpeMa HalIMM ca3HambuMa MpUMereH je y Bumre o 10 3emasba 1o
caja) u Hyu noy3aane noxatke (Watt & Richardson, 2007; Watt et al., 2012).
VY3umajyhu y 003up na ckana Huje Ouia kopuinheHa y HaIlloj 3eMJbH, MPU-
Ka3aHW pe3yaTaTH Npykajy o0yxXBaTHY WIYCTpallljy MOTHBaLKje 3a onadup
HACTaBHUYKOT MOCIIA, YIIOPEAHUBY Ca pe3yJITaTHMa MOTSKIMM U3 IPYyTHUX KYJI-
Typa, Kao ca ¥ OHUM MPETXOAHO jgooujeHum y CpOouju.

Momueayuja 3a HacmasHu4KY NOCAO Y MehYHaAPOOHOM KOHMEKCMY:
pezyimamu npumene FIT-Choice ynumnuxa

Uuanonun 300T KOjUX Ce MOjeJUHUIIN O/INTY4Yjy 32 HACTABHUYKH 10CA0 Cy He-
CYMIMBO BaXXHU 32 1aJbH Pa3B0j HUXOBE Kapujepe. HacTaBHUIM KOju OHpajy
0Baj 1MOCcao BO)EHW WHTPUH3UYKOM MOTHBAIMjOM YCIICITHUJU CY TOKOM CTY-
nivja, 3aMHTEPECOBAaHM]H 33 MTPO(ECHOHAIHH Pa3B0j, 3aI0BOJGHUJU TIOCIOM H
nMajy Behe mrance 1a OcTaHy y OKBHpHUMa OBe mpodecHuje, y mopehemy ca Ha-
CTAaBHUIIMMA YHja je MOTHBAIlM]ja 32 H300p mocia ekcTpruH3ndka (Bruinsma &
Jansen, 2010; Malmberg, 2006; Sinclair, 2008). Hagasse, xespa 1a ce paau ca
Je1IOM, ITPETXO0/IHA HCKYCTBA Ca HACTAaBOM H IT0JyYaBambEeM, OIla)KeHe CII0COo0-
HOCTH 32 I10Ca0 HACTaBHUKA, Y 3HAYajHO] MEPU MOTY NMPEABUACTH aeKTHBHY
rocseheHoCT rmociy koja ce neuHuIIe Kao ,,IO3UTHBHE eMOIHje y OTHOCY Ha
npodecujy 1 jaka xkejba fa ce octane y npodecuju’ (Fokkens-Bruinsma &
Canrinus, 2012: 250). Jlmara qoOUT 1 BpeMe 3a MOPOIUILY, ca Ipyre CTpaHe,
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MPEJICTaB/bajy HEraTUBHE NMpeauKTope adekTuBHE ocBeheHocTH. BaxHoCT
(hakTOpa Ha KOjUMa MOYMBA OJJTyKa 3a H300p Mpodecuje HaCTaBHUKA Takohe
je norBphena u y Cpouju (Marusic, 2014; Marusi¢ & Bodroza, 2015).

Jlo canacy OpojHa MCTpaKMBamba IIMPOM CBETA CITPOBEICHA KOpHUIIThemheM
FIT-Choice monena. Ha ayctpanujckoMm y30pky Oynyhux HacTaBHUKaA, Kao
HajBa)KHUJU YMHIIIAL H300pa Kapujepe, 3a0elie)keHe Cy olaKeHe crnocoOHoc-
TH, UHTPU3HUYKA BPEIHOCT U (PAaKTOPH KOjU C€ OJHOCE Ha APYLITBEHY KO-
PHCT —3KeJba 3a IaBaeM JIPYIITBEHOT JONPHHOCA, 00NIHKOBamke Oy ryhHOCTH
MIJaJMX U pal ca MiaauMa. Ha nay xujepapxuje, mpeMa aycTpainjcKiuM Ha-
CTaBHUIIMMA, HAJIa3H CE Pe3ePBHA OIIK]a, pahieHa MOACTUIIAkEM APYTHUX J1a
onabepy nocao HactaBHuKa (Richardson & Watt, 2006). Bynyhu nactaBHuIIHN
n3 Hemauke HajBUILY BPEIHOCT apUTMETHUKE CPEIMHE NPy APYIITBEHO]
KOPHCTH, HHTPHH3UYKO]j BPETHOCTH M OMAKEHUM CIIOCOOHOCTUMA, T1a TIOTOM
CUTYPHOCTH KOjy Iocao mnpyska. Hemrro Huxku 3Ha4yaj npujaar je ¢paxropuma
8peme 3a nopoouyy U npemxoo0Ha UCKYCMea yyerba i nooyuasarea. Pesepsna
onyuja Ma HajHIKY BpenHocT apurMmetrnyke cpequHe (Konig & Rothland,
2012). CanuHu pe3ynTaTi J0OMjeHHU CYy B y HCTPAKUBAY Y KOjeM Cy y4ecT-
BoBasiu Oyayhu HacraBauiy u3 Xonanauje. Oiyka na ce uzadepe HacTaB-
HUYKa Mpodecuja 3acCHNBa Ce HajBHIIE HA OMAKeHUM CIIOCOOHOCTHMA 32 T10-
Cao HACTaBHHKA, JKEJbH 32 PaJOM ca MJlaJuMa, HHTPU3HUYKO] BPEIHOCTH,
Kao u dakTopuma opyumeere Kopucmu (00IUK08Ae MAAOUX U OPYUUMBEHU
odonpuHoc). Ymuyaj opyeux jaBjba ce Kao HajMame 3HauajaH (pakTop n3dopa
rocJa 3a XoJaHJjcKe crynente. CueypHocm u pe3epéna onyuja — Koje mpHuria-
najy uctom GaxkTopy, umajy ymepenu 3nauaj (Fokkens-Bruinsma & Canrinus,
2012). Y Hopgemikoj ce no0ujajy CIUYHH pe3yNTaTH — MHTPUH3UIKHA MOTHBH
u MOryhHOCT J1a ce pajau ca MiaJuMa U OlakeHe CIIOCOOHOCTH Cy Ha IPBOM
MECTY, J0K nosefiarbe coyujanne jeOnakocmu OCTBapyje yMepeHy BPEIHOCT,
IITO C€ MOXKE 00jaCHUTH YMEHCHUIIOM J1a je Y 3eMJbH Beh ocTBapeH 3HauajaH
HUBO JIPYLITBEHE jeqHAKOCTH. [IpeHocusocm nocia u pe3epeua onyuja HACY
ncnuTuBaHe kao motuu (Watt et al., 2012).

Tabena I: @axmopu Koju ymuuy Ha usOop HacmagHuyke npoghecuje
VY paziudumum Kyamypama — apummemuyke cpeouHe

dakropu Hopsemka  Typcka  Hemauka  CAJl Kuna  Xparcka
Murpuisirixa 5,60 4,98 575 577 413 5,54
BPEIHOCT

Obanxopar.e 5,00 6,06 5,64 618 512 6,17
OyayhHOCTH OMII.

Panx ca mmaguma 5,10 5,31 5,89 5,91 4,67 6,15

Cnocobnoctu 5,00 4,56 5,45 5,83 4,37 5,58
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Jlpyursenu 4,80 6,16 5,35 6,06 6,19 5,79
JOTIPUHOC
Curyprocr 4,40 5,32 5,02 509 501 4,84
Bpewme 3a 4,20 4,56 4,29 4,48 4,40 4,46
nopoaumy
IIpenocuBoct / 3,91 / 4,37 3,96 3,73

Iocia

IToBehame co-

L{jajiHe jeHa- 3,80 5,57 4,96 5,42 4,64 5,52
KOCTH

[Iperxoana

HCKYCTBA y4era 4,80 5,27 4,65 5,73 1,43 5,07
U oy4aBama

Vrumaju npyrux 3,2 3,87 3,36 3,78 1,62 4,34
PesepBHa omnuja / 3,07 1,84 2,04 3,33 2,17

Hanomena. N3Bopu: Hopsemika (Watt et al., 2012), Typcka (Kiling ef al., 2012), Hemauka
(Konig &Rothland, 2012), CA 1 (Lin et al., 2012), Kuna (Lin et al., 2012), XpBatcka (Marusic,
Jugovi¢ & Pavin Ivanec, 2011).

dakrop obauxosarwe Oyoyhinocmu omaadune y XpBaTCKOj MMa HajBUIILY
Cpelllby BPEIHOCT, a CIele pad ca Maaouma u opyutmeeru oonpuroc. Cno-
COOHOCMU W UHMPUH3UYKA 8pedHocm Takolhe ce BHCOKO paHTHUpajy. Pesep-
BHA ONIHja je HEABOCMUCICHO HajMame MOoXKeJbHa OMIIMja, YUjU je PSJTUHT
Hajamxu (Marusic¢, Jugovi¢ & Pavin Ivanec, 2011). 3a pa3iiuky o 3anajHux
3eMaJjba KOje aKIIEHAT CTaBJbhajy Ha ONaXKame MOCEI0Bama MOTPEOHUX CIIO-
COOHOCTH M MHTPUH3UUKY BpeaHocT, y Typckoj (Kiling et al., 2012) Oyayhu
HacTaBHUIM HajBehy BaKHOCT Npuaajy (hakTopuMa epedHOCH OpYyUlmeeHe
Kopucmu U cucyprnocm. IHTEpecanTHO, GaKTOpU UHMPUHIUYKA 8PEOHOCH T
cnoco6HoCcmuU, NaKo BaYKHU, UMajy HIDKY IIPOCEYHY BPEIHOCT y nopehemy ca
NPEemx0OHUM UCKYCIMBOM YUelbd U NOOYYA8ard W CUTYPHOIINY KOjy TOCa0
00e30ehyje. Kao Hajmame BaXKHU jaBJbajy CE pesepeHa onyuja U yCMepaBame
OpyTHX Ka u300py Mmocjia HacTaBHUKA. Y KOMIApaTHBHO] CTyauju Oynyhux
HacraBHuka u3 Kune u Cjequmenux Amepuukux Jpxasa, Kojy Cy peann3o-
Baym JIun u capaguunu (Lin et al., 2012), y 06a y3opka Hajeeha apuTMeTHYKa
cpenuHa 3a0enexeHa je 3a GakTope JIPYLITBEHE KOPUCTH (Opyuimeenu 00-
npuHoc, obaukosare Oyoyhinocmu omiadune), a HajHuxKa 3a GakTop pezeps-
Ha onyuja. VInak, pa3inke y IPUOPUTETHMA Cy OYMTIICTHE, U 32 UCIIUTAaHUKE
n3 KuHe npuopureT je cueyprocm, IOK Cy 32 UCHUTAHUKE U3 AMEpPHKE TO
OMaKeHEe COCOOHOCTH 32 110CA0 U alNTPYUCTHYKH MOTHBH (IIOMYT nosehiara
coyujanne jeOHakocmu W pada ca mMaaduma) U MHTPUH3UYKA MOTHUBU. 3a-
HUMJBHBO, KaJia Ce OpeJie oAl J00UjeH! Y OBUM 3eMJbaMa, 0CaM O] J1Ba-



13 Ucnumusarwe momusayuje nacmasnuxa us Cpouje 3a uso6op 3anumarea

HaecT MOTMBA MMa BHUIILY BpedHOCT ko ucnutanuka u3z CAJl-a, nok ucnu-
taHunu u3 KuHe BuUIlle 3Hauaja mpulajy camo jelHOM (aKTOpy, pe3epeHoj
onyuju (Lin et al., 2012).

CBakako, py HHTEPIIPETAIIM]jU PE3yJITaTa O MOTUBAIIM]H HACTABHUKA 32
n300p Kapujepe HEOMXOIHO je Y3eTH y 003Up COIMOCKOHOMCKU KOHTEKCT,
TpajuLKjy U KyATypHO Haciehe. [Ipyrauuju pe3ynraTa MOriu OM ce oue-
KUBAaTH y 3eMJbaMa y pa3Bojy, ¢ 003UpoM Ha TO Jia je Hajeehu aeo caBpeme-
HUX Haja3a 00jaBJbeHUX Ha EHIJIECKOM je3UKY, 1 JoOujeHux npumeHom FIT-
Choice ckane, moTekao U3 pa3BHjeHUX 3eMalba, CjennmeHnX AMEpPHUKUX
Hpxaga, 3ananue EBpone u Aycrpanuje.

METOLOJIOI'MJA

s ucTpakuBama jecTe Ja ce OIMMINe MOTHUBAIlMja 3a M300p IMOCiIa Ha-
crapauka y Cpouju, y repmuauma FIT-Choice momena, y3 gomarak jegHor
tdakropa (npeomem); 3aTum, mopeheme pesynrara HOOWjCHUX TPUMEHOM
FIT-Choice mozena ca pe3yaTaTuMa MPEeTXOAHUX CTYAMja O MOTHBAIIH]H Ha-
cTaBHHUKA 32 n300p mpodecuje y CpOuju, Kao 1 ca pe3ysTaTuMa T00UjeHIM Y
npyruM 3emsbama npumerom FIT-Choice nnctpymenTa.

HUncmpymenm u mauun npuxynmarsa nooamaxa. IHCTpyMeHT je AaT y
(dhopMH yIUTHHKA KOjH TOYHEHE OTBOPEHUM ITHTAKHEM O TIIABHUM Pa3Jio3nMa
3a n300p mpodecuje HacTaBHUKA. Y HACTABKY MCIUTAHUIIM MTPOLICIHY]Y BaXK-
HOCT pa3zJiora 3a u30op mpodecuje Ha CeIMOCTEIICHO] CKaTH, Ha K0joj 1 3Haun
Huje yonwime 6adxcHo, a 7 3HaUU eoma je eajcHo. Pa3nosn koje oOyxBara
WHCTPYMEHT CY: UHMPUHIUUKA 8DEOHOCH, 00auUKo8are 0yoyhinocmu omia-
oune, pao ca Maaouma, OpyutmeeHu OONPUHOC, NPEMX0OHA UCKYCMEBA Yierbd
u nodyyaearea, nogeharse coyujaine jeOHaKoCmu, CueypHocm nocia, epeme
3a nopoouyy, npeHocu8ocm nocia, ymuyaju opyaux, pesepsra onyuja. Ha-
KOH TIperJie/ia pelieBaHTHe JJuTeparype (Buaetn Hip. Bergmark, Lundstrom,
Manderstedt & Palo, 2018; Kyriakou, Hultgren & Stephens, 1999), aytopu
Cy OMTYYWJIHM J1a OPUTHHAIN MHCTPYMEHT JOMyHE jeHUM (HaKTOpPOM, KOjU
ce ogHOCH Ha o0iacT(u) kKojy(e) he ctymenTn momydaBatu. DakTop je Ha3BaH
npedmem WM MPENCTaBJbeH je momohy 4 ajrema: Boaum npeomem(e) koje hy
npeoasamu;, Yoicusam 0a ce basum memama uz ooracmuu Kojy hy npeoasa-
mu; Bepyjem 0a cy 3nara us oonacmu xojy hy npeoasamu sasicna; Bepyjem
oa cy 3uarea uz obracmu kojy hy oa npedajem KopucHa.

Y HacTaBKy HWCIHTAHUIN H3pa)kaBajy cBoje Buleme 3axteBa mpode-
CHje HACTaBHUKA y CMHCIY KOMIIETEHIIH]a, KA0 U MEepIENIje JPYIITBEHOT
M €KOHOMCKOT cTtaryca npodecuje. [locnenmsu ceT nuTama THIE ¢e OJ[roBa-
pama—ycMmepaBama Ka JpyruM rnpodecujama ol CTpaHe JbyIH U3 OKPYKeHa
1 337I0BOJBCTBA UCMTUTAHNKa N300pOM HacTaBHUYKE mpodecuje. CBaKH ajTeM
Cce MPOIIeyje Ha CEAMOCTEINEHO] CKaIH, IPH YeMy Cy MIPBH U TIOCIEIHH CTe-
rieH AepuHucanu HHCTpyMeHToM. [logamu cy mpukynssanu TokoM jyHa 2018,
a 3aJjaBaHe Cy W MarypHa ¥ OHJIAJH Bep3Wja YIUTHHUKA, IIPH 4eMy je y oba
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cllyuaja rapaHTOBaHAa aHOHMMHOCT. [lanupHa Bep3uja je 3ajara TOKOM TIpe-
JlaBamba, TaKo Aa Cy CBH MPHCYTHH CTYISHTH NONYHMJIM YNUTHUK. OHIajH
Bep3Hjy Cy MOMyHaBali CTYACHTH KOjuMa je HacTaBa Beh Ouiia 3aBplIcHa.

Yzopaxk. Y3opak cy unamia 132 cTylieHTa KOjU ce MpUIIpeMajy 3a mpo-
(ecujy HacTaBHMKA, KPO3 HEKY 011 cieaehnx oOpa3oBHHUX TpajeKTopHja: yuu-
TEJHCKU (aKyJITETH — OACJbEHE 32 HACTABHUKE pa3pe/iHe HacTaBe, HHTErPH-
caHe MacTep CTyAHje 3a HaCTaBHUKE MPEAMETHE HacTaBe, MacTep Iporpamu
32 HACTaBHUKE, HJIH [TPOTPaMHU 3a IPEJIMETHE HACTABHHUKE KOjU 00yxBartajy 36
ECII 6on0Ba mnemaromko-ncuxosonko-MeToIMYKiX KypceBa. Hajeehu neo
OBOT' IIPUTOJHOr y30pKa noxaha dakynreTe NpupogHUX Hayka, 7% macTep
IporpamMe 3a HacTaBHHKE, HAKOH OCHOBHOI' 00pa3oBama y 00JacTH MPUPO.I-
HUX HayKa U 51% uHTerpucane Mactep nporpame 3a HaCTaBHUKE MPUPOAHHUX
Hayka; 19% noxaha nporpame y o0sacTi ApyIITBEHUX HAyKa KOju UMajy 36
ECII 6omosa I1IIM npeamera, 7% cTynupa Mactep mporpame 3a HacTaB-
HUKE, Y3 OCHOBHE CTyIuje M3 o0nacTu OpylITBEHUX Hayka; 14% crynupa
yunTesbcke paxynrere. Menutanuny cy ynucanu Ha Tpehy roquHy cTynuja
WJIM Ha BWIILE ToJiuHE, BbHUX 86% je Ha OCHOBHHMM CTyaujaMa, a 14% Ha mac-
tep crynujama. [loxahajy jeman on Tpu ApkaBHa yHuBep3uteta y CpOuju:
YuusepsuteT y beorpany, Yuusepsurer y Hosom Cany nnu YHuUBEp3uTer y
Kparyjepiy. ¥Y3pact ucnuranuka kpehe ce on 20 ronuna o 52 roause, npu
yemy je 86% y3opka y3pacta uzmely 22—24 ronune. O0a moJia cy paBHOIIpaB-
HO 3actyribeHa — 49,2% ucnuTaHuKa je KeHCcKor noja. Kana je y nutamy
HCKYCTBO MOJy4aBama, 14% y30pKa joll yBeK HemMa paJiHO UCKYCTBO, a 60%
ce ca HaCTaBOM CYCpEJIO jeIMHO KpO3 MpeIuCIuTHE 00aBe3e Ha KypceBUMa.
3aHUMIBUBO je Aa 26% ucnuTaHuka Beh nMa paJHOT HCKYCTBa y HACTaBH.

Obpaoda nooamaxa. Y o0paau nojaraka cy npuMmemeHe cienehe cra-
TUCTHYKE MpOLENype: MPpOBepa MOy3JaHOCTH U JIECKPUIITHBHA aHaJIn3a 3a
cBaku of akropa FIT-Choice Mmonena, onpehenux mo yrieny Ha Bajauaalu-
oHy ctyaujy BaroBe u Puuapncona (Watt et al., 2012). Kako 6u ce yrBpau-
Je pasnuke u3Mmely apuTMETHUKUX CpeuHa, IPUMEH-EH je HU3 t-TecToBa 3a
3aBHCHE y30pKe.

PE3VJITATU

Y Tabenu 2 mpencTaBibeHH Cy KOSPHUITMjSHTH MOy3AaHoCTH 3a 12 dakTopa
MEpEeHHNX YITUTHUKOM, Y3 (PaKTOp KOjH Cy JOJAJIH ayTOPH OBOT HCTPAKUBAMHa
(npeomem), Ka0 W apUTMETHUYKE CpeIMHE M CTaHJapJHE JeBHjaIfje 3a Te
(haxrope.
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Anda xoedunujentu kpehy ce ox ,70 mo ,877 1 0Baj HHCTPYMEHT MOXE Ce
cMaTrpaTru noy3JgaHuM 3a Halll KOHTCKCT. Bpe,I[HOCTI/I APUTMCTUYKUX CpEAU-
Ha kpehy ce ox 3,11 no 6,12, a crannapauux jaesujanuja ox 1,02 mo 1,69.
3aHUMJIBMBO, (HAKTOP KOjU CMO JOJAJIH, a TUYE CE CTaBa HACTABHUKA MpemMa
oOractu/obmacTiuMa Kojy/koje he mpemaBaTH, Hallao ce HA MPBOM MECTY Y
xujepapxuju (hakTopa Koju yTHUYy Ha NMpoQecroHATHU M300p HACTaBHHKA,
JOCTHKYhHM CTaTUCTMUKM 3HA4YajHO BUIIY BPEIHOCT y OJHOCY Ha ocTalie
(hbakTOpe (BpeIHOCT CBAKOT t-TeCcTa 3Ha4ajHa je Ha HuBOY ,01). Ha mpBoM mec-
Ty Cy CTyJIEHTH ofalpaiu onpeheHu CTyIUjCKH Mporpam jep BOJie XeMHUjy,
MaTeMaTHKY, MaTePHHU je3UK, CTPaHH Je3UK M CIMYHO, M CMaTpajy UX 3Ha-
YyajHUM H BpeaHuM. Takole, BaprjaOHIIHOCT OATOBOpa Ha OBOM (haKTOpy je
HajMama (OJIMKU Ce jeJHOj CTaHJapIHO] JEBUjallMjH), IITO yKa3yje Ha pe-
JIATUBHO BHCOK HUBO CarjacHOCTU Mely ucnuranunuma. [Ipyru dakrop mo
3Ha4ajy, mpemMa pesyiraTuma t-tTecta, jecte apUHUTET Ka HacTaBU (MHTPHUH-
3WYKa BPEAHOCT) U 001UKO8ARe OYOVAHOCMU OMAAOUHe, CA JeTHAKOM BPEe/I-
Hourhy apuTMeTHUKUX cpeanHa (sig.=,721). Hakon oBux ¢akrtopa ciezne nep-
LUMHPAHE CIIOCOOHOCTH U paod ca MAaduMd KOje UCTTUTAaHUIIU jeIHAKO BPe/I-
HYjy (sig.=,548). Cnene npyru MOTHUBH KOjU ce THUY (akTopa opyuimeene
Kopucmu (jauarwe coyujanne jeOHakocmu v AaBambe APYLITBEHOT JOIPUHOCA)
U MIPETXO/IHA UCKYCTBA U3 MEPUO/Ia IIKOJIOBakha UCITUTAHUKA KOjU OCTBAPY)Y
cpenmwy BpemHocT nmpeko 5. Tpu HaBeneHa (GakTopa: opyumeeHu 0OnpuHoc,
Jjauarwe coyujanne jeonakocmu, npemxo0Ha UCKCYmMea yuera u nodyuasarsa,
nMajy jeHake cpenmwe BpegHocTu (Buaetu Tabemy 3 y Ilpuiory). Hdaxie,
JoHocehH O/UTYKY J1a OCTaHy HACTaBHMIM, CaJalllhe FeHepalije CTy/IeHa-
Ta MPUOPUTET Jajy UHTPUH3UUYKHUM, aNTPYHUCTUIKUM MOTHBUMA M TepIIerl-
LUjU CIIOCTBEHUX CMOCOOHOCTH 3a 0aBJbEHE OBHM IMOCIOM. 3aHHUMJBHBO je
Jla CTYJICHTH MCKYCTBa M3 COICTBEHOI IIKOJIOBamkha Takole Mperno3Hajy Kao
yTunajan yuHuinai. Cueyprocm u apeme 3a nopoouyy 0CTBapyjy BPEIHOCT
KOja Ha/IMJIa3u CPEJiby BPEIHOCT CKaJje, alld je 3Ha4ajHO Mara y OJIHOCY Ha
MPeTX0IHO HaBeneHe (akTope. MoryhHOCT poMeHe pajHOT MECTa U Haro-
Bapame OJI CTpaHe Apyrux ocoba OCTBApyjy apUTMETHUYKY CPEIUHY HEIITO
HUXY Ol Cpeilbe BPEIHOCTHU CKalle, a IbUX0BE BPEIHOCTH ce Mel)ycoOHO He
pasnukyjy (sig.=,088); xao jenuHu He3HauajaH (HaKkTOp MOKa3ana ce ONIHja
pe3epBHOr M300pa, CTATUCTUYKU 3HAYAJHO Mambe Ba)KHA OJ CBUX OCTAJIMX
¢baxTopa. YoriuTe y3eBlIH, BPSIHOCTH JINYHE KOPUCTU U pe3epBHA KapHje-
pa mepiunupase cy Kao Mame OUTHE y OIHOCY Ha MEpLENIIHjy CONCTBCHUX
CIOCOOHOCTH, HHTPUH3UYKE U BPEIHOCTHU JIPYLITBEHE KOPUCTH. YTHUIAjH CO-
LHjaTHOT OKPY’Keha Pas3iuKyjy ce 10 MUTaky NEePIUIHPAHOT 3HaUaja — JI0K
Cy MCKCYTBa M3 ILIKOJOBama BUCOKO PEJICBaHTHA MCIHMTAHUIIMMA, YTULAJU
3Ha4YajHUX 0c00a U3 OKPYIKEeHa Kako OM HCIHUTAaHUK M3abpao mocao HACTaB-
HUKa UMajy c1al TOMeT.
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JIUCKYCHJIA

Koncrpykmujom FIT-Choice Mozena HaunbeH je 3Ha4ajaH KOpak Ka CHCTe-
MaTH3alHji UCTpakuBarma MHTamkha MOTHBAIMje 3a M300p IOCiIa HACTaB-
Huka. OBaj HHCTPYMEHT IPETO3HAT Ha MehyHapoaHOM HHUBOY TIPBHU MYT je
npuMereH y CpOuju, mpyskajyhu MpUINKY a ce M3BPIIU TadHO mopeheme
ca mojanuMa J00HjeHnM y IpyTuM 3eMibama. Kao mro je Beh HaBeneHo, y
Cp0wuju je momuio 10 3Ha4YajHE MPOMEHE CHCTeMa HaCTaBHIMYKOT 00pa3oBamba
— oapehen je MUHIMAaIaH HIBO MTEAATOIITKE TIPAIIPEMe. Y30paK KOj! je yIecT-
BOBA0 Y OBOM HCTpaXUBamy IMOCEOHO je MOTOMaH 32 HCITUTHBAE TIPOQECHO-
HaJTHOT n300pa HacTaBHUKA, Oyayhwu ma je jenan 6poj HacTaBHHUKA Beh cTekao
pamHo nckyctBo. CTora, ClIMKa KOjy CMO TOOMITH TIOCTaje BUIIE pealuCTHIHA
¢ 003MpOM Ha TO JIa Cy UCTIUTAHUIIA HMAITU MPAKTUIHO HCKYCTBO Y PEATTHOM
PaJIHOM KOHTEKCTY U YCIIOBUMA.

Momueayuja 3a uz6op nocia nacmasnuxa y Cpouju

3a moTpebe 0BOT HCTPaXKMBamka, Y OPUTMHAIIHY CKaJIy I0JaT je jeaaH pakTop
Ha3BaH npec)mem KOjH C€ OJTHOCH Ha Jby0aB IpemMa MpeaAMeTy U BPETHOBAE
BeroBor 3uauaja. Iogaum o noysmanoctn cyrnckana cy 3a710BObaBajyhu 1
ayTopu CTyILI/IJG MOTY Jia mperopyde za ce ajTeMH KOjU UCITUTY]y TepIer-
IUjy 3Hauaja mpeaMera JoJajy y MHCTpyMeHT. Ha BpXy snmcTe mMoTHBa 3a
n300p mpodecuje jacHO ce M3/Bajajy TPH pasiora: npedmem, UHMpPUH3UYKA
8pedHocm 1 0bukogare byoyhnocmu omiaoune. HakoH HaBeIGHUX pasJiora
crene keJba Oyayhnx HacTaBHUKA J1a pajie ca JIeoM/aIoecieHTHMA U Tiep-
eMIHja COTICTBEHUX CIIOCOOHOCTH 3a paj y HacTaBu. BUCOKO BpeHOBaHMM
Cy ce IoKa3aJu MOTHBH: JKeJba Jla ce MPYXKH APYIITBEHU TONPUHOC, J1a ce
noBeha apymTBeHa jeHaKOCT, Kao M yTHIA] HCKYCTaBa U3 IIKOJIOBAakA UC-
NUTaHWKa. Mame 3Ha4ajHH, ajld WIIaK M3HAJ IMPOceKa CKalie jecy TUIHYHO
eKCTPUH3WYKH MOTUBH, CUrypHOCT nocna, Bpeme 3a nopoauny, IIpenocu-
BOCT I10CJIa M JIPYIITBEHH JONPHHOC KOJH Cy UX YCMEpaBajH y MpaBIly Ha-
CTaBHUYKOT 11ocia. M300p mociia HacTaBHUKA Kao pe3epBHA OIIIKja HauJIa3u
Ha Hajciiabuje ogoOpaBame of cTpaHe Oyayhux HacTaBHUKa. [lepuumupanu
3Hayaj MpeIMeTa MOBE3aH je ca CyIITHHCKUM CaJpXKajeM HaCTaBHHYKOT TOC-
na, u mpema beprmapky u capajiHUIIMa (Bergmark et al., 2018), oBaj KOHC-
TPYKT IpHUIaJa HHTPHH3WYKO] MOTHBALUjH. Jlakiie, CTYACHTH PBEHCTBEHO
Oupajy na moctaHy HacTaBHHIM ofpeheHor mpeamera (MM BUILIE MpeaMe-
Ta) jep cMaTpajy BUXO0BE caJipikaje BaXKHUM, BOJIE MIPEAMET KOjU U3ydaBajy,
W Ha JAPYTOM MECTY, 3aTO IITO MOCA0 HACTaBHMKA JOKWBJbABajy MPHBIAY-
HUM. J[oOHMjeHr OroBOpM MOTY C€ MHTEPIPETHUPATH KAao OIpa3 MICHTUTE-
Ta HacTaBHHKA. Jlakie, Haju3pakeHU]ja UICHTU(PHUKAIIM]a HACTABHHUKA jaBJba
ca obmamrhy mHXOBe eKcrepTuse, Tj. ca mpodecrujoM XxeMudapa, UCTOpUYa-
pa, MaTeMaTHyapa M CIM4YHO. BpenHyjyhu BHCOKO MHTPHMH3MYKE pasjiore,
JAPYITBEHY KOPHCT M MEPLENIINjy CONCTBEHUX CIIOCOOHOCTH, CTYJCHTH U3
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CpOuje nmpunanajy Benukoj rpynu Oyayhux HacTaBHUKa Koja HajBehn 3Hauaj
npujaje CBOjUM MHTEPECOBAMUMA M CIIOCOOHOCTHMA, KaJaa OMIy4yjy O H3-
0opy kapujepe. OueKHBaHO je J1a pe3epBHa OIIKja Kao pasJior u3dbopa mnocia
Oyjie Ha THY XUjepepXuje KaJia je MHTPUH3UYKA MOTHBAIM]ja HA FbeHOM BPXY,
mTo je moTBpheHo nodujeHnuM pesynraruma. [lokazano ce ga uckycTBa cre-
YeHa y TepHoy HIKOJIOBamkha MCIUTAHHUKA Aeyjy WHCIHPATHBHO U YTHUY
Jla TIOjeIMHIIM u3a0epy npodecujy HacTaBHUKA, T€ Jia Takol)e mpecTaBibajy
3Ha4ajaH pas3ior u30opa mnoca.

VY nopehewy ca pesynratuma nobujerum y Hopsemikoj (Watt et al.,
2012), crynentu u3 CpOuje BUIlIEe 3HAuaja MPHUJAJy jauary COILMjaTHE jel-
HAKOCTH M TPOLCHYjY Ja je BHXO0Ba yJora Ja JOIPUHECY HEHOM jadyarby.
Moryhe o0janmerme 0BOT pe3yJiTaTa je BULIH CTENEH COLMjaJIHe jeAHAKOCTH
y Hopsemikoj, unme je 1 moTpeba 3a OBaKBUM JaBarmbeM JIONPHHOCA 3HATHO
Mama. Ca apyre ctpane, Moryhe je u n1a HactaBHUIM Y HopBeiikoj He cMaT-
Pajy Ja je jayame COIMjaJIHe jeIHAKOCTH BUXOBa NyKHOCT, Beh pauyHajy Ha
aHra)KOBame JPYLITBA U HHCTUTYIIHMja y pelIaBamwy OBOTr mpodiema. Pe3yi-
TaTh NO0O0UjeHH Ha y30pKy u3 CpOuje ciu4yHu Cy pe3yiTaTuma J00HjeHUM Y
XpBaTcKoj, U3y3eB OOpPHYTOr perociea HHTPHH3UUYKUX U alTPYHCTHUKUX
MotuBa. ¥ CpOHju je MHTPUH3MYKAa MOTHBAllMja HEIITO 3HAYajHUja, JOK Y
XpBatckoj epedrnocm Opyuimeene kopucmu vuma Behy BaxxHocT (Marusic,
Pavin & Ivanec, 2011). Crynentn u3 Cjenumennx Amepuukux pxasa cy
CKJIOHHM J1a BPEJIHY]y BUCOKO cBe pasiiore (Watt ef al., 2012), y nopehemwy He
camo ca cryaeHtuma u3z CpOuje; y oBOM cliydajy, Takole, mocToju carnac-
HOCT pasJiora Koju Cy ce Halutk Ha Bpxy xujepapxuje. Y Typckoj je moOyaa
Ja ce onabepe HacTaBHUYKA MpodecHja Kako OM ce yHaIpeauiia ColujaHa
jemHaKoCcT CHakHa. MOTHMB JaBama JPYLITBEHOT JOMPUHOCA OCTBapyje 3a
jeIHy jelMHUIY BUILY apUTMETUYKY CPEIUHY Ha CKaJin y onHocy Ha Cpowujy,
JOK je Bp€AHOBAHLC UHTPUH3UYKUX MOTHBA U HepHeHHI/IjC COIICTBEHUX CIIO-
cobnoctu Hmke. [IpeBnanaBame anTpyHCTUYKUX MOTHBA HaJl WHTPUH3HUY-
kM y Typckoj, 3a pa3iuky oj] 3eMajba EHITIECKOT TOBOPHOT MoApyYja, 00ja-
LIHCHO j€ CHAXXHUM KOJIEKTUBUCTHYKUM BPEAHOCTHMA y TYPCKO] KYITYpH
(Ozbilgin et al., 2005, mpema: Kiling ef al., 2012) u cTeneHoM pa3Boja 3eMIbe:
,»Y KoHTekcTuMa nonyT CeBepHe AMepuke U AycTpainje Moxaa je Moryhe
onpehuBaTu npuoOpUTETe MPUIUKOM M300pa Kapujepe Tako Jia ONTUMATHO
O/IrOBapajy BELITHHAMA U MHTEPECOBambMMA MOjeIMHIIA, Y OJHOCY Ha 3eMJbE
y pa3Bojy, T jeTHAKOCT U CUTYPHOCT y Marb0j MEPH MPEACTaBIbajy JaTOCT,
Beh ce mopajy HamepHo octBapuBaru” (Kiling et al., 2012: 216). Uako npen-
CTaBJba 3eMJby y pa3Bojy, CpOuja usriena u najee 00e30ehyje moryhuoct
c1000HOT M300pa Koju ce mpriarohasa nmeprunupaHuM CliOCOOHOCTUMA U
JUYHUM apUHUTETHMA, KajJa je y MuTalky oOpa3oBame HacTaBHHKA. To He
MMILTHIIMPA, CBAKAKO, Ja j&¢ HAYUEeHU U300p npuiaroleH norpedama u ka-
naguTeTHMa TpKuTa paaa. Behe pasnuke nodujene cy y onnocy Ha Kuny.
Crynentn n3 Kune Bucoko BpeaHyjy IpYLITBEHH JONMPHHOC Kao (akTop, 3a
jelHy jeAMHHMILY BHILE y OJHOCY Ha cTyaeHTe u3 CpOuje, U BUIIE O] OCTAINX
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3eMalba Koje cy oBze pazmarpane. Ca apyre cTpaHe, HHTPUH3UYKH MOTH-
BU U MEPUUIUPAHE CIOCOOHOCTH Cy Cpelhe BpeaHoBane. Y KuHu MHOTH
CTYICHTH JOCIEBajy Ha MporpaMe 3a o0pa3oBame HaCTaBHUKA 300T ciradux
pe3yniTara Ha MpUjeMHUM HcHUTHMa 3a ynuc Ha yHuep3uteT (Liu & Qi,
2006), unMe ce MOXe 00jaCHUTH OCpe/iha BPSIHOCT MHTPHH3UYKE MOTHBA-
uuje. Crynentn u3 Typcke n Kune usrnena umajy cHaxuuju ocehaj yx-
HOCTHU y OJHOCY Ha JPYIITBO, IITO ce pedieKTyje KPo3 CKOPO MaKCUMAaIIHy
BPEIHOCT APYIITBEHOT JIOMPHHOCA Ka0 MOTHBa 3a n300p Kapujepe. Beoma
CIIMYHA XHjepapxuja pasiora 3a u300p mocja M CIMYHE CPEAHhe BPEAHOCTH
nobujenu cy y Cpouju u Hemaukoj (Konig & Rothland, 2012), 6ynyhu na au
jenHa pa3iinKa apuTMETHYKUX cpearHa He npenasu 0,40. HakoH u3BpiieHux
KOMITapanuja MoKeMo Ja TBpauMo na (Oyayhu) HacTaBHUIM UMajy MOTH-
BallMjy CIMYHHU]Y MOTHUBALlMjU CTyJCHATa U3 3eMaJlba 3anaaHe EBpone, Hero
CTyJeHaTa U3 a3ujCKUX KYJIyTpa, IITO MOXeE Jia ce 00jaCHU COLMjaIHUM, T10-
JUTUYKUM U KyATYPHHM yTHIIjMa 3anaane EBpore u Moxe 1a ykaxe aa cy
BPEHOCTH €BPOICKUX 3eMaJba npuxBahene u mehy crynentuma y CpOuju.
Kako Ou ce moapoOHUje pasymenn pe3ysTaTd, OMJI0 OU MOTOJHO M3YUHTH
00pa30BHE cUCTEME 3eMaJba Koje Cy yrnopehene.

Pesyntatu mpencTaBibeHOI HCTPaKMBamba CarjlaCHH Cy ca MPEeTXO[-
HUM Halla3uMa O MOTHBalMju 3a u300p mpodecuje HacTaBHUKA AOOUjEHUM
y CpbOuju Ha y30pIMMa CTyJCHATa M 3alOCJICHUX HACTABHUKA KOJH UMajy
3HAYajHO pa3iuyuTe myteBe npodecuonanusanuje (Marusi¢, 2013, 2014;
Marusi¢-Jablanovi¢, 2016). Mako npuMemeHn HHCTPYMEHTH HUCY HCTH, MO-
ryhe je u3BeCTH 3aKJbyuKe y BE3W ca BPCTaMa MOTHBA KOjU CYy NMPUBYKIH
CTYICHTE HACTaBHHYKO] Kapujepu. dDakTopu Koju ce YMHE HAjBaKHUJUM Y
MPETXOAHUM HCTPAKUBABLUMa MPHUIAIAJy BPEAHOCTH OpYuLmeeHa Kopucm,
WHTPHH3MYKO] BPEIHOCTH M OMaKeHHM crnocoOHoctuma (Marusic, 2013;
Marusi¢-Jablanovi¢, 2016). @akTopu J14HE KOPUCTHU cieaehu cy 1o 3Havyajy
U UMajy CpeAby BPeIHOCT U3HA MPOCeKa cKajie, 3a 00e rpyre HCIUTaHHKa
— CTY/ICHTE yUHTE/bCKUX q)aKynTeTa 1 HacTaBHUKE CPEAUX mKona. Pasmor
Ha OCHOBY KQ]GF ce pa3iuKyjy 3arociIeH! HacCTaBHUIM oJ] Oyayhux yuutesba
U BacluTaya _]CCTG pe3epBHa KapHjepa Koju y oBa JBa y30pKa MoJpa3yMeBa
pasnu4uTe omiuje. 3a 3amocieHe HacTaBHUKE pe3epBHA KapHjepa 3Haud J1a
Cy onadpaiy HaCTaBHUYKH I10CA0 jep UM ce Ty yKazaljia IpUJIUKa 3a 3amoc-
Jewe. 3a rpymny CTyJeHaTa yUuTeJbCKUX (paKylITeTa pe3epBHa OIluja Moapa-
3yMeBa HEeMOT'YHHOCT Ja Jja ce YUy Ha KeJbeHU QaKynTeT Wiu 1a QUHaH-
cupajy cTyauje Koje cy xenenu. [lomeHyTH pakTop Mmoka3ao ce 3Ha4ajHUM Ha
Y30pKY 3all0CIeHUX HACTaBHUKA M KJIACTEp aHaJM30M Ipero3Hara je rpymna
HACTaBHHMKA KOJ KOJUX je TJaBHH pa3jor u30opa mnocia MoryhHoOCT mpoHa-
JIacKa 3arocliea, JIOK Cy OCTalld pa3Jio3n 3Ha4yajHoO Mame BaxxkHu (Marusic,
2014). MopamMo HamoMeHyTH Jia ¢y MoryhHocTu nopeljema ca y30pkoMm 3a-
MOCJICHUX HAaCTaBUKa OrPaHUYCHE, jep y30paK aKTyeJTHOI HCTPaKUBamba
OKYILUba KaHAMJATE 3a Mpodecujy HacTaBHUKA, JOK UCTpakuBame nu3 2014.
HCIHTYje HACTaBHUKE KOjU Ce OBUM IOciioM OaBe Buiie ronuHa. Crora He-
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MaMoO TIOJIaTKe O KapujepHOM pa3BOjy OHUX KaHIWJaTa KOjU Cy HAIyCTHIIH
npodecujy HacTaBHUKa. Mely cTyaeHTHMa, OyayhuM BacnuTauuMa U y4u-
TeJpMMa, pe3epBHA KapHjepa MpoleHkheHa je Kao HeBaXKaH pasJior, a KiacTep
aHanM3a HHje ICHTH(UKOBAJIA TPYIy HACTAaBHUKA KOJ KOje je BPEIHOBAHE
WHTPUH3UYKE, aITPYUCTHYKE MOTHBAIIMjE U MEPLHUINHUPAHUX CIIOCOOHOCTH
camxeno (Marusi¢, 2016). YV akTyelHOM UCTpaKHBamy (QaKTop pesepeHu
u3bop ynyhyje Ha HEOUTyyHE KaHAMIATE, YMju ce Mpodui mpodecroHall-
HUX WHTEPECOBaMa jOII YBEK HUje U3AUPEPESHIIMPAO, U JPYTro, HA KaH U/ la-
T€ YUju NPBU M300p Mocia HUje HACTABHUYKH T10CA0, ATk KOjU HIIAK IpaTe
KypceBe 3a o0pa3oBame HacTaBHUKA. [loganu y Be3u ca pe3epBHOM Kapuje-
POM cy moceOHO 3HaYajHU 3a U3y4daBame, 300I CHH)KEHOT HHTEpeCcOoBamba 3a
cMepoBe 3a 00pa3oBame HacTaBHUKA. Mnak, J00HjeH pe3yaTaT MPUINIHO
CY CIMYHU pe3yJITaTUMa Koje je 1a0 y30paK CTy/AeHaTa YYUTEbCKUX (aKyii-
tera (Marusi¢, 2016), a pa3nukyjy ce y OIHOCY Ha pe3yJiTaTe HacTaBHUKA
3aMocieHnx y cpeamuM mmkonama (Marusic, 2014), y Be3u ca BpeqHOCTUMA
pesepBHe Kapujepe. Haume, 3a jeqHy NMeTHHY HACTaBHHKA CPEIIH-MX IIKOJA
MOryhHOCT HaJlaXKera 3anocickha 3ay3uMa IIPBY PaHT, MPeICTaBbajyhn Haj-
BaYKHUJHU Pa3jor 300T Kojer je MojeArHall OATYy4YHO Ja MOCTaHe HACTABHUK.
HacraBuuiu oBaj unHmian yopajajy mehy HajsakHuje ynHuone (y3 nepiu-
MMpaHe COoCOOHOCTH M aUHUTETE 3a HACTABY U PaJ ca JIIoM), ClIee eKC-
TPUH3UYKH PA3JI03H, IPETXOIHA UCKYCTBA U3 IIKOJIOBaka U YTULAJU 3HAYA]-
Hux oxpaciux (Marusi¢, 2013). Ca apyre crpaHe, MOjeIMHHUIIN KOJU Y OBOM
MOMEHTY CTYIpajy, CMEIITajy pe3EepBHY Kapujepy Ha camo JTHO XHjepapxuje,
npouewyjyhu na oBaj hakrop HIje ©Mao 3HaYajHY yJIOTY Y FIbHXOBOM H300py
npodecuje, a MPEeTXoaHa UCKYCTBA U3 IIKOJOBakha, CKCTPUH3UYKH MOTHBH
W yTHIAjU 3HAYajHUX 0c00a U3 OKPYXKEHa Clefie HAKOH TPH MPHOPUTETHA
¢dakropa. Hanas ce Moke MHTEpIIpEeTHPATH Yy CKJIaay ca MpoMeHaMa Koje Cy
yBeJleHe y cucTeM 00pa3oBama HaCTaBHUKA U 00aBE3HOM IeIarOIIKO-TICHXO0-
JIOIIKO-METOJUYKOM MpunpemMoM (Zakon o osnovama sistema obrazovanja i
vaspitanja, 2009).

3AKJBYUAK

Pesynrartu oBor ncTpakuBama, KOju yKa3yjy Ha TO J1a Cy HHTPUH3UIKHA MO-
THBH, APYIITBEHA KOPHUCT U TEPIENIfja CONCTBEHNX CITIOCOCOHOCTH HajuC-
TaKHYTHjU MOTHBH M300pa MOCcIa HACTaBHUKA, Y CKIIAy Cy ca pe3ylTaTuMa
JIOOMjeHNM y 3amaJHuM 3eMibama u Ayctpanuju, y xojuma je FIT-Choice
ckama npumemnBana (Fokkens-Bruinsma, & Canrinus, 2012; Konig &
Rothland, 2012; Marusi¢, Jugovi¢, & Pavin Ivanec, 2011; Watt et al., 2012).
Bucoko BpeiHOBambe HHTPUH3UYKE, alITPYUCTHYKE MOTHBAIIH]E U TIEPIIUTIN-
paHHX CIIOCOOHOCTH 3a HACTAaBHUUKY MpodecHujy ykasyje ma, 6e3 od3mpa Ha
3a0emnekeH0 HHUCKO MHTEPECOBAabE 3a CTYy/Mje Ha HACTABHHYKHUM CMEPOBH-
ma y Cpbuju (Simi¢, 2015; www.prijemni.infostud.com), mojexuHIIN KOjU CY
onabpay OBe CTyAH]e jeCy ayTeHTHYHO 3aMHTEPECOBAHH 3a OBY IpodecH;y.
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Bucoko BpeqHOBam€ MHTPUH3UYKUX MOTHBA, CIICOOHOCTH U IPYIITBE-
HE KOPUCTH UMILTUIUPA TOBOJbHU]U KapUjEPHHU Pa3BOj M MOBOJBHO yTHYE HA
eHTY3Mja3aM HACTaBHHMKA M HHXOBO 3aJpKaBarme Ha OBOM mociy (Sinclair,
2008; Marusi¢, 2014). Ca apyre ctpaHe, y 3eMJbaMa TJe je 3a0eeKeHO BU-
COKO BpE/IHOBak-€ TPH HaBelleHa MOTHBa (Ha mpumep, Hemauka, (Konig &
Rothland, 2012), Ayctpanuja (Watt et al., 2012), I'ana (Salifu & Ofori, 2017),
CA/l (Lin, Shi, Wang, Zhang & Hui, 2012), Takol)e HacCTaBHUIIK Y€CTO Ha-
nymrajy nocao (Ghana Centre for Democratic Development, 2008; Lin et
al., 2012; Fourie, 2010; Watt et al., 2012). Y cnydajeBuMa Kaja HaCTaBHUIH
OBE pas3Jiore MpoIEeHYjy Kao BUCOKO 3HAuajHE, y3 HEepeaMCTUYHA OYCKH-
Bama, MpeTepany onTepeheHOCT Ha MOCIy M HEIOCTATaK MOAPIIKE Ha I10-
YeTKy Kapujepe, Moxke 1ohu 10 KpHu3e u HamylTama pagHor Mecta (Kim &
Cho, 2014; Manuel & Hughes, 2006; Roness & Smith, 2010). Tokom mporieca
o0Opa3oBama HacTaBHUKA OU Tpebasio, cTora, pa3marparu 0COOCHOCTH MOCJia
HaCTaBHHMKA M 3aXTEBE KOju OW Tpebaso Ja UCHyHE MPUIAJHUIIA OBE MPO-
¢ecuje, npukazyjyhu nx Ha peanuctuyan HaunH (Roness & Smith, 2010).
Tokom oOpazoBara HaCTaBHUKA IOXKEJHHO j€ MOACTULATH MHTPUH3UYKY H
aNTPYUCTHYKY MOTHBAIIM]y Ka0 OCHOBHY, a1l U EKCTPUH3UUKY, Ka0 KOMILIIE-
MeHTapHy (Struyven, Jacobs & Dochy, 2013).

JlonaBame (akTopa Ha3BaHOT npedmem Jienyje onpasaaHo, Oyayhu na
j€ OlICHCH Ka0 Haj3HAYajHUJU | JIa TIOCe/yje CONUIHY mnoy3nanoct. [Ipemnopy-
Ka ayTopa Ouisia Ou Ja ce oBaj (pakTOp KOPUCTH Y JIaJbUM UCTPAKUBAHIMA,
Oynyhu a Hocu Apyraduje 3HaueHe Of 3HauCHha HHTPUH3NYKE MOTHUBAIIH]E
mepene FIT-Choice ynutHukom. OCHM IITO CMO YIHOPEIUIU pe3yjTaTe ca
pesynraTiMa TOOMjeHHM y JPYTUM 3eMJbaMa, BaXKHO je OWJIO yHOpenuTH
UX H ca pe3yJiTaTUMa KOjH Cy MPETXOJHO A0OUjeHH y Haoj 3eMJbH. Hanme,
MPETXOHA UCTPAKHMBAa CIIPOBE/ICHA Cy Y IEPHO/Y KaJia je 3aKOHCKH OKBHUD
JI03B0JbABA0 CBUM KaHAMaTHMa ca TUIUIOMOM (DaKyJITeTa J1a aluluiupajy 3a
npodecujy HacCTaBHUKA. Y KOHTEKCTY U3MEH-CHE perynaruse (Koja mojapasy-
MeBa Jia cy KaHauaaTu obaBe3Hu jia npoly oapeleHe neaaromnko-rncuxooi-
KO-METOIMYKe KypCeBe), OBaKkBa Inpakca Buiie Huje moryha. [/lakie, Heku
BUJ KOHTPOJIE YBEICH je Y POliec MHULIMjAaTHOT 00pa3oBamba 1 perpyToBama
HacTaBHHKA. 300I MOMEHYTHX MIPOMEHA PEryjaTuBE M Ipejacka Ka MoTIy-
HO] UMILIEMEHTAIMjH OBMX MOJAMTEeTa 00pa30Bama HACTaBHUKA, y30paK
oOyxBaTa 3Ha4yajaH Opoj KaHJMJaTa ca UCKYCTBOM y mpakcu. Heku o mux
o0pa3oBaiii cy ce mpema METXOJHUM IMpOorpaMHuMa M TPeHYyTHO moxabajy
nporpame TeJIarolike mpurpeMe Koje MpoIucyje 3aKoH, JIOK ce JAPYTH 00-
pa3yjy mpema akTyeJIHHM IporpaMumMa 3a o0pa3oBame HacTaBHHKA. OBakaB
y30pak J103BoJbaBa nopeheme ca pe3ynraruMa Koju cy JOOMjeHU Ha y30pKY
Oynyhux HacTaBHHKa, Ka0 ¥ Ha y30pKY HACTABHUKA KOjU CY 3aIlOCIeHH. Y T0-
pebhemwy ca pe3ynraTiMa JI00MjeHUM Ha Y30PKY HaCTaBHHUKA CPEAHHX IIKOJIA
(Marusi¢, 2013), mocToju carjlaCHOCT IITO C€ TUYE HAjBAXHUJUX pas3jora 3a
n300p mocia, Mely KojuMa HaJla3uMO MHTPUH3UYKE, aJITPYUCTHYKE MOTHUBE
U nepiunupane cnocodnoctu. OCHOBHA pa3iivKa jaBJjba Ce y BE3H ca pe3epB-
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HOM KapHjepoM, Koja ce y 0BOj CTYIUjH TIOKa3aJia Kao He3HayajaH pasJyior, 10K
ce 2013. roguHe MOTYhHOCT Hajakema 3arnociema Hallljaa Mel)y YeTupu Haj-
BaXKHH]ja pasiiora 3a u300p mocja HaCTaBHUKA, ocTBapyjyhu cpemmwy Bpen-
HOCT M3HAJ Mpoceka ckaye. YuHU ce 1a mponucaHu MUHUMYM oJ] 36 Kpeau-
Ta, KOjU YTJIABHOM MO/Ipa3yMeBa 5 ImpeMeTa U IKOJICKY MPaKCy, pa3iuKyje
MOjeIMHIIE KOjU Cy CIPEMHUjH J1a C€ aHTaXyjy M YJIOKe BUIIE HAropa Kako
OU ce IPUITPEMHIIN 32 HACTABHUUKY KapHjepy, O OHUX KOjU Cy Mame CIpe-
MHH Ha TO. To Ou Moryio OuTH objanmkerme pesyiarara u3 2013. ronune kaaa
je MoryhHocT /1a ce nojenuHal 3amociiy y Ko Ouia peJaTHBHO HCTaKHY T
pasnor nzbopa nocna HactaBHUKa (Marusi¢, 2013). Kana ce kannuaaru koju
ce TPEHYTHO MPHUIIPEMajy 3arociie Ka0 HACTaBHI[H, MOXKE CE OUYCKMBATH HaJl
Opoja OHMX YM]jH je TJIABHH PA3JIor Jia MOCTaHy HACTABHUIIM OmJia MoryhHocT
Hajlaxemwa pagor mecra. Ocnamajyhin ce Ha pe3yliTaTe UCTpaKHBama Koja
Tparajy 3a nopezaHourhy MoTuBanmje 3a ©300p HaCTaBHUYKE KapHjepe U Ka-
paktepuctuka kapujepe (Marusi¢ & Bodroza, 2015), Mmoxemo oyekuBatu ja
Oynyhn HacraBHIIM 6y£[y nocseheHuju nociy 1 arvJIHUjU Y aKTHBHOCTHMA
poQeCHOHAITHOT pa3Boja, y3 Mambe MOTeHIUjaIHe (IyKTyaluje, ako TO 103~
BOJIC COI[HOCKOHOMCKH YCJIOBH.

Oczpanuuerva ucmpasicusarsa. bynyhu na je xopuurheH npuromHu yso-
pak, MoTpeOHO je OMTH Onpe3aH MPHIMKOM reHepaiu3anuje pesynrara. [Ipe-
MOPYYJBMBO j€ MOHOBUTHU CTYIWjy Ha PENpPe3eHTaTUBHOM Yy30pKy Oymyhux
HAacTaBHUKA, IITO OM OMOTyhHIIO M JaJbe MPOyUyaBame KapaKTePHUCTUKA UHC-
TPyMEHTA.
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Abstract. Why choose to become a teacher in Serbia? There is no evidence about
teachers’ career choice motivation after the newly introduced changes of teacher
education in Serbia. The authors examine motivations among (future) class and sub-
ject teachers (N=132) applying broadly implemented instrument with fine psycho-
metrical characteristics — FIT-Choice (Factors Influencing Teaching Choice) ques-
tionnaire, with an additional factor — Subject. Teachers perceive as most influential
factors: Subject, Intrinsic career value, Social utility factors, Perceived abilities and
Prior teaching and learning experiences. They were followed by Job security and
Time for family, both highly rated. Factors Job transferability and Social influence
have ratings above the scale midpoint, while fall-back career was perceived as un-
important. The obtained hierarchy of career choice factors is concordant with the
hiererchies obtained previously in Western European countries by FIT-Choice scale.
In comparison with previous findings in Serbia, fall-back as a motive lost its signifi-
cance. Relying on the results exploring the connection of teacher career choice mo-
tivation and the career characteristics, we should expect future teachers to be more
devoted, more agile in their professional development with less attrition intensions,
in comparison to the currently employed teachers, in case that social and economic
conditions do not place constraints.

Keywords: teachers’ motivation, FIT-choice, Serbia.

INTRODUCTION

There is no quality education without teachers who are motivated, enthusiastic
and committed to their profession (Collinson, Killeavy & Stephenson, 1999;
Manning & Patterson, 2005; Rikard, 1999). The initial motivation for choosing
the teaching profession has an important role in the further development of the
career, i.e. commitment, job attitude, potential and real fluctuation (see for ex-

*Note. Improving the quality and accessibility of education in modernization processes in
Serbia (Project No. 47008) and From encouraging initiative, cooperation and creativity in
education to new roles and identities in society (Project No. 179034) financed by Ministry of
Education, Science and Technological Development Republic of Serbia.

* E-mail: millical 3@yahoo.com
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ample Bruinsma & Jansen, 2010; Fokkens-Bruinsma & Canrinus, 2012), which
underlines the importance of examining the motivation of future teachers.

A reduced interest in the teaching profession has been noted in recent
years at faculties in Serbia. For example, the statistical data for school year
2011-2012 show that the number of applicants for enrolment at the faculties
of teacher education in Vranje, Uzice and Sombor was approximately equal to
the number of enrolment places available (Simi¢, 2015). The exception is the
Faculty of Teacher Education in Belgrade, where two thirds of registered can-
didates were admitted in 2011-2012 (Simi¢, 2015). The statistics for previous
enrolments also indicate that students had little interest in the courses intend-
ed for the education of subject teachers. For example, for the teaching courses
at the Faculty of Natural Sciences and Mathematics in Novi Sad and the Fac-
ulty of Chemistry in Belgrade, in 2012, there were fewer applicants than the
planned enrolment quota (www.prijemni.infostud.com). Due to the insuffi-
cient number of candidates for the teaching department, previously, some de-
partments were abolished (Kovac-Cerovi¢, 2006), and teacher positions were
filled mainly with graduate students from departments whose goals and pro-
gramme contents were not adapted to the needs of teaching. When it comes
to professional preparation for a teaching career in Serbia, the 2009 reform of
the Law on the Foundations of the Education and Upbringing System was a
significant breakthrough in teacher education, setting Master’s degree and at
least 30 ESPB in pedagogical-psychological-methodical subjects and 6 ESPB
in practices for all future teachers as a requirement. The second major step
forward in initial education has been made in our country by (re)introducing
integrated studies and master programmes for teacher education.

In Serbia, interest in teaching programmes is not high, but it does not
necessarily imply reduced intrinsic or altruistic motivation of the students
who enter the programmes. The aforementioned data, suggest that there is a
need to re-examine the motivation behind choosing the teaching profession,
having in mind the changes of the teacher education system.

The Factors Influencing Teaching Choice (FIT-Choice)
framework

Watt and Richardson made an important step with their overview of teacher
motivation (Richardson & Watt, 2006; Watt & Richardson, 2007). The com-
prehensive and widely used FIT-choice model is based on the expectancy-
value theory, which postulates that personal choices, such as the choice of
profession, are the result of two factors: the expectation of personal success
and the value of the goal (Eccles et al., 1983; Eccles, 2005), and the key find-
ings of international research on students’ teacher career motivation. Accord-
ing to the model, motivation for teaching consists of 12 constructs. They are
measured by candidates’ rating of certain reasons of career choice: perception
of their teaching abilities, intrinsic career value (taps for affinities towards
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teaching), fall-back career (refers to choice due to indecisiveness or last resort
option), higher order construct personal utility values, including factors usu-
ally referred to as extrinsic (job security, time for family, job transferability),
higher order construct social utility/ altruistic values (it includes four factors:
shape the future of children/adolescents, enhance social equity, make social
contributions, work with children/adolescents), prior teaching and learning
experiences, and social influences of others encouraging the decision to be-
come a teacher. The model also encompasses perceptions of two higher order
constructs — task demands and task return, where the first one refers to job
demands in terms of specialised knowledge and expert career, and second one
to what teacher gets in return for his work — social status and salary. Final-
ly, FIT-choice model reveals influence of important others against choosing
teaching (social dissuasion) and satisfaction with the career choice.
The original model is shown below (see Figure 1).

Figure I: Representation of FIT-Choice model (Watt et al., 2012)
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The FIT-Choice scale has fine psychometrical characteristics (to our knowl-
edge, it has been applied in more than 10 counties so far), thereby generating
reliable findings (Watt & Richardson, 2007; Watt et al., 2012). Given that the
scale had not been used in our country, the results will provide a compre-
hensive and comparable illustration of the motivation to teach, with results
obtained in other cultures, as well as those yielded in Serbia previously.
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Teaching motivation in international context:
Results of FIT-Choice questionnaire application

Factors that influence teaching choice are undoubtedly important for further
career development. Teachers who choose this job because they are intrinsi-
cally motivated are more successful during their studies, more interested in
professional development, more satisfied and more likely to stay loyal to this
profession compared to the teachers whose motivation for the job is extrinsic
(Bruinsma & Jansen, 2010; Malmberg, 2006; Sinclair, 2008). Furthermore,
motivation to work with children, prior teaching and learning experiences,
perceived teaching abilities, can significantly predict affective commitment
defined as “positive emotions towards the profession and a strong desire to re-
main in the profession” (Fokkens-Bruinsma & Canrinus, 2012: 250). Personal
utility value and time for family, on the other hand, predict negative affective
commitment. The importance of motivational make-up behind the choice of
teaching as a career was confirmed in Serbia, as well (Marusic¢, 2014; Marusic¢
& Bodroza, 2015).

Numerous researches have been conducted so far all over the world us-
ing the FIT-choice framework. On an Australian sample of student-teachers,
the highest rated motivations for teaching included self-perceived abilities,
the intrinsic value, and factors belonging to social utility value — the desire
to make a social contribution, Shape the future of children / /adolescents and
Work with children /adolescents. At the bottom of the hierarchy, Australian
teachers place ‘fall-back’ career, followed by encouragement by others to un-
dertake teaching (Richardson & Watt, 2006). On a sample of German future
teachers, the highest mean ratings were social utility, intrinsic value and per-
ceived teaching abilities, followed by job security. Slightly lower importance
is attributed to time for family and prior teaching and learning experiences.
Fall-back career has the lowest mean rate (Konig & Rothland, 2012). Simi-
lar results were obtained on a Dutch student sample. The decision to choose
teaching as a career relies mostly on perceived ability, work with children and
intrinsic value as well as social utility factor (covering ‘Shape the future of
children/adolescents’ and ‘Make a social contribution’). Social influence was
the least important factor for Dutch students. Job security and fall-back career
included in the same factor have intermediate rating (Fokkens-Bruinsma &
Canrinus, 2012). In Norway, similarly, intrinsic motives, possibility to work
with children and abilities come first, while enhancing social equity has in-
termediate rating, which is explained by the already achieved equity in the
society. Job transferability and fall-back career were not measured as reasons
(Watt et al., 2012).
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Table 1: Factors influencing teaching choice in different cultures —
arithmetical means

Factor Norway  Turkey Germany  USA China  Croatia
Intrinsic career value 5.60 498 5.75 577 413 5.54
Shape future of
children/adolescents 5.00 6.06 5.64 6.18 5.12 6.17
Work with
children/adolescents 5.10 5.31 5.89 5.91 4.67 6.15
Ability 5.00 4.56 5.45 5.83 4.37 5.58
Make social 4.80 6.16 5.35 606 619 579
contribution
Job security 4.40 532 5.02 5.09 5.01 4.84
Time for family 4.20 4.56 4.29 448 4.40 4.46
Job transferability / 391 / 4.37 3.96 373
Enhance social equity 3.80 5.57 4.96 5.42 4.64 5.52
Prior teaching and 4.80 527 4.65 573 1.43 5.07
learning
Social influences 3.2 3.87 3.36 378 1.62 4.34
Fall-back career / 3.07 1.84 2.04 3.33 2.17

Note. Data source: Norway (Watt et al., 2012), Turkey (Kiling ez al., 2012), Germany (Konig
& Rothland, 2012), USA (Lin et al., 2012), China (Lin et al., 2012), Croatia (Marusi¢, Jugovié¢
& Pavin Ivanec, 2011)

In the neighbouring Croatia, the factor Shape future of children/adolescents
has the highest mean rating, followed by Work with children/adolescents and
Make a social contribution factors. Ability and Intrinsic career value factors
also obtain high rating. Fall-back career is undoubtedly the last preferred op-
tion with the lowest rating (Marusi¢, Jugovi¢ & Pavin Ivanec, 2011). Unlike
the Western countries that put accent on perceived abilities and intrinsic val-
ues, in Turkey (Kiling et al., 2012) student-teachers rate social utility values
and Job Security the most important. Interestingly, Intrinsic career value and
Ability, although important, have lower mean rating than Prior teaching and
learning experiences and Job security. The least important were Fall-back
career and Social influences towards teaching. In a comparative study of Chi-
nese and US student-teachers, Lin and associates (Lin, Shi, Wang, Zhang &
Hui, 2012) found that in both samples the highest mean ratings include social
utility values (Make social contribution, Shape the future of children/ adoles-
cents), and the lowest include Fall-back career. Nevertheless, there are obvi-
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ous differences in priorities, and Chinese teachers highly rate job security,
and American teachers perceived abilities and other altruistic motives (like
enhancing social equity and work with children) and intrinsic values. Inter-
estingly, US teachers rate higher eight out of twelve motives, and Chinese
give higher rating only to fall-back career, when countries are compared to
each other (Lin ef al., 2012).

Certainly, we have to consider the current socioeconomic framework,
tradition and cultural heritage when interpreting the data on teachers’ motiva-
tion. It is reasonable to expect different results in developing countries, hav-
ing in mind that the majority of contemporary data published in English on
future teachers, collected by FIT-Choice scale, comes from developed coun-
tries, USA, Western Europe and Australia.

METHODOLOGICAL FRAMEWORK

The goal of the study is to describe career choice motivation of teachers in
Serbia, in terms of the FIT (Factors Influencing Teaching) — Choice frame-
work with an additional factor added (Subject); to compare the FIT-choice
results to the results obtained in Serbia previously on teachers’ career choice
motivation, as well as to the results gained in other countries with the applica-
tion of the FIT-choice instrument.

Instrument and procedure of data collection. The instrument is in the
form of a questionnaire, with an open-ended question at the beginning asking
the respondents about the main reasons for choosing the teaching profession.
Next, the respondents judge the importance of different reasons for choosing
the teaching profession on a 7-point scale, where 1 means not important at all
and 7 means very important. The included reasons are: intrinsic value, shaping
the youth, work with children, social influence, previous experience, facilitate
social equality, job security, time for family, job transferability, influence of
others, fall-back career. After reviewing relevant literature (see more Berg-
mark, Lundstrém, Manderstedt & Palo, 2018; Kyriakou, Hultgren & Stephens,
1999), the authors have decided to add one more factor to the original instru-
ment that refers to the very domain the students are going to teach. The factor
was named Subjects and represented by 4 items: [ like subject(s) that I will be
teaching, I enjoy working on the topics in the field I will be teaching; I believe
that the knowledge from the field I will be teaching is important; I believe that
the knowledge from the field I will be teaching is useful.

In the next section, students express their perceptions of the requirements
of the teaching profession in terms of competences, and the perceptions of
social and economic status of the profession. The final set of items refers to
social dissuasion — influence of social surrounding towards other professions,
and the satisfaction of the participant with the current choice of the teaching
profession. All the items use a 7-point Likert scale, with the first and the last
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degree defined by the instrument. The data were collected during June 2018,
using two questionnaire forms — paper and online, with anonymity provided
in both cases. The paper form was distributed during the lectures, and all the
students present filled in the questionnaire. The online form was filled in by
the students whose lectures had already been finished.

Sample. The research sample consists of 132 students being prepared for
the teaching profession through the following trajectories: teacher training
faculties — class teacher departments, integrated master studies for teachers
of a particular subjects, master programmes for teachers, or programmes for
subject teachers which include the prescribed 36 ECTS from pedagogical,
psychological and methodological courses. The majority of the convenience
sample studies at science faculties, 7% at master programmes for teachers
with bachelor in science, and 51% at integrated master programmes for sci-
ence teachers; 19% study social science programmes with 36 ECTS of edu-
cational subjects, 7% attend master for teacher preparation with bachelor in
social science, and 14% attend teacher training faculties; the observed year of
study is 3" year or higher, 86% of respondents are on bachelor studies, and
14% on master level of studies. The students are educated at three public Ser-
bian universities: University of Belgrade, University of Novi Sad and Univer-
sity of Kragujevac. Respondents’ age ranges from 20 to 52, where 86% of the
sample is 22 to 24 years old. Both genders are equally represented; females
make up 49.2% of the sample. When it comes to teaching experience, 14% of
the sample has no experience yet, 60% has encountered teaching only as part
of their faculty obligations. Interestingly, 26% of the sample has already had
work experience as teachers.

Data analysis. The following statistical procedures were applied: reli-
ability analysis and descriptive analysis for each motivation factor defined
by the FIT-Choice framework, defined according to Watt and Richardson’s
work on instrument validation (Watt et al., 2012). In order to determine di-
fferences between mean ratings, series of t-tests for dependent samples were
performed.

RESULTS

Table 2 displays reliability coefficients for the 12 factors of career choice
measured by the questionnaire with the factor added by the authors of the
present study (Subject); arithmetical means (AM) and standard deviations
(SD) of the factors.
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The alpha coefficients vary from .70 to .877 and we can consider the instru-
ment reliable for our context. The values for AM range from 3.11 to 6.12, and
SD vary from 1.02 to 1.69. Interestingly, the factor we have added to the ques-
tionnaire, concerning the respondents’ attitude to the domain that they are
going to teach came first in the hierarchy of factors influencing the teachers’
professional choice, obtaining statically higher rating than the rest of the fac-
tors (all t-test values significant at level .01). In the first place, students have
chosen these study programmes because they love chemistry, mathematics,
mother tongue, foreign language etc. and consider them important and valu-
able. Also, the variability of answers for this factor is the smallest one (close
to 1 SD), which indicates the relatively high level of agreement among the
respondents. The second most important, according to the t-test results, are
affinity for teaching (intrinsic career value) and Shaping future of children/
adolescents, with equal mean ratings (sig.=.721). These factors are followed
by highly rated Perceived abilities and Work with youth, which are treated
equally by the respondents (sig.=.548). These factors are followed by the other
social utility motives (Enhancing social equity and Making social contribu-
tion) and Prior teaching and learning experiences, with mean rating above 5.
The three factors (Making social contribution, Enhancing social equity, Prior
teaching and learning experiences) have equally important ratings (See the
Table 3 in the Appendix). Therefore, when making the decision to become
teachers, the current generations of students give priority to intrinsic, altru-
istic motives, and perceived abilities for the teaching career. Interestingly,
students recognise experiences from their own schooling as influencing fac-
tors, as well. Job security and Time for family rating remain above the scale
midpoint, but obtain smaller mean than the previously mentioned factors.
Possibility of job transfer and persuasion of other people are slightly below
the scale midpoint, with no differences in mean ratings (sig.=.088), and the
only unimportant factor appears to be the last resort option, statistically less
important than all the other factors. Generally speaking, Personal utility val-
ues and Fall-back career are perceived as less essential in comparison to the
Self-perceptions, Intrinsic and Social utility values. Socialisation influences
differ in their perceived value — while prior teaching and learning experiences
are considered highly relevant, the influences of the important others towards
the choice of the teaching career are not far-reaching.

DISCUSSION

With the construction of the FIT-Choice model, an important step was made
towards systematisation in the field of motivations for choosing the teaching
profession. This internationally recognised instrument has for the first time
been applied in Serbia, offering an opportunity for a more accurate com-
parison with data collected in other countries. As it was mentioned before, a
substantial change in the Serbian education system has been made in respect



Milica Marusi¢ Jablanovi¢ and Selena Vracar 36

to educating future teachers — assurance of the minimal level of pedagogi-
cal preparation. The sample used in this research consisted of students from
the newly introduced programmes, which allows comparison with students
educated according to the former programmes. The sample of this study is
especially convenient for examining the professional choice of teachers, since
anumber of participants have already had teaching experience. Therefore, the
obtained picture gets more realistic, due to the already encountered practice
in the real working context and conditions.

Teaching motivations in Serbia

For the purpose of this study, one factor named Subject, referring to the love
for the subject and appreciation of its value was added to the original scale.
Data on subscales reliability are satisfying, and the authors can recommend
adding the items considering the teachers’ perception of the subject(s) impor-
tance to the instrument.

There were clearly three reasons at the upper end of motivations for
teaching list: Subject, Intrinsic career value and Shape the future of children/
adolescents. These were followed by future teachers’ desire to work with
children/adolescents, their perceived teaching abilities. Highly rated motives
were also: wish to make a social contribution, to enhance equity in the society
as well as the experiences from their own schooling. Less important, but still
above the scale midpoint, were typically extrinsic motivations, Job security,
Time for family, Job transferability, and social influences towards teaching.
Fall-back career was found to be the factor with the weakest endorsement by
future teachers. The perceived importance of the subject is related to the es-
sence of the teachers’ work, and according to Bergmark and associates (Berg-
mark et al., 2018) the construct belongs to intrinsic motivation. Therefore, in
the first place, students choose to become teachers of a subject (or subjects)
because they believe that the content they are going to teach is important, and
because they love the subject(s), and secondly, because they consider teach-
ing attractive. These answers may be interpreted as a reflection of teacher
identity — teachers have the strongest identification with the expertise, i.e.
profession of chemist, historian, mathematician etc. Rating intrinsic reasons,
social utility values and perceived ability highly, Serbian students belong to
a large group of future teachers who value mostly their interests and abilities
when considering career choice. Fall-back career is expected at the bottom of
the hierarchy when intrinsic motives are found at the top, and it is confirmed
by the results. When prior teaching and learning experiences are considered,
they also have high reputation, and prove that teachers get inspired and at-
tracted to the profession during their own schooling.

Compared to the results from Norway, (Watt et al., 2012), Serbian stu-
dents seem to have more appreciation for enhancing social equity and con-
sider it their role to enhance it. The greater degree of social equity in Norway
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could provide a possible explanation, implying that there is not much need for
improvement. On the other hand, it is possible that Norwegian teachers do not
perceive enhancing social equity as their duty (they count on the society and
institutions to solve the problem). The results of Serbian students are similar
to the results obtained in Croatia, with the exception of the reversed order of
intrinsic and altruistic motives. In Serbia intrinsic motivation seems some-
what more important, and in Croatia, social utility has greater importance
(Marusi¢, Jugovi¢ & Pavin Ivanec, 2011). USA students are prone to value
highly all the reasons (Watt et al., 2012), in comparison not only with Serbia,
and again there is matching at the top of the hierarchy. In Turkey, the urge
to choose teaching as occupation in order to enhance social equity is rather
strong, and the opportunity to contribute to the society has almost one unit
higher rating, with weaker rating of intrinsic motives and abilities, compared
to Serbia. The prevalence of altruistic over intrinsic motives in Turkey, unlike
English-speaking countries, is explained by strong collectivist values of the
Turkish culture (Ozbilgin et al., 2005, according to Kiling et al., 2012), and
by the country’s degree of development: “In contexts such as North America
and Australia it may be more possible to prioritise one’s career choices as
optimally fitting one’s skills and interests, in contrast to economically de-
veloping countries where issues such as equity and security are less able to
be taken for granted and may need to be deliberately pursued.” (Kiling et al.,
2012: 216). Serbia, although developing country, still seems to provide the
freedom of choice adjusted to perceived abilities and personal affinities, when
teaching studies are concerned. It does not imply, certainly, that the choice is
adjusted to the needs and capacities of the labour market. Greater differences
appear in comparison with China. Chinese students rate social contribution
highly as a factor, one unit higher than Serbian students, and higher than other
countries compared here. On the other hand, intrinsic motives and perceived
abilities get intermediate value. In China, many students end up in teaching
programmes due to lower university entrance examination scores (Liu & Qi,
2006), which explains the intermediate intrinsic motivation. Turkish and Chi-
nese students seem to have a stronger sense of duty towards the society, which
is reflected in the almost maximum value of social contribution as motivation
for the career choice. Very similar hierarchies of reasons and mean ratings
were obtained in Serbia and Germany (Konig & Rothland, 2012), there is no
mean difference higher than 0.40. After these comparisons, we could state
that Serbian student-teachers have motivation more similar to the motivations
found in the countries of Western Europe, than to the Asian cultures, which
can be explained by the social, political and cultural influences of Western
Europe, and might indicate that the values of European countries are accepted
by Serbian students as well. In order to have more comprehensive understand-
ing of obtained results, it would be beneficial to investigate educational sys-
tem of compared countries.
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The results of the present research are congruent with the previous find-
ings on motivation for choosing the teaching profession obtained in Serbia
from samples of pre-service and employed teachers, with significantly differ-
ent professionalization pathways (Marusi¢, 2013, 2014; Marusi¢ Jablanovic,
2016). Although the applied instruments are not the same, it is possible to
make conclusions regarding the types of motivations that attracted students
to this career. Factors that appear to be the most significant in previous stud-
ies belong to social utility value, intrinsic motives and ability (Marusi¢, 2013;
Marusi¢ Jablanovi¢, 2016). Personal utility factors come next according to
the perceived importance, having mean ratings above the scale average, on
both types of participants — students of teacher training faculties and em-
ployed secondary school teachers. The reason that distinguishes employed
teachers from future class and preschool teachers is “fall-back career”, which
refers to different options in the two samples. For employed teachers’ fall-
back career means that they chose to become teachers because they saw it as
an opportunity for employment. For the group of students in teacher train-
ing faculties it is the inability to enrol into their faculty of choice or to fund
their preferred course of studies. The aforementioned factor is rather signifi-
cant for employed teachers, and cluster analysis identified a group of teach-
ers whose main reason for choosing the profession was finding employment,
while all other reasons were significantly less important (Marusi¢, 2014). We
must note that there are constrains in the comparison with the sample of em-
ployed teachers, because the sample of the present study contains possible
candidates for the profession, and the 2014. study those who have remained
in the service after years of practicing it. Therefore, we do not have data on
career choice motivation from the respondents who have left the profession.
Among students, future nursery and class teachers, fall-back career was clas-
sified as unimportant and the conducted cluster analysis did not identify a
separate group of teachers who give low rating to intrinsic, altruistic motiva-
tion and self-perceived abilities (Marusi¢ Jablanovi¢, 2016). In the present
study the fall-back career factor includes indecisive candidates whose profile
of occupational interests is not yet differentiated, and secondly, candidates
whose first career choice was not teaching, but who nevertheless participate
in teacher preparation courses. Data on fallback career are particularly impor-
tant, because of the lower interest for teaching educational pathways. Still, the
obtained results are rather similar to the results obtained from the sample of
students from teacher training faculties (Marusi¢ Jablanovi¢, 2016), and differ
from the results of employed, secondary school teachers, (Marusic¢, 2014), in
terms of fall-back career values. Namely, secondary school teachers rank the
possibility to find employment as high, and for one fifth of the sample it takes
the first rank, representing the main reason to become a teacher. Teachers
place this factor among the top-ranked factors (together with perceived abili-
ties, and affinities towards teaching and working with children), followed by
extrinsic reasons, prior teaching and learning experience and influence of im-
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portant others (Marusi¢, 2013). On the other hand, teachers who are currently
studying put fall-back career at the very bottom of the hierarchy, estimating
that this factor did not play an important role in their career choice, while
previous teaching and learning experiences, extrinsic motives and influences
of significant others follow the three core factors. This can be interpreted in
line with the changes introduced in the teacher education system, and the
necessary pre-service pedagogical-psychological-methodological preparation
(Low on fundamentals of education system, 2009).

CONCLUSION

The findings of the present study that intrinsic motives, social utility values
and self-perceived abilities are the most important factors of teachers’ career
choice are concordant with the findings obtained in Western countries and
Australia where the FIT-Choices cale had been applied (Fokkens-Bruinsma &
Canrinus, 2012; Koénig & Rothland, 2012; Marusi¢, Jugovi¢ & Pavin Ivanec,
2011, Watt et al., 2012). The high rating of intrinsic, altruistic motivation and
self-perceived abilities indicate that regardless of the noted low interest for
enrolment in teaching courses in Serbia (Simi¢, 2015; www.prijemni.infos-
tud.com), individuals that participate in teacher education are authentically
motivated for teaching.

The high appreciation of intrinsic motives, abilities and social utility
imply a more auspicious career development, and facilitate teacher reten-
tion and enthusiasm (Marusi¢, 2014; Sinclair, 2008). On the other hand, in
the countries, where high ratings of intrinsic, altruistic and perceived abili-
ties was noted (for example: Germany (Konig & Rothland, 2012), Australia
(Watt et al., 2012), Ghana (Salifu & Ofori, 2017), USA (Lin et al., 2012), there
were also noted high rates of teacher attrition (Fourie, 2010; Ghana Centre for
Democratic Development, 2008; Lin et al., 2012; Watt et al., 2012). When the
appreciation of these reasons by future teachers is very high, with unrealis-
tic expectations, work overload, and lack of support at the beginning of the
career, crisis and attrition can occur (Kim & Cho, 2014; Manuel & Hughes,
2006; Roness & Smith, 2010). Teacher education should, therefore, shed light
on the characteristics and demands of the teaching profession, showing it in a
realistic manner (Roness & Smith, 2010). During teacher education intrinsic
and altruistic motives should be facilitated as basic, and extrinsic ones as
complementary (Struyven, Jacobs & Dochy, 2013).

The inclusion of the additional Subject factor seems justified since this
factor got the highest rating and fine reliability. The authors’ recommenda-
tion would be adding the Subject factor to further research, since its meaning
does not overlap with the intrinsic motivation measured by the FIT-Choice.
Apart from comparing the obtained results with the international ones, it was
important to also compare findings with those previously acquired in our
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country. Namely, previous researches were conducted while the legal frame-
work allowed all candidates with faculty degree to apply for teaching. In the
context of the amended legislation (meaning that candidates are obliged to
pass pedagogical-psychological-methodical courses), this practice is no longer
possible. Therefore, some form of control has been introduced into the teach-
ers’ initial education and recruitment. Because of the aforementioned change
in legislation, and the current transition towards complete implementation of
modules for future teachers, the sample of the present study includes a sig-
nificant number of candidates with practical experience. Some were educated
according to the previous programmes and currently attaining the prescribed
additional preparation, and others are being educated according to the newly
established programmes for teacher education. This sample allows compar-
ison with the results obtained both on pre-service and employed teachers.
Compared with the results obtained on the sample of teachers employed in
secondary education (Marusi¢, 2013), there is congruence regarding the most
important reasons for teaching, where we find intrinsic, altruistic motives and
self-perceived abilities. The main difference appears in the rating of fall-back
career that is rated as an unimportant reason in the current study, whereas
in 2013, the possibility of finding a job was placed among the four most im-
portant reasons, achieving mean rating above scale midpoint. Therefore, the
prescribed minimum of 36 ESPB, which consist principally of 5 subjects plus
practice, appears to separate the people who are readier to engage and put ef-
fort into the preparation for a teaching career from those who are less ready
to do so. This is a possible explanation for the results from 2013, finding the
possibility of employment to be a rather prominent reason for choosing the
teaching profession (Marusi¢, 2013). Once the currently educated teaching
candidates enter the profession, we can expect a decrease in the number of
individuals whose main reason to become teachers was the opportunity to
find employment. Relying on the results exploring the connection of teacher
career choice motivation and the career characteristics (Marusi¢ & Bodroza,
2015), we should expect future teachers to be more devoted, more agile in
their professional development with less attrition intentions, in case that so-
cial and economic conditions do not place constraints.

Limitations. Since the sample of the study is a convenience one, we should
be cautious when generalising the conclusions; it is recommendable to repeat
the study on a representative sample of future teachers, which would offer the
possibility to study further the characteristics of the instrument, as well.
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NCCJIEJOBAHUE MOTUBAIIMU BbIEOPA ITPO®ECCHUN YUUTEJLA
B CEPEMU C ITPUMEHEHUWEM FIT-CHOICE IIKAJIBI

Munuya Mapywuu HAoranosuy
WHCTUTYT nefgarornueckux ucciaeaopanmii, benrpan, Cepoust

Cenena Bpauap
Hoxropant Otaenenust ncuxonornu dunocodcekoro dakynprera,
Benrpan, Cepoust

AnHOmayus

[ouemy yuurens B CepOun BoIOMpArOT 3Ty podeccuto? JlaHHble 0 MOTHBALIMH ITPH
BEIOOpE MpoheccHn yuuTels, Iociiec HOBOYCTaHOBIICHHBIX MIEPEMEH B 00pa30BaHUU
yuauteneid B CepOuu, — OTCYTCTBYIOT. ABTOPBI PACCMAaTPHBAIOT MOTHBALIUIO CPEIH
(Oymymux) yauTesnel KJIacCHOTO M MpeAMeTHOro mpenogaBanus (N=132), mpume-
Hsisl BECbMa PACIPOCTPAHEHHBI MHCTPYMEHT C COJUIHBIMU NICUXOMETPUUECKUMU
xapakrepuctukamu — FIT-Choice (Factors Influencing Teaching Choice — ¢axTo-
PBI BIUSIHUSL HA BBIOOP MPOQECCUU yUnTeINsl) ONPOCHHUK, COAEPIKAIIUN JTOTIOJIHHU-
TeNBHBII (aKTOp — npedmem. YUUTENs NMEPUUNUPYIOT HAauOOJIee BIMATCIEHBIMU
crnenyromue GakToOpbl: npeomem, GHYMPEHHAS YeHHOCb, 3HAYeHUue 006ujecmeeH-
HOU NONb3bI, oCnpUAmuUe 001a0aAHUL HeOOXOOUMBIMU CHOCOOHOCAMU T NPEHCHUL
onvim obyuenus u nooyuusanus. Jlanee cnenyrot GakTOpbl HAdeHCHOCU, KOOPYIO
obecneuusaem paboma Vi 8pemMs Ojisi CeMbl, TPUUEM BBICOKO OLIEHHBAETCS M IEPBOE
u Bropoe. DakTopsl nepedamounocmu pabomul U COYUANLHO20 BNUANHUA UMEIOT 0~
Ka3aTeJu BBIIIE CPETHETO 3HAYCHUS IIKAJIBI ICHHOCTEH, B TO BpeMsl Kak pe3epenas
onyus OLCHMBACTCs Kak HecyliecTBeHHas. [lonydeHHas nepapxus (pakTopoB BbI-
Oopa Kapbepbl COOTBETCTBYET HEPAPXUH, paHee IOJyUYCHHON B CTpaHax 3amaIHoi
Esporsr ¢ npumenenuem FIT-Choice mkansr. 10 cpaBHEHUIO ¢ IPSIKHUMH PE3YITb-
TaTaMH, nosy4eHHbIMU B CepOun, pesepsnas onyus yTpaTuiia CBOe 3HaUCHHE B Ka-
yecTBe MOTHBA. Ha OCHOBaHMM pe3yJIbTaTOB MCCIICOBAHUS CBS3M MOTHBALUU MIPU
BEIOOpE Kaphephbl YUUTENS M XapaKTEPUCTHK Kapbepbl, OKUIAETCs, UTO OyayIIHe
yuauTens OynyT Ooliee MOCBSIICHHBIMU, ACSTEIBHBIMU B CBOEM MTPO(ECCHOHATBHOM
Pa3BHTHUH, ¥ €CIIM CPABHUBATH C YYUTEJIIMHU, KOTOPbIE pabOTAIOT B HACTOSILEE Bpe-
M3, MAJIOBEPOSTHO, YTO OHH OCTaBST CBOIO PabOTy, IPH YCIOBUH, YTO OHU HE OyIyT
OrpaHUYC€HBI COLIUAJIBHBIMU U SKOHOMUYCCKHUMHU YCIIOBUSAMU.

Knioueswvie cnosa: motuBanus yunrtens, FIT-Choice nikana, CepOust.
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