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AncTpakT

VY pany cy mpuKa3aHH pe3yJITaTH HCTPAKUBaKka YUjH je b OUO MCIUTHBALC
MHIUBEHA YUUTEIba O JBOTOMIIH0] peann3aiji 3aKOHCKU MIpeIBUl)eHNX aKTHBHO-
CTH Ha TI0JbY MHKIY3UBHOT 00pa3oBama. Y HCTPAKUBABY je ydecTBoBajo 145 y4u-
TeJha u3 20 OCHOBHHX IIKOJIA ca YXe U mmpe Teputopuje beorpama. IlpumemeH je
YIHUTHHUK KOJH Cy ayTOpU KOHCTPYHCANHU 3a MOTpede OBOT HCTPAKUBama. YIUTHHK j€
caJgpKao MUTamka KOjUMa CMO JKENeNM Ja JOOWjeMO YBHJ[ Y MHILBEHA YYUTEJba O
MpoOMEHaMa Koje Cy ce IOTOJMJIC Y OBOj 00JIACTH, IbUXOBUM YJiOTaMa y HHKITy3HBHOM
00pazoBamy M 0CHOCOOJBEHOCTH 32 OBaj MPOIIEC, CXBAaTaAlUMa HHIANBUAYATHOT 00pa-
30BHOT IUIaHA, MOJPIINU KOjy A0OWjajy y OKBHPY LIKOJE Kao W O Hajuemhum mpe-
IpeKaMa ¥ HaurHHMa BHXOBOT pellaBama. Pe3ynraTti HeTpaxnBama 10Kasyjy a BH-
IIe OJ] TIOJIOBMHE y4YHTeJha CMaTpa Jia o/ yBolema 3aKOHCKe peryjaTiBe HHje JOIILIO
10 3HaYajHUjUX MpPOMEHa y MpaKCH WHKIY3MBHOT oOpa3oBama. Buiie ox momoBruHE
Y4UTeIJba HUje MPOILIO OPraHu30BaHy 00YKY 32 HHKIIY3MBHO 00pa3oBame U cMarpa Ja
HHUje OCIOCOOJhEHO 3a OBaj mpollec. Ha mepuenmuje y4uurtesba O BIACTUTO] OCIO-
COOJEEHOCTH O3UTUBHO yTHYY NPETXOJHO UCKYCTBO Y pajy ca JIelOM Ca CMeTHhaMa y
pa3Bojy u 00yKa KOjy Cy MPOILTH MyTeM ceMuHapa. KibyuHe mpenpeke 3a HHKITY3HB-
HO 00pa3oBame YYNTEJbU BHUIIE Y OHUM €IEMEHTHMa 00pa3oBHOT CHCTEMa KOjH Cy y
JMPEKTHO] HaIJIOKHOCTH MHHHCTApCTBa, a HE HUX CAMHX U IIKOJA Y KOjUMa paje.
Jlasbu pa3Boj MHKIIY3MBHOT 00pa3oBama y HAIo] 3eMJbH Tpeba aa Oyme ycMepeH Ha
60Jby 00yUEHOCT HAaCTaBHHUKA 32 paJi ca JELOM ca CMETHhaMa y pa3Bojy, ITo OU rmopes
CTPYYHHX 3Hama MOAPa3yMeBaJO M TOJU3aEme CBECTH O JIMYHO] OATOBOPHOCTH 3a
YCIELIHY pealn3alijy OBOT Mmpoleca.

Kiby4une peun: MHKITY3UBHO 00pa3oBambe, 3aKOHCKA peryiaTHBa, MUILJbEHa U
WCKYCTBA yUHTeJha, MHANBHIYAIHH 0Opa30BHU IUIaH.

INCLUSIVE EDUCATION:
FROM LEGISLATION TO IMPLEMENTATION

Abstract

This paper presents the results of the research aimed at exploring teachers’ views on
the two-year implementation of the legally prescribed activities in the field of inclusive
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education. Research participants were 145 class teachers from 20 primary schools in the
central and suburban parts of the City of Belgrade. A questionnaire created for this research
was used to collect the data with the purpose of gaining insight into teachers’ opinions on
the changes that had occurred in this field, their roles in inclusive education and
qualifications for this process, their understanding of the individual education plan, the
support provided by the school, and the most frequent obstacles teachers encounter and the
manner they overcome them. More than a half of the teachers are of the opinion that there
have been no significant changes in inclusive education practice. Likewise,more than a half
of the teachers did not attend the organized training for inclusive education and think that
they are not qualified for this process. Previous experience of working with children with
disabilities and the training provided in seminars had a positive effect on teachers’
perception of their own qualifications for inclusive education. In teachers’ opinion, the key
barriers for inclusive education are to be found in those segments of the education system
that are under the direct jurisdiction of the Ministry of Education rather than their own or of
the schools they work in. Further development of inclusive education in our country should
be focused on the improvement of relevant teachers’ competencies. In addition to
developing pedagogical expertise, this would also entail raising awareness of personal
responsibility for the effectiveness of inclusive education.

Key words: inclusive education, legislation, teachers’opinions and experiences,
individual education plan

vBOZl

Hukiny3suBHO 00pa3oBame je TOKOM IMOCIEIhe JBE NEICHU|e MO-
KPEeHyJI0 OpojHA MCTpakKWBamkba U TEOPHUJCKE pacipaBe M MOCTAJIO0 3HAaya-
JaH acIeKT KpaTKOPOYHMX U AYTOPOYHUX pedopMu 00pa3oBHOT CHCTEMA,
Ka0 ¥ ITPOMEHA 3aKOHA KO/l HAaC. AKTyeIHUM 3aKOHOM O OCHOBaMa CHUCTe-
Ma oOpa3oBama U BacluTama, koju je ycBojeH 2009. romune (Sluzbeni
glasnik RS, br 72/2009), urkny3nBHO 06pa3oBambe je mporMucano kao oba-
Be3a, YMME CE CTBApajy yCJIOBH 3a OCTBAPHBALEC PaBa JICle Ca CMETHhaMa
y pa3Bojy Ha 00pa3oBame U BaCMHUTamkE y PEAOBHUM Ikojama. OpuM 3a-
KOHOM Cy yBeJieHe OpOjHE HOBHHE KOj€ CE€ OJIHOCE Ha MPaBEIHU]Y YITUCHY
MOJIUTHKY, 3a0paHy JUCKpUMUHAIM]je, ToBehame TOCTYITHOCTH 00pa3oBa-
ha JICIU ca CMETHhaMa Y Pa3Bojy Kao U JCId U3 APYrHX OCETJBUBUX IPy-
na. Takohe, 3akon mpenpubha mpumnarohaBame cTaHIapja MOCTUTHYha,
TpUIpEMy B peaH3aljy HHANBHAyarHOT oOpa3oBHor mraHa (MOII) 3a
CBako JIeTe ca CMeTHhaMa y pa3Bojy, YKUJame KaTeropusaiuje u ooe3oe-
huBame mogatHe 0Opa30BHE MOAPIIKE HA OCHOBY MPOIICHE HHTEPPECOPHE
KOMHCH]e, yBOhermhe MeJaromkor aCHCTeHTa 3a MOJPIIKY JETeTy M Ha-
CTaBHHKY, [TOCTENICHE POMEHe Y (DMHAHCUPAY YCTaHOBA KOJUMA CE T10-
JpKaBa yKJbYUEHOCT Jielle y 0Opa30BHHU CUCTEM, M Tako qasbe. [lonasu ce
O]l CXBaTama J1a je 3a yCHEIIHY Pealli3allijy OBOT MOJIella HHKIY3UBHOT
00pa3oBarba HEOMXOJHO MPHUIPEMUTH HACTABHHUKE 3a MPHUIIPEMY H Pealiu-
3allMjy WHIUBUAYyAIHUX 00pa30BHUX TUIaHOBA. Paam mpykama MoJpIike
mKojiaMa, MUHUCTAapCTBO MPOCBETE je peann3oBaio npeko 220 odyka Ha
TeMmy Unknysusrno obpazoearve M Unousudyannu oopazoeHu nian xojy cy
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MPOIUTN TMPEICTABHULN OCHOBHHUX, CPEINbHUX M CIICHHUjaTHHUX INKOJA Y
Cpbuju (Muskinja, 2011).

Hanasu OpojHuX HcTpaxuBama yka3yjy Ha temkohe y peanuza-
IIUj¥ MHKITY3UBHOT 00pa3oBama U y pa3BHjeHHJUM OOPa30BHUM CHCTEMH-
ma ox Hamrer (Ainscow, Booth, & Dyson, 2004; Vaughn, Schumm, &
Sinagub, 1996; UNESCO 2008; Hanson et al., 2001). Kao uajuemhie Te-
mkohe U mpenpeke KBaJIUTETHO] pealu3alliji HHKITy3UBHOI 00pa3oBama
W37Bajajy ce: HETaTWBHU CTABOBH W OTIOPH HACTaBHHUKA, POIWTEIhA W
ocrale Jele mpema JIeIM ca CMeTHaMma y pa3Bojy, HealeKBaTHA IpH-
MPEMJbEHOCT HACTABHUKA 32 OBAj MPOIIEC, OrpaHUYCHa (PHHAHCH]CKA CPEII-
CTBa, HEIIOCTOjabe jaCHE CTpaTerHje WHKIY3UBHOT 0Opa3oBama M HEJO-
cTaTak capaame uaMel)y KIbydyHMX MHCTHTYIIMja CHCTEMa 00pa3oBamba.
Hanasu oBux ucTpakuBama ynyhyjy Ha TO 1a HEPEaIHO MOCTABJHEHU IIU-
JbEBH, HEIOCTATaK MOTHBAIHje KJbYIHHX aKTepa Ja ce IIPOMEHa OCTBapH,
HeaJleKBaTHA MOAPINKA HACTABHUIIMMA Ka0 M HEJAOBOJFHO MPEII3HHU Me-
XaHU3MH eBallyaliije Takole oTexxaBajy peaiu3allyjy HHKIy3MBHOT o0pa-
3o0Bama. McrpaxkuBama (Sretenov, 2008) mokasyjy ma BehwHa 3emMaba U
JaJbe HeMa pa3BHjeHE CBE MEXaHHM3MeE 3a IPEBAa3MIaXKeHe OBUX Mpolite-
Ma. MelyTtumMm, mokasasuo ce Ja jacHo AeuHHCaHa CTpaTeruja Koja ce He
OocMUIIJbaBa YHU(GOPMHO, MPECIIMKaBambeM MoOjeila U3 APYIHX 3eMalba,
Beh y ckiay ca JaTuM KOHTEKCTOM M peaHUM MoryhHocTHMa 3a ocTBa-
pHUBame MOCTYIHUX MPOMEHA, MOXKE JOBECTH 0 yHarpehuBama HHKIY-
suBHe npakce (Sretenov, 2009).

Bynyhu na ce u y okBHpY pa3BHjeHHjUX 00pa30BHUX CHUCTEMA yoda-
Bajy OpojHE mpenpeke u Tenkohe y mpoiecy MHKIYy3UBHOT 00pa30oBama,
MOCTaBJba CE MUTALE /1A JIM je U Y K0joj MepH mnoctojehu oOpa3oBHU cu-
CTEM Y HaIllo] 3eMJbH CIPEMAaH 3a pealu3alnjy NpeABul)eHnX mpoMeHa y
0BOj oOnactu. ['eHepayiHO MiienaHo, mocTojeha cucTeMcka peniema Kao
TO Cy 00aBe3HH IIaH U Nporpam, HedieKCHOUIHA MPOCTOPHA U Bpe-
MEHCKa OpTraHu3allHja Pa3perHoO-TIPEIMETHO YaCOBHOT CHCTEMa yTUUY Ha
TO I1a je paJ HACTaBHUKA Y HACTABH IPETEKHO TPATUIIMOHANAH. Y HACTa-
BM YIJIAaBHOM JIOMUHHUPA (PPOHTAIHA HAYWH Pajia, He MPUMEYje Ce Y JI0-
BOJbHO] MEPH WHIWBUIYAIU30BaHU MPHUCTYIl U MHTEPAKTHBHE METOMC Y
pamy, oueKrBama HACTAaBHHKA O Jelle M MpOoIleHa HBHXOBOT MOCTUTHYha
YCMEpPEHH Cy TpeMa 3aMHIIUBEHOM MPOCEKY, a capajiba IIKOJIe Ca POIH-
TeJbUMa U JIOKAJIHOM 3ajeIHUIIOM HHjE J0BOJbHO pa3BhjeHa. OBaKBO CTa-
e y HallleM 00pa30BHOM CHCTEMY OTEKaBa YKJbYUHBAILE JEIe Ca CMETHa-
Ma y pa3Bojy y penoBHe mkose. OcuM Tora, akTepu y oOpa3oBamy reHe-
pasTHO MaJIo 3HAjy O MHKIIY3UjH, IPUCYTHH Cy OTIIOPH CTPYUH-AKa U3 CIIe-
IIUjaTHAX TIKOJIa KOjU He capal)yjy JOBOJBHO ca pEeOBHUM IIKOJIaMa, He
MOCTOjU Tper3Ha 6a3za mojaTaka o JICIU ca CMETHhama y pas3Bojy, IITO
JIOJIATHO OTEXaBa IbHXOBO OCHOBHOIIKOJICKO 00pa30Barmbe U HACTABaK Ja-
Jeer mkosoBarma (Rado i Lazeti¢, 2010; Radd, 2009).
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VY oBOM pajay nprkazaheMo HCTpaXMBamkbe KOJUM CMO JKEJIeTH J1a
ca3HaMo Ha KOjU HAYWH M Ca KaKBHM YCIIEXOM C€ 3aKOHCKHU INpeiBuljeHe
AKTHBHOCTH y JIOMEHY WHKIIy3MBHOT 00pa3oBama peaau3yjy y MpakKcH
npeMa MUIUIBCHY YIUTEIha.

METOHOJIOI'MJA UCTPA’KUBAELA

Llwp oBOT HCTpaXHBama je MCIUTHBAKEC MHUILBEHA YIUTEIhA O
JIBOTOJIUIIIG0] pealiu3aliji 3aKOHCKH NpeBUl)eHNX aKTHBHOCTU HA II0-
Jby MHKJIY3HBHOT 00pa3oBama. McTpaxxuBameM cMO JKellenH a 100ujeMo
VBHI Y TO Jia JIN YYUTEJbU, HAKOH JIBE TOJMHE UCKYCTBA O] yBoh)erba HH-
KITy3UBHOT 00pa3oBama Kao 3aKOHCKe 00aBe3e, youaBajy IpoOMeHe Y Ipa-
KCH HMHKIY3MBHOT 00pa3oBama, KaKO cariielaBajy CBOje YJIOT€ Y OBOM
HpolLIeCy, Kako CXBaTajy MHANBUIYaIHH OOpa30BHH IUIAH M HEroBe (yHKIIH-
j€, KaKkBa Cy UM MHIIJbEHha O BJACTUTO] OCIIOCOOJLEHOCTH 32 OBaj MPOIIeC,
0 MOJIPUINHU KOjy 100H]jajy Y OKBHUPY LLIKOJIE, Ka0 U O KJbyUYHUM IpenpeKa-
Ma 3a MHKJIY3Hjy ¥ HadMHMMa HBHXOBOT pelllaBama. JemaH of 3ajaTaka
UCTpaXXMBama OWO je J1a yTBPAUMO JIa JIU Cy NepIelyje yuauTesba O Bia-
CTHTOj OCIIOCOOJHEHOCTH 32 MHKITY3UBHO 00pa30Bambe IMOBE3aHE Ca BHXO0-
BUM J0CaJallllbHM UCKYCTBOM y Pajy ca JIeOM ca CMeTHaMa y pa3Bojy
00yKOM KOjy Cy MpOIUIH IyTeM CeMHHapa. Ped je o eKCIutopaTHBHOM
UCTPaXXHMBaKY KOJHM CMO JKEJIEH J1a JoO0ujeMo yBU1 y roctojehy mpakcy
WHKITy3UBHOT 0Opa3zoBama. Majyhu y BUIy pe3yirare H0cafalllibiux HCTpa-
sxuBama (Avramidis & Norwich, 2002; Bender, Vail, & Scott, 1995; Hrnjica,
1997) koju yka3yjy Ha TO 1a Cy CTABOBH yUHMTE ba IIPEMa HHKITY3HjH BHUILIE
V BE3H Ca BUXOBUM JIMYHAM KapaKTEPUCTHKA M BPSTHOCTAMA HETO Ca CH-
CTEMCKOM HOPIIKOM y OBOj 00JIaCTH, MOXKEMO IIPETIOCTaBUTH Aa yBohe-
BE 3aKOHCKE PErylaTHBE HHjE TOBETO 10 BEIMKUX IPOMEHA y MPaKCH
MHKIJTY3UBHOT 00pa3oBama.

VY30pak ucTpaxuBama je yuHWIO 145 yuntesba u3 20 OCHOBHHUX
IIKONIa ca YK€ W IIHpe Tepuropuje rpaga beorpaga. Yuuresmu xoju cy
YUECTBOBAIIM Y UCTPAKUBAKY Y MPOCEKY UMajy 17 rofuHa pagHoT cTaKa
(om 2 mo 39 romuna). Behuna yuutespa (73.6%) je mmana MpeTXOaHO
HCKYCTBO y pagy ca IeIoM ca CMETHhaMa Y pa3Bojy, a y BehHHHU oJesbema
y KOjuMa TpeHyTHO paze (84.7%) yKIbYUEHO je 10 jeJHO JETe ca CMETHha-
Ma y pa3Bojy. Hajsehu Opoj oBe gene uma temkohe y WHTENEKTyaTHOM
pa3Bojy (37%), Hemto Mamu Opoj nere uMa KoMOHHOBaHe cMeTe (25%)
U CMETEC Y pa3Bojy rosopa (22%), mok oko 10% nere uma mcuxoMoTop-
HE CMETHE. 3aHUMJbUB TMO/IATaK j€ JIa je caMo jeHO JeTe ca olTehemeM
ciiyxa U Tpoje aene ca omTehemeM BHla YKIbYYEHO Y 0/IeJbeha y KOjuMa
pajie yY9uTeJbH KOju cy 00yxBalieHH OBHM HCTPa)KHBambEM, IITO je, Kajaa
ce IpHKaXe Y NPOLCHTHMA, 3aHeMapsbuBo. O]l HCIUTaHMKA CMO JTOOHIIH
MO/IaTaK Jia Cy CKOPO CBa Jiella ca CMEeTHhaMa y pa3Bojy U Jajbe YKIbyueHa
Y HCTO OfieJbemhe, MTO TMoKa3yje na Beher ocumnama aelie Huje OmIo.
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3a moTpebe OBOT' MCTpaKWBamba KOHCTPYHCAH je EKCIUIOpATHBHH
VIIUTHHK, cacTaBJbeH o1 20 muTama, KOjuMa ce HCIUTY]y MULIUBCHA YIr-
TeJba O peaiM3alijyi WHKIY3UBHOT 00pa3oBarma. YIIUTHUK CaJp)Ku ITHTa-
Ba Koja ce 0JHOCEe Ha IepIelIfje yunTelba 0: (a) mMpoMeHaMa Koje Ccy ce
JIOTOJTWIIe Y 00JIACTH MHKIIY3UBHOT 00pa3oBama 0]l yBohema 3aKOHCKE
o0aBe3e; (0) BIAaCTUTUM yJlorama y MpoILecy HHKIY3UBHOT 00pa3oBama;
(B) ocHoBHUM ¢yHKIMjamMa MOIl-a, BeroBoj NpUIpeMu U pealusaluju;
(T) BIacTUTOj OCIIOCOOJHEHOCTH 32 MHKITY3MBHO 00pa3oBame; (1) IOIpIIIH
KOjy 100Hjajy y okBHUpY HKoie; (1)) capanmu ca poruresbuMa U CTpYyYHUM
capagHUIMMA ¥ (€) KJbYYHHM IIperpeKaMa 3a peann3anyjy WHKIY3UBHOT
oOpazoBama 1 MOTYhHM HaYMHAMA FUXOBOT MPEBA3MIAKEHA. Y THTHHK
je caapkao U NMUTama O TOJMHAMa paJHOT CTaka HAaCTaBHHUKA, IPETXO/-
HOM HCKYCTBY y pajly ca JIellOM ca CMETHama y pa3Bojy, Opojy ykibydeHe
Ierie, BPCTH CMETHE Y Pa3Bojy, Kao W IMHTAkE O OCUIIamy oBe aere. Mcrpa-
JKUBamke je 00aBJbeHO y mepwoay MapT-jyH 2012. romuHe. Y oOpaam
HosiaTaKa MPUMEHEHO je KOAUpamke 0JIr0BOpa Ha IIMTamka OTBOPEHOT THIIA.
ITopen neckpUNTUBHE CTATHCTHKE, Y 00paay MojaTaka je KopHuirheHa aHa-
JM3a KOHTUHTCHIIMjCKUX Taberna (xz), Kao u omrosapajyhu jedurmjeHtn
aconmjanuje kareropudkux sapujadbmau (Kramerov V koeficijent).

PE3YVIITATH UCTPA>KUBABA U JTHCKYCHUJIA

PesynTatu ucTpaxuBama ykasyjy Ha To Aa je BehuHa yuurtesba
(72.4%) umana UCKyCTBO y paly ca JCLIOM ca CMETHaMa Yy pa3Bojy U pa-
HUje, npe yBohema HHKITy3UBHOT 00pa3oBama Kao 3aKoHCKe obaBese. Ha-
Ja3u APYTUX UCTpakuBama 00aBJbeHUX Y Haioj 3emibu (Vujacic, 2010;
Pevi¢, 2009; Hrnjica i Sretenov, 2003) notephyjy aa cy aena ca cMeTHa-
Ma y pa3BOjy U paHHje Oniia CIIOHTaHO YKJbYYHMBaHa Y PEIOBHE IIKOJIE.

3aHuMano Hac je aa 1o0ujeMo YBUJ Y MUIIJbEHhA YUUTesha O TPO-
MeHaMa Koje Cy ce JIOrOAWIe Y TMPOTEKJe JBe TOIUHE Y MPaKCH MHKIY-
3WBHOT 00pa3oBama, O] YCBajamka HOBOT 3akoHa. OArOBOpH y4HTEJha HA
MUTakEe OTBOPEHOT THIA CBPCTAaHH Cy y YETHPU KaTErOpHje: yUUTEIHH
HUCY YOUWJIM MPOMEHE Y MPaKCH HWHKIY3MBHOT 00pa3oBama, XyMaHUJU
OITHOC TIpeMa JIENH Ca CMETHhaMa Y Pa3Bojy, KBAIUTETHHIJH Paj yIUTEIha
W HeraTHBHe repiernyje nmpomena (Tabena 1), mpu yeMy ce nemaBaio Jia
ce KOJI jeIHOT MCTIMTAHUKA TI0jaBH BHIIE OATOBOpPA KOjU NMPUIAAAjy pa-
3JIMYUTUM KaTeropujama.

IMomanu npukazann y Tabenu 1 mokasyjy na maiu Opoj yduTesba
cMaTpa Jia je JIOILIo JI0 TTO3UTUBHMX MPOMEHa Y Moriiely o0pa3oBama Jie-
e ca cMeThama y pasBojy. Haume, camo 12.4% yuurespa cmatpa na je
JIOIILIO 0 POMEHA Ha 00Jbe y TOTJIely KBaJUTeTa lbUXOBOT pana. [Ipema
BUXOBOM MHUIILJBEHY IIPOMEHE y KBAJIUTETY Pajia YUHTEsba OrNIENajy ce y
NPUMEHN WHIWBUIYaNTH30BAHOT IPUCTYNA, CHCTEMAaTCKOM mpahemy U
eBaJlyallju HalpeTKa OBe Jielle y PeJJOBHOj HACTaBH, 00Jb0j OpraHM3aIH-
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J¥ HA HUBOY IIKOJIE U THMCKOM pajly yuuTesba. Manmu Opoj HCIIUTaHWKa
(7.6%) uctrye na je ZOIUIO 10 MIPOMEHA Y CTaBOBHMA, OTHOCHO JI0 XyMa-
HHjer OJHOCa IpeMa JIelln ca CMeTHhaMa Y pa3Bojy Of CTpaHe y4uTesba U
ocraje Jiele y onebemy (caocehame, ToepaHiyja, pasyMeBame pasiu-
YUTOCTH, Beha Opura, naxkma u cIMYHO). [103UTHBAH CcTaB M XyMaHH Of-
HOC TIpeMa JIelld ca CMeTHaMa y pa3Bojy je BHIIE I0Be3aH ca JI0KHBJba-
jeM cebe Kao MPOCBETHOT paTHUKA U XyMaHUCTE Y KOHTHHYHUTETY HETO ca
yBohereM HMHKITy3UBHOT OOpa3oBama Kao 3aKOHCKe obasese. M3 Ttor
pasJiora, OBakO MaJii IIPOIEHAT YUUTEJba KOjU Cy MO3UTUBHUJE CTABOBE U
XyYMaHHj1 OJHOC ITpeMa JelH ca CMeTHhaMa Y pa3Bojy M3JIBOjUIIH Kao 3Ha-
YajHy IPOMEHY y aKTyelHO] WHKJIY3WBHOj MpakcH HE MOpa Ja 3Haud Jia
KOJI YUUTEJba TEHEPAITHO TIO3UTHBAH OHOC HE MOCTOjH.

Tabena 1. Muwmwersa yuumena o npomeHama y NPaxkcu UHKIY3UBHOS

Table 1. Teachers’ perceptions about changes in inclusive education

practice

Kareropuja IIpucyTtHOCT OArOBOpA
N=145 Ja He
Y4utesbu HUCY YOUMIIH IPOMEHE 43 102
y TIpaKkCcH MHKITY3UBHOT 00pa3oBama 29.7% 70.3%
XyMaHH]jU OHOC TpeMa JIenn 11 134
ca CMeTHaMa y pas3Bojy 7.6% 92.4%
KBanutetHuju paj yauresba 18 127

12.4% 87.6%
HeraruBHa nepuentuja mpoMeHa 41 104

28.3% 71.7%

C mpyre ctpane, 29.7% yunTespa cMaTpa J1a HeMa OMTHHjHX IIpO-
MEHa Y OJJHOCY Ha IPETXOJHY TpaKcy YKJbyuHBama Jelle ca CMeTHhaMa y
pa3Bojy. YUuTe b KOjU Cy JaIH OBaj OATOBOP CMAaTpajy Aa, OCHUM 3aKOH-
cke o0aBe3e, HWINTA CYIITHHCKH HHje MPOMEHEHO Y OJHOCY Ha paHH]y
NpaKcy | Jia Cy OHU M MPETXOAHUX TOJMHA PaJIiIIH Ca JICIIOM Ca CMETHa-
Ma y pa3Bojy Mo MpujarohjeHuM mporpamuMa Koje Cy caMOCTaIHO OCMH-
nubaBanmy. OBaKBU OATOBOPH yUYHTEJha HE MOpajy [a 3Hade HETaTHBHY
oreny mnoctojehe mpakce, Beh To 51a 3a BUX GopmanHa 0b6aBe3a Koja mpo-
ucTrye U3 3aKOHA He 3HA4W CYNITHHCKY MpoMeHy, Oyayhu ma cy u mpe
JOHOIICHAa 3aKOHCKE 00aBe3e OWIM MOTHBHCAHHU JIa KBaJUTETHO paje ca
JICTIIOM Ca CMETHhaMa y pa3Bojy.

HerartuBHa mepuieniuja npoMeHa youeHa je Koj ckopo TpehuHe
yuutesba (28.3%), koju HaBoAe Aa je gomnio mo Beher onrepehema yuu-
TeJha aIMUHUCTPATHBHAM 00aBe3aMa, T¢ 1a HeMajy JOBOJbHY HOAPIIKY H
o0e36ehene ycnose y mkoiu. Takohe, oHu cMmarpajy na je mocTurayhe
ocTajie Jielle CMambeHO jep Cy YUUTEJbH Y 00aBe3H Jia MyHO BpEMEHa Mpo-
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BOJIE ca JICLIOM ca CMeTmama y pa3Bojy. [IpemMa HBHXOBOM MHIUBEHY,
yBohemeM 3aKOHCKe 00aBe3e Jela ca cMeTHhaMa Y pa3Bojy cy BUIIe o0e-
Je)KeHa, BUAJBUBUJH CY ¥ HATJIANICHU]H BUXOBH MPOOJIEMH, IITO Y BEJIH-
KOj MEpH JIOBOJAH 10 BbUXOBOT €THKETHPAmbA.

O0jammema Hama3a Koju M0Ka3yjy Jia BHIIE O] MIOJIOBUHE yUHTe-
Jba CMaTpa Jla HUje OIUIo A0 3HAYAjHUjUX TPOMEHA WU JIa TIPOMCHE U
KaJa UX yodaBajy MoJpazyMeBajy Telkohe u mpobiemMe y mpakcu UHKITY-
3UBHOT 00pa3oBama, MOTyhe je TpaXWTH y KpaTKOM BPEMEHCKOM TIepH-
0Jly Koje je mpouuio ol yBohemwa 3akoHcke obaBese. C apyre cTpaHe, 0BE
OJITOBOPE MOXKEMO JTIOBECTH Y BE3y U Ca IbHMXOBUM CTaBOBHMA IpEeMa WH-
KITy3UBHOM 00pa30Bamy M JICIU Ca CMETHhaMma y Pa3Bojy, KOjU Cy BHIIE
MOBE3aHM Ca JIMYHUM KapaKTEPUCTHKAMa YUUTEJha, HETO Ca KOHKPETHHM
pedOpMCKUM TMpoliecuMa y 0BOj 00JIacTH.

AHanmm3a nepueriyja yanTejba O )b UXOBHM yJoraMa y OKBUPY WH-
KITy3UBHOT 00pa30oBama yKa3aia je Ha TpU Moryhe KaTeropuje oIroBopa:
capaJHUK y THMY, Paj ca JIelloM ca CMeTHaMa y Pa3Bojy M CTBapambe I10-
3UTHBHE KIMMe y oniesbemy (Tabena 2).

Tabena 2. Muwimversa yuumerna o RUX08UM YI02AMA Y RPAKCU
UHKTY3UBHO2 00pA308atba

Table 2. Teachers’ perceptions about their roles in inclusive education

Kareropuja ITpucyTHOCT 0ATOBOpA
N=145 Ja He
CapagHuk y THMY 22 123
15.2% 84.8%
Pan ca meroM ca cMeTHaMa y pazBojy 53 92
36.6% 63.4%
CrBapame MO3UTHBHE KINME Y OJIeJbCHY 11 134
7.6% 92.4%

Kako je nmpukazano y Tabemnu 2 Hajehu 6poj ucrnuranuka (36.6%)
j€ Kao CBOjy YJIOTY Y IpOIleCcy HHKIY3UBHOT 00pa3oBama U3JIBOJHO PaJ ca
JIEIIOM ca CMeTHhama y pa3Bojy. OBa rpymna y4uuresba je UcTakia Jia cy J0-
MUHAHTHE YJIOTe y4uTeJba y mocTojeho] mpakcu HHKIY3WBHOT 00pa3oBa-
ma crenehe: mpuMeHa WHIAWBHIYATH30BaHOT MPHUCTYNa YUeHHKY (anme-
KBaTHa MpOIEHA JleTeTa, AepuHncame CTaHaapAa MOCTUTHyha U mperu-
3Ha W3pajia IjiaHa paja ca JEeTETOM), paJ Ha HEroBoj alanTaiujd, Io-
IpIIKa YYCHUKY Y TOTJIeLy MOTHBALHjE 3a yUCHE U MMOCTH3Ame yCIexa,
ka0 W (pusmuky HAm30p W OpHra O JCTETY Y 3aBHCHOCTH O] H-CTOBE
cMmeTe. Jeman Opoj yuurtesba (15.2%) je xao Bogehy ymory y mporiecy
WMHKITY3UBHOT 00pa3oBama MPEro3Ha0 CBOjy YIOTY Kao capagHHuKa y TH-
Mmy. OBa yrora je, Ipe cBera, moJpa3yMeBalia capaamby ca WIaHOBUMA TH-
Ma 3a Kpeupame WHAMBHyaJTHOT 0O0pa3oBHOT IUIaHa, yKJbY4yjyhu u po-
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IUTeJhE JICIEe ca CMETHhaMa y pa3Bojy, alld U capaimy ca IpyTruM ydIuTe-
JbUMa M CTPYYHOM ciry:k0oM. Mamu 6poj ucriutanuka (7.6%) ykasyje na
je cTBapame MO3UTHBHE KIIMME y OJIeJberby yilora Koja je IpeoBiagaBaia
y BUXOBOM YKYITHOM pajay y IpoIecy HMHKIIy3WBHOT oOpa3oBama. OBa
rpyTa YIuTeJba j€ Y CBOM paly AOCTa HaKihe MOCBETHIA CCH3NOMITN3aIH-
jU ocTane jaele W HBHXOBHX POAWTEIha, KA0 M YKIJbYUHBamy BPIIbHAKa Y
npyXxame MoMohH JelH ca cMeTHhaMa y pa3Bojy. Takohe, moxctumanu cy
Jelly ca CMeTHhaMa Y pa3Bojy J1a yIeCTBY]Y Y BAHHACTaBHIUM aKTUBHOCTHU-
Ma, IITO je CBE 3ajeJlHO JONPHUHOCHIIO CTBapamy HMOBOJFHE KIMME Y Ojie-
JbebY U 60Jb0] COLMjaTU3alijU OBE ACLE.

OcuM mpaBa Ha IIKOJOBamke Y PEAOBHUM IIKOJIaMa, 3aKOHOM je
neduHrcaHa 00aBe3a Jia IIKOoJIe MPUIIPeMajy U peann3yjy WHIUBHIYaTH
00pa3oBHHM IUIaH 32 CBAaKO JIeTe ca CMeTHmama y pas3Bojy. W3 tor pasiora,
3aHMMAJIO Hac je J1a ToOWjeMO YBHI Y TO KaKO YUUTEIbH CXBaTajy WHIM-
BUAyaTHH 00pa3oBHU IUiaH. OAroBope yuuTelha IPYMUCATIH CMO Y TpHU
KaTeropuje: IUIaH 3a npuiarohaBame, mucanu nokymeHT u HOII kao
CTpaTeruja, MeToa i oomuk pana (Tabena 3).

Tabena 3. Cxeamarba uHOUBUOYATHO2 0OPAZ06HOS NIAHA
U3 nepcnexmuee yuumesna

Table 3. Teachers’ views of individual educational plan

Kareropuja ITpucyTHOCT 0ATOBOpA
N=145 Ja He
[Tan 3a mpunarohasame 95 50
65.5% 34.5%
[Mucann fOKyMeHT 8 137
5.5% 94.5%
HOII kao crpareruja, MeTo/1a WM OOIUK paaa 14 131

9.7% 90.3%

Iomamm moxa3yjy na Hajehm Opoj yumtespa (65.5%) mHIUBHIY-
aHU 00pa30BHU IUIAH pa3yMe Kao IUIaH IpuiarohaBama HACTaBHUX ca-
JIp’Kaja KapakTepUCTHKama JieTeTa ca CMeTHhama y pas3Bojy. Jeman Opoj
yuutesba (9.7%) mHoMBHAyamHN 00pa3oBHH IUTaH moucroBehyje ca Ha-
CTaBHUM CTpaTerdjama, MerogaMa wid obmunuMa paxga. OBH omoBOpH
noka3zyjy na yuutesbu MOII cxBaTajy Kao TiaH KOju ce Kpeupa 3a moje-
JMHAYHO JIeTe ca CMETHhaMa y pa3Bojy, a KOjU UM [TOMake /1a y CBOM pajy
MpUMEHE HHAWBUAYaJIN30BaHU IPUCTYI KaKo OM HACTAaBHU IPOIEC U ca-
JpXaje MPUIaroJuin motpedama U MOryhHOCTHMa KOHKPETHOT JeTeTa.
Jenan Opoj yuurtespa (5.5%) je y CBOjUM OJroOBOpHUMA J1aBao JAeTajbHHja
o0jamrmeha HHINBHIAYATHOT 00pa3oBHOT ImtaHa. OBa rpyma y4HuTesha
HOII cxBarta xao nucaHu, pa3BOjHH JTOKYMEHT KOjUM ce Ipenn3upa Tpe-
HYTHHM HHUBO pa3Boja JeTeTa, OUyBaHE CIIOCOOHOCTH, Kao M 00JacTH Yy KO-
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juMa je moTpeOHa MOJNPINKA; TOMUIIKLU ITUJBEBH U 3aJalld Koje je Io-
TpeOHO OCTBApUTH KPo3 0adup onapeheHnX aKTHBHOCTH, METOJIa U Cpell-
CTaBa; BpeMe, MecTo U ocobe Kkoje he ydecTBOBaTH y peanu3aldju moje-
JIVHUX [UJbeBa U 3anaraka npensuhennx MOII-om; cnenuduyHa cTpydHa
noMoh M yciayre koje cy JAerery motpeOHe, Kao W MOCeOHW HAYWMHH ca-
OIMIITaBamka HHMOPMAIHja POITUTEHIMA JIeTeTa ca CMETHhaMa y pa3Bojy.

Pann nobujama OoJber yBuIa y TO Kako yuutessu cxBatajy MOIT
MUTAIA CMO MX U IITa Cy IpeMa BUXOBOM MHIUBEHY HEroBe OCHOBHE
¢dynknuje. CBe 0AroBOpe CBPCTAlld CMO Y TpH KaTeropuje: 6oJba cormja-
nu3anuja nereta, Behe HanpenoBame nerera U MOII kao momoh HacTaB-
HUKy y pany (Tabena 4).

Tabena 4. Muwversa yuumesna 0 OCHOBHUM QYHKYUjama UHOUBUOYATHOR2
06pazoenoe niaua

Table 4. Teachers’ perceptions about basic functions of individual
educational plan

Kareropuja IIpucyTHOCT OJIrOBOpa
N=145 Ja He
Bospa conujanuzanuja nerera 25 120
17.2% 82.8%
Behe HanpenoBame nereta 62 83
42.8% 57.2%
ITomoh HacTaBHUKY y pagy 31 114

21.4% 78.6%

JoOujenn Hama3u moka3zyjy na Hajehu Opoj yuurterba (42.8%)
cMmatpa aa je ocHoBHa (pynkiuja MOII-a qa 06e36enu Behe HampenoBame
JIeTie ca CMeThaMa y pa3Bojy y CKlaay ca lbUXoBUM MoryhHocTiuMa. OBaj
MOJIATaK je pa3yMJbUB C 0O3MPOM Ha TO Jia HANPEJIOBAME JICTETa U jecTe
OCHOBHA (PyHKIIMja MHAMBUAYAJIHOTI 00pA30BHOT IjiaHa. JegaH Opoj yuu-
tespa (21.4%) dynkuuje MOIl-a Buam y momohu KOjy UM OBakaB JIOKY-
MeHT 00e30el)yje y pamy ca JenoMm ca cMeTmhama y pa3Bojy. Mamu 6poj
yuutesba (17.2%) cmatpa na je ocHoBHa ¢yHknmja MOIl-a na motmo-
MoOrHe 00JbY COIMjalTM3allkjy JeTeTa ca CMETHhaMa Yy Pa3BOjy W JIAKIIe
(hyHKIMOHUCARE Y TPYIIN BPIIHAKA.

ITomanm koje cMO MOOWIM OJf yUUTesha O HUXOBUM CXBaTamkbuMa
NOIl-a u meroBux QpyHKIMja yKa3yjy HaM Ha TO Ja Cy YUUTEJbU CBECHH
3navaja UOIl-a y paxy ca meroM ca cMeTmama y pa3Bojy. Haume, yaure-
JbU CY CBECHHM JIa je y pajy ca JIellOM ca CMETHhaMa y pa3Bojy BaXKHO Ja
MMajy yHaIpe]l HamucaH miad Koju he um nmomohu ga Oynayhe akTuBHOCTH
ca OBOM JIEIIOM JIAKIIIE Peajin3yjy, IITO Y BEJIUKOj Mepu oMoryhaBa Jiakiie
1 OpiKe HaIpeIOBamkEe CaMOT JIeTeTa.
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Kaga cy y nmutamy MHIIIbEHa yIUTEIha O BBUXOBOj OCIIOCOOJHEHO-
CTH 3a Pajl ca JelOM ca CMETHhama y pa3Bojy y OKBUDPY HHKIY3UBHOT
oOpa3oBama, moJaly Mokasyjy 1a Behuna yuutesba (79%) cmaTpa 1a Hu-
je ococoOspeHa, oK camo 21% yunurtesba HCTHYE Ia Cy IPUIPEMIbEHH 3a
oBaj npoiec. To moTBplyjy U Haja3u APYrHX HCTpaKMBamba KOjU YKa3yjy
Ha TO Jia C€ HACTABHUIM He ocehiajy KOMIETEeHTHUM Jla OJIrOBOPE Ha CBE
3axTeBe ca Kojuma ce cycpehy y unkimy3uBHoj npakcu (Florian & Rouse,
2009; Villegas, 2007; Macura Milovanovi¢, Gera i Kovacevi¢, 2011).

On yunTesba CMO TPXKWIM Jla 00paslioke CBOje OJTOBOpE KOje CMO
TPYIHCATN Y TP KaTErOpHje: CEMUHAPH HUCY JOBOJBHH, UHUIIU]ATHO 00pa-
30Bae HHUjE OBOJHHO M CaM0O00pa30Bame Kao IVIABHH OCIOHAI[ CTPYYHOT
ycaBpiaBama (Tabena 5).

Tabena 5. Ilepyenyuja yuumesoa o wuUxo080j 0CHOCODHEHOCIU 30 UHKTY3UJY

Table 5. Teachers’ perceptions about their readiness for inclusive education

Kareropuja IIpucyTHOCT OJIrOBOpa
N=145 Ja He
CeMuHapH HUCY TOBOJHHU 69 74
48.3% 51.7%
Wunmwmjanao o6pa3oBame HHjE JOBOJHHO 32 111
22.3% 77.7%
Camo000pa3oBame Kao TIIaBHHA OCIIOHAI] 22 121
CTPYYHOT ycaBpIllaBama 15.4% 84.6%

I'pyma yautespa Koja cMaTpa Ja HHje 0CIIOCO0JbeHa Kao pasjiore 3a
TO HaBOJIMJIA je HEIOBOJbHY M HeaJIeKBaTHY 00YKY KOjy Cy MPOIILIH ITyTeM
cemuHapa (48.3%) u HealeKBaTHO WMHUIMjaTHO 00pa30oBamke y UHjeM
MPOIIeCy HUCY HPHUIPEMIBEHH 3a paJ ca JCHOM ca CMETHhaMa y pPa3Bojy
(22.3%). Yunrespn cMaTpajy na oOyka Kojy Cy MpOILTH oX yBohema 3a-
KOHCKE peryjaTuBe Huje Ouia JoBOJbHA J1a OM OHH, Ha MpaBU HA4MH, OU-
T TIPUIPEMIbEHH 32 MHKITY3UBHO 00pa3oBame (KpaTKH CEMUHApH, HEmo-
CTaTaK MPaKTUYHHX 3Hama U prMepa To0pe MpaKkce, HeMOCTaTaK CTPYIHIX
Y METOJMYKUX 3Hama u cIudHo). OBaKBH MOJAIM JOOUjEHU Cy U y He-
JIABHO CTIPOBEJICHOM HCTPAKUBAMKY Ca CIMYHUM IHMJbEM, KOJU TOKa3yjy
Jla 00yKa Koja je peali30BaHa o]l cTpaHe MUHHCTapCTBa HUje OWia cBe-
0o0yXxBaTHa U JIOBOJbHA U JIa CY YYUTEJbU Kao IJIaBHY 3aMEpKy HaBelH TO
IITO Kpo3 00YKYy HUCY HOOWIM MOTpeOHEe NMPaKTHYHE CMEPHHMIIE 32 yCIe-
IIHO cripoBoheme nHKIy3uje (Muskinja, 2011).

OAroBopH HalMX WCIHUTAaHWKA HA MUTAlkE O CTPYIHOM ycaBpIla-
Bamby U3 OB 00JIaCTH MOKa3yjy na je camo 39% yuurtespa MpoIUIO CEMU-
Hape y TOKY MPOTEKIIe JBE TOAWHE, OJ Kaja je HHKIY3HBHO 00pa3oBame
3aKOHCKH YBEIICHO Kao o0aBe3a y Hall 00pa3oBHU CHCTEM, A0K 61% ydau-
TeJba HHje MPOILUIO HUKAKBY OPraHM30BaHy OOYKy 3a paj ca JAeloM ca
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cMeTHhaMa y pa3Bojy. OBaj mojgaTak objanimaBa Teplienije HacTaBHUKA
0 BHUXO0BOj HEIOBOJHHO] OCIIOCOOJLEHOCTH 3a OBaj MPOIIEC W MOTPeOH Jia
ce camo00pasyjy Kako Ou OJroBOPHIIM Ha YJIOTe KOje Ce€ Of] lbUX OUEeKY]y.

JlomaTHa aHaNM3a MmojaTaka ykasala je Ha IMOCTOjamhe CTATHCTHIKH
3HayajHe TOBE3aHOCTH W3Mel)y moxahama CTpydHUX CEeMHHApa W Iep-
uenunzj € YYHTeJha O FbUXOBOj OCIOCOOJEEHOCTH 32 HHKIIY3UBHO 00pa3oBa-
we (x=17.106; p=.000). IToxahame cTpyuyHHX CEMHHApa MO3UTHBHO CE
oJlpakaBa Ha TEpUENIHje YIUTeha O BHXOBOj OCIIOCOOJFEHOCTH 32 WH-
kiny3ujy. Mehytum, Kpamepos Be koepuuujeHt je pernaTUBHO HU3AK U
u3Hocu 0.345, mTo ykasyje 1a oBa IIOBE3aHOCT HHUjE jaKOT MHTCH3HUTETA.

Jenan 6poj yumrespa (15.4%) uctude na cy ocIamameM Ha COIICTBEHY
MOTHUBALKjy ¥ caMOOOyKy YCIeH Ja ceOe aJeKBaTHUje IIPUIIPEME 3a 0Baj
npouec. Kao HaunmHe caMo00pa3oBarkba yYHTEJbU HABOJE: OCIAbambe Ha
IYTOTONUINE-E UCKYCTBO W 3HamMa Koja Cy CTEKNW panxehm ca memom ca
CMETHaMa y pa3BOjy TOKOM CBOje HACTaBHE MPAKCe, YHTAE JUTEPaType
U3 OBe 00JacTH, Kopulheme HHTEPHETa U pa3MeHy U y3ajaMHO ydeme ca
kosierama. OBHY TIoJallM HaM YKa3yjy Ha 3Ha4aj JITYHE MOTHBAIIH]jE yIUTE-
Jba y TIomIely IpoheCHOHAHOT pa3Boja U yUuerha.

JlonaTHa aHanmM3a MojaTaka ykasaja je Ha IOCTOjamhe CTaTUCTUYKU
3HauYajHEe MOBE3aHOCTH U3Mel)y MPEeTXOAHOT UCKYCTBA yUHUTEJha y paay ca
IeIOM ca CMETHaMa y pa3Bojy W HHUXOBE IEpLENIHje BIACTUTE OCIO-
COOJbEHOCTH 33 MHKITY3UBHO 0Opa3zoBame. [IpeTxoiHO MCKYCTBO y pany
ca OBOM JIEIIOM ITO3MTHBHO CE€ OJpakaBa Ha IepLeNIije YIUTeha O HBH-
XOBOj OCHOCOOJHEHOCTH 33 WHKIIY3H]y (X2:11.908; p=.003). Melytum,
KpamepoB Be xoedurujeHT je penatuBHO Hu3ak U u3Hocu 0.287, mro
yKa3yje J1a OBa IOBE3aHOCT HHUj€ jJaKOT HHTCH3UTETA.

[IpakTu4Ha HWCKyCcTBa y pealm3aldji WHKIY3UBHOT 00pa3oBama
MOTBphyjy MocTojame OpOJHHX MpenpeKa 3a KBaJUTETHO YKJbYUHBAHE
Jelie ca CMeTHhama y pasBojy y pemoBHe mikone (Ainscow, Booth, &
Dyson, 2004; Law, 1993). 13 tor pasnora, 3aHUMaJI0 Hac je Ha KaKBe
IpenpeKe y peaan3anijil HHKITY3HBHOT 00pa3oBama Hawia3e HAIKd YIu-
Tesbu. OAroBOpe Ha OBO MHTAaKE TPYNUCAIM CMO Y YETHPH KaTeropuje:
HEAOCTAaTaK yCJiIOBa, HETATUBHU CTABOBH WU OTHOPU YUHTEJba IpEMa ACIU
ca CMeTIhaMa y pa3Bojy, HeIOBOJbHA MPHUITPEMIFEHOCT HACTABHOT Kajpa u
HEI0BOJbHA YKJbyUeHOCT ponauTesba (Tabena 6).

Ilomanm mpukasanu y Tabenu 6 mokasyjy ma Hajsehu Opoj yuu-
Tesba (42.1%) xao mpenpeKy WHKITY3UBHOM 00pa3oBamy HAaBOIHM Heaze-
KBaTHE YCJIOBE 3a paji ca JIellOM ca CMeTmhaMa y pa3Bojy: HeJocTaTak (u-
HAHCHjCKHX CPEJICTaBa, BEIMKU Opoj yueHHKa y OJieJberby, Henpuarohe-
HHU YIIOCHWIIN W HAacTaBHA CPEICTBA, HEaJeKBaTHA MPOCTOPHA peIlerha,
HEIOBOJbHA ITOBE3aHOCT MPEANIKOJICKOT M PAHOIIKOJCKOT 00pa3oBama,
HETIOCTOjabe MEPCOHATHUX aCHCTeHATa, HEeOCTAaTaK CTPy4YkhaKa pasii-
YUTHX NPOQHIa, HEJOBOJbHA MOJPIIKA JIOKATHE 3ajeTHHIIE, TIPEeIMETHO-
YaCcOBHHM CHCTEM M TpaJulliOHaTHA HacTaBa. OBM MOJAIM CIMYHU CY
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pesyiaTaTtiMa IpYruX HCTpaKhBamba O0aB/EHHX Yy CBETY M KOJ Hac
(Angelides, Stylianou, & Gibbs, 2006; Muskinja, 2011) koju moka3yjy na,
npeMa MUIUBEHY YUUTEJba, KJbYUYHE IPENpeKe NHKITY3HBHOM 00pa30Ba-
By MPENICTaBIbajy YIPaBO HelocTaTak (PMHAHCHUJCKUX CPElICTaBa, Heale-
KBaTHU (PU3UYKHU YCIOBH Yy IIKOJAMa, HEOCTATaK HACTABHUX CPEACTaBa
U TUIaKTUYKOT MaTepujaa.

Tabena 6. Ilpenpexe 3a unKny3uHoO 06pasosare

Table 6. Obstacles for inclusive education

Kareropuja IIpucyTHOCT OJIrOBOpA
N=145 Ja He
Henocrarak ycnosa 61 84
42.1% 57.9%
HeraTtuau cTaBOBU U OTIIOPU 5 140
3.4% 96.6%
HemoBosbHa mpUIIPEMIBEHOCT HACTABHOT Kajpa 44 101
30.3% 69.7%
HemoBosbHa yKIBYUEHOCT poIUTEIha 26 119

17.9% 82.1%

Jenan 6poj yunrespa (30.3%) Kao KIbYUHY IpEIpEeKy U3ABaja HEIO-
BOJbHY MPUIPEMIBCHOCT HACTABHOT Kanupa. Kao mpemnpeky MHKIYy3UBHOM
o0OpasoBamy, jeqHa Tpymna yuutesba (17.9%) uctude v HEAOBOJBHY YKIbY-
YeHOCT poxuTesba y oBaj mporec. Mamu Opoj yuutersa (3.4%) kao mpe-
MPEeKy MHKJIY3UBHOM 00pa3oBamy HaBOJAM TocTojehe HeraTWHBHE CTaBOBE
W OTIIOpE TIpeMa Il ca CMeThaMa y pa3Bojy. OBaj mojaTak ce He TOo-
KJIara ca pe3yiTraThMa APYTHX HCTpaKHBama KOjU yKasyjy Ha TO Ja Cy
HETaTWBHU CTaBOBH M3[BOjCHH KAao KJby4YHA IpeIpeKa 3a peaj3anujy
UHKIIY3UBHOT 00pa3oBama (Avramidis & Kalyva, 2007; Muskinja, 2011).

Pesynrati uctpakuBama yKasyjy Ha TO Ja Cy MperpeKe Koje ydu-
TeJBHM HABOJE YIIIABHOM Y BE3M Ca MHTEPEHINjaMa MUHHCTapCTBa U CU-
CTEMCKHUM pelIeHhUMa, Ha KOje YIUTEIBH U IIKOJIE YeCTO HUCY Y MPHITUIN
Ja yruuy. Mako ympase 1mkosna, mpeMa MUIJBEHY BEIUKOT Opoja yuuTe-
162 (93%), mpykajy ameKkBaTHY MOJPIIKY Y MPOIeCy HHKIY3UBHOT 00pa-
30Bama, yUUTEJbU C€ U Jajbe cycpehy ca OpojHUM mpenpekamMa y paay ca
JIELIOM ca CMeTHama y pa3Bojy. McTuname HeJOBOJbHE YKIbYYEHOCTH PO-
IUTEJha U OYCKHBAHE CHCTEMCKE MOAPIIKE o1 MUHHCTapCcTBa MOXKE Ja Ce
pa3yMe Kao yMamUBambe CONCTBEHE OATOBOPHOCTH 32 YCIIEX MM HEYCIIeX
MHKIJTy3UBHOT 00pa3oBama.

3a mpeBasmIaKemhe OBHX MpENpeka, MpeMa MUIUBCHY yIuTeshba,
HEOITXOJIHO je Jia MOCTOj! CTpPaTeNIK! IiaH MUHHCTApCcTBa y OBOj 00Ja-
ctu. To 6u nasee moapazymeBasio 60Jby MIKOJICKY OPTaHU3aI|jy Y TIOTJIe-
JIy TIPUITPEMIBCHOCTH 32 MPOIIeC WHKITY3HBHOT 00pa30Barba; KBATUTCTHH-
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ja capaama ca JIOKAJTHOM 3ajeHUIIOM W pOIUTE/hHMa, CBCOOYXBaTHHU]a
o0yka HacTaBHOT Kajpa, CCH3MOMIN3aIija 3al0CICHuX y 00pa3oBamy U
HIMpe IpyLUITBEHE 3ajeJHALIC IpeMa JIeIH ca CMeTHhaMa y pa3Bojy, IOCTo-
jame (eKCHOWIHUjer HACTaBHOT Ipoleca y TOTJeay canprkaja, Bpe-
MEHCKE AWHAMHKE U IPOCTOPHUX perrerma. CImdHe Mmpeasiore 3a mpeBa-
3UNaXEHmEe MpernpeKa Aajy U UCIMTaHULU APYTuX HcTpaxuBama (Devid,
2009; Koutrouba, Bamvakari, & Steliou, 2006; CET]I, 2006).

BaxkaH acniekT MHKITy3MBHOT 00pa3oBama je capalmba YUuTeha ca
poauTespMMa Jelle ca CMeTHhaMa y pas3Bojy, CTPYYHHM CapajHUIUMa U
konerama. OJroBOpH HalllMX MCIHTaHUKA yKa3yjy Aa Yy BUXOBO] HpaKch
MHKITY3UBHOT 00pa3oBama capalmbe nMa Beoma Mano. Hamme, peko 60%
y4YHTeJba je HaBEJIO Jia y NMpOLEeCcy MHKIY3UBHOI 0Opa3oBama HeMma ca-
paJmy ca CTPYYHHM capaaHHIMa, oko 70% HaBOOHM Na HeMa capaimby
ca poAWTeJbHMa JIeTIe ca CMETHaMa y pa3Bojy, AOK mpeko 75% ydnrespa
UCTHYE Jia y JIOMEHY MHKIY3MBHOT 0oOpa3oBama He capalyje ca cBojuM
kojerama. HenoBoJbHO pa3BHjeHa capajiiba y BEINKOj MEpU MOXKe Ja OTe-
JKaBa paj yInTesba ca OBOM JICIIOM M OHeMOoryhH BHX0BO 00Jbe Hampeao-
Bame (Leyser & Kirk, 2011).

3AK/bYYHYAK

I{nse yBOhema 3aKOHCKE peryliaTHBE je MEeHhame U M000JbIIaBabhEe
noctojehe nmpakce oOpasoBama Jielle ca CMETHAaMa y Pa3Bojy Y peAOBHUM
mKonama. Pe3ynTatu oBOT MCTpakMBama MOKasyjy Aa TpehuHa y4yurtesba
cMarpa I1a yBoheme 3aKOHCKE PeryllaTHBe HUje JOBENO 0 BEIUKUX IIPO-
MeHa y TpaKkcu MHKIY3UBHOI 0Opa3oBama. OBe OAroBOpe y4uTeha MO-
’KEMO JIOBECTH Y BE3y Ca BbUXOBUM CTABOBHMA IIPeMa MHKIY3HUjH, KOjH Cy
BUIIIC TTOBE3aHU Ca FHUXOBUM JIMYHAM KapaKTEPUCTHKaMa HETO ca KOH-
KpeTHUM pedopMCKHUM IporiecuMa y oBoj oOmacti. OBakBM Hana3u He
MOpajy Ja 3Hadye HeraTuBHY olieHy mnocrtojehe mpakce, Beh To na dop-
MasiHa 00aBe3a Koja MporcTHYe U3 3aKOHA HE 3HAYH CYIITHHCKY TPOMEHY
3a OHE YUUTEJhE KOjH Cy U Ipe JOHOIMICHa 3aKOHCKE 00aBe3e O MOTH-
BHCAaHH J1a KBAJIUTETHO pajie ca JIC[IOM Ca CMETHaMa Yy Pas3Bojy.

W3paga vHAMBHIyaTHOT 0Opa30BHOT IJIaHA jeJHA je OJ KJbYUHHUX
poMeHa Koje cy npeaBuleHe 3aKOHCKOM peryiatuBHOM. [loganm moxa-
3yjy na yuurtesbu MOII cxBarajy Kao IUiaH KOju UM TIOMaXke Jia HacTaBy
npuiiarose norpedaMa u MoryhHoOCTHMa KOHKPETHOT JeTeTa, IITO yKa3y-
j€ Ha TO Jla OHW Ha TEOPHjCKOM IUIaHy 3Hajy IITa je MHIWBUIYATHU 00pa-
30BHHU IIJIaH U KOje Cy merose ocHoBHe (yHkiwmje. [Ipaheme mporeca u3-
pane u peanmuzanuje MOII-a Tpebano 6u na Oynme y ¢Gokycy HapeIHuX
HCTpaXXKMBamba, Kako OW ce TOOWJIM MOTIYHUJU MOJAH O e(peKTUMA YBO-
hema oBe HOBHHE Yy HAIIUM LIKOJIaMa.

JloXuBIbaj TMYHE OCMIOCOOJHEHOCTH YUUTEIha j& BaKaH MOTHBAIIU-
OHH TIOKpeTay 3a KBAJINTETaH paj ca AeOoM ca CMeTmhama y pa3Bojy. Ha-
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Ja3¥ HaIIeT UCTPaKMBamba MMOKa3yjy Aa BehuHa yduTespa cMaTpa a HUCY
JIOBOJHHO OCIIOCOOJHCHHU 33 MHKITY3UBHO 00pa30Bame jep BHIIIE O IOJIO-
BUHE HHje Ouyio o0yxBaheHO ceMHWHapuMa CTPYYHOI yCaBpllaBama, a
3Hamka Koja Cy CTEKIIM TOKOM HHHUIIHjaTHOT 00pa3oBama HUCY Owia Io-
BOJbHA J1a OW y TIOTIYHOCTH OWJIM OCIIOCOOJbEHM 3a OBaj mporiec. JenaH
0poj yuuTesba UCTHYE JIa Cy OCIamambeM Ha CONCTBEHY MOTUBALUjY U ca-
MOOOYKY yCIeNH Jia ce aJleKBaTHUje IPUIpeMe 3a HHKITY3H]y, IpU YeMy Cy
KJbyYHA 3Hama CTHLAN YIPaBO y IpakcH, panehu ca gernom ca cMeTmama
y pa3Bojy. OBakBM Haja3u HOTBphYjy BaXKHOCT IPETXOAHOI MCKYCTBa y
pamy ca JIeloM ca CMeTHhaMa y pasBojy, Kao OoraTor n3Bopa MOTHBaLHje,
yuema ¥ 3Hama yunuTesba. M3 Tor pasiiora, 3HaYajHO je Ja ce Y OCMUIILIba-
Bamy Oyayher cTpydHOr ycaBplllaBama y4uTeJba Y OBOj 00JIaCTH, OHO I10-
BEXKE Ca MPaKTHYHUM U CBAaKOJHEBHUM HCKYCTBOM YYHTEJhba, IITO OU J0-
BeJO 110 0OJBET pazyMeBarha U CYIITHHCKE IIPOMEHE IIXOBE Ipakce y pa-
Iy ca JeIOM ca CMETHhaMa Yy pa3Bojy.

[lopen HenoBoJbHE OCIIOCOOJHEHOCTH M OTIHOpa IpeMa Jienu ca
CMeTHaMa y pa3Bojy, YUUTEJbH KJbYUHE IMperpeke 3a HHKIY3UBHO o0pa-
30Bamkb¢ BUIIE Y OHUM eJIeMEHTHMa O00pa3OBHOI CHCTEMa KOjU Cy y -
PEKTHO] HaJJIC)KHOCTH MUHHCTApCTBA, a HE HBUX CAMUX U IIKOJNA y KO-
juMa pajie. [Ipema BUXOBOM MHIIUBEHY, HETIOCTOjamke jaCHE CTpaTeruje y
OBOj 00JIaCTH M HeaJIeKBaTHA CUCTEMCKa pellieiha Y BEJTMKO] MEPH OTeXka-
Bajy Mpollec YKJby4HBama OBe Jielie y penosHe mkoine. C jeqHe crpaxe,
OBaKBa 3alla)kamka y4uTesba O MperpeKkama 3a YCIeIIHO crpoBoheme UH-
KITy3UBHOT 00pa3oBama MOTBphyjy TO Ja Cy OHU CBECHH J1a yBOheme map-
[UjaJTHUX TPOMEHA U TO0jeTIUHAYHUX aKTUBHOCTH Y HACTaBHY Mpakcy (Ha
npumep, npunpema u peanuzanuja MOII-a), 6e3 nocrojama cBeoOyxBa-
THE CTpaTerdje WHKIY3UBHOT 00pa3oBama M Memama mnocrojehux cu-
CTEMCKHUX peIleha, TEIIKO MOXKE Nla JOBelIe IO OYTOpOYHHX U CHUCTEM-
CKMX IPOMEHa y MNOrjie[y KBaluTeTa o0pa3oBama Jelle ca CMeTHhama y
pa3Bojy. C mpyre cTpaHe, YMHH C€ J1a YIUTEJHbH HUCY Y HOBOJHHO] MEpH
OCBECTHJIM 3HA4aj JIMYHE OJITOBOPHOCTH, MOTHBAIIVjE U MHUIMjaTHBE, IIITO,
npemMa HanasuMma ucTpaxkuBama (CpereHoB, 2009) mpezicTaBba KIbYYHH
MOKpeTay y pa3Bojy HHKIIY3UBHOT 00pa3oBamba.

VY nmajpuM MCTpaXWBamHMa, MMOPEN KBAHTUTATUBHE METOMOJIOTH]E,
Tpebaso Ou MPUMEHHUTH U PA3THUUTE KBAIUTATUBHE METO/IE MOMYT (POKYC
rpyla U TocMaTpama, 9yuMe Ou ce J0O0MO MOTHYHHUjU YBUJ Y MUILbEHA
VUUTEJba, Ka0 U Yy KBAJIHUTET KHUXOBE IPAKCE y OKBHUPY HHKIY3UBHOT
obpaszoBama. Takolhe, ucTpaxxnBame 61 Tpebaso 00aBUTH HA pemnpe3eHTa-
TUBHOM Y30pKYy, KOju O 0O0yXBaTHO W Jpyre akTepe oOpa3oBama (Iu-
pEeKTOpe, CTPyJHE capaJHHUKe, pPOIWTEIhE, YICHHUKE, JOHOCHOIE OIIYKa)
guMe O ce JOOHjeHHU oAl MOTJIA TeHEePaTU30BaTH.
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INCLUSIVEEDUCATION:
FROM LEGISLATION TO IMPLEMENTATION

Milja Vujaci¢, Emilija Lazarevi¢, Rajka Devié¢
Institute for Educational Research, Belgrade

Summary

The current Law on the Fundamentals of the Education System adopted in 2009 states
that inclusive education is a legal obligation in Serbia. Numerous changes have been
introduced, referring to fairer enrolment policy, prohibition of discrimination and increased
access to education for all children. The Law also stipulates the adaptation of achievement
standards, the preparation and execution of the individual education plan (IEP) for every
child with disabilities, the removal of categorisation and provision of additional educational
support based on the assessment of an inter-domain committee, introduction of a
pedagogical assistant for extending support to children and teachers, and gradual changes
in the financing of institutions that support children’s inclusion in the education system.
This paper presented the results of the research aimed at exploring teachers’ views and
experiences with the two-year implementation of the legally prescribed activities in the
field of inclusive education. Research participants were 145 class teachers from 20 primary
schools in the central and suburban parts of the City of Belgrade. A questionnaire created
for this research was used to collect the data with the purpose of gaining insight into
teachers’ opinions on the changes that had occurred in this field, their roles in inclusive
education and qualifications for this process, their understanding of the individual
education plan, the support provided by the school, and the most frequent obstacles
teachers encounter and the manner they overcome them. More than a half of the teachers
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were of the opinion that there have been no significant changes in inclusive education
practice. Likewise, more than a half of the teachers did not attend the organized training for
inclusive education and thought that they are not qualified for this process. Previous
experience of working with children with disabilities and the training provided in seminars
had a positive effect on teachers’ perception of their own qualifications for inclusive
education. In teachers’ opinion, the key barriers for inclusive education are to be found in
those segments of the education system that are under the direct jurisdiction of the Ministry
of Education rather than their own or of the schools they work in. Further development of
inclusive education in our country should be focused on the improvement of relevant
teachers’ competencies. In addition to developing pedagogical expertise, this would also
entail raising awareness of personal responsibility for the effectiveness of inclusive
education.



