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a taxonomy of values which embraces ten value types with different motivational
goals. We applied a questionnaire in the form of five-point Likert-scale with a com-
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among the value types Benevolence, Universalism and Self-direction, while less im-
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tradition, placed at the bottom of the hierarchy by our sample of students.
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INTRODUCTION

Values are most often understood as “an individual’s personal beliefs about
how he or she ‘should ‘or ‘ought’ to behave” (Meglino & Ravlin, 1998: 354),
“a desirable model of behaviour” (Meglino & Ravlin, 1998: 351), “systems of
ethics, ideologies and philosophies” (Berings et al., 2004: 351), or traits, ac-
tivities and principles that people consider important and tend to implement in
their lives (Bdpog, 2006). Personal values or values as principles refer to par-
ticular beliefs and guiding principles about how people should behave (Parks
& Guay, 2009). Therefore, values can be defined on the continuum of presence
of moral criteria; some values do have a strong moral connotation, while oth-
ers refer to inter-individual differences in preferences (Berings et al., 2004).
Values as guiding principles have been studied comparatively and categorized
on the basis of their motivational content in the Schwartz model (Schwartz,
1992). This particular model serves as a theoretical basis for a great number
of studies of values (Parks & Guay, 2009). Schwarz has proposed two value
theories. The first one describes value structure when countries are used as
units of analysis — Schwartz theory of cultural values (Schwartz, 2006). This
theoretical model consists of three cultural value dimensions: Egalitarianism-
Hierarchy, Embeddedness-Autonomy and Harmony-Mastery and should be
utilized when studying differences between cultural groups (Schiefer, 2013).
The second describes personal values and will be used for the purpose of
our research. Schwartz theory of individual values is a taxonomy of values,
consisting of ten value types, constructed on the basis of their orientation
towards self (Person-Focused) or towards others (Social-Focused) (Fontaine
et al., 2008). The person-focused value types belong to two dimensions: Self-
enhancement and Openness to Change, while the social-focused values can
be placed inside the dimension of Conservation or Self-transcendence. The
description of these value types is in the following lines.

Person-focused values belonging to Self-enhancement:

(I) Power, embracing values connected to social prestige, public image,
authority, dominance and material goods.

(2) Achievement focuses on personal success in a different way, through
development of competences congruent with social standards. This
type consists of values such as influence, ambition and success.

Person-focused values belonging to Openness to Change:

(3) Hedonism is displayed by a tendency towards seeking pleasure and
enjoying life.

4) Stimulation is defined by values such as: varied and exciting life,
challenge and adventure.

(5) Self-direction presumes independence and freedom, creating and
exploring.
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The social-focused dimension of Self-transcendence embraces the fol-

lowing value types:

(6) Universalism — understanding, tolerance and protection of the wel-
fare of all people and nature, consisting of values like social justice,
friendship, peace and mature love.

(7) Benevolence, which implies an orientation towards “preservation
and enhancement of the welfare of people with whom one is in fre-
quent personal contact”.

Conservation, also a social-focused dimension, consists of three value types:

(8) Tradition, the value type defined as “respect, commitment, and ac-
ceptance of the customs and ideas that traditional culture or reli-
gion provide the self”, contains values such as: humble, accepting
my portion in life, respect for tradition.

(9) Conformity, understood as obedience and respect of social norms,
avoidance of actions that are in discrepancy with social expectations;
and

(10) Security, embracing values focused on “safety, harmony, and stability of
society, of relationships, and of self”” (Schwartz & Bardi, 2001: 270).

The model suggests that values are organized dynamically, being mutual-
ly compatible and incompatible and representing ten different motivational
goals (Fontaine et al., 2008). “Although individuals differ substantially in the
importance they attribute to values that comprise the 10 value types, near uni-
versal structure of motivational oppositions and compatibilities apparently
organizes their values” (Schwartz & Sagie, 2000: 469). In the present model,
the dimension of Self-Enhancement is opposite to Self~Transcendence, and
Conservation is opposite to the dimension Openness to Change. Therefore,
we can expect that a person whose value priorities consist of social power,
wealth and authority (value type power), also appreciates influence and suc-
cess (type achievement) but does not consider important the values belong-
ing to benevolence or universalism value type (for example, social justice,
responsibility, equality and true friendship). The Schwartz theoretical model
was proved to be valid in 47 different cultures (Schwartz & Bardi, 2001).
Furthermore, research results indicate that there is a high consensus across
the world about the type of values that are considered important and not im-
portant (Schwartz & Bardi, 2001). In 13 representative or near representa-
tive samples taken from different nations, the hierarchy of values was tested,
displaying the average hierarchy of personal values: Benevolence as the most
highly rated value type; Self-direction at the second rank, Universalism at the
third place and Security at fourth. Still, between Self-direction, Security and
Universalism, there was no statistically important difference in the level of
importance. Other value types were judged in the following way: Conform-
ity as fifth, followed by Achievement and Hedonism (without a statistically
significant difference); Stimulation, Tradition and, at the last place, Power. In
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77 samples of teachers almost the same hierarchy was obtained cross-cultur-
ally: Benevolence as the first value, followed by Self-direction, Universalism,
Security and Conformity. Less important values were Achievement, Hedon-
ism, Tradition, Stimulation and Power. We can see that all value types except
Tradition and Stimulation have the same order in the hierarchical line. The
correlation between the mean value rating of the samples representative for
the population in general and the samples of teachers is very high (Schwartz
& Bardi, 2001). We can conclude that the system of values adopted by the
teacher population strongly matches the system of values of the general popu-
lation, which leads to a hypothesis that teacher work implies preservation of
values already existing in the society.

When compared to the results obtained for the student population, the
results of representative samples also show a high concordance. Still, some
difference is observed in the value hierarchy between teachers and students
— less important values for students take the following order: hedonism, stim-
ulation, tradition and finally power (Schwartz & Bardi, 2001). Schwartz and
Bardi (2001) interpret these differences by the social position of teachers and
their professional role, which makes them less open to change, and more de-
voted to security, tradition and conformity, compared to students.

The hierarchy of values defined through self-reported judgment of cer-
tain values can be deemed unreliable in predicting the actual behaviour. Still,
there is a significant number of empirical results from different countries that
provide evidence of high concordance between the self-reported value priori-
ties and actual behaviour (Schwartz & Bardi, 2001). There is also evidence of
the importance of values over personality traits for an explanation of profes-
sional behaviour (Berings et al., 2004). Since value priorities correlate with
individuals’ behaviour, it is especially significant to investigate the system of
values of the profession that is responsible for the upbringing of new genera-
tions. The value hierarchy is integrated into the implicit theories of teaching,
and serves as the basis of the way teachers use their scientific knowledge and
perceive their surrounding (Georgiadis et al., 2009). Therefore, values shape
the perception of the world and events and strongly determine the way one
fulfils their professional role. Second, after getting an insight into the values
of students — future teachers, we can, with great certainty, understand more
about the values of nowadays students and population in general, since the
correlation between the value rating of samples representative for the popula-
tion and student samples proves to be very high (Schwartz & Bardi, 2001).

METHODOLOGY

The present research finds its goal in identifying the hierarchy of values of
future subject teachers in Serbia through analysis of the data in the context of
Schwartz value theory.
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The questions to be answered by this research are the following:

(@) What is the value hierarchy of the teachers-to-be in Serbia?

(b) What is the inner structure of the values estimated most important
and less important?

(c) How similar is the identified value hierarchy to the average hierar-
chy across nations (Schwartz & Bardi, 2001)?

This is a positivistically oriented, quantitative empirical research. A survey meth-
od was used, with questionnaire as an instrument for data collection. We have
used the same instrument previously in a research conducted with the same goal
in Greece (Georgiadis et al., 2009). It consists of 80 items (values) demanding
from the respondents to mark on a 5-point Likert-type scale the importance of the
listed values. After that the respondents are asked to rank the five most important
values from the list. It is considered a comprehensive list of values that covers the
complete spectrum of personal, social and moral development (Georgiadis et al.,
2009). The Cronbach alpha instrument reliability (inner consistency for the scale
of 80 items and for 163 respondents) is high (0=0,957).

Data analysis

Data analysis was performed in the SPSS 20 software. Values were opera-
tionalized through the judgment of respondents who stated the level of impor-
tance of a certain value for them personally — from not important at all to very
important. The importance of each value was measured through descriptive
statistical data; the value hierarchy was determined through the average value
of the answers obtained on 1-5 the scale (1 — not important at all, 2 — not
important, 3 — somewhat important, 4 — important, 5 — very important); the
values with arithmetical mean over 4,50 were considered as the most impor-
tant values, while the criterion for the determination of less important values
was an arithmetical mean significantly lower than 4,00; the significance of
differences of value importance was calculated by paired-samples t-test; the
most important values were identified by calculating the frequencies of ranks;
the structure of the value system was described after the principal component
analysis of the values was used to select the most important and less important
ones; the content of extracted factors was analyzed in terms of Schwartz value
theory. The hierarchy of values was then compared to Schwartz research re-
sults. It is hence our aim to find out if the bodies of values obtained by using
other value inventory than the one used in the original research resemble the
value types discovered by Schwartz and his associates (Fontaine et al., 2008;
Schwartz, 1992; Schwartz & Bardi, 2001).

Sample. The sample consisted of 163 final year students, 53 (32,5%) male
and 110 (67,5%) female; age 20 to 32 (age arithmetical mean 23). These stu-
dents are prepared for teaching profession through special programmes for
teacher education, or through pedagogical and didactical courses; they attend
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the following programs: Chemistry teachers, Faculty of Chemistry, Univer-
sity of Belgrade; Biology teachers, Faculty of Natural Sciences, University of
Novi Sad; Sociology, Philosophy and History, Faculty of Philosophy, Univer-
sity of Belgrade, special courses at the Centre for Teacher Education; Eng-
lish Philology, Faculty of Philology, University of Belgrade. Therefore, our
respondents were students highly likely to become teachers, since they have
oriented themselves towards obtaining the necessary knowledge for this pro-
fession, through special programmes for teachers or adapted pedagogical and
didactical university courses.

RESULTS

The most important values of future teachers

To present the value hierarchy of our sample of students, we will first list the
values with the highest arithmetical mean, over 4,5, where 5 means “very
important” (Table 1).

Table 1: The most important values of future teachers in Serbia

Value Min Max AM Std. Dev.
1. Health 2 5 4,77 ,548
2. Freedom 1 5 4,76 ,542
3. Respect 3 5 4,75 ,534
4. Laughter 3 5 4,74 ,528
5. Friendship 3 5 4,74 ,531
6. Family 1 5 4,74 ,646
7. Knowledge 3 5 4773 ,497
8. Honesty 2 5 4,69 ,614
9. Trust 2 5 4,64 ,635
10. Self-respect 3 5 4,64 ,607
11. Justice 1 5 4,61 ,679
12. Dignity 2 5 4,60 ,708
13. Being positive 1 5 4,54 73
14. Intelligence 2 5 4,53 ,631
15. Personal development 1 5 4,53 714
16. Understanding 2 5 4,53 ,678
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We can see that the most important values are connected with the respond-
ents’ close surroundings. The listed values are grouped around the social di-
mension, and can be understood as the tendency of keeping friendship, good
relations and good humour. These values display an orientation towards social
environment; at the same time, they embrace the majority of values (from our
comprehensive list) that refer to fair relations with the social surrounding.
Therefore, we can conclude that the values judged as very important by future
teachers belong mostly to the dimension of Self-transcendence.

On the other hand, there is a significant number of very important val-
ues, oriented towards the personal dimension, displaying focus on personal
development and improvement. We can conclude that students consider rather
important having the opportunity for unobstructed personal growth, as much
as they consider valuable their own health, family or friends. Intelligence,
interpreted by Schwartz as an indicator of the value type achievement, easily
fits the icon of a person oriented towards personal excellence and advance-
ment. Finally, health, the value with the highest arithmetical mean, can be
considered a very basic value, an ultimate condition for accomplishing other
goals and aspirations named in the list.

The internal structure of values estimated
as most important

The internal structure of the values listed above was determined by principal
component analysis. We have performed this analysis in order to see how the
values selected as the most important ones tend to be grouped, having in mind
the value type definitions offered by Schwartz theory. The orthogonal Var-
imax rotation was applied since the theoretical model presupposes that each
value belongs to only one value type.

The principal component analysis extracted four components with eigen-
value over 1, with 61,23% variance explained (Table 2). The loadings of vari-
ables on the first factor indicate an appreciation of the wellbeing of the society
(friendship, freedom, justice, understanding, family) and resemble the value
type Universalism. The second factor also embraces social-focused values
respect, honesty and trust, which can be identified with the value type Benev-
olence, indicating a tendency towards preserving fair relations with people
from the close social surrounding. The third factor embraces values oriented
towards the personal level of functioning. The embraced values (self-respect,
dignity, personal development, being positive) match Self-direction as a value
type oriented towards personal growth, independency and creation, with the
exception of the value health, understood by Schwartz as connected with Self-
enhancement and Power. According to our research data, health should be
considered as a value associated with personal development and wellbeing.
The value intelligence is the only one with high loading on the fourth factor,
which implicates its independence from other values considered in this analy-
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sis. This is in accordance with Schwartz theory, since this value is connected
with another value type (Achievement).

Table 2: Internal structure of the values recognized
as most important

Component
Universalism Benevolence  Self-direction Intelligence

Friendship 742 ,138 ,094 ,028
Freedom ,552 ,326 ,071 ,258
Laughter ,590 ,219 ,315 ,196
Knowledge ,520 ,044 ,346 ,142
Health ,025 ,125 ;716 ,141
Respect ,185 ,821 ,240 ,027
Honesty ,268 ,850 ,138 -,092
Trust 412 ,615 ,126 311
Self-respect 11 ,345 ,694 ,091
Justice ,609 474 ,029 ,152
Intelligence 212 ,048 ,209 ,821
Dignity ,125 ,374 ,496 ,382
Being positive ,373 -,018 ,635 -,162
Personal 329 054 600 348
development

Understanding ,646 421 ,150 124
Family ,562 ,237 ,381 -,362

In Table 3 we have presented arithmetical means of values embraced by the
factors Universalism, Benevolence and Self-direction. From this table we can
conclude that there is no difference in rating of values belonging to types
Universalism and Benevolence (Sig.=,984). Hence, these value types can be
placed at the first place of value hierarchy. The second place belongs to Self-
direction, slightly less important than Universalism (Sig.=0,25).

When compared to the results obtained in the cross-cultural study con-
ducted by Schwartz and associates (Schwartz & Bardi, 2001), the results we
have presented seem rather similar. For 77 teacher samples, taken from 56 dif-
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ferent nations, the mean importance ratings were the highest for Benevolence,
then for Self-direction and Universalism; the same results were generated for
81 college student samples from 54 nations. The values estimated as the most
important ones by Serbian students demonstrate an orientation towards fam-
ily and friends, self-directedness and maintenance of good social relations.
We have proved that the majority of values estimated as most important by
our respondents belong to the value types resembling Benevolence, Univer-
sality and Self-direction, which is in concordance with the findings of the
comprehensive cross-cultural study.

Table 3: Comparison of mean rating of the three most important
value types

Pair Mean ratings t df Sig.
Universalism — Benevolence 4,69 — 4,69 0,020 160 ,984
Benevolence — Self Direction 4,69 — 4,62 1,943 161 ,054
Universalism — Self Direction 4,69 — 4,62 2,270 159 ,025

What are the three most important values
of future teachers?

Since there are a lot of values with high arithmetical means, we have analyzed
the value ranks ordered by our respondents. Out of 80 items named on the list,
students chose the following ones as the three most important (Table 4):

Table 4: The most important values of future
subject teachers

Rank 1 Rank 2 Rank 3
Value F % Value F % Value F %
Health 48 31% Family 30 19% Love 21 14%
Family 26 17% Health 20 13% Family 9 6%
Love 13 8% Love 17 11% Friendship 13 8%

It is rather easy to conclude that the most important values for the teach-
ers-to-be comprise health (the most important value for 31% of respondents),
family (the most important value for 17% of respondents), and love (it is the
most important value for 8% of respondents). These values were placed most
frequently among the first most important as well as among the second most
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important values. For 19% of our subjects the family is the second most im-
portant value; health is considered the second most important by 13% of re-
spondents, while love is valued as the second most important by 11% of our
subjects. The values found in the third line of ranking are again love (14%)
and family (6%). The last value on the list is friendship, ranked as the third
most important value by 8% of respondents.

From the results we have analyzed so far, we can conclude that health,
family and love are the values of the utmost importance for our samples of
students — future teachers, but we can also suppose with great certainty that
these values are considered most important by the population in general (ac-
cording to Schwartz & Bardi, 2001). Hence we can mark them as general
values. The constellation of values ranked as the first ones shows an interest
in people in the closest environment — partner relationship, family members,
or towards creating family.

Less important values of future teachers in Serbia

The cross-cultural study has recognized less important values among the val-
ue types Stimulation, Tradition and Power. We have presented less important
values of our respondents, identified as the values with the lowest arithmeti-
cal mean, significantly lower than 4,00 “important”.

Table 5: Less important values for future teachers

Value Min Max AM Std. Dev.
70. Tradition | 5 3775 1,192
71. Challenge ! 3 3,74 0,942
72. Faith, religion 1 5 3,62 1,389
73. Homeland 1 5 3,61 1,371
74. Adventure 1 5 3,53 1,118
75. Physical appearance 1 5 3,50 1,113
76. Prestige 1 5 3,50 1,157
77. Beauty 1 5 3,45 1,123
78. Competitiveness 1 5 3,45 1,134
79. Flag 1 5 3,20 1,441
80. Conservatism 1 5 2,74 1,270
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We observe from Table 5 that the only values considered not important are
conservatism and flag, both belonging to the sub-dimension of Tradition —
“respect, commitment, and acceptance of the customs and ideas that tradi-
tional culture or religion provide” (Schwartz & Bardi, 2001: 270). Although
other values presented in Table 5 cannot be considered unimportant, they
have still obtained a smaller average than the other 69 values from the ques-
tionnaire and hence can be considered less important.

Internal structure of less important values

The same procedure of principal component extraction was performed for
less important values in order to determine how these values tend to be clus-
tered. Three components with the ability to explain 64% of the total variance
were extracted after using the orthogonal Varimax rotation (Table 6).

Table 6: Internal structure of the values recognized
as less important

Component
Tradition Power Stimulation
Adventure -,077 ,030 ,819
Physical appearance ,087 ,894 ,088
Conservatism ,468 ,266 -,060
Homeland ,849 ,038 ,018
Prestige ,194 ,589 ,255
Competitiveness 273 ,226 ,662
Tradition ,855 ,026 ,072
Faith, religion ,618 ,181 ,165
Flag ,837 ,010 ,165
Beauty ,041 ,883 ,106
Challenge ,108 155 ,819

The first factor includes the values conservatism, homeland, tradition, faith
and flag, and it clearly indicates an attitude towards tradition and the values
embedded in it. The second factor, comprising physical appearance, prestige
and beauty, resembles the value type Power (understood as acquiring social
power and preserving public image), while the third factor, containing ad-
venture, challenge and competiveness, can be considered similar to the value
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type Stimulation, understood as an appreciation of exciting and varied events
(Fontaine et al., 2008; Schwartz & Bardi, 2001). The obtained factors Tradi-
tion, Power and Stimulation are highly representative for the groups of items
in the questionnaire referring to value types Tradition, Power and Stimula-
tion.

When compared, the mean ratings of values belonging to the three fac-
tors, show statistically important differences (Table 7). Tradition is rated as
less important than both Power and Stimulation (t=-2,101; Sig=,037; t=-2,090,
Sig=,038), and it can be considered the least important value, finding itself
at the bottom of the hierarchy of future subject teachers in Serbia. Other two
groups of values have almost equal mean ratings, and we conclude that there
is no difference in the assessment of the importance of values contained in
Power and Stimulation (t=-0,121; Sig=,904).

In the cross-national study of values, the least important value types for
the samples representative for 13 nations were the following: Stimulation rat-
ed eighth, Tradition ninth, and Power tenth — the least important value. The
same ranks were obtained for student samples, while for teacher samples, the
ranking was somewhat different: Tradition and Stimulation switched places —
Tradition taking the rank 8 and Stimulation the rank 9. Again, the value type
Power took the last place (Schwartz & Bardi, 2001).

Table 7: Comparison of mean rating of the three least important
value types

Pair Mean ratings t df Sig.
Tradition — Power 3,29 -348 -2,101 162 ,037
Power — Stimulation 3,48 -3,49 -0,121 160 ,904
Tradition —Stimulation 4,29 -4,49 -2,090 160 ,038

Here we observe the concordance of our results with the results of the cross-
cultural study: the values contained in value types Stimulation, Tradition and
Power are less important than other values. Still, a difference occurred in the
estimation of tradition since values belonging to this value type are obviously
the least important ones for our sample of students. These results are rather
significant for further analysis and can be understood as a negative attitude
towards national symbols. The most probable interpretation for the low valu-
ation of tradition is connected with an instable socio-political situation main-
taining in Serbia for decades.
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Discussion

In the present study we have analyzed the most important and less important
values from the point of view of Serbian students, future teachers. Since re-
search methodology (instrument, sample, data analysis) is different than the
methodology of Schwartz comparative study (Schwartz & Bardi, 2001) we
cannot expect a complete match of the results.! Nevertheless, our results do
allow the qualitative analysis of the content of the factors identified inside the
body of values judged as the most important and less important ones, as well
as an interpretation of the data in the context of Schwartz theory. This analy-
sis indicates a concordance of value hierarchy reported by Serbian students
with the hierarchy established across the world, and a relative concordance of
the internal structure of values with the value types defined through Schwartz
and associates’ scientific work. Therefore, as the most important value types
in the hierarchy of Serbian teachers-to-be we find those resembling Univer-
sality, Benevolence and Self-direction. No importance in mean rating was no-
ticeable between Benevolence and Universality, and the values belonging to
these types created the top of the hierarchy (family, friendship, respect, free-
dom, justice, honesty, knowledge etc.). Self-direction, as the concern for one’s
own good humour and the possibility for development, is slightly less impor-
tant, taking the second place in the hierarchy. These results are somewhat
different from the results obtained for student samples in the cross-national
study, where Benevolence and Self-direction were rated the same, taking the
first place (Schwartz & Bardi, 2001). Therefore, we can conclude that, com-
pared to the average ratings in student samples from other countries, Serbian
students — future teachers are slightly more oriented towards the social than
the individual aspect of the value system.

On the top of the value hierarchy two parallel tendencies can be perceived:
towards keeping fair relations with the surrounding, fitting in and being a part
of the community and, at the same time, towards being a self-conscious, inde-
pendent, developing individual. These tracks can be recognized in the implicit
theories of upbringing, identified in teachers (Stojiljkovi¢ & Doskovi¢, 2006).
There are two concepts of moral education identifiable within teachers: edu-
cating pupils through internalization of society’s moral standards — shaping
individuals according to existing moral norms and rules, in order to get em-

! The instrument used in Schwartz & Bardi (2001) research comprises the list of 56 val-
ues (within 10 value types), followed by an explanatory phrase, where the respondent rates the
importance of each value as his/her guiding principle; the comparative study uses representa-
tive or near representative samples for the general population, student and teacher population;
in the statistical analysis mean ratings and statistical differences between the ratings were
calculated. In our research, 80 values are described by single words, with no explanation — re-
spondents need to judge how important certain values are in their life; we used a sample rep-
resentative of a certain group of students — future teachers in one country; statistical analysis
relies on groups of values defined by PCA of most and less important values; mean ratings and
their comparison were calculated in the same way as in Schwartz & Bardi, 2001.
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bedded into the social surrounding. The other concept displays an orientation
towards discovering and supporting individual’s potentials, facilitating their
growth, and helping them become and achieve the best they can. These con-
cepts of education are maintained in the society and they help maintain the
society. And we can easily understand that the existing value hierarchy is a
consequence of these educational concepts constant coexistence.

The authors of the study relied on Parsons’ explanation of values through
their social function — motivation and control of group behaviour (Parsons,
according to Schwartz & Bardi, 2001). The orientation towards family and
people from close social surrounding, an appreciation of friendship, equality,
justice and trust are certainly the prerequisites for smooth functioning of a
community. The transmission of socially desirable values enables the survival
of the society and directs construction of the relations inside it. By spreading
these highly socially desirable values as life priorities, parents, teachers and
other actors of socialization contribute to the survival and wellbeing of a par-
ticular society. Therefore, teachers seem to be a rather significant resource for
studying value hierarchy, in the first place since both consciously and uncon-
sciously they play a role in value hierarchy transmission and construction.

The values estimated as less important by Serbian future subject teachers
are those similar to Schwartz value types Stimulation, Power and Tradition.
The results indicate that the value type Tradition is significantly less impor-
tant than the other value types, which is the reason why we placed Tradition
at the bottom of value hierarchy. This result is not in concordance with the
mean rating obtained for student samples in the cross-cultural study, and we
consider it rather important. Among the least important values from the point
of view of Serbian teachers we find religion, homeland, flag and tradition. In
the country whose religion was forbidden and forgotten, students have lived
to see their homeland change name and shape many times, as well as its na-
tional symbols, which resulted in a confusion and underestimation of their
own national identity. In addition, the picture of Serbia, often created in a
negative way by foreign media and policy, has certainly affected the manner
of identification of youngsters with their nation.

We should remark that our research goal was to identify the most impor-
tant and less important values of the student sample. Hence we did not display
the mean rating of values in between. Still, on the basis of Schwartz model,
we conclude that there are value types such as Security, Conformity, Achieve-
ment and Hedonism located in the continuum between Benevolence, Univer-
salism and Self-direction and Stimulation, Power and Tradition (Schwartz &
Bardi, 2001).

Teachers are supposed to be transmitters of culture and values, and it is
reasonable to expect (according to our data) from young teachers in Serbia
not to be devoted to the development of patriotism and the sense of national
identity, and preserving of national tradition. This is certainly a problem to be
addressed through educational system, the media and policies. Nevertheless,
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when trying to estimate the possible influence of teachers’ value priorities, we
should bear in mind the research results indicating the reduction of school’s
influence on children upbringing (Maksi¢, 2001). These findings certainly
raise concerns since the main goals of school work defined by the law do em-
brace ethical education of children and developing the sense of belonging to
the state of Serbia (Zakon o osnovama sistema obrazovanja i vaspitanja, 2011).
That is why we strongly suggest research of pupils’ attitude towards national
culture, history and tradition.

As far as the possibility of generalization of our data is concerned, we
can consider the data liable to generalization on the student population in
Serbia nowadays. Still, although the results indicate a high concordance of
mean ratings given by student samples and representative samples (Schwartz
& Bardi, 2001), we should have in mind certain facts. First of all, previous
generations in Serbia were growing up in a different socio-political system,
witnessing the state of economic and social security, and presumably their
value preferences are rather different than the preferences of young genera-
tions (Stewart & Healy, 1989). Further on, students are a selected population,
having a higher educational level and socio-economic status, living in bigger
cities etc. Also, the sample of students can hardly be representative for the
certain group of people possessing political and economic power and control.
Having in mind empirical research findings that indicate differences in value
preferences of people belonging to different strata of the society as well as the
tendency towards preservation of value hierarchy inside a certain stratum, we
are inclined to limit the possibility of our data generalization (Joksimovi¢ et
al., 2008; Popovi¢ i Mioc¢inovi¢, 1977).

Conclusion

In the concluding part we will briefly summarize our answers to the ques-
tions posed in this paper.

(1) The top of the value hierarchy of students, future teachers in Serbia
consists of value types we have named in terms of Schwartz theory:
Benevolence, Universalism and Self-direction. The bottom of the hi-
erarchy consists of Stimulation, Power and Tradition.

(2) The inner structure of the most important values consists of the three
value types named above:

e Universalism, embracing values: Friendship, Freedom, Laughter,
Knowledge, Justice, Understanding and Family;

*  Benevolence, consisting of: Respect, Honesty and Trust;

o Self-direction, with values: Health, Self-respect, Dignity, Being pos-
itive and Personal development.
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Less important values are clustered in the following types:

»  Stimulation, containing values: Adventure, Challenge, Competitive-
ness;

*  Power, embracing values: Physical appearance, Prestige and Beauty;

»  Tradition, consisting of: Conservatism, Homeland, Tradition, Faith-
Religion and Flag.

(3) The value hierarchy obtained in Serbian students is rather similar to
that obtained in students cross-culturally. The exceptions are found
in the estimation of values embraced by Self-direction, considered
somewhat less important than the values oriented towards others,
contained in Universalism; and values inside the type Tradition, es-
timated less important than the list of values inside the Power value

type.

Limitations. We have already pointed out the methodological differences
between the Schwartz and Bardi (2001) comparative study and our own re-
search. Since the lists of values used in these studies differ, the comparison
of value factors with value types relies on content analysis, and the factors
we have obtained necessarily consist of somewhat different values than the
value types identified by Schwartz (for example, the value type Power con-
sists of indicators of the public image preservation and prestige, but it does not
contain dominance over people and goods; the value type Tradition includes
attitudes towards tradition, without personal characteristics, such as devoted,
accepting my portion in life etc.). This methodological obstacle makes the
obtained results less comparable to the results of the comparative study. For
the overcoming of this limitation, we suggest a new study applying simulta-
neously in the same sample the 80 Values Questionnaire and the Schwartz
instrument SVS, in order to interpret, compare, and discuss the results, taking
into account at the same time the context of the Schwartz value theory and
the open approach proposed by Georgiadis, Oikonomou and Menexes (Geor-
giadis et al., 2009).
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Mununa Mapymuh n Aunpeac MkoHomy
XMIJEPAPXWIJA BPEAHOCTHU BYIYhAUX HACTABHUKA YV CPBUJU
Y KOHTEKCTY HIBAPIHOBE TEOPUJE
Ancmpaxm

Bucok crenen cariacHOCTH H3Mel)y BpeIHOCHHX IPHOPUTETA U CTBAPHOT IIOHALIAka
yKasyje Ha Ba)KHOCT IIPOyYaBamba BPEAHOCTH, IIOCEOHO BPEIHOCTH HACTABHUKA Kao
BXHUX areHaca couujajiusainuje. Teoprjcku OKBUpP OBOT pajia npencrasiba [llsap-
yosa meopuja UHOUBUOYATHUX 8PEOHOCHU, TAKCOHOMHU]a BPEIHOCTH KOja 00yXxBara
JieceT THIIOBA BPEIHOCTH Ca Pa3JINYMTUM MOTHBALMOHHM LUJbeBUMa. [IprMerbeH je
YOUTHUK y GOpPMH TIeTocTeneHe JInkepToBe ckaje Koju caapKu 0OyXBaTHY JIUCTY
BPEIHOCTH Ha Y30pKy o1 163 cryzaenTa, Oynyhnx HactaBHHKa. BpennocHa xujepap-
x#ja neHICcaHa je Kao CKYI HajBXXHUJUX U Mambe BXKHUX BPEIHOCTHU. Y aHAJIN3U
rojaraka KopuirheHu cy AeCKpUIITHBHA CTATHCTHKA, ¢ TECT 3a IapaJieiHe y30pKe,
(pekBeHIIMje paHTOBA M aHAJIN3a [JIABHUX KOMIIOHEHATa. YTIOPEAHIIN CMO BPEIHOC-
HYy XHjepapxyjy Haller y30pKa CTyJeHara ca pe3yliTaTuMa JOOWjeHUM 3a Y30pKe
CTy/IeHaTa, HAaCTaBHUKA M PENPE3CHTATUBHE y30pPKE Y HHTEPHALMOHAIHO] CTYIUjH
Kojy je crposeo llIBapi ca capagHuMa. YOIIITEHO IOCMATPaHO, pe3yITaTH Ha-
IIET UCTPaXKUBabha y CKJIAy Cy ca pe3yJTaTuMa KPOCKYJITYpallHe CTyIUje U MoKa-
3yjy Jia HajBaKHUjC BPEAHOCTH CIIa/Iajy MOJ BPSIHOCHE KAaTeropuje 00OpouUHCmEo,
VHUBEP3AIU3AM U CAMOYCMEPEHOCH, TOK Mae BaXKHE BPEIHOCTH NPHUIIAJIajy KaTe-
ropujama cmumynayuja, moh u mpaouyuja. [ TaBHa pa3jinKa y OqHOCY Ha pe3yiTare
MelyHaponHe CTyauje jaBJjhba c€ Ha HUBOY KaTETOpHje mpaduyuja KOjy HAIIH CTY-
JCHTH CMEIITajy Ha JHO XHjepapXHje BPEIHOCTH.

Kwyune peyu: llIBaprioBa Teopuja BpeJHOCTH, XH1jepapxuja BpeaHocTH, Oynyhu Ha-
craBuunu, Cpouja.
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Mununa Mapyuina u Aaapeac konomy
WEPAPXU S LIEHHOCTEN BYIVIIMX YUUTEJEN B CEPBUU
B KOHTEKCTE TEOPMU IIIBAPIIA
Peziome

Bricokas cTeneHb COOTBETCTBUS MEK Y LIEHHOCTHBIMHU IPHOPUTETAMH U PEaTbHBIM
MOBEJICHNEM YKa3bIBAaeT HAa BAKHOCTh M3YUCHMS LIEHHOCTEH, 0COOCHHO IIEHHOCTEH
yuHTelel Kak BaXHBIX areHTOB COIMAJIM3alnu. TeopeTnyeckyto OCHOBY 9TOW pa-
OOTHI MPEACTABIISICT Meopusi UHOUBUOYATbHLIX YeHHocmet [lleapya, cucTemMaTuka
LIEHHOCTEH, KOTOpast OXBATHIBACT JCCATH TUIOB IIECHHOCTEH ¢ Pa3ITUIHBIMH MOTH-
BaIlMOHHBIMHU IeJISIMU. VcTonp30Banack aHKeTa B BHJIC TATHCTYIICHUATON IIIKAJTBI
JlaiikepTa ¢ MCUEPIIBIBAIONINM CIIHCKOM LIEHHOCTEH Ha BbIOOpKe M3 163-X cTyaeH-
TOB, Oynymux yunTtenen. Mepapxus IeHHOCTEH ompe/ienieHa Kak COBOKYITHOCTh Ha-
nbosee BaXKHBIX M MEHEE Ba)XKHBIX IIeHHocTel. [Ipu aHanu3e TaHHBIX TPUMEHsIach
JNECKPHUIITUBHAS CTATHCTHKA, t-TECT VIS IMapaJlIeIbHBIX BBIOOPOK, YaCTOTHOCTH
PAHTOB U aHAJIH3 TJIABHBIX KOMIIOHCHTOB. MBI CpaBHUIIN HEpapXHUIO IICHHOCTEH Ha-
e BRIOOPKH CTYACHTOB C Pe3yJbTaTaMH, TIONYUYCHHBIMH Ha BBIOOPKE CTYICHTOB,
YUYUTENeH U pe3ynbTaTaMi Perpe3eHTaTUBHON BRIOOPKHU M3 MCCIEIOBaHUS, TPOBE-
nennoro IlIBapuem ¢ komneramu. B 1mienom, pe3yapTaThl Hamie paboThl COOTBETC-
TBYIOT Pe3yJIbTaTaM KpOoCc-KyJITYPHOTO UCCIIEJOBAHUS U ITOKA3bIBAIOT, 4YTO HAH0O-
Jiee BayKHBIC IIEHHOCTH OXBATHIBAIOT LIEHHOCTHBIC THIIBI 00OpPOmMbL, YHUBEPCANUIMA
U camMocmosmenbHOCmu, a MCHee BayKHBIC IICHHOCTH MPHHAMIIC)KAT K THIIAM CHIl-
mynayuu, eracmu i mpaouyuu. [ TaBHBIM OTIMYHEM, TIO OTHOIIICHHIO K pe3yIbTaTaM
MEXIYHAPOTHOTO UCCIEIOBAHUS, IBISETCS 00paboTKa IIEHHOCTHOT'O THIIA Mpaou-
yuu, KOTOpasi HAXOAUTCS BHU3Y MEPapXUU Y Halllel BHIOOPKH CTY/ICHTOB.
Kurouesvie cnosa: teopus nennocrei llIBapua, mepapxus neHHOCTeH, Oynayiue
yunrens, CepOusi.



