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AMCTPAKT

Toxom manpemuje Bupyca COVID-19 06pa3oBHM CUCTEM je Ipemao Ha oHajH ¢popmar. Yc-
7Ie} TOTa, PORUTE/bY TIPEUIKONALA CY IIPey3emy yAoTy BacluTaya 1 MOCTAIM OfTOBOPHM 32
OIPXXIBOCT 06pasoBama cBoje ferie. KoMmyHMKaImja ca BacuTauyMa 61a je jeyiHu pacmono-
XKUBH pecypc noppuike. [Inyb oBe cTyauje 610 je Aa ce mcTpaxu Besa n3Mely KoMyHuKaruje
BaCINTaya U pofyTe/ba (Y4ecTanocT, Cafipykaj pasMeHe U 3a/J0BO/bCTBO MOPIIKOM BaCIINTaYa)
U QaHTKOBaba POAUTE/bA Y PA3BOjHONIOACTULIAJHUM AKTUBHOCTIMA TOKOM BaHPEJHOT CTalba.
Omn/ajH YIUTHUK je HOImyHWIo 1646 poxuresba fielle Koja moxahajy mpefIKoncke ycTaHOBe.
Bumectpyka perpecioHa aHa/3a je oKasaa jja je y4ecTaocT KoMyHuKanyje usmely popnu-
Te/ba U BACIUTAYa 010 3HAYajaH IIPEANKTOP AaHTKOBAA POIUTE/bA Y Pa3BOjHOIIONCTHUIIAJHIM
aKTMBHOCTVMA, amu Cy edekTy 6mmy Mami. HeodekiBaHo, pogyTeby Koji ¢y 61 Mambe 3a-
[OBOJbHI MOJPIIKOM BaCINTaya TOKOM BaHPEHOT CTalba CY, Y TOM HepyOfy OJ/IM Bullle aHTa-
JKOBAHM Y Pa3BOjHOIIOACTHIIAJHIM aKTUBHOCTIMA KOje HUCY Oule IIoCpeoBaHe AUTMTATHOM
TexHomorujoM. JJobujeHn pesynTaTu Cyrepuily a jefHoCMepHa AUTUTaTHA KOMYHUKAIMja ca
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jaCHOM TI0/1€I0M yJIoTa I/ISMCDY CTpy4rbaKa 1 poANTE/bA IMA OrPaHNYE€H yTI/II.Iaj Ha AaHTAKOBAHE
poauTempa 1 OFPKMUBOCT MPENUIKOICKOT o6pa3013aH:a Y Bp€EME€HMMa Kpu3e.

Kmwyune peuu:

COVID-19, BaHpefHO CTambe, IPeALIKOICKa YCTaHOBa, KOMyHIKanuja nsMeby HacTas-
HUKa 1 POJIUTE/bA, AaHTAXKOBatbe POJUTE/ba.

B vyBO4

Enupemuja COVID-19 y Cpb6muju je npornaiena y mapry 2020. roguue. Henyro 3a-
TYUM, HaI[MOHA/THe B/IACTH Cy IPOTIaciIe BAHPEIHO CTambe IIPOM 3eM/be Ka0 HOBY
Mepy 6e36eHOCTM Koja je YK/bydMBaIa 3a0paHy IyTOBama, 3a0paHy CHOPTCKUX U
3abaBHux forabhaja u ckpaheHo pagHo Bpeme npopgaBHuija. [Ipeamkoncke ycraHo-
Be, IIIKOJIe ¥ YHUBEP3UTETU Cy IPUBPEMEHO 3aTBOpeHN Yy 1enoj semmu. lllkone n
YHUBEP3UTETH Cy YOP30 Ipenuin Ha o6pa3oBare Ha la/buHy, Kopuctehn pasnmndnre
OHJIajH IwIaTopMe ¥ HALMOHAIHY TeNeBU3M)Y KOja je IpeHOoCUIa IIpefiaBama, JOK
IPeJIIKO/ICKe YCTaHOBe y IIOYeTKy HUCYy JoOujale HMKaKBa yHyTCTBa of Bmape.
[Tocne HeKOT BpeMeHa, NMPEALIKOICKe YCTaHOBe Cy HoOuie MHCTPYKLyje o MuHm-
CTapCTBa IIPOCBETE, HayKe I TeXHOJIOIIKOT pa3Boja fia yCIocTaBe KOMyHUKAIUjy ca
popuTe/bMa IIyTeM JOCTYIHMX APYIITBEHNUX Mpeska. OOMYHO je TO moppasyMesa-
JI0 Jieberbe Meja Y Be3y ca aKTMBHOCTYMMA Y KOjuMa O JIella HellTO HayduIa MIn
Bexx6ana urpajyhu ce, myrem Viber rpyna (Puresevi¢ i Miskeljin, 2022). OcnoBHa
uyeja 6uIa je pofuTe/bY IIpey3My YIOTY BacluTada y3 MOAPIIKY KOjy Cy ZoOumm of
IPeJLIKO/ICKNX YCTaHOBA IIyTeM AUTUTATHe TexXHonoruje. Vcrpakuama o epukac-
HOCTM OBaKBe KOMYHMKaI[yje jour Hucy pabena.

Komynnkanmja nsmely Baciuraya u pogurepa

[TapTHEpCTBO BacIUTau—pPOANUTEH Ce OOMIHO KOPUCTH KaO0 KPOBHM TEPMUH 3a ca-
paziby Koja mojpasyMeBa y3ajaMHo ydernthe o6a akTepa y 0o6pasoBamy fjetera, Kao
U 33jeJHNYKY OATOBOPHOCT 3a merose pesynrare (Halimah & Margaretha 2020;
Epstein, 1996).

[TapTHepcTBO popMTe/ba U BacHyUTaya Ce CMATPAlIo 3HAYAjHUM MPERUKTOPOM
Iedjer akaJeMCKOT, COLVja/IHOT ¥ eMOIVOHAIHOT pasBoja (Banerjee et al., 2011;
Farkas & Grolnick, 2010; Jeynes, 2012). bpojHe cTyanje cy mokasase ja aHra>koBa-
HOCT pOJAMTe/bA TOKOM IIpolieca 06pasoBara HbIX0Be fielle JOBOAM O Mamber 6poja
npo6ema y nonamamy (El Nokali et al., 2010), mamux noremkoha y npesasuia-
Kemwy Heycllexa y IKoayu u 6ormer akageMmckor nocturiyha (Epstein & Dauber,
1991). Y uctpaxxuBamyMa ce Takobe HarzamraBa 3Hayaj yCIIOCTaB/barmba OfHOCA
usMeby popuTepa U MpeRNIKOICKe YCTAaHOBE KaO0 OCHOBE 3a KacHUje MO3UTUBHE
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pasBojHe ucxope nerera (Arnold et al., 2008; Powell et al., 2010). Ycmeurno map-
THEPCTBO ITIO3UTUBHO yTIYe U Ha OfHOCe M3MeD)y BacmTavya 1 pogyTesba: pOAUTEbI
60/pe Ipero3Hajy Halope BacIMUTaya, 33/J0BO/bHUjK Cy HBUxoBuM pagoM (Epstein,
1985), Bullle Cy MOTUBICAHM Ja yIeCTBYjy Y 00pa3oBamy CBOT #eTera 1 ocehajy ce
nosesanuju ca Bacmtaunma (Chen & Rivera-Vernazza, 2022).

Kapma popurebu u Bacnyutaun JoOpo KOMYyHMUIVIPAjy jefHU ca [pyruMa, OHM
3aje[[HO MOTY fia IIOAp>Ke ydere HeTeTa. Y CKIamy ca TUM, pa3BMjame epuKacHUX
cTpareruja 3a KOMyHMKALMjy ca IMOpPOJMIIAMa jecTe e0 OJTOBOPHOCTM BacIMTada
(Epstein et al., 2005; Murray et al., 2015). E¢uxacHa koMyHMUKaLuja 1 ge/berbe VH-
dopmManmja Cy MCTaKHYTM Kao K/bYYHM aCIeKTM IapTHEpPCTBA BacIMTada ¥ POfU-
te/pa (Chen & Rivera-Vernazza, 2022; Kaptich et al., 2019). VicTpakuBama noxasyjy
Za je moBepeme n3Mely BacnmTaya M popuTe/ba CyIITUHCKM (AKTOp KOjU JOIpPHU-
HOCK epUKACHOj KOMYHUKAIVjI, YaK je ¥ BOXHMjU Off YIECTa/IOCTM MHTEpaKIuje
(de Oliveira Lima & Kuusisto, 2019; Hoover-Dempsey et al., 2002). Komynukaruja
MO>Ke MIMaT! pa3andute obnuke: HepopManHa/popMaHa, jefHOCMepHa/ IBOCMep-
Ha, ycMeHa/nycaHa u gurutanna/ e y nue (Hobjila, 2014).

KomyHuxkanuja ca BacmmuradeM 6Wja je pacHoNOXMBM Pecypc KOju je MOrao
nomohy wi 6UTH Yak KpUTUYAH 32 OFP>KMBO IPEJIIKOICKO 00pa3oBambe TOKOM
BaHpeJHOT CTama. VIcTpakmBama IOKasyjy fa 60/ba KOMyHMKaI[Mja ca BacluTa-
4eM MOJKe IOOO0JbIIATH OCET/BMBOCT POAMTE/bA 3a IOACTHLAE pasBoja JeTeTa U
OoCcMMIIUbaBalbe U Bobemwe CTMMynaTMBHe MHTepakiuje ca peretoM (Owen et al.,
2000). Jpyrum pedmma, yCIellHa KOMYHUKaIMja ca CTPyYHUM IMIMMA 13 oOpa-
30BHMX MHCTUTYIMja ¥Ma MON Ja yHaIpefu IIpoliec yuemwa M pas3Boja y OKBUPY
nopoputie (Duckworth et al., 2009). Enugemuja supyca COVID-19 je Hensz6exxHO
M3a3Baja IPOMEHE Yy IMapTHEPCTBY M KOMYHUKaumju usMmehy Bacmmrada m popu-
Tesba. IlocTaB/beHO je muTame Koje ce OFHOCUIO Ha TO Ja /I KOMyHUKaluja, Koja
je y BelMKOj Mepy OrpaHM4YeHa Ha AUrnTanHe GopMe, MOXe Jja YHAIIPEAy OBO Iap-
THepcTBO. Ha OCHOBY JOCafjallIibyX MCTPaXKMBatba YIMHY Ce ja KOMYHMKAIIMja IyTeM
APYLITBEHNX MpeXka ¥ APYTUX AUTUTATHMUX CPefCTaBa MMa 1M IPEJHOCTY U HeJo-
craTtke. OBaj HauYMH KOMYHUKaIlMje je BpeMeHCKu eduKacaH 1 TpaHcrnapenTaH (Palts
& Kalmus, 2015), mosehasa ¢pekBeHIjy KoMmyHrKaluje nusmehy poaurepa n Bac-
nurtada (Aviva & Simon, 2021; Thompson, 2008) 1 KopucTaH je 3a popuTe/be KOju
JKVBe aneKo of mpepkoscke ycranose (Kuusimiki et al., 2019). C npyre cTpane,
pe3y/ITaTi UCTpaXKMBamba Cyrepully Aa ce npedepupaHy KaHaIu 3a KOMyHUKAIV)y
poxpnTerba 1 BacnuTava Mory pasnukosatu (Palts & Kalmus, 2015), poguresu mory
ma crekHy ocehaj ma Hema Mecra 3a wuxoBy Behy maprunumanyjy (Kuusiméki et
al., 2019), a BacmuTaum MOry fia UMajy 6ojasaH ja je yrposkeHa rpanmia usmebhy
IBJXOBOT ITpodecoHaTHOT U npuBaTHOTr xuBoTa (Agger, 2011). ITopen Tora, uc-
Tpa)KMBame CIIPOBEJICHO TOKOM IIaH/eMIje IToKasyje 1a Cy HeKV pOAUTE/bY IPYIIHEe
IOpyKe Off BacIITaya JOXXVMB/baBa/IM Ka0 MCK/bYUNBY jefTHOCMEPHY KOMYHUKALIUjy
(Laxton et al., 2021). ,3aBpiaBame IPeIIKOICKUX 3aiaTaka’, KOjy Cy HOC/IATH IIy-
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TEeM [IPYIITBEHUX MPeXKa, MOIJIO je OUTHU CTPeCHO 3a POJUTE/hE KOjU Cy MOPAIN fia
ce HOCe ca HeJOCTATKOM Martepujana, GUHAHCU]CKUM MPpo6IeMnMa U HeOCTATKOM
KoHLeHTpauuje feue (Puresevi¢ i Miskeljin, 2022; Yildirim, 2021).

O,T.[ POAMUTE/BCKOT aHTAKOBakba 'y IIKOIN " l'Ipe,T.[]J.IKOTICKOj YCTaHOBU
40 POAUTE/BCKOT aHI'a’KOBamba KOJj Kyhe

YdecTBOBame pOAUTEBA, OHOCHO HIXOBA IIOPIIKA, AHTAXKOBAbEe V/IN YK/bYI€HOCT
y akageMckm xuBOT fieTeTa (Yamamoto & Bempechat, 2022) mo>xe nogpasymenaru
pasmunte o6muke nocsehenocrtu (Pomerantz et al., 2007). Mebyrum, HegocTaTak
KOHCeH3yca, JocTa KoHdy3nje U pasnndnTe KOHI[ENTyanu3alje ToBoje O Tora fa
II0CTOje pasmnuuTe fepuHMIMje aHTa)KoBawa poauteba (Goodall & Montgomery,
2014; Gross et al., 2020; Kim, 2009; de Oliveira Lima & Kuusisto, 2019). Encraun u
capaJiHIIIM CY M3IBOjI/IN LIECT TUIIOBA AaHTAXKOBalba POITE/ha TOKOM 0OpasoBama
fleTeTa: BAacIMTame, KOMYHUKAIMja, BOMOHTHpAlbe, yieme Kof Kyhe, moHouIeme
OIIyKa 1 capajma ca 3ajeguunoM (Epstein et al., 2005). Ypkoc MHOTMM JOIpK-
HocuMa, EncrajHoB Mofien je KpUTMKOBaH 360T TOra IITO je ycpeacpebeH Ha mkomy
ymecto Ha ydeme (de Oliveira Lima & Kuusisto, 2019). OBaj Mopen je moBesaH ca
IIePCIIEKTVBOM JIa je TJIABHU LJ/b AHTQXKOBaba PONTE/ba IOCTHU3abe WK moMoh y
IOCTH3akY LIKOICKUX beBa. Ha npumep, ydere Kox kyhe ce mocMarpa kKao op-
FaHM30BaHO Y CKJIaJy ca BeIITMHAMa Koje Cy M3JiBojeHe 3a moTpebe caBmabuBama
rpajyBa y JaTOM paspefy.

ITomepann n capaguuiy (Pomerantz et al., 2007) ykasyjy Ha pasnuky usmeby
IpaKCU aHTAKOBalba POAUTE/bA Y IIKOIM M OHUX BaH IKose. Crnmano, OnMcren
(Olmstead, 2013) n3pBaja gBa TUIIa aHTAKOBaba POANUTE/ba: 1) ,pEaKTUBHO YK/bY4M-
Bame  Kajia Cy poRuTe/by pU3NIKM IPUCYTHM U YIECTBY]Y Y LIKOTCKUM aKTUBHOCTH-
Ma (HIIp. IPUCYCTBOBambe CacCTaHLIMMa) 1 2) ,,IIPOAKTUBHO yuelrhe”, KaJia pOAUTe/bI
OpTraHu3yjy 1 MOAP>KaBajy yuere Koj Kyhe. [IpoakTMBHO aHTa>KOBarbe IOfpasyMeBa
AMPEKTHY aKaJieMCKy MOAPIIKY (HIp. moMoh ferery oko nomaher 3ajjatka, mpahere
Harperka y mkoiu) (Yamamoto & Bempechat, 2022) n nopcruname ierera aa yde-
CTBYje Y MHTe/IeKTya/TH!M aKTMBHOCTMMA (HIIP. YNTatbe KU, UTPalbe, TeBakbe. .. )
KOje HICY AMPEKTHO IoBe3aHe ca mKonckuM 3axteBnma (Grolnick & Slowiaczek,
1994).

I'yman u Montromepu (Goodall & Montgomery, 2014) TBpje fa aHTa)KOBambe
pofuTe/ba TOKOM IIpOLieca yuera jelie Tpeba pasnuKoBaTy Off aHTAXKOBaba POIH-
Terba y pajly LIKOJIe U TOKOM IKo/moBama. OHM HaI/IalIaBajy fa OBa pas/inKa mpey-
CTaB/ba IIPOMEHY y MePCIIeKTUBY 1 IIpeia3 ca HarjlallaBama BXXHOCTI OHOCA PO-
AUTeb—UIKO/IA HA OJHOC poauTe/b—aeTe. POANTE/hCKO aHTAXKOBabe y YUeHhY Kpo3
Pa3BOjHOMOACTHIAjHE AKTUBHOCTH Ce 00MIHO ofHOCHK Ha Behy mocBeheHoCT 1 Hesa-
BIUCHOCT POAuTe/ba ¥ 1300py aKTMBHOCTH Y mopebery ca aHra)koBambeM poAuTeba
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TOKOM IIIKOJIOBaka ¥ peajn3oBama IIKOJICKUX aKTUBHOCTHU. [lepcriektuBa popm-
TE/bCKOT aHTa)KOBaMba je Ipero3HaTa Kao BUIIe YCMepeHa Ha yuelbe Y IOPOANIHOM
KOHTEKCTY ¥ OJHOCH Ce Ha MIHTePaKI[je pOANTe/ba I IeTeTa BaH JleTeTOBe aKaJjeMCKe
cdepe (de Oliveira Lima & Kuusisto, 2019). AHra)xoBamwe pofnuTe/ba TOKOM JIeTETO-
BOT yuelba I0YNIbe IIpe MIKOJIe M IpefCcTaB/ba e0 AeTeTOBOT PaHOT pa3Boja Kpo3
yuemrhe y pasBojHomnoacTunajuuM aktusHoctuma (Edwards et al., 2008; Goodall &
Montgomery, 2014; Kim, 2009). AHra>koBame pofjuTe/ba y pasBojHOIOACTUIIAjHIM
aKTMBHOCTUMA, MOXXe, a/lii He MOpa OUTHU [ie0 IJXOBE aHTaKOBAHOCTY Y OKBUPY
IpefIKoIcKor obpasoBama (Goodall & Montgomery, 2014; Kim, 2009). OBa BpcTa
aHT)KOBalba IOpasyMeBa pas/INyNTe aKTUBHOCTY KOje POAUTE/bY MHNAIMPA]y KaKo
Ou TofIp>Kay WM IPY>KUIN NPWINKY 3a yuere 1 pasBoj fereta (Gross et al., 2020;
Edwards et al., 2008; Goodall & Montgomery, 2014).

Jlpyru pasjior 3a pasnInKoBambe 0Ba Ba 00JIMKa POANTE/bCKeE MOAPIIKe 00paso-
Bamby Ha/Iasy Ce y YMIEHMIM J]a HICKA aHTa)KOBAaHOCT TOKOM PeaIn30Batba MIKOJI-
CKMX aKTMBHOCTY U TOKOM IIKOJIOBakba He MMIUIAIMPA HICKO aHT@)XKOBAmbe Y yYemy
u pa3Bojy merera (Levine-Rasky, 2009; Yamamoto & Bempechat, 2022). Vcrpaxn-
Baba II0Ka3yjy ga 6u ydenrhe poyuTesba y MIKOIM MOITIO OMTH M3a30B 33 IPUIIAJHIKE
MambJHa, POJIUTE/be Ca HUCKMM IPUMabJIMa WM HUCKMM HIMBOOM 00pa3oBama Koju
MIMajy Jiy>Ke paJiHO BpeMe, ajli TO He MOpa Jia 3HauM fia je Mehy popuTepnma us ose
TpuIle IIPYICYTHO ¥ HICKO VI MHTepecoBame 1 ocBeheHoCcT 06pa3oBamy 1 MHTe/IeK-
TyaIHOM pasBojy metera (Goodall & Montgomery, 2014; Levine-Rasky, 2009; Kim,
2009). ITopen Tora, Mamy aHTa)KOBAHOCT MOTY IIOKPEHYTH 1 HeKu pyru dakropu,
Kao IITO je packopak naMely mopoamyHmx norpeda, MHTEpecoBarma, OPraHN30Baba
CBAaKOJ[HEBHOT XKMBOTA U cafprKaja MpeALIKOICKOTr obpasoBama (Jeli¢ i sar., 2018).

ITokasano ce fa aHrakoBame POJUTEHA Y PA3BOJHONOACTULIAJHUM aKTUBHO-
cTuMa (YMTame KIbUTa, Ipydatbe Ipuda) JOIPUHOCU 60/BUM COLMjaTHUM UCXOAIMA
kop pere (Marcon, 1999; Powell et al., 2010), pa3Bojy paHe MMCMEHOCTU ¥ MaTeMa-
tiukux BemrtuHa (Arnold et al., 2008; Powell et al., 2010) u cmarpa ce K/bYYHUM
¢dakrTopom akagemckor ycrexa (Halle et al., 2012). CxonHo ToMe, Beh fenennjama
ce yJIaXKy Haropy Kako 6u ce mosehasio aHra>xoBarme pofyiTe/ba y PAHOM HETUCTBY
(McCormick et al., 2020). Ha npumep, Cenexan u JIdespe (Sénéchal & LeFevre,
2002) cy ucTakIM fa HaKiby Tpeba MOCBETUTY aHTaXXOBaby poanuTes/ba 'y Hedop-
MaTHOM (HIIp. umuTame) U y GopMamHOM (HIIp. POAUTE/BM AMUPEKTHO IIOAy4aBajy
paHe BEIITHHE, Kao LITO je IIPeIl03HaBabe CJI0Ba) paHOM ydemy. VcTpaxxnBama 1o-
Kasyjy [ja COLMja/lHO BYTHEPAOUIHO OKpY>Kere (HIIp. CUPOMALITBO, HICKO 0Opa-
30Babe, IPUIMAHOCT MAbMHCKOj TPYIN) MOXKe OUTY Tperpeka fia pofuTebu Oymy
aHraxoBaHu y osoM cmepy (Hayes et al., 2018).

TokoM BaHpeIZHOr CTama aHTRKOBAMbE POAUTE/hA Y Pa3BOjHONOACTULAJHIM
aKTMBHOCTYMMa IIOCTAJIO je jOlLI BaXkKHMje, jep Cy OHM 4eCTO OWIM jedVHM ORpacin
ca KojuMa je jleTe MMano KOHTaKT. IIpefjIKoICcKe ycTaHOBE Cy 3aTBOpEHE, a Ipe-
HOpyKe Cy Omie fja ce m3beraBa KOHTAKT ca 6akaMa U Jekama. AHamu3e JHEBHMKA
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kopuurhema BpeMeHa MOTBPAWIE CY Ja je KOl POANTe/ba, MOCEOHO MajKV, TOKOM
HaH/leMuje [OLIIO 0 BeluKor mosehara BpeMeHa IPOBEJEHOr y Opusy o Jenu
(Andrew et al., 2020). Majke cy npoBoawie Buie of 10 catu gHeBHO O6punyhn o
mery. Buiire 3ajeHMYKOT BpeMeHa MOKe OMTM IPUINKA Jja ce T000JbIIajy OfHOCK
usmeby nmere u poputepa, moseha emoroHamHa OIMCKOCT U IPWINKE Jja Ce JieTe
YK/bY4M y TIOACTUI[AjHE aKTMBHOCTU TOKOM OopaBka y kyhu (Gambin et al., 2020;
Yildirim, 2021). MehyTnm, 3a Heke poauTesbe je BUILe 3ajeTHNYKOT BpeMeHa 3Ha4YN-
JIO ¥ BUILIE CTPeca jep Cy ce CyO4dM/IM ca M3a30BHOM CUTYalljOM — MHTEH3VBHUjUM
Y BpeMEHCKY 3aXTeBHUjJM aHTXKOBaIbeM y OpU3N O elH, 3ajeHO ca 00aB/bambeM
1I0C/Ia Ha JJa/bYHY ¥ XpPOHNYHUM cTpecoM (Andrew ef al., 2020).

YnutHo je ga i 6u onmcaHa KoMyHuKauuja n3Mebhy Bacnmraya u popuresba
ToKOM m3onanuje y Cpouju moria fa Oyzie ZoBoJbHA IIOAPIIKA, Koja 611 MOTIa 6uTH
HoBe3aHa ca BehyM aHTa)KOBambeM pOiuTe/ba Y OKBUPY PAa3BOjHOIOACTUIIAjHNUX aK-
TUBHOCTIA.

B METOA

Y3opax. Y 0BOM UCTpaKUBaIbY je y4eCTBOBAIO YKYITHO 1646 popurerba (87% >keHa;
78% TpajiCKOT CTAaHOBHMIITBA) Aelie BpTUhKOTr y3pacTa (IIpoceyHa CTapocT Jielie 13-
Hocwa je 3,87 ropuHa). JemHa TpehnHa y3opka je mMaa 3aBplIeHO Cpefiibe 06paso-
Bame (3. CTeIleH CTpy4YHe CIpeMe), TOK je CKOPO IT0JIOBMHA y4ecHVKa (48%) nmara 5.
WIN 6. CTelleH cTeleH obpazoBama. OKO IOTOBMHE NCTIMTAHMKA UMAJIO je IBOje Helie
(51%), Tpehuna (35,5%) ®»ux jenHo mete, a 14,5% McnuTaHMKa TPOje U BHUILE JeLie.
Behuna nere (84%) y BpeMe McTpakuBama O1Ia je yIcaHa y Ap>KaBHe IIPeMIIIKOI-
CKe YCTaHOBe, IOK Cy npeocTaia jena (16%) moxabhana npusarae Bpruhe. O6e BpcTe
IPEJLIKO/ICKNX YCTaHOBa O1/Ie Cy 3aTBOPEHEe TOKOM BaHPEITHOT CTalba.

Mucmpymenmu. VicTpakuBambe je OpraHM30BaHO Ka0 OHJIAjH aHKeTa. Vcnmra-
HMLVIMA je Ha IO0YeTKy objalllbeHa CBpXa U LW/b MICTPAXKMBabha, KA0 U HBUXOBO JO-
OpOBOJ/PHO 11 AaHOHMMHO y4elnhe, a HAKOH JjaBarba CaIIACHOCTY 3a yuelhe, MO/ Cy
fla IPUCTYIIe aHKeTU. VIcTpakuBame je oveno ca HeKOIMKO COLMOieMOrpadcKux
nurtama. PopuTebu cy HaBOgWIIN CBOj IOJI, CTeIleH 00pa3oBama ¥ IPOLebIBAIN CO-
IIIOEKOHOMCKY CTaTycC Ha ckamu off 10 noeHa (rge 1 osHayaBa gomahuncrBa y Cp-
Ouju Koja MMajy HajHVDKM €KOHOMCKM CTaTyC, a 10 OHa ca HajBUIINM €KOHOMCKIM
CTaTyCcOM).

KomyHnukayuja pooumema u HacmasHuka. Pogurebu cy mapemrasamm o: 1.
y4ecTaIoCTV KOMyHUKallMje ca BaCIUTa4yMMa U 2. 0 CBOM 33/J0BOJbCTBY MOAPIIKOM
KOjy mobujajy o BacnmuTaya (ckama of 5 moeHa). Poxguressu ¢y mpoliewuBamm yde-
CTaJIOCT KOMyHUKallyje YOIILITeHO (BMIle ITyTa JHEBHO, jeTHOM JHEBHO, /iBa /IO TPU
IyTa Hefle/bHO, jeJHOM HeJle/bHO, Iap IIyTa), y4ecTaaocT pasMeHe MH(opMaluja o
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aKTMBHOCTHMMA 32 JIelly ¥ YU4eCTaloCT padMeHe MHpOpMallja O ydemwy U PasBojy fie-
TeTa (HUjeJHOM, jeHOM MM JBa ITyTa, BUIIE ITyTa, CKOPO CBaK! JIaH).

Aneancosarwe pooumerna y passojHonoocmuyajuum akmusHocmuma. Koncrpy-
MICaHa je cKaja off 12 cTaBKM KaKo 0¥ OMJIO yCTaHOB/BEHO KOJIMKO YeCTO Cy POfu-
Te/bU OVJIM aHTQKOBAHU TOKOM PeaIN30Balba Pa3BOjHOIIOACTULIAJHUX aKTUBHOCTI
TOKOM 6opaBKa y Kyhu, 3a Bpeme BaHpeJHOT cTama. T'e cTaBKe Cy ce OJHOCUIIE Ha
pasmM4NTe aKTMBHOCTM Y KOjUIMa Cy POAMTE/bY U flella IPOBOJVIIN BpeMe 3ajeffHO
(IpyMMepy CTaBKM: YMTambe KU, Ipudame Ipuda, Kopuirheme 06pasoBHUX OH-
naju wiatopmu, Iefame [pTaHux ¢uaMosa). Popurespy ¢y oaroBapanm Ha 4eTBO-
pocrenenoj JInkepToBoj ckasy, y paclioHy Off HUKaJja O CKOPo cBakoT gaHa. Ckana
je rmokasana BUCoKy noysaanoct (Kponbaxos anda koedpuumjent nsuocno je ,836).

CrposezieHa je akropcka aHammM3a (I7TaBHUX OcCa ca OOJIMMMH POTAaLMjoM) [a
Ou ce ucnMTata IaTeHTHA CTPYKTypa ckame. KMO Mepa afileKBaTHOCTM Y30pKOBamba
6una je ,89, a baprieros Tect chepudyHOCTM je Takobhe 610 3amoBosbaBajyhu (X2(66,
N = 1638) = 5625,04; p<,001). Pesynratu dakropcke aHammse cy takobhe ykasaan
Ha II0CTOjambe JiBa (hakTopa Koju objanrmasajy 38% Bapujance. Kopenanuja nameby
¢axTopa 6ma je penaTuBHO Bucoka (r=,52). [Ipeu daxrop je unumo 33% BapujaHce,
a 3acuheH je cTaBKaMa Koje OINCYjy Pa3BOjHOIIOACTHIIAjHE aKTBHOCTY Koje Cy Ome
OpTaHN30BaHe JINIIEM Y JINLie, 6e3 IOCpeoBamba IUTUTATHE TEXHONOTHje (Tj. YnTarbe
Kb1ra ca geretoM). Ipyru dakTop (koju umHu 6% BapujaHce) 6110 je 3acuheH yrnas-
HOM UTrpameM urapa 6pojama 11 akTMBHOCTIIMA Yuelba II0CpejoBaHMX KopuinhemeM
Te/leBY3Nje VIV OUTUTATHE TeXHOIoruje (Tj. Iefjame OHJIAjH IO30PUIIHNX IIpel-
cTaBa ca JIelloM M 3ajeJHNYKO I/leflatbe IpTaHux ¢puiMosa). Tabena 1 mpencraBba
CTPYKTYPY M IIOJjaTKe MaTpulle aTepHa.

Ta6ena 1: MaTpuiia naTepHa 1 CTPyKType aHTa)koBalba pOJjMTe/ba Ha CKaIN
aKTUBHOCTU Kox Kyhe

[Tarepn Crpykrypa
1 2 1 2
Unrame KmbuUra ca eTeToM ,76 ,71
IIpnuame npuya 74 ,68
IleBame mereTy Man ca IeTETOM ,70 ,66
Vrpame gpymTBeHuX Urapa ,60 ,66 43
Lprame 3ajegHo ca gereTom ,58 ,66 ,55
Ydemwe geTeTa HOBUM BellTHHAMa (HIIP.KAKO Ja BeXXe 51 64 £

neprie)
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Yueme a3byke, MU TOMarame feTeTy fa Haydu CIoBa W

. »31 ,43 ,39
TIOB/IAYY IMHYje Ha TTATNPY
Hrpame urpe 6pojepa M IOMarame IeTeTy Y yIemby 67 64
6pojesa ’ ’
Kopunrhemwe egykatBHUX OHJIajH IIaTGOpMu ,58 ,56
[nemame oH/IajH fe4njuX MO30PUIIHUX TIPefiCTaBa ,34 ,37 ,54 ,55
Inepame npraHux GUIMOBa ca TETETOM ,34 47 ,49
Vrpame urapa yrora (HIp. mpogasar; 1 Kymaiy, Gppusep u ci1.) ,35 »37

IIpoyedypa. YnutHuK je kpenpaH y Google ob6pacuyma (google forms) n pucrpubyn-
paH je ImyTeM JPyLITBEHNX Mpeka. AHKeTa je 611/1a akTMBHA TOKOM Maja 1 jyHa 2020.
TOJiVHe, A 3aK/by4YeHa je Hefle/by JlaHa HAKOH 3aBpIleTKa BaHPEJHOT CTamba.

VcrpaxuBame je OCMUIBEHO Y CKIafly ca IpUMHUMIMMA ETHYKOT Kopmekca
Opyurrsa ncuxonora Cpbuje, mto je jokymeHroBano y Onobpewy Etnmuke xomu-
cuje lemaprmana 3a ncuxonorujy ®umosodcekor dakynrera Yuusepsurera y beo-
rpagy, Cpbuja (Omobpeme 6p. 2020-28, nobujeno 13. 5. 2020).

B PE3YNTATH

KomyHukanmuja ca Bacnuragymma

Behuna popnrepa je KoMyHuIMpaa ca Bacnuradima CBakOJHEBHO M/ BHIIIE IIyTa
HeJle/bHO: HEKOJIMKO ITyTa AHeBHO (11%), jemHOM gHEBHO (27%), ABa MM TpU ITyTa
Hezle/bHO (25%) wu jepHOM Hepie/bHO (13%). JeHa YeTBpPTMHA POANTETbA Y Y30PKY
(25%) crynmna je y KOHTAaKT ca BaCIMUTaYeM CaMO HEKOIMKO ITyTa TOKOM BaHPEXHOT
cTama. llepunnupana yyectanocT KOMyHMKalllje je Y HeTaTMBHOj KOpemanuju ca
obpasoBameM pofiuTeba, aNN je Kopenanuja cmaba (r=-0,10; p<,01). Kopenanuja ca
HePLUUIVPAHNM eKOHOMCKUM CTaTyCOM POJUTe/ba HUje UCTyHhaBaaa KpUTepujyMme
CTaTUCTUYKE 3HAYjHOCTI.

Camo 9% popuTe/ba HUKA/Aa HIje pasMeHWIOo NHGopMalLuje 0 aKTMBHOCTIMA
KOje Cy HaMelbeHe el ca BacmuTadnuma. Bacmraun cy KoHTaktupanyu Behuny mux
y Besy ca TUM IMTabeM HEKOJIMKO IyTa TOKOM KapaHTuHa (35%). Tpehuna poau-
Te/ba je CKOPO CBAKOIHEBHO KOMYHMI[MpasIa ca BaCIIMTa4MMa O JaTUM aKTUBHOCTH-
Ma (31%). UerBpTuHa popnrespa (25%) obuna je 0By BPCTy MOAPLIKE jeTHOM VJIN
[IBa ITyTa Y OBOM IIepUOJY. Y4eCTa/loCT pa3MeHe KYNHMX aKTMBHOCTM 6J/1aro Hera-
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TUBHO KOpenupa ca 00pasoBHUM HUBOOM poputespa (r=-0,08; p<,01), anu He n ca
IbVIXOBYM €KOHOMCKMM CTaTyCOM.

Pebe cy pasmemusane nHdopMmanuje o ydemwy u passojy geue: oko 25% po-
AuTeba HUKAJa HUje pasMeHWIO MHpOpMalMje O y4emwy U pa3Bojy Aerera, a 25%
je pasmeHmno oBe mHbopMaluje jefHOM Mnu jBa nyra. Behuna popurema je oBy
nH}pOpMalyjy pasMemNBaia ca BACIUTaYMMa HEKOJIMKO ITyTa TOKOM IIepUOfia 130-
nanyje (32%), a 17% poanresba UX je pa3MemUBaIo CKopo cBaku faH. O6pasoBaHmju
POAMTEBY Cy IPUMETVIN JIa je OBaKaB BUJ KOMYyHMKauuje pebu, amu je u oBor myra
Kopenanuja Hucka (r=-0,18; p<,01).

Poputersu cy 6y Beoma 3aJ0BO/bHY IOZPLIKOM KOjy Cy JOOM/IN Of BaCINTa-
Ja: cpefiiba OlleHa OuIa je u3Hax 4, Ha ckamm of 1 1o 5 (M=4,40; SD=1,03). Huje 6umo
pasnuke nsMehy Majku 1 oueBa Kajja je y UTamby HUXOBO 330BO/BCTBO JOOVjeHOM
noppikoM (#(1644)=0,458; p=0,647). Kopenanuja nsmehy sagoBo/bcTBa poanrespa
U CTelleHa 0Opa3oBama je HeraTuBHa (yKasyje fa Cy 06pa3soBaHUjyi PORUTEBU Matbe
3al0BO/bHM) a/y BeoMa HuckKa (r=-0,137; p<,01). [ToBe3aHOCT ca mepuUMUIIMpPaHUM
€KOHOMCKVIM CTaTyCOM pOANTe/ba HIje Ola 3HaYajHa.

KOMYHI/IKa].H/Ija poauTeE/ba N BaClIUTa4Ya ¥ aHTAKOBalbhe€ poanUTEe/bha
TOKOM peannsoBamba paSBOjHOHOJICTI/I].IajHI/IX AKTUBHOCTHN

Besa nsmeby dakropcknux ckopoBa 1 HUBOA 06pa3oBama POANUTe/bA U IEePIUIMpPa-
HOT 0OpasOBHOT CTaTyca 3HayYajHa je 3a aKTMBHOCTHU y4yema Koje Cy OpraHM30BaHe
nuLeM y muie 6e3 ImocpefoBama AUTUTATHUX TeXHomoruja (mpsu ¢akrop), amu cy
KoeduIjeHT Kopenalyje Beoma Huckn (r=0,122; p<,01 3a HUBO obpasoBama, r=
0,081; p<,01 3a mepumnMpaHy eKOHOMCKM cTaTyc). CKOp MajKI je BUIIM 3a OBE aK-
tuBHOCTHU (1(1644)= -2,01, p<,05), a/M He IOCTOje CTATUCTUYKY 3HAYajHe pasyiuKe
usMeby Majky 1 oueBa y HUXOBOM aHTAXKOBaIY y Be3) ca aKTMBHOCTMMA KOje Cy
HIOCpefioBaHe JUTUTATHOM TexHonorujoM ((1644)= -,15, p=,90).

Ypabene cy nBe BuiecTpyke perpecuje fa 6u ce ucnurane Bese usmeby ko-
MYHMKalJje pofuTe/ba I BaCIUTa4a M aHTXKOBamba POJYITE/ba TOKOM peann3oBama
Pa3BOjHOIIOACTUIIAjHUX aKTUBHOCTU. [Ipe cripoBolema aHammse TecTupanmm cMo jja
JIV HaIlM TOfAllM MCITYEhaBajy KpUTEPIjyMe 3a OBY CTATUCTUYKY MeToay. Hucy ycra-
HOB/beHe HUKaKBe 3Ha4yajHe IIpelpeke 3a MPUMeHY OBe MeTofie (HIp. 6poj ydecHM-
Ka 3a Opoj mpeMKTOPCKMUX Bapujabau 610 je 3amoBosbaBajyhm, 3aBucHe Bapujabie
Cy MepeHe Ha MHTEPBAlHO] CKalIM, AMjarpaMy AUCTpUOYIje HucCy nokasamm Behe
nopemehaje y morneny nmHeapHOCTM WM HOPMaTHOCTH, BUIIECTPYKa perpecuja je
kopuirheHa y 0BOM IO/by McTpakuBama...) (Cohen et al., 2003; Draper & Smith,
1998). Ilpe npukasuBarma pe3y/iTaTa OBe aHa/IM3e BAXHO je MMATY Ha yMY Ja, MaKO
ce KOPNICTe TEPMUHU He3asucHe U 3aéucHe 6apujabse, 0Baj METOL He VIMIUIMLIPA
kaysanHe Bese usMeby mux (Cohen et al., 2003).
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[IITo ce TMYe aHTa’kKOBama POAUTEHA TOKOM Pealn30Bamba PasBOjHOIOCTH-
[JajHMX aKTMBHOCTY, KpUTEPUjyMcKe Bapujabie cy 6miae ¢akropcku ckoposu (1)
3a aKTMBHOCTH /IUUeM Y /iuye KOje HUCY ITOCPeljoBaHe JUTUTATHUX TeXHOIOoIMjaMa
(mogen 1) u (2) yuerme 6pojara 1 aKTUBHOCTM IIOCPE/JOBaHe AUTUTATHOM TEXHOJIO-
rujoM (Mopen 2). Pesynratu perpecuoHe aHanuse HOTBPAWIN Cy edeKat MpeiIKo-
cke moapiike un y npBoM (F(4,1641)=23,91, p<,001, R’=,06), n y apyromMm Mopeny
(F(4,1641)=31,95, p<,001, R’=,07). VIHpuBUAyaIHM ROIPUHOCU TPEAMKTOpPA CY
npeycrasbenn y Tabenn 2. [IBe 3aBucHe Bapujabiie Koje ce OFHOCE Ha KOMYHUKALU]Y
popuTe/ba M HaCTaBHMKA objacHmIe ¢y 6% u 7% BapujaHCce aHTa)KOBamba POANUTe/ba
TOKOM P€ali30Baha Pa3BOjHOIOACTHAIIAjHAX AKTUBHOCTH. Y4€CTaloCT pa3MeHe MH-
¢dbopmanrja 0 aKTMBHOCTIIMA U YIECTA/IOCT pa3dMeHe nHpopMalija 0 pasBojy feTera
Ourte cy 3Ha4ajHM IPeAUKTOPY 32 06a PpakTopa aHraXKoBarmba popuTesba. Ominra y4e-
CTaJIOCT KOHTAKTa HMje OVIa 3Ha4ajaH MIPeAMKTOp aHTaKoBama poxuteba (Tabena
2). Ipyrum pedrMa, pOAUTE/bY KOjy Cy BUILE aHTKOBAHMU y Pa3BOjHOIIOACTULIA]-
HJM aKTMBHOCTVMMA M3BEIITaBajy U Jja Cy Of BaciuTada 4erhe jobujanu npepore
0 JaTMM aKTMBHOCTMMa U nHbopManuje o pa3Bojy ferera. Hacynmpor oBoM cMmepy
Bese, 33/J0BO/bHIjJ POANUTE/BY CY OM/IN Matbe aHTa)KOBAHM Y Pa3BOjHOIIOACTHUIIAjHIM
aKTMBHOCTHMA.

Ta6ena 2: VHpuBugyaTHY JOIPUHOC IPEAUKTOPCKUX Bapujabin aHra)KOBaby
poauTeba y pasBOjHONIOATCHIIAJHNM aKTMBHOCTMMA

B SE t P

Y4yecramoct KOHTaKTa .02 .03 .75 45
Monen 1: aKTUBHOCTI Pasmena nHpOpManuja 0 aKTUBHOCTMMA 15 .030 491 <01
suuem y e Pasmena undopmaiuja o passojy serera .11 .03 4.02 <01

3a/10BO/bCTBO MOAPIIKOM -.09 .03 -360 <.01

Y4yecramocT KOHTaKTa .03 .02 .05 .06
Mopen 2:
AKTMBHOCTH TIOCpe- Pasmena nHpoOpMaluja 0 aKTUBHOCTMMA .08 .03 .09 <.01
AOBAHE RUTUTATHIM Pasmena nndopmanuja o pasBojy gerera 15 .03 19 <01
TeXHOJIOTMjaMa

3a/10BO/bCTBO MOAPIIKOM -.02 .02 -.03 .30

B OMCRYCHJA

Pesynratu uctpakuBama cy 1mokasanu ja KoMyHukanuja usmeby popuresa u Bac-
I1Taya TOKOM BaHPEJHOT CTalba MOXKe OMTH 3HadajaH pecypc 3a Behe aHraxopame
popuTeba 1 NOACTUIIAE IIPOoLieca yuema Ko fiele. Y4ecTaloCT pa3MeHe MHGopMa-
nuja n3Meby popuTerpa n BacmTava 6ua je IOBe3aHa Ca aHIKOBABEM POANUTEbA
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TOKOM pean30Baba Pa3BOjHOIOACTUI[AJHUX aKTUBHOCTI. PoinTterpu Koju ¢y fobu-
JIM BUILIIE TIOApIIKe Off BaCIMUTa4Ya IPYXIWIN Cy BUIIe MOTYRHOCTH JieIy 3a yueme u
pasBoj.

Kao 170 je Beh momenyTo Hajuerrthyu 061K KOMyHUKaIVje TOKOM OBOT II€PIO-
Jla M3I7IEJIA0 je TaKO LITO Cy BACIMUTAYM C/IAIU MJieje KOoje Cy ce OGHOCHUIIE Ha IaTe aK-
TuBHOCTH Ha Viber rpymie pogurespa, a poguresu Gpororpaduje i BIgeo-3ammnce o
cripoBefieHnM akTuBHOCTUMA (Puresevi¢ i Miskeljin, 2022). BaxxaH je Hama3 ja 4ak u
0Baj 00/IMK KOMyHMKaLMje MO>Ke OMTY NOBe3aH (He BIUCOKO, aIi CTATUCTIYKY 3Ha-
9ajHO) ca IOHaIlambeM poanuTe/ba. OBU pe3yITaTy CTaB/bajy aKIjeHAT Ha IapTHep-
CTBO POAUTE/ba U BacIMTaya Kao Ha 3Ha4ajaH pecypc y BpeMeHy kpuse. Mebyrum,
mobujeHn edeKTy Cy HICKY, IITO YKasyje Ha TO Jia IPy>Karbe CaMo OBe BPCTe IO/ pII-
Ke HIje JJOBO/bHO 3a Kpenpame Cafp KajHuX U pa3BOjHONOAP)KaBajyhnx akTMBHOCTI
3a CBAKO JIeTe.

Popuremu Koju cy 3alOBO/bHM}jM MO PIIKOM BAaCIIUTAa4Ya Mambe Cy aHT)KOBAHU
Y Pa3BOjHOIOJCTULAQjHNM AaKTMBHOCTMMA KOj€ HIUCY ITOCPeJOBaHe JUTMTaTHUM TeX-
HOJIOTMjaMa.

Takobe, 06pasoBaHuju poguTe/BN CYy Make 3aJOBO/bHY MOAPIIKOM KOjy CY HO-
6unn. Huje mako o6jacHuTK 0Be Hayase Koju Takohe ynyhyjy Ha To f1a je Besa usmeby
KOMYHMKaI[Vje POATe/ba U BacIIITaua ¥ aHTa>KOBaba POfiUTesba JocTa cnaba. [lame
aHa/mM3e MoITIe 6M IMOKa3aTH Ja JIM je KOMyHMKaIMja u3Mehy popurespa 1 BaciimTada
TOKOM BaHpEeIHOT cTama 61Ia 3ajoBo/baBajyha 3a popuTebe Koju cMaTpajy ja je
HOJpIIKa pasBojy ieTeTa Maibe BayKHa.

BaxHo je uctahm ma, nako cy poanre/bu OvIm 3a0BO/bHY MOAPIIKOM BacIM-
Taya, joUI yBeK IIOCTOjM 3Ha4ajaH IIPOCTOP 3a HaIlpeJaK. BaHpeHO crame je mpef-
CTaB/baO HOBY CUTYaL/jy U 32 POAUTE/bE U 32 CTPYUtbaKe. VIcTpakuBama rokasyjy ga
je 3amocyieHrMa y o6pasoBamy oTpebHa JofaTHa 00yKa a 0¥ YCIIeIIHO IOp>Kain
ponuTe/be ¥ OCUTYpaV OfP>KMUBOCT IIpolieca yuera 1 BaH 00pa3oBHE MHCTUTYIVje
(Najjengo & Buluma, 2021). HacraBunim 13 Cpbuje cy usjaBuin ja MM je TOKOM
M30J1alMje HajBMIIEe HENOCTajala MOJPIUIKA Y pasBojy OUIMTATHUX KOMIIETEHIMja
(Spasenovi¢, 2022). Popurerpu Cy npenioyKeHe akTMBHOCTY Y4€kbha OIVICANIN Kao JI0-
mahu 3apatak u ocehanu cy nmpurncak ga mx 3aspure (Puresevi¢ i Miskeljin, 2022).
CnnyHa cutyanuja je nponabena un y gpyrum semspama (Yildirim, 2021). CxopHo
TOMe, IUTUTAIHA KOMYHMKallMja IIyTeM APYLITBEHUX MpeXka CTaB/JIA je aKljeHaT Ha
BacIMTaye Kao CTpydmaKe KOju Cy laBaIM 3afjaTKe M POfUTe/be Koju cy Ommm oba-
BesHU ja ux ucnyHe (Puresevi¢ i Miskeljin, 2022). Vimajyhu y Bupy oBakBy pacrio-
JieTy yJIora, pofuTe/by 611 1ako MOIu Aa ce ocehajy caMo kao ImacMBHM IpUMaOLU
3ajTy>Kerba.

Benuku 6poj ncrpakupama yKkasyje Ha Be3y u3Mehy KOMyHUKaIje poanuTesba
¥ BaCINTa4a, aHI)KOBalba POANTE/bA U IJMXOBOT 00pa3oBama I eKOHOMCKOT CTaTy-
ca (Arnold et al., 2008; Hayes et al., 2018; Levine-Rasky, 2009; Kim, 2009). Mebhytum,
HaJIla3) HallleT MCIMTYUBaWa ynyhyjy Ha cnaby Kopenanujy ca obpasoBamweM poaMu-
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Tesba. TecTupame Bullle Bapujabay Be3aHMX 3a KapaKTepUCTMKe Hopopuie (pagHe
obaBese, paj off Kyhe U JOCTYIIHOCT AUTUTATTHE TEXHOJIOTHUje) I OKOTHOCTY TOKOM
BaHpeJHOT cTama oMoryhwuio 6u 60/p1 yBuj y crenuduydHe noTpebe mopoguiie u
IbJIXOB OJJHOC Ca CTEIIEHOM ITapTHEPCTBa Ca BaCIMTA4MMa U aHTaKOBamba Y pasBoj-
HOIIOZICTUIIAjHMM aKTMBHOCTVMA.

[TapTHepcTBO poAMTE/bA U BACIMTaYa TOKOM IPEJIIKOICKOT BacINTama U 00-
pasoBarba je CTapa TeMa. JeTHOCMepHa KOMyHMKalllja Koja CTaB/ba aKILleHaT Ha Bac-
HyTaye Kao CTPy4make M POANUTe/be Kao MIPIUMaoIlle caBeTa ¥ U3BPIINOIIe 3aXTeBa y
CKJIaJy je ca TpafiuIIOHATHIM MOJIeTIOM aHTa)XoBama poputeba (Ber¢nik & Devjak,
2017). I'maBHe KpUTMKe OBe IapagurMe OJHOCE Ce Ha TO Jia Y/IOTa POANTEbA, IUXOBI
KaIalUTeTV ¥ 3Hakbe HUCY Y JOBO/bHOj MEPU IIPEIIO3HATH U YBaXKEHN, jep je IbUXOBO
ydemrhe y mmaHupamy U CIpoBobhemy pasIMuuTUX aKTUBHOCTY OUIO OTPaHNYEHO
¥ YITIaBHOM JieUHICAHO Of CTpaHe NpodecroHanala, OJHOCHO CTPydmaKa, 3ajip-
xaBajyhm ,,xujepapxujcky cTpykrypy mohu” (Pushor & Ruitenberg, 2005). Tepmun
AH2aH06atbe POOUMenLa OFHOCU Ce Ha POAITe/be Kao pecypce U apTHepe y 06paso-
Bamby JleTeTa, ya/baBajyhu ce o nopene nsmehy MohHux crpydmaka 1 HeyKux po-
nutespa (de Oliveira Lima & Kuusisto, 2019; Goodall & Montgomery, 2014; Epstein
& Sheldon, 2006).

OBo je y ckafy ca motTpe6oM 3a MHAMBU/YaTM30BaHUM IIPUCTYIIOM HOPOVLIN
TOKOM pa3Bljarba apTHEPCTBA HACTaBHMKA, BacmuTada u poputeba (LaRocque et
al., 2011). ITpenasak Ha JUTUTANTHY KOMYHMKALM]y MOXKe Ce TOCMATpaTy Kao mpu-
JMKa fia ce pefiepMHNUIIE NMAPTHEPCTBO POAUTE/b—BACINUTAY U fIa Ce MPOMOBMIIE
oceT/bUBOCT Ha ofpebene morpebe feue n popurempa (Puresevi¢ i Miskeljin, 2022).
[lITaBuiIe, pogUTes/bY Cy MOPAJIM Jla C€ HOCE Ca Pa3IMIUTIM IIPO6IeMIMa, y 3aBIC-
HOCTY Off BbUIXOBUX CIIEIVM(PUYIHUX MHAMBUAYATHUX OKOMHOCTH. [lomToBamwe pas-
JIMYUTOCTY YHYTap CBaKe MOPOANIle IPeACTaB/ba aCIeKT yCIellHe KOMYHMKaIyje
usmeby npepiikonckux ycraHosa u poauressa (Ber¢nik & Devjak, 2017).

Vmajyhm y Bupy usHeceHe KOHCTaTalyje, jOII YBeK HMje HOLUIO BpeMe 3a
IBOCMEPHY AMIUTATHY KOMyHUKanujy. Crame UCTUX aKTMBHOCTU CBUM POJMTE/bMU-
Ma HMje 3HaK pasyMeBama crennuuHuX norpeda nmopopuie. Mebyrum, kao mro
Cy pesy/lITaTy Halllel MCTpaXkKMBamba IOKa3aay YaK M OBa KOMYHMKalMja y KOjoj je
meduHMCcaHa jacHa mofena usMeby nommmpaona 1 npumaola Moria 6u momohn y
BpeMeHMMa Kpu3e. [Tutame cTBapHe CHare Ma>k/bUBO IVTAHVPAHOT IHAMBU/Ya/IN30-
BaHOT IIpOrpaMa IOfpIIKe, 3aCHOBAHOT Ha IAPTHEPCTBY POAMUTE/bA U HACTABHUKA,
Tek Tpeba f1a 6yfe mpoLemheHo.
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B 3AKJBYHAK

PesynTatu 1o6ujeHn y 0BOj CTYyAMjU yKa3yjy Ha TO ia BACHUTAYM Y IPEIIKOICKIM
ycTaHOBaMa MOTy OMTM IparoleHy pecypc 3a pofuTe/be y KpM3HUM BpeMeHnMa. Jak
U a0 X0k OpraHM30BaHa IOZPIIKA BacmuTaya Oe3 jacHOT YIyTCTBa Morya 6u OuTH
IIOBe3aHa ca M000JbIlIakheM aHTKOBaba POANTEbA LITO je 06e30e1I0 OAPKIBOCT
IPeJILIKO/ICKOT 06pa3oBama TOKOM naHaemuje. MebyTum, npenasak Ha furntamHy
KOMYHMKaIjy, Jle/leTpaibe pofuTe/bliMa yaore IpUMapHUX BacluTaya, BPaTUIN
Cy IpPEJIIKOICKYU CUCTEM Ha TPaJVILIMOHAIHM OO/IMK IMapTHEPCTBA POAUTE/bA 1 Ba-
cruTada. bojbe IIaHMpaHa MOApIIKa BacIUTaunMa 6u BepoBaTHO nosehasa Bepo-
BaTHONY 1a obe mo mapTHepCTBa y KOMe je ycrocTaB/beHa 60/ba Besa nsmehy komy-
HUKalije pofiuTe/ba ¥ BACIMUTAYa ¥ aHTa>K0Ba/ba poJyTe/ba TOKOM Pealn30Bama, 3a
yd4eme U pasBoj JeTeTa, MOACTULAJHUX aKTBHOCTIL.

JenmHO of orpaHMYerma CTyAMje MPOU3Ia3u U3 YNIbEHNLIE [a je UCTPAKMUBAIbLE
6o onnajH. CTora poguTes/by KOjU HUCY VIMa/IV IPUCTYI AUTUTATHUM PecypcumMa
HIICY Y4eCTBOBAJIM y OBOj CTYAVjU. Y4ecHMILIe Cy CKOPO yBeK Ouite Majke. Ilepcrex-
THUBA MajKy OuIa je BaXKHa, jep Cy IPOBOAMIIE BUIIIE BpeMeHa ca IeliOM y M30/Ialuji
(Andrew et al., 2020), amu 61 OAroBOpY OYeBa NPYXWIN Jo#aTHM yBUA. ITojaBuio
ce ¥ BOXHO INTambe Koje ce OHOCWIO Ha TO KaKo IoMohy rmoMaradyymma Wi Kako
OCHa)XMTY BacIMTava Ja afleKBaTHO pearyje y KpM3u U UAEHTUPUKYyje crerudmd-
He TToTpebe poiuTe/ba y Be3! ca MOACTUIIAbEM yderba 1 pa3Boja gereta. lllTaBume,
pasMaTpame IepCIeKTIBe BacluTaya O aHTa)KOBakby POANTE/ba OTBOPIUIO 61 HOBa
UCTpaKMBayKa nurama. IllTo ce TMye MMIIMKaLMja 3a IPAKCY, IPeJCTaB/beHN pe-
3y/ITaTU NIPY>Kajy COMM/HO OIPAB/abe 32 IVIAHMPabe Y MHMBUYIU3aljy aKTUB-
HOCTM y KOHTEKCTY capajiibe IIPefILIKOJICKEe YCTAaHOBE Ca pOJUTE/bIUMA.
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ABSTRACT

During the COVID-19 pandemic lockdown, the education system moved to an online
format. Parents of pre-schoolers therefore became the primary educators responsible for
the sustainability of their children’s education. Communication with teachers was the only
available support resource. The present study aimed to investigate the relationship between
preschool teacher-parent communication (frequency, content of exchange, and satisfaction
with the teachers support) and parental engagement in home-learning activities. An online
questionnaire was sent to 1646 parents of children attending preschools. Multiple regression
analysis indicated that the communication frequency between parents and preschool teachers
was a significant predictor of parent engagement in home-learning activities, but the effects
were small. Unexpectedly, parents more engaged in face-to-face home-learning activities were
less satisfied with the teacher support. The study suggests that one-way digital communication
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with a clear role division between experts and parents has a limited effect on the parents’
engagement and sustainability of preschool education in times of crisis.

Key words:
COVID-19, lockdown, preschool, teacher-parents communication, parental engagement.

@ INTRODUCTION

The outbreak of COVID-19 in Serbia occurred in March 2020. Not long after, the
national authorities imposed a nationwide lockdown as the new safety measure
(travel bans, banning sports and entertainment events, and shops reduced working
hours). Preschools, schools, and universities were temporarily closed in the entire
country. Schools and universities shifted to distance education using various
online platforms and national television broadcasting of lectures, while preschool
institution did not at first receive any direction from the government. After a while,
preschool institutions received instructions from the Ministry of Education, Science,
and Technological Development to establish communication with parents through
available social media. Usually that involved sharing ideas for play-based learning
activities via viber groups (PureSevi¢ & Miskeljin, 2022). In that way, parents
delivered preschool education to their children with the support received from the
teacher through digital communication. Research on the effectiveness of this kind of
communication has not been done yet.

Communication Between Teacher and Parents

The teacher-parent partnership is usually used as an umbrella term for
cooperation that includes mutual participation in the child’s education, as well
as shared responsibility for its outcomes (Halimah & Margaretha 2020; Epstein,
1996).

A parents-preschool teacher partnership was deemed to be a significant
predictor of children’s academic, social, and emotional development (Banerjee et
al., 2011; Farkas & Grolnick, 2010; Jeynes, 2012). Numerous studies have shown that
parental involvement in the educational process leads to fewer behavioural problems
(El Nokali et al., 2010), fewer difficulties in overcoming school failures, and better
academic achievement (Epstein & Dauber, 1991). Research also emphasises the
importance of the relationship between parents and preschool institutions as a
foundation for later developmental outcomes of the child (Arnold et al., 2008; Powell
et al., 2010). The successful partnership also has a positive effect on teacher-parent
relationships: parents better recognise teachers’ efforts, they are more satisfied with
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their work (Epstein, 1985), they are more motivated to participate in their child’s
education, and they feel more connected with teachers (Chen et al., 2022).

When parents and teachers communicate well with one another, they are able
to support student learning together. As such, developing effective strategies for
communicating with families is part of the early childhood teachers’ responsibility
(Epstein et al., 2005; Murray et al., 2015). Responsive effective communication
and sharing of information are highlighted as crucial aspects of teacher-parent
partnerships (Chen, Rivera-Vernazza, 2022; Kaptich et al., 2019). Research shows
that teacher-parent trust is an essential component of effective communication, even
more, important than the frequency of interaction (de Oliveira Lima &Kuusisto,
2019; Hoover-Dempsey et al., 2002). Communication may have various features:
informal-formal, one-way two-way communication, oral-written, and digital-face to
face (Hobyjila, 2014).

Communication with the teacher was the available resource that could be
helpful or even critical for sustainable preschool education during the lockdown.
Research shows that better communication with the preschool teacher can
improve parents’ sensitivity to promoting developmentally appropriate care and
simulative interactions with the child (Owen et al., 2000). In other words, successful
communication related to the school context has the power to reinforce children’s
out-of-school learning (Duckworth et al., 2009). Covid lockdown inevitably caused
changes in the teacher-parent partnership and communication. The question
arose of whether communication largely restricted to digital forms could enhance
partnerships. Based on previous research it seems that social networks and other
digital means of communication have both, advantages and disadvantages. This
way of communication is time-efficient and transparent (Palts & Kalmus, 2015),
increases communication frequency between parents and teachers (Aviva & Simon,
2021; Thompson, 2008) and is useful for parents who live far from the preschool
(Kuusimaiki et al., 2019). On the other hand, research suggests that parents’ and
teachers’ preferred channels for communication could differ (Palts & Kalmus,
2015), parents may feel that they do not have enough opportunities to participate
(Kuusimaiki et al., 2019), and constant connectivity compromises the boundary
between teachers’ professional and private lives (Agger, 2011). Additionally, research
conducted during the pandemic shows that some parents observed mass messages
from the teachers as exclusive one-way communication (Laxton et al, 2021).
“Finishing preschool assignments” sent through social media could be stressful for
parents who had to deal with a lack of materials, financial problems, and children
lacking concentration (Puresevi¢ & Miskeljin, 2022; Yildirim, 2021).
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From Parental Involvement in School to Parental
Engagement at Home

Parental involvement, as their support, engagement, or participation in the
child’s academic life (Yamamoto & Bempechat, 2022) can involve various forms
of commitment (Pomerantz et al., 2007). However, a lack of consensus, a lot of
confusion, and different conceptualisations are associated with defining involvement
(Goodall & Montgomery, 2014; Gross et al, 2020; Kim, 2009; de Oliveira Lima &
Kuusisto, 2019). Epstein and associates have differentiated six types of parental
participation (parenting, communicating, volunteering, learning at home, decision-
making, and collaborating with the community) as an aspect of the parents-teacher-
community partnership (Epstein ef al., 2005). Despite many contributions, Epstein’s
model has been criticized for being school-centred instead of learning-centred (de
Oliveira Lima & Kuusisto, 2019). This model is attached to a perspective that the
main goal of parental involvement is to achieve or help in achieving school targets.
For example, learning at home is seen as organised according to the skills required
at each grade level.

Pomerantz et al. (2007) make the distinction between parents’ practices based
at school and those based outside school. Similarly, Olmstead (2013) distinguished
two types of parental involvement: 1) “reactive involvement” when parents are
physically present and participate in school activities (e.g., attending meetings), and
2) “proactive involvement” when parents organise and support child home-learning.
Proactive involvement further includes both direct academic support (e.g., helping
a child with homework, keeping track of a child’s learning progress) (Yamamoto
& Bempechat, 2022) and engaging children in intellectual activities (e.g., reading
books, playing, singing...) that may not be directly related to school (Grolnick &
Slowiaczek, 1994).

Goodall and Montgomery (2014) argue that parental engagement with
children’s learning should be distinguished from parental involvement in school
and schooling. They emphasise that engagement includes the change in the
relational agency as a shift from parent-school relations to parent-child relations.
It usually involves parents’ greater commitment and independence in the choice
of action compared to parental involvement in school and schooling. The parental
engagement framework is recognised as more learning and family centered than
parental involvement and it includes parent-child interactions outside the child’s
academic life (de Oliveira Lima & Kuusisto, 2019). Parental engagement in a child’s
learning starts before school, as part of the child’s early development (Edwards et
al., 2008; Goodall & Montgomery, 2014; Kim, 2009). Promoting and participating
in children’s learning may or may not be a part of the parent’s participation in
preschool education (Goodall & Montgomery, 2014; Kim, 2009). This type of
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engagement includes different activities that parents initiate to support or provide
an opportunity for children’s learning (Gross et al., 2020; Edwards et al., 2008;
Goodall & Montgomery, 2014).

Another reason to distinguish between these two forms of parental support
lies in the fact that low involvement in school and schooling does not imply low
engagement in child learning (Levine-Rasky, 2009; Yamamoto & Bempechat, 2022).
Research shows that parental involvement in school could be challenging for a
minority, parents with low income or a low level of education who work long hours,
but it does not necessarily mean that their interest in their children’s education
and dedication to supporting their child’s intellectual development is also low
(Goodall & Montgomery, 2014; Levine-Rasky, 2009; Kim, 2009). Additionally, lower
involvement may be triggered by preschool-related factors, such as the disparity
between the family’s needs, interests, everyday life organisation, and preschool-
provided content (Jeli¢ et al., 2018).

Parental engagement in home-based learning activities (reading books, telling
stories) has been shown to improve children’s behavioural, and social outcomes
(Marcon, 1999; Powell et al., 2010), pre-literacy development, and mathematical
skills (Arnold et al., 2008; Powell et al., 2010) and it is considered a key contributor
to academic success (Halle et al., 2012). Consequently, efforts to increase parental
engagement in early childhood have been made for decades (McCormick et al.,
2020). For example, Sénéchal and LeFevre (2002) highlighted that attention should
be paid to parental engagement in both informal (e.g., reading) and formal (e.g.,
parents directly teaching early skills such as letter recognition) learning activities.
Research shows that socially-disadvantaged circumstances (e.g, poverty, low
education, belonging to a minority group) could be a barrier to parental engagement
in home-learning activities (Hayes et al., 2018).

During the lockdown, parental engagement in learning became even more
important, thus they were often the only adult caregivers that the child had contact
with. Preschool institutions were closed and contact with grandparents was not
recommended by authorities. Analyses of time-use diaries confirmed a large increase
in the time utilised for child care during the pandemic (Andrew et al., 2020). Mothers
spent more than 10 hours a day caring for children. Plenty of time together could
be an opportunity to improve child-parent relationships as a result of the emotional
closeness and more space for engaging the child in home-based learning activities
(Gambin et al., 2020; Yildirim, 2021). However, for some parents, more time together
also meant more stress because they faced a challenging situation — more intense
and time-demanding involvement in childcare, along with remote work and chronic
stress (Andrew et al., 2020).
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It is questionable if the described teacher-parent communication during the
lockdown in Serbia could be supportive enough to impact parents’ better engagement
in home-learning activities.

B METHOD

Participants. A total of 1646 parents (87% female; 78% urban population) of
preschool children; children’s (mean age 3.87) participated in this research. One-
third of the sample had completed secondary education (ISCED 3), while almost
half of the participants (48%) had ISCED 5 or 6 levels of education. Around half of
the respondents have two children (51%), a third (35.5%) have one child, and 14.5%
have three or more children. Most of the children (84%) at the time of the survey
were enrolled in public preschool institutions, while the remaining children (16%)
went to private kindergartens. Both types of preschool institution were closed during
the lockdown.

Instruments. The research was organised as an online survey. At the
beginning, the purpose and goal of the research were explained to the respondents,
as well as their voluntary and anonymous participation, and after giving their
consent to participate, they were able to proceed. The survey started with several
socio-demographic questions. Parents stated their gender, level of education,
and assessed their socio-economic status on a 10-point scale (where 1 indicates
households in Serbia that have the lowest economic status and 10 those with the
highest).

Teacher-parent communication. Parents were asked about 1. frequency of the
communication between them and teachers and 2. their satisfaction with the support
received from the preschool teachers (5-point scale). Parents assessed the frequency
of communication in general (several times a day, once a day, two to three times
a week, once a week, a couple of times), the frequency of exchanging information
about the home-learning activities for the child, and the frequency of exchanging
information about the child’s learning and development (not even once, once or
twice, repeatedly, nearly every day).
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Parental Engagement in Home-Based Learning Activities. A 12-item scale
was developed to measure how often parents engaged in home-based learning
activities with preschool children during the lockdown. Those items referred to
various activities in which parents and children spent time together (examples
of items: reading books, telling stories, using educational online platforms,
watching cartoons). Parents responded on the 4-point Likert scale, ranging from
never to almost every day. The scale showed good reliability (Cronbach alpha
836).

Factor analysis was conducted (principal axis factoring with oblimin rotation) to
investigate the latent structure of the scale. The KMO measure of sampling adequacy
was .89, and Bartlett’s test of sphericity was also satisfying x2(66, N = 1638) = 5625.04,
p<.001. The factor analysis results also indicated the existence of two factors which
explained 38% of the variance. The correlation between factors was relatively high
(r=.52). The first factor accounted for 33% of the variance, and it was loaded by the
items describing home-based learning activities that parents did with children face
to face (i.e., Reading books with the child). The second factor (accounting for 6% of
the variance) was loaded mostly by playing counting games and learning activities
mediated by using TV or digital technology (i.e. Watching online theatre shows
with children and Watching cartoons together). Table 1 presents the structure and
pattern matrix data.

Table 1: Pattern and Structure matrix of Parent engagement
in home-based activities scale

Pattern Structure
1 2 1 2
Reading books with the child. .76 71
Telling stories. 74 .68
Singing to or with the child. .70 .66
Playing board games. .60 .66 43
Drawing with the child. .58 .66 .55
Showing or teaching the child new 51 64 P

skills (e.g. how to tie shoelaces).

Teaching the child the alphabet, or
helped them learn the letters, or 31 43 .39
drawing lines on paper.
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Playing counting games with the child

.67 .64
or teaching them numbers.
Useing online educational platforms. .58 .56
Watching online children’s theatre
.34 37 .54 .55
performances.
Watching cartoons with the child. 34 47 49
Playi le-pl .g. sell d
aying role-play games (e.g. seller an 35 37

buyer, hairdresser and customer, etc).

Procedure. The questionnaire was designed in Google forms and distributed via social
networks. The survey was active during May and June 2020, and it was concluded a
week after the end of lockdown.

The research was designed in compliance with the principles of the Code of
Ethics of the Serbian Psychologist Association, as documented in the Approval from
the IRB of Department of Psychology, Faculty of Philosophy, University of Belgrade,
Serbia (Approval No. 2020-28, obtained on 13.5.2020).

I RESULTS

Communication with Preschool Teachers

Most of the parents communicated with the preschool teacher daily or weekly: several
times a day (11%), once a day (27%), two or three times week (25%), or once a week
(13%). One-quarter of the parents in the sample (25%) got in touch with the teacher
only a few times during the lockdown. Perceived frequency of communication
correlates with parents” education, but the correlation is weak (r=-0.10; p<.01). The
correlation with parents’ perceived economic status did not meet the criteria for
statistical significance.

Only 9% of the parents never exchanged information about the home-based
activities with the preschool teacher. Teachers contacted most of them regarding that
issue several times during the lockdown (35%). A third of the parents communicated
with teachers about the activities almost every day (31%). A quarter of the parents
(25%) received this kind of support once or twice in this period. The frequency
of exchanging home-based activities slightly negatively correlate with parents
educational level (r=-0.08; p<.01), but not with their economic status
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Information about children’s learning and development was exchanged less
frequently: around 25% of the parents never exchanged information about the child’s
learning and development and 25% exchanged this information once or twice. Most
of the parents exchanged this information with preschool teachers several times
during the lockdown period (32%) and 17% of the parents exchanged it almost every
day. More educated parents perceived that this type of the communication was less
frequent, but the correlation is also low(r=-0.18; p<.01).

Parents were highly satisfied with the support they received from the preschool
teachers: the mean score was above 4, on a scale of 1 to 5 (M=4.40; SD=1.03). There
was no difference between mothers and fathers when it came to their satisfaction
with the received support (#(1644)=0,458; p=0,647).The correlation between parents’
satisfaction and their educational level is negative (indicated that more educated
parents are less satisfied) but very low (r=-0.137; p<.01). The correlation with parents’
perceived economic status was not significant.

Teacher-Parent Communication and Parental Engagement

The association between factor scores and parents’ education level and perceived
educational status are significant for face-to-face home-based learning activities but
the correlation coefficients are very low (r=0.122; p<.01 for the educational level,
r= 0.081; p<.01 for the perceived economic status). The mother score is higher for
learning activities (#(1644) = -2.01, p<.05) despite there not being any statistically
significant differences between mothers and fathers in their engagement in activities
mediated by digital technology (#(1644) = -.15, p=.90).

Two multiple regressions were performed to investigate the associations of
teacher-parent communication and parental engagement in home-based learning
activities. Before conducting the analysis, we tested whether our data met the
criteria for this statistical method. No significant issues emerged (e.g., the number
of participants for the number of predictor variables was satisfactory, dependent
variables were measured on an interval scale, scatter plots showed no major
disruption regarding linearity or normality, multiple regression was used in this
study field...) (Cohen et al., 2003; Draper & Smith, 1998). Before introducing the
results of this analysis it is important to acknowledge a possible ambiguity: although
the terms independent and dependent variables are used, this method does not imply
the direction of a causal relationship between them (Cohen et al., 2003).

Regarding parent engagement in home-based learning activities, criterion
variables were factor scores on (1) face-to-face stimulating activities (model 1) and
(2) counting and home-based activities mediated by digital technology (model 2).
Results of the regression analysis confirmed the effect of preschool support on face-
to-face home-based learning activities (F(4,1641)=23.91, p<.001, R’=.06), as well as
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counting and home-based activities mediated by digital technology (F(4,1641)=31.95,
p<.001, R*=.07). Individual contributions of predictors are presented in Table 2. Two
dependent variables related to teacher-parent communication explained 6 and 7%
variances of parental engagement during the lockdown. The frequency of exchanging
information about the activities and the frequency of exchanging information about
the child’s development were significant predictors of both factors of parents’
engagement in home-learning activities. General contact frequency was not a
significant predictor of parents’ engagement in home-learning activities (Table 2).
In other words, parents more engaged in home-learning activities would probably
report that they received information about activities and their child’s development
more frequently from the preschool teachers. Contrarily, more satisfied parents were

less engaged in face-to -face home-based learning activities.

Table 2: Individual contribution of predictor variables on parent engagement

in home-based learning activities

B SE; t P

Contact frequency .02 .03 .75 45
Model 1: Exchange of information about activities A5 030 491 <.01
face-to-face Exchange of information about the child’s . 03 40 ol
activities development : : : :

Support satisfaction -09 .03 -3.60 <.01

Contact frequency .03 .02 .05 .06
Model 2:
activities Exchange of information about activities .08 .03 .09 <.01
mediated Exchange of information about the child’s 15 03 19 <ol
by digital development ' ' ' '
technology

Support satisfaction -02 .02 -.03 .30
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I DISCUSSION

The research findings indicated that parent-preschool-teacher communication
during the lockdown could contribute to better parental engagement. Teacher-
parent exchange of information frequency and parents’ satisfaction with digital
communication were associated with parental engagement in home-learning
activities. Parents who received more support from preschool teachers provided
more opportunities for their child’s learning.

As mentioned above, the most common form of communication during this
period was sending learning activity ideas to the parents’ Viber groups and receiving
their photos or videos of the activities (Puresevi¢ & Miskeljin, 2022). An important
finding is that even this form of communication could be connected (not strongly,
but statistically significant) with parents’ behaviour. These results emphasise teacher-
parent partnership as a resource in crisis time. However, the obtained effects are
minor, indicating that providing only this type of support is not enough for creating
meaningful and developmentally supportive activities for every child. Parents who
are more satisfied with the teacher’s support are less engaged in face-to-face home-
learning activities. Also, more educated parents are less satisfied with the support
they received. It is not easy to explain this result, yet it also indicates that the bond
between teacher-parent communication and parental engagement is weak. Further
analyses could show if communication between parents and teachers during the
lockdown was satisfying primarily for parents who found supporting a child’s
development less important.

It is important to point out that although parents were satisfied with teacher
support, there is still significant room for improvement. The lockdown was a new
situation for both parents and experts. Research shows that teachers need special
training to successfully facilitate home-based learning (Najjengo &Buluma, 2021).
Teachers from Serbia stated that during the lockdown they missed the most support
in developing digital competencies (Spasenovi¢, 2022). Parents described proposed
learning activities as homework and they felt the tension to complete them (Puresevi¢
& Miskeljin, 2022). A similar situation was found in other countries (Yildirim, 2021).
Accordingly, digital communication through social media distinguished teachers as
experts who gave assignments and parents obligated to fulfil the tasks (Puresevi¢ &
Miskeljin, 2022). Easily, with this role distribution, parents could feel like passive
recipients.

Teacher-parent communication and parental engagement are associated with
parents’ education and financial situation (Arnold et al., 2008; Hayes et al., 2018;
Levine-Rasky, 2009; Kim, 2009). However, our results suggest a weak correlation with
parents’ education. Including more variables related to the family’s characteristics
(work obligation, working from home, and availability of digital technology) and
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circumstances during the lockdown would provide better insights into specific needs
and their relation to partnership and engagement.

Teacher-parent partnership during preschool education is an old topic. One-
way communication that distinguishes teachers as experts and parents as receivers
accords with the traditional model of parental involvement (Ber¢nik & Devjak,
2017). The main criticisms of this paradigm are that the parent role, capacities, and
knowledge were not emphasised enough, as their participation in planning and
implementing a variety of activities was limited and mostly defined by professionals,
or the expert, retaining the “hierarchical structure of power” (Pushor & Ruitenberg,
2005). The term parental engagement refers to parents as resources and partners in
a child’s education, moving away from the division between powerful experts and
ignorant parents (de Oliveira Lima & Kuusisto, 2019; Goodall & Montgomery, 2014;
Epstein & Sheldon, 2006).

This is in line with the need for an individualised approach to the family
as an aspect of the teacher-parent partnership (LaRocque et al., 2011). A shift to
digital communication can be seen as an opportunity to redefine the teacher-parent
partnership and to promote sensitivity to particular parents and children’s needs
as parents respond from their homes (Puresevi¢ & Miskeljin, 2022). Moreover,
parents had different issues to cope with, depending on their specific individual
circumstances. Respect for family diversity is an aspect of successful communication
between preschool institutions and parents (Ber¢nik & Devjak, 2017).

Thus, the time for two-way digital communication has come. Sending the
same activities to all parents is not a sign of understanding families’ specific needs.
However, as our results have shown, even this communication with a clear division
between senders and receivers could be helpful in times of crisis. The question of the
real power of a carefully planned, individualised support programme, based on the
teacher-parent partnership, is yet to be answered.

I CONCLUSION

The results gained in this study point out that preschool teachers could be a
valuable resource for parents in times of crisis. Even ad-hoc organized teachers’
support without clear direction could be related to an improvement in parents’
engagement which provided the sustainability of preschool education during the
pandemic. However, shifting to digital communication and parents as primary
educators moved the preschool systems back to the traditional form of teacher-
parent partnership. Better planned support for teachers would probably increase the
probability of the partnership occurring and with better bonding between teacher-
parent communication and parental engagement.
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One limitation of the study stems from the fact that the research was online.
Thus, parents who did not have access to digital resources were not included in
the study. The participants were almost always mothers. Mothers” perspective was
important because they spent more time with children in the lockdown (Andrew
et al., 2020) but, fathers’ answers would have provided additional insights. The
important issue that arose was how to help the helpers or how to reinforce the teacher
to adequately react in a crisis and identify specific parents’ needs related to the home-
learning context. Furthermore, including the preschool teachers’ perspective on
parent engagement would open a new research question. As far as the implications
for practice are concerned, our results provide a solid justification for planning and
individualizing activities in the context of collaboration with families.
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