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YIOT'A IPTA TMYHOCTN M EMOIIMOHAJTHE
UHTEJIUTEHIUJE Y NIPEIUKIIN]N AKATEMCKOTI
CTPECA KOJJ CTYJEHATA

Jlyka Mujarosuh* 1 HeBena Crpimkaxk
Yuueepsumem y beozpady — Qaxynmem 3a cneyujanty edykayujy u pexabunumaujy,
Beoepao, Cpouja

ATICTPAKT

IIpema focajallbMM UCTPAKUBABIIMA, aKAJLeMCKIU CTPEC je TI0Be3aH 1 ca 0asuyHuM 0cobu-
HaMa JIMYHOCTH ¥ Ca eMOIMOHATHOM MHTEIUI€HIMjOM Ka0 KOHCTPYKTOM KOjH Ce II0Ka3a0 Kao
3HauajaH y OpOjHNM CTYMjaMa Y JOMEHY CTpeca i MEHTA/THOT 31paB/ba. Y 0BOM pajy UCIIUTAH
je MHKpeMEeHTa/TH! IONPUHOC LIPTe eMOLOHATHEe MHTEeMNTeHIje ¥ penBubamy akageMcKor
cTpeca, MoBpX 6asuyHux ocobuua mryHoctn. Crypentuma (N = 288) cy sajatu cnenehu nn-
crpymenTu: 1) Ckana onaxeHor akajeMckor crpeca (PAS), koja Mepyu MHTEH3UTET aKafieMCKOT
cTpeca u merosa Tpu acnekra; 2) HEXACO peBupmypany MHBEHTAp TMYHOCTY KOjU CafpKu
ckane Ilomreme-nonnsHoct, EMonmonamuoct, ExcrpaBepsuja, Capagmbuboct, CaBecHOCT 1
Orsopenoct 1 3) TEIQue, 3a mpolieHy LipTe eMOLOHaTHe MHTenureHIuje (o0yxBata pakrope
H06pPOOIT, CAMOKOHTPO/IA, EMOLIMOHATHOCT U colujabumnoct). TecTupaHa cy yeTpu Xujepap-
XMjcka perpecuona mopena caunmena og HEXACO oco6uHa mrdsHOCTH (Y HPBOM KOPaKy) 1
(baxropa 1pTe eMOLMOHATHE MHTeMUreHIuje (Y IPYyroM KopakKy) Kao IPeUKTOpa, 1 Bapujadim
aKajIeMCKor cTpeca Kao Kputepujyma. Pesynraru mokasyjy ga HEXACO ocobuse mudaHOCTI
objainmaBajy 8-25% BapujaHce, JOK Cy IPEAUKTOPY APYTor 6/10Ka f0AaTHO objarmaBa 5-7%
BapujaHce Bapujabmu akageMcKor crpeca. Hamasu cyrepuury fa crienupuyHe eMOLMOHATHe
IUCIO3MIYje TMYHOCTH Koje o0yXBaTa IpTa eMOLVOHA/HE VHTENUTeHIMje MMajy 3HaYajHy
ynory y npensubarby akajeMCKOr cTpeca M MOTBplyjy WeHy MHKpeMeHTAIHy HPeANKTUBHY
BA/IMAHOCT Y OFHOCY Ha 6asudHe AMMeHsMje TIYHOCTH. [IpaKTidHe UMIUIMKALHje KO6MjeHIK
pesynTaTa OfiHOCe Ce Ha 3Ha4aj Iporpama 3a IaHCKO, IM/baHo MOCTHUIIAbE eMOLOHATTHE MH-
Te/IUTeHIMje Y KOHTEKCTY 00pasoBama.
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akagemckn crpec, HEXACO mopen muaHOCTH, eMonroHanHa nHTenurennuja, TEIQue,
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B vyBO4

YoucuBame (akyaTeTa YIIaBHOM Ce VIHTEepIIpeTHpa Kao IO3UTuBaH porabaj, mc-
IyHBeH HaJloM U ONTMMM3MOM Ka OCTBapuBamy IOTEHIMjala M KBaJIUTETHOT Of-
pacror xuBoTa. Ilepuop cTyanpama nopes HOBMUX aKaJleMCKMX 13a30Ba JOHOCU U
CBOjeBPCHY TPaH3UIINjy Ka OJpacioM J00y 1 o0e/eXxeH je JOHOIIeheM O/TyKa Be-
3aHUX 32 COIICTBeHy OyayhHOCT, mu4HuM U npodecnoHaNTHu pas3Boj, Kao U penedu-
HIICalbeM I'PaHUIIA IIpeMa IPUMapPHO]j IIOPOAMIM U CyOdaBameM ca OPOjHUM HOBUM
ynorama u ofropopHoctuma. [ToHamama, yBepemwa 1 JOKIUB/bajil CTy[eHaTa IIpemMa
aKaJleMCKUM 3aXTeBMMa, Kao U CTeleH y KoM he ce Ha Te 3aXTeBe YCIEIIHO IPH-
JIaTOJVTH, 3Ha4YajaH Cy cerMeHT oBe ¢ase mwuxoBor xxusorta (Karaman et al., 2019;
Kitzrow, 2003; Pedrelli et al., 2015). 3a nomnynanujy cTygeHara, mpey KOjoM €y y OBOM
Heproay KOHTVHYVMPAHU 3aXTeBU Jja yde, puiarohasajy ce u Hampenyjy, moceb6aH
3Ha4aj MMajy OHM CTPeCOpM KOju ce JUPEKTHO OffHOCe Ha Ipoliec 00pa3oBama.

AKa,I[eMCKI/I CTpéecC

ITojam crpeca, nmpema kimacuyHoj fepuannuju Jlazapyca n ®onkmaHa, ykasyje Ha
opHoc usMely oKkonMHe M IOjeAMHIIA, IpU YeMy IIOjeMHAIl IPOLewyje /ja 3axTe-
BY OKOJIMHE IpeMallyjy merose kananurere (Biggs, Brough, & Drummond, 2017).
Crpec HasuMBaMO aKaJeMCKMM CTPECOM OHJIa Kafia OH IIPefICTaB/ba Pe3y/ITaT YMHM-
Jala Koju motudy us akajgeMmcke cpepmue (Pascoe, Hetrick, & Parker, 2020). Ha
HpuMep, ToO MOTry 6uTy GUHAHCHjCKHU 3aXTeBU Koje Hamehy IIKomapuHe, MCIUTH U
KOJIOKBMjyMU, TAKMMYapCcKa KIMMa, Capajiba ca KOJIeTMHNUIIaMa 1 KoJleraMa TOKOM
u3pajie TPYIHNUX IpojeKaTa, IPUTUCLU ITOPOAUIIE ja Ce OCTBape BUCOKU pe3yTa-
TU, IyTOBama 1 cenyupde 360r mkonoBawa u canyHo (Karaman et al., 2019). OBaj
KOHCTPYKT IIOjeHN ayTOPM pas3[Bajajy Ha TPU KOMIIOHEHTe: 1) IPBY YMHM CTpeC
M3a3BaH aKaJeMCKUM OYEeKMBAbUMA, Tj. IPUTUCHMMA KOjii IIOTUYY Off BPLIKAKa,
HOpofIie, Ka0 ¥ HACTaBHOT 0co0/ba (akynTeTa, 2) pyra ce OAHOCH Ha CTpeC KOju
IpOVCTNYe U3 KOMMYMHe IPajyiBa, 3aXTeBHOCTY 3ajjaTaka 1 6pura fa cryzieHT Hehe
VICITYHUTH CBe 06aBese ¥ OTO>KNUTY UCIINTE, 0K 3) Tpeha KOMIIOHEeHTa Ipe/icTaB/ba
CTeIleH aKaJeMCKOT CaMOIIOy3/lamba 1 YBepera Koja ce TMUY ycIexa TOKOM CTyAuja 1
6ynyhe npogecnonante kapujepe y usabpanoj oomactu (Bedewy & Gabriel, 2015).
ITocToje u gpyradymje onepanyoHanusanyje OBOI KOHCTPYKTA — jeflaH Off CTapujux
MHCTPyMeHaTa 3a IIPOLIeHy CTpeca TOKOM CTYAEHTCKOT XKMBOTA HACTOjU Jia IIPeII0o3-
Ha aKajieMcKe cTpecope (ppycrpannje, IpuTHCcKe, IpoMeHe, KOHPIMKTe U CaMOHa-
MeTHYTe CTpecope) U peakijyje cTyjeHaTa Ha cTpec (pusnononike, eMOIVIOHAIHE,
KOTHUTUBHe 1 6uxejpuopante) (Student-Life Stress Inventory-SLSI; Gadzella, 1991,
npema: Misra & Castillo, 2004).



YNOrA LUIPTA IMYHOCTM M EMOLIMOHATHE MHTENTMITEHUWJE Y MPEAMKUMJIN AKALEMCKOI CTPECA... | 75

Crynupame he Hy>xHO ponsBecTu ofpeheHe HUBOE CTpeca, Te ce OHU Y OBOM
nepuopy noppasymenajy. Kajja octaje y onTMMaqHMM HUBOMMA, CTPEC je MOJCTUIIA]
KOj! 4MHY 0co0y aJlapMMPaHOM M PeCIIOH3VBHOM y OIHOCY Ha 3axreBe. Ho, kaza
HMBOM CTpeca IpeMallle OBe ONTMMa/He HUBOE, VWIN KaJja pecypcu U CTpaTeryje
IpeB/IajiaBama CTpeca HUCY afieKBaTHM, OH IIOCTaje oTexxaBajyhm ¢akTop y cBako-
IHeBHOM (yHKIMOHMCamwY. [IpomyKeHo Tpajame aKaeMCKOT CTpeca, Kao U Hbero-
BU BVICOKV HMBOM, HETQTMBHO Ce OJpakaBajy Ha IocTurHyhe u mobpobut crype-
HAaTa, yTMYyhM Ha HBUXOBO CAMOIIOIITOBAaKe, KOHIIEHTPALIUjy U OfHOCE ca APyruMa
(Reddy, Menon, & Thattil, 2018). Ca curypnouhy ce Mo>ke TBpAUTHU [a je aKajieM-
CKM CTpec IOBEe3aH Ca HM30M HEraTVMBHUX MCXOJa Ha IUIaHy (M3MYKOT M MEHTas-
Hor 37ipaBjba cTyfeHata (Kennett, Quinn-Nilas, & Carty, 2021; Pascoe, Hetrick, &
Parker, 2020; Watson & Watson, 2016).

IToBe3saHOCT 6a3MYHUX IPTA TUIHOCTY Ca AKA{EMCKUM
CTPecoM U CPOFHUM Bapujadnama

Hacrojehu ma pasjacHe npupoay u IOpekIo akajeMCKOr cTpeca, OpojHa MCTPaXki-
Bama IOCBETIIA Cy NaXKby PaKTOpMMa IMIHOCTH, CPEfIUHE, IV M CAMUX aKajeM-
CKMX IIpOTpaMa, Koju 611 ce MOITIM JOBECTU Y Be3y ca OBOM II0jaBOM, IIPU YeMy Cy
KopuurheHe pasnnynTe onepanyoHaNM3aIyje aKaJleMCKOT cTpeca. VcTpaxnBama y
Be3J ca pas/MKaMa y OJHOCY Ha IIOJI Y IOMeHY aKa/IeMCKOT CTpeca U CTpaTeruja Koje
ce NMpUMEILYjy ca LIM/beM IHETrOBOT IIpeBJIajjlaBarba HIUCY Jl0BEIa [0 jelHO3HAYHUX
3ak/py4aka. IlojeuHyu ayTopy HaBOZe Ja je MHTEH3UTET aKafleMCKOT cTpeca Behu
KO/l CTY[IeHTKIba, KA0 1 Jla Cy OHe CK/IOHMje BEHTU/IMPAIby U MCIIO/baBalby eMoLja,
IOK CTyAeHTH demrhe HacToje ja KOHTPOJMIIY eMOIMje Y CTPeCHMM CHUTYyalyjaMa
Be3aHNM 3a BICOKO 0OpasoBame (Garcia-Martinez et al., 2021; Karaman et al., 2019;
Misra et al., 2000; Pau et al., 2007; Poon, Lee, & Ong, 2012). C gpyre cTpaHe, y HeKUM
UCTpa)KMBarbJIMa MHTEH3UTET aKaJIeMCKOT CTpeca KOJ CTy/leHaTa ¥ CTY/IeHTKIIbA je
yjenuadeH (Bedewy & Gabriel, 2015). McnutuBame oBe3aHOCTI aKaleMCKOT CTpe-
ca M y3pacTa Jjaje CIYHe pesy/TaTe: Kopelalyja je Wiy HEraTUBHA, Tj. aKaZeMCKOM
crpecy cy cknonuju mnabu crypentu (Pau et al., 2007), wim He mocroju (Bedewy &
Gabriel, 2015).

VcTpaxkuBama y KojuMa Cy MCOUTHBaHE pas/IMKe y aKaJleMCKOM CTPECY Y Ofi-
HOCY Ha CTyAMjCKe IporpaMe IOKasyjy Jia CTyJEeHTHU IICUXOJIOTMje YITABHOM W3-
BellITaBajy O HVDKMM HMBOMMA aKaJeMCKOT CTpeca y OJJHOCY Ha CTy/leHTe JIpYTuX
daxynrera, Ha puMep MepguiHe u cromaronoruje (Debowska et al., 2022; Neveu
et al., 2012), kao 1 Jja IOCTOju CTI0>KeHa Be3a n3Mel)y cTpeca u pasmMInTUX IMporpa-
Ma cTynuja. V3Bop cTpeca peructposan Mely cTymeHTMMa MeyIIHE IIOBE3aH je ca
IICUXOCOLMjaTHUM U aKaJleMCKIM NPUTHUCIMMA: BUCOKMM OYEeKMBabIMa ITOPOMILE,
ydecranomhy ucnmra, 06¥MMOM KypuKyIyMa, mopeMehajuma criapama 1 6purama 3a
oynyhnoct (Bedewy & Gabriel, 2015).



76 | NYKA MUJATOBUR M HEBEHA CTPUHKAK

HuBoe akapeMcKor crpeca ycremHo npensubajy u apyre Bapujabie, mOImyT
criojpalImer jmoKyca Kourpone (Karaman et al., 2019), camoeduKacHOCTI Y TpeB-
napaBawy (Watson & Watson, 2016), aHKCMO3HOCTH, YIIpaB/bamba BPEMEHOM U 3a-
JOBOJ/bCTBA aKTMBHOCTUMA KOje ce peanusyjy y cnobopnHo Bpeme (Misra & McKean,
2000). Pagu 60sper pasyMeBama akajjeMCKOT CTpeca, ToceOHO Cy 3Ha4ajHe CTyauje y
KOjuMa Cy pa3MaTpaHe Be3e OBOTI KOHCTPYKTA ca CTPYKTYypoM IMYHOCTH. ['eHepa-
HO, Ha/Ia3! yKasyjy fa Cy CTpec, aHKCMO3HOCT U AenpecuBHOCT Meby crymenTrMa
HO3UTVMBHO IIOBE3aH!U Ca HEYPOTHUIIM3MOM, Tj. HETATVBHO Ca €MOLIMOHATHOM CTa-
6unnourhy kao u excrpasepsujom (Mili¢ et al., 2019), a 1a 3HavajHy Besy ca aHKCH-
o3Homhy y akaZleMCKOM KOHTEKCTY M IeHUM IIpeB/IajjaBabeM OCTBApYjy M OCTae
npre y okBupy IlerodakTopcKor Mojena IMIYHOCTY — OTBOPEHOCT, CAaBECHOCT 1 Ca-
pampuBocT (Steinberger, Eshet, & Grinautsky, 2021). HoBuje cryznuje ce cBe yemrhe
OaBe M3yuaBameM OJJHOCA aKafIeMCKOT CTpeca U TAKO3BAaHUX ,,eMOLMOHAIHUX  I[PTa,
Meby Kojuma ce moceOHO 13/Baja eMOLVIOHAIHA MHTEUTE€HIIja Ko IIPTa IMYHOCTH
(Garcia-Martinez et al., 2021; Trigueros et al., 2020; Watson & Watson, 2016).

EmMonmonanHa MHTeIUTeHIja

Y nureparypu Koja ce 6aBU eMOIVOHATHOM MHTETUI€HIIVjOM MU3/IBajajy ce IABa J10-
MIHAHTHA IIPUCTYTIA y IOIJIeNy KOHIeNTyann3alje 1 IpoleHe OBOT KOHCTPYKTA.
Y okBUMpY HIpBOT IPUCTYIA, eMOLMOHATHA MHTEINTEeHIMja Ce TeHepalHO OTHOCK
Ha KalaluTeT Ja ce youe, obpaje U KOPUCTe eMOLMOHANIHO 000jeHe nHpopMaluje
(Mayer & Salovey, 1997), a mporjeHa 0BOT KOHCTPYKTa Ce BPIIV IIyTeM TeCTOBa MaK-
cumarnHor nocruriyha. Hacmpam oBor Mopena eMOIVOHa/IHEe VIHTE/IUTeHIMje Kao
CITIOCOOHOCTM M3[Baja Ce jOII jeflaH HAa4MH KOHIIeNTyanyusanuje KOHCTPYKTa, KOju
ce HasyBa MEIIOBUTYIM MOJe/IIMa eMOLMOHA/IHe MHTEUTeHIje, @ Y OKBUPY KOjUX
ce 00/1acT eMOIVIOHA/IHE MHTE/MUTeHIMje IPOCTUPe KPO3 pasINdnTe ICUXOJIOLIKe
IOMeHe — U MHTeleKTyanHe u muyHocHe (Bar-On, 1997; Goleman, 1995, npema:
Petrides & Furnham, 2003). ¥ okBupy oBOT MOfiena yTuiajHu ayropu, nonyt Iletpu-
meca u dypHama, CMaTpajy ia KOHIIENIT eMOIVIOHA/THe MHTeIUIeHIVje Tpeba CBeCcTH
MPBEHCTBEHO Ha JIOMEH JMYHOCTHU, a ONEePaLMOHATM30BaTy MyTeM CaMOIIPOlieHe
(Petrides & Furnham, 2000). Y okBupy oBOT pajia eMOLVIOHA/IHA MIHTe/IUreHIuja he
OUTY IOCMaTpaHa Yy OKBUPY MEIIOBUTOT MOJIE/IA, Tj. KO IIPTa IMYHOCTI.

ITpema Ilerpupecy, eMOIOHaTHA VHTeNUTeHIMja cxBaheHa Kao Ijpra am4-
HOCTM IIpeJiCTaB/ba CJIOKeH KOHCTPYKT CauMibeH Off 15 dalleTa: caMoINoIITOBambE,
u3pakaBame eMollija, CaMOMOTHUBAIMja, peryaanuja emouyja, cpeha, emmaruja,
COLIMjalTHa CBECHOCT, MMIIY/ICMBHOCT, OIaXkKalbe €MOLMja, YIIpaB/balbe CTPecoM,
yIIpaBjbaibe eMOoljyjaMa, ONTMM3aM, OTHOC Ca APYTUMa, aalTaOVTHOCT 11 aCePTUB-
HOCT — KOje ce TpynMuly y 4eTupy (pakTopa BUILET pefa: JOOPOOUT, eMOLVMOHAN-
HOCT, coujabunHocT n camokoHTpona (Petrides, 2009).
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®akrop [Jo6pobuT omHOCK Ce Ha JOXMB/BAj 3a[JOBO/BCTBA U MCITYHEHOCTH,
HO3UTVBHE eMOIlMje, CaMOIIOIITOBabe U 3aJ0BO/BCTBO >KMBOTOM. PakTop emo-
IIIOHA/IHOCT OJJHOCU Ce Ha BELITHHe OIla)kKamba U M3pakaBarba eMOIMja ¥ HUXOBO
Kopuurheme NPUIMKOM YCIOCTaB/bamba OMMCKUX offHOca. PaKTOp caMOKOHTpOJIa
obyxBara MOryhHOCT ypaBHOTe)XeHe KOHTPOJIe COTICTBEHNX JKe/ba U ToTpeba, drek-
CHOWIHOCT, U perynanujy crpeca. CounjabmmiHOCT je pakTop Koju ce OfHOCK Ha J10-
JKVIBJbAj aJleKBaTHOCTM Y COLIMjTHUM CUTyaljamMa, MOryhHOCT Jja ce ytude Ha Tyha
eMOIIMOHATHA CTaba, CTUA/BUBOCT 1 pedepBucanoct (Mijatovi¢, 2018).

basuyHe oco6MHE TMYHOCTH Y €eMOIIVIOHATHA
MHTEeTUTeHIIja

Hocapamma emnupujcka rpabha ykasyje fa je momosxaj pTe eMOIMOHATHE HTE/N -
reHIlMje Ha HIDKMM HMBOMMa xujepapxuje 1pra (Petrides, Pita, & Kokkinaki, 2007).
Bese namely upre emonnonante nurenurennyje u [leropakropckor Mmopena maHo-
CTU ce ToC/IefHO TOTBPhyjy y OpojHUM McTpakuBamyMa. ['eHepanHo, IjpTa eMoLo-
HaJIHe MHTe/INUTeHIYje je BICOKO HeTaTVBHO II0Be3aHa Ca HEYPOTUIIVI3MOM, YMEPEHO
ca eKCTpaBep3ujoM, a cmabuje ca caBecHouhy, capajpusourhy n orBopeHourhy 3a
uckycrsa (Joli¢-Marjanovi¢ & Altaras-Dimitrijevi¢, 2014; Petrides et al., 2010). Kaga
Cy y IUTamy Besde LpTe eMoloHanHe uHTenurennyuje ca HEXACO numensujama
JIMYHOCTY, CUTYallMja je HeIlITo pyradynja, Oyayhu ma ce oBaj MOJie/ TMYHOCTY pas-
JIMKyje y TIOIJIefly Cafip>kKaja 11 HasuBa I0jefMHuX (akTopa, amy 1 300T Tora IITO je
mopaT HOBM (akTop (momTeme-IMOHU3HOCT). KoHKpeTHUje, pakTop eMOIoHa-
HOCT CafIpXu I0jefiiHe aclleKTe HeYpPOTUIM3Ma I CaBeCHOCTH M3 Mojena Benmkux
IeT, IOK Cy Y (paKTOp caBeCHOCT MHTETPICaHe Heke OfIuKe Heyporunysma. Hosn
¢dakTOp, NOIITeme-TOHN3HOCT, MOKe Ce CXBAaTUTY Kao KOMOMHAIVja HeypOTUII3Ma
u capagpuBocTu 13 Benukux ner (Mededovic et al., 2019), a moce6Ho je 3HayajaH 3a
pasyMeBame HU3a KPUTEPHjyMa, IPEeBaCXOJHO OHMX Y JJOMEHY HeeTUIKOI/aHTICO-
nyjanHor noHanramwa (Ashton & Lee, 2008). HaBegeHe pasynke ¢y foOHeKIe U3MEHM-
Jie ofHOCe 6a3MYHMX JYIMEH3Mja IMYHOCTH Ca IIPTOM eMOLMIOHA/IHEe IHTe/IUTeHIyje:
r1o6ajiHa Mepa eMOIVIOHa/THe VIHTEe/IUTeHIje TI03UTUBHO KOpepa HajCHaKHIje
ca eKCTpaBep3ujoM, c1abo IO yMepeHO ca capamjpuBolnhy, caBecHOIIhy 1 oTBOpe-
Houhy, IOK cy, 110 IpaBWIy, Hajcabuje Bese ca LPTOM IIOIITee-TOHNU3HOCT. [To-
BE3aHOCT Ca IIPTOM eMOIVIOHA/THOCT je HeraTVBHA 1 YIJIaBHOM Hucka (Anglim et al.,
2020; Veselka et al., 2010).

VIHKpeMeHTaTHa Ba/baHOCT Mepa IL[pTe eMOLVOHATHE MHTeIUTeHNyje V Ipe-
AVMKIMjY pasIN4MATUX NICUXOJIOUIKUX Bapujabmu je takobhe 6mma mpepMer 6pojHUX
crypuja. OBaj KOHCTPYKT ce II0Ka3ao Kao 3Ha4yajaH y MpefuKLMji aKaZeMCKOT II0-
crurHyha moBpx Ioja, KOTHUTMBHUX criocobHoctn n Ilerodaxropckor mopena
mynocty (Petrides et al., 2018). Llpra emonmoHanHe MHTeNMUreHIVje npensuba u
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IOJJaTHY JIe0 BapyjaHCe, TOBPX BeMMKuX 1eT, y mpeyuKIju CUX0IoLIKe 00pobu-
i (Joli¢-Marjanovi¢ & Altaras-Dimitrijevi¢, 2014), ka0 1 KOPTU30JICKOT OATOBOpa
Ha crpec (Mikolajczak et al., 2007). ['enepanHo, Hajsehe cHare edexara y mpoBepama
IOJATHMX JOIPUHOCA L[PTe eMOLMOHATHE NHTe/IUTeHIIMje Majy pakTopu fo6po-
6ut n camokonTpona (Andrei et al., 2016).

IToBe3aHOCT eMOI[MIOHATHE MHTENUTEHIMje ca aKaJeMCKUM
CTPecoM U CPOFHUM Bapujadnama

EmonnonanHa MHTeIMIeHIMja Ce IIoKas3ana Kao 6MTaH MpeAKTOp UIMPOKOT CIIEKTpa
Pa3IMYINTHUX IICUXOIOIIKMX KOHCTPYKaTa 1 peHoMeHa. Ha mpumep, ycTaHOB/BEHO je
ia y foMeHy o6pasoBarba [[pTa eMOLIOHaTHe HTEMUTeHIVje IO3UTUBHO npeBuba
akageMmcko nocturayhe (Parker et al., 2004), a HeraTMBHO IIKOJICKY allCEHTU3aM 1
UICTIOJ/baBakbe JIeBMjaHTHUX 00/1MKa noHamama (Petrides, Frederickson, & Furnham,
2004). KoHkpeTHIje, Y KOHTEKCTY BMCOKOT obpas3oBarba, I[PTa eMOLMOHATHE WMH-
TeJIMTeHIVje je HeraTMBHO II0Be3aHa ca NOXXMB/beHUM crpecoM (Miri et al., 2013),
aHKCHMO3HOIIhy, CMMIITOMIMA JIETIPECUBHOCTY 1 3aBUCHUYKIM ITOHAIIAKEM, a T10-
3UTUBHO Ca IPUXBATambeM Off CTPaHe BPIIHaKa, OIIa)KEHOM COL{MjaTHOM IIO/[PUIKOM,
npunarohenomhy (Petrides et al., 2018), akagemckum nocruriyhem (Perera &
DiGiacomo, 2013) u akagemckum 3aoBo/bcTBoM (Celik & Storme, 2017). Crypen-
TV KOJl KOjUX je LIpTa eMOLMOHATHEe MHTeNNIeHIIje n3pakeHnja pehe Hamymrajy
crypuje, Tj. uMajy Behe mance ma ca ycmexom crekny aumnomy (Keefer, Parker, &
Wood, 2012; Wilson, Babcock, & Saklofske, 2019). [Topen supexTHux yrBphene cy u
MHIVPEKTHE Be3e [[PTe eMOLMOHATHE MHTENTeHIje ca aKaleMCKUM mocturHyhem:
IyTeM IT0BE3aHOCTH IIPTe eMOIMOHATHE MHTEMUTEeHIVje Ca COLMjATHOM IO/PLUIKOM
M aJaNTUBHYUM CTpaTerujama IpeByajjaBama CTpeca, Kao IITO Cy aKTMBHO MpeB/ia-
[laBaibe, O3UTHMBHA PeMHTepIIpeTannja, IIaHupame u candHo. [loce6HO ce ymore
aalTUBHOT IpeBafiaBaka U peryalyje eMolja UCTUIY Kao K/bydHe 3a Cyoda-
Babe Ca aKaJ[eMCKIM CTPECOM U 3a IOCTU3arbe akaleMCKux IubeBa (Petrides et al.,
2018).

ITojepuHuu ayTopy UCTUYY Aa IIPU CYCPETy ca CTPecopyMa eMOLMOHATHA UH-
TeMTeHIja OCTINYe KPEeaTUBHOCT, TO3UTUBHE eMOl{je U IPOLeHy CTPeCHe CH-
Tyaluje Kao u3as3oBHe, a He mperehe (Schneider, Lyons, & Khazon, 2013). Camo-
perymatopHu mpoiecu obyxBaheH)M KOHCTPYKTOM eMOI[MOHA/THE MHTETUTEeHIVje
Cy mmoBe3aHu 1 ca peswnjeHTHourhy (Magnano, Craparo, & Paolillo, 2016), koja je
pobap ImpeuKTOp aJalITUBHUX peakinja Ha cTpec (Avey, Luthans, & Jensen, 2009),
Kao U aKajeMcke ucTpajuoctu u ycnexa (Cassidy, 2015).
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IInm ncrpakuBama

C 063upoM Ha Hajase KOju yKa3yjy Ha 3Ha4aj OfLIMKa TNMIHOCTY Y HOXKMB/bAjy aKa-
JIeMCKOT CTpeca KOJ CTy[eHaTa, IOCToji NoTpeba Ja ce JieTa/bHuUje UCIINTA HIXOB
IpeVKTUBHY 3Ha4aj Ha Y30PKY CTy/ieHaTa Y HuBep3uTeTa y beorpasy, ca moce6HuM
OCBPTOM Ha €MOLMOHA/IHY MHTE/IUTEHIMjy Kao upTy, Oyayhu fja je oBaj KOHCTPYKT
CBe 3aCTYIUb€HVjM Y UCTPAXKMBab/Ma MEHTATHOT 3[paB/ba 1 fobpoburn (Garcia-
Martinez et al., 2021; Trigueros et al., 2020). Vimajyhu y Buny na je mosesaHocr 6a-
3MYHUX IUMEH3Mja IMYHOCTY U IPTe eMOLMOHAIHE NHTEe/IUIeHIIMje JOCTIeJHO HO-
tBphuBana y 6pojuum cryaujama (Joli¢-Marjanovi¢ & Altaras-Dimitrijevi¢, 2014;
Petrides et al., 2010), kao 1 #a ce IpTa eMOLMOHA/IHEe MHTENMUTEHIIMje Halasy Ha
HIDKMM HuBouMa y xujepapxuju mnanoctu (Petrides, Pita, & Kokkinaki, 2007), Baxx-
HO je 3Ha4aj OBOT KOHCTPYKTA JieTa/bHUje UCIIUTATY Y YTBPAUTH HeroB eBeHTyaTHN
VHKPEMEeHTATHU JOIIPMHOC y IIPEAMKIVjI aKaJIeMCKOT CTpeca.

Panu 60/per pasymeBama akageMCKOT CTpeca U leroBe CTPYKType, 3acebHo he
OMTM OCMaTpaHa CBa TPM acIeKTa OBOT KOHCTPYKTA IIpeMa OIlepalyiOHaIN3aluju
kojy Hyzne bepeBu u I'abpujen (cTpec moBesan ca ¢akyniTeTcKuM ob6aBesama, CTpec
IIOBE3aH Ca aKaf[eMCKMM OYeKMBambIMa Y CTpec I0Be3aH ca aKaJleMCKOM caMolep-
LenuujoM) Kako 6u 6maa yrephena pasnuka y muxoBoM uHTeH3utery (Bedewy &
Gabriel, 2015).

B METOA

Y3opak u npouenypa

Y oBOM OHIajH UCTpaXKMBaKy YI€CTBOBANO je 288 cTyfieHaTa OCHOBHUX CTy/Mja Ha
YHuusepsurery y beorpapy, yspacra ox 18 go 25 roguna (M = 19.72, SD = 1.35).
Y3o0pak, Koji je IPUTOAHOT TUIIA, je YNHMIO 256 cTyeHTKMmba (89%) u 32 crypeHTa
(11%), mTo mpencTaB/ba BakaH MOIATAK 33 pasyMeBambe M MHTEPIpeTalyjy UCTpa-
KUBauKux Hanasa. Hajsehm nporenar ucnmranuka (80%) cy crymentu Pakynrera
3a CIenyjamHy efyKalujy ¥ pexabuanTanujy, foK jefHy NeTHHY YiHe cTyfeHTH ['e-
orpadckor ¢akynrera. [Toganu cy npukymbenn TokoM perem6Opa 2020. u janyapa
2021. ronuue myteM Google ynutHuka. O MCIUTaHMKA je TpaskeHa CarlacHOCT 3a
ydemrhe y ucrpakusamy, Ipu yeMy cy 61 napopmucann aa he gobujenu nogarm
OuTV pasMaTpaHM 30MPHO M MICK/bYYUBO y MICTPaKMBAYKe CBPXe.
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NHcTpyMeHnTH

3a mmpolleHy akajieMcKor cTpeca kopuinheHa je Ckaja oIa)keHOT aKaJleMCKOT cTpeca
(The Perception of Academic Stress Scale — PAS, Bedewy & Gabriel, 2015). OBaj
MHCTPYMEHT cafip>ku 18 ajrema Koju cy rpynucanu y tpu cynckane: 1) Ctpec mose-
3aH ca aKaJleMCKMM o4eKrBamwyMa; 2) CTpec moBesaH ca (pakyniTeTCKuM obaBe3ama
u ucutrMa u 3) Crpec MoBe3aH ca aKafleMCKOM caMolleplieniujoM. Vcnuranuum
Cy Ha IIeTOCTEIIeHOj CKa/IM M3paKaBa/lu CTelleH (He)cmarama ca TBpAmama. HakoH
peKoaMparma IMojeMHUX TBPJbY, cabupameM CKOpOBa Ha Cylickajama Moryhe je
HoO6UTH 30MpPHY Mepy CaMOIIPOLICHEHOT CTpeca y aKaleMCKOM KOHTeKCTy. Buim
CKOPOBM Ha CKa/I MH[VIKATOp Cy BUILIEr HMBOA CTpeca. AyTOpy CKajle HaBofie fia
Cy Mepe II0y3[JaHOCTY MHCTPYMeHTa 3aioBo/baBajyhe — Kpon6axos a xoedurijeHT
usHocu 0,70 (Bedewy & Gabriel, 2015). IToyagaHocT ckaste je Ha OBOM Y30PKY HEIITO
6oma — o = 0,82.

Ilpre muuynoctum mnpoueweHe cy HEXACO-PI-R unsentapom (HEXACO
Personality Inventory Revised, Lee & Ashton, 2018; cpricka aganranuja Mededovi¢
et al., 2019). VIHCTpyMeHT mpouemyje 6 AMMeH3Mja TMYHOCTHU: IOIITeHbe-IOHN3-
HOCT, eMOIIMOHA/THOCT, €KCTpaBep3uja, capaj/bUBOCT, CABECHOCT ¥ OTBOPEHOCT. VIH-
BeHTap IpeficTaB/ba AupekTHy onepanuonanusanujy HEXACO mopena muyHOCTH.
CayumeH je op 100 ajremMa 1 cafip>k1 IeTOCTEIIeHy CKaTy ofroBopa. VIHCTpyMeHT je
II0Ka3a0 33/j0Bo/baBajyhe Mepe moyspgaHocty y pauujum cryaujama (Mededovié et
al., 2019), kao 1 y oBoM uctpaxusamwy («a = 0,74).

3a IpolleHy eMOIMOHAa/JHe MHTEIUTeHIMje Kao IpTe JMYHOCTU Kopuihe-
Ha je CpICKa ajanTalnyja YIMUTHMKA O €MOLMOHA/IHO] MHTEIUTEHINU Kao LPTH
(Trait Emotional Intelligence Questionnaire-TEIQue; Joli¢-Marjanovi¢ & Altaras-
Dimitrijevi¢, 2014). VincTpymenToMm je moryhe nporenntu 15 darera, 4 pakropa n
17106a/IHY Mepy eMOIVIOHaTHe CaMOe(UKACHOCTH — IIPTe eMOLIMOHA/THE MHTEe/IUTeH-
muje. Y 0BOM UCTpaXkyBamwy he ce pasmarparyt GpakTopu IpTe eMOLVIOHATHE NHTe-
NUTeHIuje: JOOpOoOUT, eMOIVIOHATHOCT, CAMOKOHTPOJIA U coLmjabmmIHoOCT. VIHCTpY-
MEHT je TPeHYTHO jefilaH of Hajuyelrhe ImpyMemMBaHUX MHCTPyMeHATa 3a IPOLEHY
€MOIL[VIOHA/THE MHTE/INTeHIMje Kao IIpTe 1 ¥IMa Jo0py KOHBEepreHTHO-AMCKPUMMHA-
TUBHY Ba/baHOCT. 3aJjaTaK UCIIMTAHMKA je /1a 3a CBaKy Of 153 TBp/e IpOoLeHN CTe-
IIeH C/larama Ha cKamm of 1 1o 7. Y jocajalllbuM NCTpaXXMBabUMa Ce ITO0Ka3ao ia
Cy MeTpMjCKe KapaKTepyCTMKe MHCTPyMeHTa fobpe. Mepe moyspganoctn ce Kpehy
ox 0,59 no 0,86 Ha HMBOY dakropa, a 0,78 3a r7106aTHY Mepy LipTe eMOLIOHAIHEe
unrenurennyje (Petrides, 2009). VIHCcTpyMeHT ce II0Ka3a0 Kao BMCOKO IIOY3/JaH 1 Ha
momaheM y3poky: « = 0,78 - 0,82 3a akrope LpTe eMOLMOHATIHE VHTEIUTEHIIVje U
0,95 3a ykynas ckop (Joli¢-Marjanovi¢ & Altaras-Dimitrijevi¢, 2014), a cinune mepe
HOY3J,aHOCTH Cy joOujeHe 1 y oBoM uctpaxusamwy («a = 0,75 - 0,88).
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B PE3VYIITATH

Y ucTpakuBamy Cy IpUMemheHe MeTOofie AeCKPUITUBHE 1 NH(EepeHIjaTHe CTaTh-
cTuKe. JJeCKpUIITHBHE Mepe NCIUTAHNX Bap1jabyii, Kao 1 Mepe ibIIX0OBe IOBe3aHOCTI
npukasate cy y Tabemu 1. YouaBa ce a y3pacT ocTBapyje u3y3eTHO HUCKE IIO3UTHUB-
He KOpealyje caMo ca IpTaMa MOIITeke-IIOHN3HOCT M OTBOPEHOCT, HOK Ca ApY-
TYIM L[pTaMa IMYHOCTY U MepaMa I[pTe eMOL[OHA/IHe NHTE/INTeHIje 1 aKaeMCKOT
crpeca nosesanoct usocraje. HEXACO upte muaHOCTY KOpenupajy ca pakropuma
IIpTe eMOLMOHA/IHEe VIHTe/IUTeHIje Ha OYeKMBaHyU HauuH: HajBehu KoeduiyjeHTn
Kopenanuje fobujeHn cy 3a ekcrpasepsujy (mo r = 0,65 ca pakropom gobpobur), a
HajHIDKM 32 TIOLITebe-TIOHM3HOCT. Mepe akafieMCKOT CTpeca JOCIefHO HEeTaTHBHO
Kopernupajy ca pakTopyuma IjpTe eMOLMOHaTHe NHTenurennnje (go r = -0,47 ca dak-
TOpOM 106po6uUT), Takobhe HeraTuBHO (70 7 = -0,40) ca LPTOM eKCcTpaBep3uja, KoK Cy
ca octaimM HEXACO nprama Mepe I0Be3aHOCTM HIDKe VTN HUCY 3HaYajHe.

Pasnuke y nmpoceuynum ckopoBuMa Ha cynckanama Ckane akageMCKOT
CTpeca Cy IIpOBEpaBaHe ITyTeM T-TeCTa 3a 3aBUCHE y30pke. CTpec nose3aH ca
(bakynTeTckuM obaBe3amMa UHTEH3UBHUJU j€ OJ] CTpeca ITOBE3aHOI ca aKaJeM-
cKuM ouekuBamuMa (1 =-14,63, df =287, p <0,001) u akageMckom camorep-
nermujoM (¢ = 6,16, df = 287, p < 0,001). IIpoceune BpeTHOCTH HA CYyTICKa-
mu CTpec MmoBe3aH ca akaJleMCKOM CaMOIEPIENLjOM 3HauajHO Cy BUILE O]
BpeIHOCTH Ha cyrnckanu CTpec MoBe3aH ca akaJIeMCKUM OYeKHMBamUMa (1 =
8,80, df =287, p <0,001). [lonaTHUM aHanM3ama (T-TECT 32 HE3aBHUCHE y30]-
Ke) HUje YTBpl)EHO ITOCTOjamkhe pa3iuKa y OJTHOCY Ha TO0J1 Y HHTEH3UTETY I10je-
JUHMX acIeKaTa ¥ yKyIIHO ONa)KEHOT aKaJeMCKOT CTpeca.
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XujepapXujcKoM perpecioHOM aHA/I30M je IpoBepaBaHa MPeAUKTUBHA Moh
ocobmna muHocT 13 HEXACO mopena (nmpBu Kopak) u ¢akTopa IL[pTe eMOIo-
HaJlHe VHTenureHIyje (apyrm xopak). Ha oBaj Haumn moryhe je mcnmratum MH-
KpeMeHTa/IHV JOIPUHOC $aKTopa I[pTe eMOLMOHATHe VHTEIUTeHIje TIPUINKOM
npenBubarma akageMCKOT CcTpeca, y3 KOHTPOITy 6asMuHuX ocobmHa mmaHocTn. V3-
BeJleHe Cy YeTVpPU XMjepapXMjcKe perpeciioHe aHajM3e, M TO 3a CBa TPU acIlleKTa U
YKYIIHy Mepy aKaJjeMCKOT CTpeca Kao KpUTepujyMmcke Bapujabie. Yyora moma u ys-
pacTa Huje UCIMTVBAHA Y OKBMPY perpecuoHe aHanuse, 6yayhu 1a Ha 0BOM y30pKy
HaBeJleHe Bapujabiie He OCTBapYjy Bese ca MepaMa aKafleMCKOT CTpeca.

Crpec moBe3aH ca aKafleMCKMM OYeKMBamlUMa HeraTuBHO npensubajy umpre
HOIITehe-IOHN3HOCT U eKCTpaBep3uja y IPBOM KOpPaKy, 4iMe ce objammasa 8%
BapujaHce MHAVBMUAYATHUX pasiuKa. VI3 gpyror 6/1oka Bapujabiu uspBajajy ce dak-
TOPMU IIpTe eMOLMOHAIHE MHTEe/IUTeHIIMje JOOPOOUT 1 COlMjabMTHOCT Kao 3HaYajHN
HeraTUBHY IPEJVIKTOPY, IIPU YeMy OBaj ceT Bapujabiay objalrmaBa HOZATHUX 5%
BapMjaHce.

Kapa je y nutamy crpec nmoBesaH ca gaxynrerckum ob6asesama, HEXACO npre
objanrmasajy 14% BapujaHce — Kao 3Ha4ajHM IPEAMKTOPY M3[IBajajy ce eKCTpaBep-
31ja M capa/l/lbUBOCT, Y1ja je Be3a ca OBMM ACIIEKTOM aKaJIeMCKOT CTpeca HeTaTUBHa,
U LIPTa EMOLMOHA/THOCT KOja je Y IIO3UTUBHO] KOpelaluujyu ca KpUTEPUjyMCKOM Ba-
pujabom. Y mpyrom Kopaky (akTop IpTe eMOIVOHa/lHe VMHTeINIeHIIMje colLuja-
OMITHOCT HeTaTMBHO IpefBuba akaleMCKY cTpec IoBe3aH ca (pakynITeTcKuM obaBe-
3ama. OBaj ceT ImpeguKTOpa objalImaBa JOTATHUX 5% BapyjaHCe MHAVBYUAYATHUX
pasnuka.

Ckop Ha ckamu CTpec IOBe3aH ca akajleMCKOM caMoIleplenuujoM Moryhe je
npensugety nyreM HEXACO upta, unme ce objanrmasa 25% Bapujance. Kao 3Ha-
YajHU NPENUKTOPU U3JBajajy ce eKCTpaBep3uja, uMja je Besa ca KPUTEPUjyMCKOM
Bapujab/IoM HajCHKHMja M HeTaTMBHA, 3aTUM LIPTa €MOILVOHATHOCT KOja OCTBa-
pyjé MO3UTUBHY Be3y ca CTPECOM KOjM Ce TUYe aKaJeMCKe caMoIlepLenyje 1 LpTa
CaBECHOCT KaO HETaTMBHU IPEIUKTOP. Y APYroM KOPaKy HaBe[leHy KPUTEPUjyMCKY
Bapujaby Hajoorpe mpenBuba GaxkTop LpTe eMOIMOHANTHEe MHTEIUTeHIuje JoOpo-
6uT, Takobe HeratuBHO. CeT IpeAVUKTOpa U3 [PYror KOpaka perpecuoHe aHalu3se
objanrmasa JOATHUX 7% BapujaHCe 3a OBY KPUTEPUjYMCKY Bapujabiy.

3HayajHM HETAaTUBHMU IPEIMKTOPHK OIILITE Mepe aKaJeMCKOT CTpeca Cy, 110 3Ha-
4ajy, IIpTa eKCTpaBep3uja, 3aTUM CaBECHOCT U IIOLITebe-IIOHU3HOCT, JOK IIO3UTHB-
HY KOpenalujy ca KpUTepUjyMCKOM BapujabloM OCTBapyje LpTa eMOLMOHATHOCT.
Cer HEXACO npepukropa objanrmasa 23% BapujaHce VHAUBULYATHUX PasyMKa.
Op 3HaYajHUX IpPeUKTOpa M3 APYror Kopaka M3/Bajajy ce daxkropu fo6pobut n
cornyjabumHocT. V' y 0BOM cty4ajy ¢pakTopyu LpTe eMOLIOHAIHE MHTEMUTeHINje J10-
JATHO JJOIIPUHOCE 00jalllberby aKajeMCcKOT cTpeca (8%).
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Ta6ena 2. Xujepapxujcka perpecuona aHanusa: [Ipegukiinja akaeMCcKOr cTpeca ImyTeM
I[pTa TMYHOCTY U LIPTe eMOIMOHATHE MHTe/IUTeHIIje

AC-AO AC-®0 AC-CII AC-YK
ITpBu KOpak B B B B
TTomrreme-nMOHN3HOCT -0,18*** -0,06 -0,05 -0,11*
Emonmonanuoct 0,02 0,17%%* 0,24%** 0,20%**
Excrpasepsuja -0,12* -0,22%%* -0,37%%* -0,31%%*
CapaybuBOCT -0,04 -0,15%* 0,02 -0,09
CaBecHOCT -0,12 -0,09 -0,18%** -0,16**
OtBOpeHoCT -0,01 -0,06 -0,08 -0,07
R? 0,08 0,14 0,25 0,23
F(6,281) 4,30 7,65*** 15,97** 13,76**
Tpyri Kopax B B B B
[ourreme-mOHN3HOCT -0,17%* -0,05 -0,01 -0,08
Emornmmonannoct 0,03 0,16* 0,25%+* 0,20%**
ExcTpasepsnuja 0,10 -0,04 -0,15% -0,05
Capa/ybuBOCT -0,09 -0,17%* 0,05 -0,11
CaBecHOCT -0,08 0,00 -0,11 -0,07
OrBoOpeHoCT 0,01 -0,04 -0,07 -0,05
EV-[o6pobut -0,19* -0,04 0,314 -0,20%*
EVI-CamokonTpona 0,02 -0,10 -0,05 -0,07
EN-EmoumonanHoct -0,02 -0,08 -0,05 -0,07
EN-CouujabumHoct -0,17* -0,21%* 0,00 -0,17*
AR? 0,05 0,05 0,07 0,07
AF(4,277) 3,72 4,59+ 6,68%* 7,384**

Hanomena. AC-AQO: akageMcKu cTpec IOBe3aH ca akageMcKuM odeknBamuma; AC-OO: akageMckn
cTpec moBesaH ca daxynrerckuM obasesama; AC-CII: akafjeMCKIL CTpec IIOBe3aH ca aKaJleMCKOM CaMo-
nepueniyjom; AC-YK: ykynan ckop Ha Ckamm akaieMcKor cTpeca; *p < 0,05, **p < 0,01, ***p < 0,001.
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B OMCRYCHJA

YoIITeHo MocMaTpaHo, U3PAXKEHOCT YKYITHOT aKaJileMCKOT cTpeca 6mia je yMepeHa
KOJ| CTyJIeHaTa KOji Cy y4eCTBOBA/IM y HallleM MCTpakubamy. Ilocroje pasmnke y
U3PaXXEHOCTH cTpeca naMely Tpu cyrckare, any oHe HIUCY IpeTepaHo CHaxkHe. [1u-
Tamba KOja ce OJJHOCEe Ha CYIICKaly aKaJleMCKUX O4YeKMBaiba UCIINUTYjy HepealucTud-
Ha, BIICOKA OYeKVBamba IIpodecopa M pofuTe/ba X TAKMUYAPCKY aTMOcdepy ca Ko-
nerama. CTyfleHTU U CTy[eHTKII>€ KOjU Cy YMHW/IM Y30PaK y HallleM UCTPaXkKUBakby
Ha OBOj CKaJIM Cy MMaJIu HajMame u3pakeH crpec. C ipyre cTpaHe, O HajBUILIe U3pa-
YKEHOT CTpeca CTY/IeHTH Cy U3BECTIIN IyTeM CyIICKajle CTpeca Be3aHOT 3a (aKy/TeT-
cke o6aBese, Koja ce OZHOCU Ha 00MM TpajinBa, BpeMe mpefiBubeHo 3a caBagaBame
ob6aBe3a, cTpec Be3aH 3a UcHUTHe pokose. CyIickala cTpeca Be3aHOT 3a aKaJeMcKe
caMoIleplenuje UCIUTYje YBepema Koja ce TUYy yCIEIHOCTY Ha CTy[yjaMa, anu 1
y 6ynyhoj kapujepu, 1 BelITHHe JOHOIIEHA OJTyKa PeIeBAHTHMX 3a YCIIEIIHO CTY-
mupame. Ha HalleM y30pKy, pesy/TaTit Ha 0BOj CYIICKa/IM HAallUIM Cy Ce Ha CPefIMHI,
TO jecT 6mm cy y mpoceky usMehy HuBoa cTpeca Be3aHOT 3a aKajleMCKa OYeKMBamba
¥l OHOT Be3aHOT 3a (akynTeTcke ob6aBese. OBaKaB Hajlas je y CKIajly ca pe3y/lTaTuMa
CTyJMje KOjy Cy CIIpOBe/IN ayTopy IIpMMer-eHe CKajle 3a IPOLIeHY aKafleMCKOT cTpeca
(Bedewy & Gabriel, 2015). ITopen Tora, y ckiafy ca Hajasuma IOMEHYTe CTyAuje Cy
U pe3y/NTaTy ia MHTEH3UTET aKa/jeMCKOT CTpeca Hije II0Be3aH ca y3pacToOM.

ITpodun pesynraTa ykasyje Ha TO fia je MCIIMTAHNLVIMA, KOjU Cy YMHWIM Y30PaK
Y HallleM UCTPAKUBAIbY, HajI3a30BHM]€E 1a OPTaHU3Yjy CBOje BpeMe U aKTUBHOCTH Y
OJHOCY Ha 3aXTeBe CTyAuja. PasMaTpaHO y KOMOMHAIMjU ca HYCKMM CTPECOM Off aKa-
IEeMCKUX O4YeK1Bamba, OBaKBe Hajla3e MOXKEMO ITOKYLIAaTH Jla pa3yMeMO U Kao HUCKY
KOMIIETUTUBHOCT M OZICYCTBO IOTpede CTyfleHaTa Jia ce yCIelrHouhy Ha cTyanjama
HaMeTHY ¥ ICTAKHY y KPYTY IIOPOZIUIIA M KOJIeTa, IITO Ja/be IIOCTYITHO 06ecMMIIba-
Ba Beha oipuiiama y npasuy ¢akyaTeTckux obaBesa M akTMBHOCTH, a 3aTUM U IIOAM-
JKe CTpecC y cuTyaljaMa Koje To 3axTeBajy. Vako je HaueTHO IICUXOIOIKY IT0XKEeJbHO
fla HUBOU CTpeca Oyay YMepeHM) M HVDKY, JyTOPOYHO IIOCMATPAHO IOJATAK O HIKO]
KOMIIETUTMBHOCTY MO>Ke CUTHAIM3UPATHU OJICYCTBO IIOZICTUIIAja HA YYelbe, 3a/Iarambe
u HarpefioBambe. C TUM y Be3y, OBaj Ha/la3 Mo)Ke OMTY Ba>KaH 3a IUIAHMpPabe U Ipo-
rpaMuparbe pajia BMCOKOUIKOJICKMX YCTaHOBA, KOje Cy Ha CTI0XKEHOM 3a/JaTKy Kpen-
pama cpefjiHe y KOjOj UICTOBPEMEHO IOCTOjU IOBO/bHO IOJCTULIAja, a/IU U 3aIUTHATE
0] aKafIeMCKOT CTpeca I HheroBUX HeraTMBHUX MMIIIMKAIIL)a.

Lpre nuyHOCTM M €eMOLMOHATHA MHTEIUTEHILIMja Yy HAIIeM MCTPaKUBAILY
ocTBapuJie Cy II0BE3aHOCT KAaKO Ca OIILITOM MEPOM aKafleMCKOT CTPeca, TAKO 1 Ca Ibe-
HVIM II0CeOHMM KOMITOHEeHTaMa. 3Hayaj y/iore LpTe eKCTpaBep3yja IpUMeTaH je Ay
IIe/IOKYIIHEe Mepe aKaJeMCKOT CTpeca y HallleM MCTPaKIBamy, a lbeH HajBehn 3Hauaj
IIpEeNo3Haje ce y MPeJUKIjU CTpeca II0OBE3aHOT Ca aKaJleMCKOM IIepLEeMLNjoM, Kao 1
ca onmToM MepoM akazieMckor crpeca. Y HEXACO mopeny ekcTpaBepsuja je pTa
KOja ce OJJHOCY Ha COLMjaTHO CAMOIIOY3/latbe, COLMja/IHy CMENOCT, aKTUBUTET U JPY-
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xepyousoct (Mededovic et al., 2019), Te je pa3syM/bUB JOIPMHOC OBUX COLMjATHUX
U eMOLIMOHA/IHMX KallalMTeTa 3a MOjelNHIIa KOjU je Ha 3alaTKy Jja Jy>Ke yCIIEITHO
byHKIMOHNMIIIe Y cpefiHy 3acuheHoj MHTepaKMjaMa KakBa je paKy/nITeTcKa Cpea-
Ha. bygyhu na je mpahen cramuMa aHKCMO3HOCTHM, CTpaxa ¥ 3aBUCHOCTY, aKaJeM-
CKM CTpeC TO3UTUBHO IpefiBuba IpTa eMOLMOHATHOCT, Y CBUM JIOMEHUMA OCUM Y
JIOMEHy CTpeca IIOBe3aHOT ca aKaJleMCKMM odekrBambuma. OBaKkBy Hamasu cpehy ce
U 'y paHMjUM UCTPXXMBabJIMa OJHOCA L[PTa IMYHOCTH U akajeMckor crpeca (De la
Fuente et al., 2021; Mili¢ et al., 2019). Pesyntatu Takobe ykasyjy Ha 3Ha4ajaH edekat
I[pTe MOLITehe-MIOHN3HOCT Yy pelyKoBamy CTpeca IOBe3aHOoT ca aKaJ[eMCKUM Ove-
kuBamyMa. IlojevHe crynuje ykasyjy Ha ylory LjpTe IOHU3HOCTU y CafiejcTBY ca
€KCTpaBep3MjoM Y jadarby COLMja/IHe MpeXKe U KallalluTeTa 3a IIpeB/IajiaBarbe CTpec-
Hux curyanuja (Carlander & Johansson, 2020; Krause et al., 2016). VInTepecanTHO
je 3amakabe fa je cTpec ImoBe3aH ca GakyaTeTCKuM obaBe3aMa BUIIN Y CUTyaLyjama
CHIDKEHe eKCTpaBepsiuje M capaJ/bUBOCTH, a TIOBUIIeHe eMOoIoHanHocTi. OBakaB
HajIa3 MO>Ke Jla yryhyje Ha 3Ha4aj BpIIIbauke ITOAPIIKE U II0OBe3MBamba ca Kojerama
Kao 3amTuTHuX akropa. Mlako HEXACO mopen mmyHOCTM ObjalimbaBa 3Ha4ajaH
IpOLIeHAT BapujaHCe aKaJleMCKOT cTpeca (o 25% y CiIydajy cTpeca IOBE3aHOT ca
aKaJieMCKOM CaMOIIepLeNINjoM), KJbYYHO INUTabe 610 je Ha KOju HauMH eMOLM-
OHa/THA VIHTEMTEeHIja Kao LpTa npeaBuba akafleMcKy CTpec 1 fja i JOJZATHO JO-
IPUHOCH Y IPeAMKIIVjU OBe Bapujabiie.

Pesynratu xujepapxmjcke perpecroHe aHalu3e Cy IOKasalIn Jia pTa eMOLo-
HaJIHe MHTeNNUTeHIIMje, TPBEHCTBEHO MpeKo ¢akTopa FoOPOOUT U COLVjabUITHOCT,
3HavajHO mpepBuba akagemcku crpec kama ce epextn HEXACO mpra nmuaHoCTH
Op>ke Mo KoHTporoM. IIpenukTopuma M3 Apyror Kopaka perpecrMoHe aHajm3se
objanrmasa ce gofaTHUX of 5% 7o 7% Bapujance. [IpuMeTHO je ja ce y Apyrom Ko-
paKy xujepapxmjcke perpecuone aHammse ryou 3nadaj HEXACO mpra nmu4HOCTH
€KCTpaBep3yja M CABECHOCT y IpeJUKIUj1 aKajieMcKor crpeca. Ha ocHOBY oBor Ha-
JTa3a ce MO>Ke IPeTIIOCTaBUTI NOTeHIMjaTHA MefijaTopcka yiora ¢gakropa fo6po-
OUT M cOUMjabMITHOCT IpTe eMOLMOHATTHE HTENUTeHIIje Y Be3u usMeby 6asnanmx
IIpTa TMYHOCTH U aKafIeMCKOT cTpeca. HeraTuBHe Bese I[pTe eMOIMIOHATHE MHTENN-
TeHIVje U CTpeca y aKafleMCKOM KOHTEKCTY Cy IOTBpheHe U Y IPeTXOZHUM CTyAuja-
ma (Miri et al., 2013; Petrides et al., 2018). KonkpeTtHuje, cTpec moBe3aH ca akajieM-
ckM o6aBe3aMa HeraTMBHO IIpefiBKiajy roTOBO MOfjefHaKO CHAXKHO U JOOpoOUT 1
COILMjaOMTHOCT, @ VICTY IIPEAMKTOPY 3HAYajHY Y/IOTY MMajy U y IpefBubamy omiure
Mepe akafieMcKor crpeca. CTpec moBesaH ca (aky/ITeTCKUM obaBe3aMa 3HAYajHO je
npenBuaeo GakTop COLMjabMITHOCT, a CTpeC MOBEe3aH ca aKaJ[eMCKOM CaMoIlepIiern-
IIVjOM 3Ha4ajHo je mpensuaeo ¢akrop foopobut. OBa aBa pakTopa penyKyjy MH-
TEH3UTeT cTpeca 6yayhu ma mpesicraB/bajy ofpas ONTUMMU3MA, CAMOIIOY3/amba 1 MO-
3UTUBHUX eMolja (FoOpo6KT), y3 afaTUBHO YIIpaB/babe eMOoIMjaMa, IIOBUIIEHY
ACepTUBHOCT U COLMjATHY CBeCHOCT (cormjabuanoct). Ocobe Kof Kojux cy oBu pak-
TOPU M3paKEHUj! delrhe JOXKVB/bABajy 3al0BO/BCTBO U UCITYHEHOCT Ipaheny mo-
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3UTUBHUM ocehamMa, a CIIeIHO, CaMOYBEPEeHO 1 ca TakohoM CTyIIajy y conyjanHe
untepakuuje (Mijatovi¢, 2018), mTO MX MOXKe YMHUTYU CIIPEMHUjUM U OIpeMIbe-
HIjMM 32 [IpeBJIaflaBaibe CTPECHUX CUTYalMja y aKaZleMCKOM OKpy>Kemy. LlmbaHo ja-
Jarbe OBVX JOMEeHa eMOIMIOHATHE MHTe/IUTeHIMje 611 MOT/I0 61T ToCce6HO 3HAYajHO
3a CTY[IeHTCKy Homynauujy, Oyayhm ma mcTpakxmBayky Halasy yKasyjy Ha To Ja ce
IIpTa eMOLMOHATHE VIHTEIUTeHI[}je MO>Ke OCHKMBATY ITyTeM PasINIUTUX VIHTEp-
BEHTHUX IIporpaMa, 4ak 1 TOKoM oppacior foba (Kotsou et al., 2011). Ha npumep,
HOCIIeIIMBabeM CTpaTeruja peryaanyje eMoLyja, Tj. ToAU3ambeM CBeCTH 0 eeKTuma
npuMeHe AUCPYHKIMOHATHUX oOpasalia peryaiyje Mory ce HocTuhy BUIIM HUBOK
CaMOKOHTpOJIe, CAMOTIOY3/iatha U Opure y Be3u ca ImpeBasmnaxemeM Oyayhux mpo-
6nema y tomeHy npodecuje 1 06pasoBara, LITO BOAY Ka oBehamy akageMCKOT 3a-
nososbeTBa (Celik & Storme, 2017). Kpos nnTepBeHTHe porpame, passujajyhu upty
€MOLIMIOHA/THE VHTEIUTEHIIN]j€e, TOCIIElyjy ce KalalUTeTN CTY[eHATa 33 aflallTalujy
KpO3 HacTojama ja ce Ha Oynyhe mpempeke 1 Temkohe y akageMCKOM KOHTEKCTY
I7Iefla Kao Ha 13a30Be, a He Kao Ha IpeTibe. Ouekyje ce 1a ce OBMM ITyTeM IIO[iCTaKHe
IbJIXOBA PaJlO3HATIOCT, KOHTPOJIA, VI CAMOIIOY3/jalbe, IITO Ja/be IOTOMyje JOXKIBIbajy
3aoBo/bCTBa U akageMcke pesunujentTHocTH (Celik & Storme, 2017).

3Hayaj OBe CTy/Mje Ipero3Haje ce MPeBacXoHO Y ToMe ITo noTBphyje ymory
IpTe eMOLMOHA/IHe NHTEe/IIeHIIMje Y IpefiBuhamy pe/leBaHTOr KOHCTPYKTA 3a JO0-
MeH 00pa3oBamba, KakaB je aKaJleMCKU CTPeC, Kao U IITO IPeJCcTaB/ba jOI jeHY ITOT-
BpJy MHKPEeMEHTa/IHe Ba/IMJHOCTY Mepe IpTe eMOLMOHA/THe MHTe/IUIeHIINje OoTlepa-
LMOHanM30BaHe ImyTeM lleTpumecoBor YIUTHIKA O eMOIIVIOHAIHO] MHTEIUTEHLIV) I
kao uptu. C apyre crpaHe, uMajyhu y BUy fia je MCIIUTUBambe CIPOBE/IEHO Ha Ipu-
TOZIHOM Y30PKY CTy/leHaTa cBera iBa ¢aky/arera YHuBep3uTeTa y beorpajy, kao u fia
y30pak Huje 6110 6alaHCHpaH Kajja ce pa3MaTpajy pasjmKe y Be3! ca I0IOM, KJbYYHO
OrpaHNYere OBOT MCTPaXXIBakba IIPeJiCTaB/ba HeMOTyhHOCT reHepanm3alyje Hamasa
Ha CTYJeHTCKY HOIYyIaLujy y LeNHN. VIcnuTuBame APYTUX HOTEHIMjaTHO BaXKHIX
¢daxTopa (IomyT MoTUBaLje, aCIIMpalyja, TI0Kyca KOHTPOJIE U CJ1.) 61 y OKBUPY 6y-
nyhux cryamja omoryhmno ny6spe pasymeBarbe akaeMCKOT CTpeca.

B 3AKJBYHAK

Hanasu cryuja gocnenHo yKasyjy Ha CHaXKaH JONPUHOC LpTe eMOLIVIOHA/IHE MHTe-
nureHIyje y cepu o6pasoBarma. YUeHUIM U CTYACHTY KOJ, KOjMX ce IIpTa eMOLIO-
HaJTHe MHTE/IMTeHIje CHAKHO MCII0/baBa MMajy MPeAVCIIO3NLIN]Y A PETY/INIILY CBOje
eMollije yCIIelIHNje Y CUTyalyjaMa y4erba U IpolieHe 3Haba, 007be ce COLUjamHo 1
€MOLIMIOHA/ITHO AJANTUPAjy Y Pa3AMIUTUM CUTyaljaMa KOje JOHOCH IIKOJIOBAmbe, U
JaKIlle 1 ycrenrHuje capabyjy ca okpykemeM, mTo oMoryhasa ocTBapuBame >KeJbe-
Hor akageMckor nocturayha (Perera & DiGiacomo, 2013). Pesynratu Hamrer mc-
Tpa)KMBama y CK/IaJy Cy ca oBUM yBuayMa. [TocebHO 6ucMo yKkas3anm Ha Hajas3 Koju
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MCTMYe MHKPEMEHTa/THN JTONPMHOC (aKTopa LpTe eMOLVIOHATHEe NHTE/IUTeHIje Y
IpeUKIjJ aKaJeMCKOT cTpeca. VIMImKaluje Koje oBa eMImpujcka rpabha gonocn
IeJjarouIKoj MpaKCcy OfHOCE Ce Ha 3HaYaj IIPEeNo3HaBaiba, BPeJHOBAba U IJTAHCKOT
¥ IVJBAHOT NOJICTHIIaba eMOLMOHATHE NHTe/IUTeHIIMje ¥ 0O0pa3oBHOM KOHTEKCTY.

ITojenyHy ayTopym HarjamiaBajy ja je 300T CIOXKEHOCTM KOHCTPYKTa eMOLIV-
OHaJTHe VIHTEIMTEeHIUje, HY>)KHO pa3BMjaTy IporpaMe Tako fa OyAy ycMepeHM Ha
KOHKpETHe, IojefjuHayHe AyMeH3uje fa 6u 6w eduxacuauju (Zeidner, Roberts,
& Matthews, 2002). ITopep Tora, mporpaMyu MOpajy MMaTu jacaH KOHIIEITYaTHU
OKBUp, a crienuUyHM LM/beBU Iporpama Tpeba ma Oymy jacHU M Mep/bUBHU U Ja
IpaTe K/by4He KOMIIOHEHTe caMor KoHIlenTa (HIp. TpeHMHI eMOIMOHaTHIX KOM-
nereHuuja, Bugetu y Kotsou et al., 2011). ITpunukom nspape mporpama HeOIXOJHO
je MMaTy Ha yMy O4YeKMBaHy LWbHY I'PYIy U COLVIOKYJATYPHM KOHTEKCT Y KOM ce
IJIaHMpa BIX0BA peannsalyja, na 6u ce obe3beayIa 0CeT/bUBOCT HA CBE peIeBAHT-
He YMHUOLe 3ajeHNIIe ¥ KOjoj Tpeba [ja 3a)KuBe, MOIYT y3pacTa, MOoJa, KyATypo-
JIOIIKMX OOe/eXxja 1 jefMHCTBeHNX YMHIIana 3ajeguuiie. Kypukymym nporpama 6u
Tpebano ga oMoryhm reHepanmMsalyjy BelITMHA Ha HOBe IpeJMeTe U OfHOCe, ali U
y HOBUM cuTyanujama. [la 611 ce mOCTUIIN AyropoyHM e(eKTU, KBaIUTEeTHU IpPO-
rpaMi 3a HOACTUIIAbe eMOLMOHATHE IHTEIUTeHIuje Tpebano 61 fa ce He U30Iyjy
Kao rmocebaH IpefMeT M3ydaBama KOju ce OfiBUja jefHOKpaTHO, Beh 61 Tpebano ma
IIOCTaHy Jie0 KOHTMHYUpPaHe KyAType 00pa3soBHMX yCTaHOBA Y LE/IMHU 1 Tpebano
6u na omoryhe pasBujarbe eMOLMOHATHIX KOMIIETEHIIMja KPO3 Pas3IMINTe CaipKaje
u o6mactu. Ocob/py 0ff KOT ce O4YeKyje fja peanuayje mporpamMe jauyarmba eMOLMOHA-
He MHTe/NureHnuje Tpedamo 6u 06e36ea1TH JOCTYIIHE IPWINKe 32 TIPOodeCcroHaTHN
PasBoj, yuemwe 1 NofipuKy. Ha nmojeqHuM yHUBEP3UTETMMA IIPENO3HATY CY 3HAY3j
Y BYKHOCT OBAKBUX ITpOrpaMa Yujy je Lin/b Jja Ce OCHAXKM ¥ YHAIIPe/iu eMOLMOHATHA
VHTEIMIeHLIMja 1 jada aKaJleMCKO 3a/I0BO/bCTBO, Oyyhn fa ce pagu o mpeguKkTopu-
Ma 6yznyher akagemckor nocturayha u ycnexa y xapujepu (Celik & Storme, 2017;
Zeidner, Matthews, & Roberts, 2004).
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ABSTRACT

According to previous studies, academic stress is related to both basic personality traits and
emotional intelligence (EI) as a trait which has demonstrated its relevance in numerous
research regarding stress and mental health domains. The present study sought to examine the
role of trait EI in predicting academic-related stress, while controlling basic personality traits. A
sample (N=288) completed: 1) Perceptions of Academic Stress (PAS) Scale, measuring intensity
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Extraversion, Agreeableness, Conscientiousness and Openness, and 3) the TEIQue, examining
trait EI (encompassing factors Well-Being, Self-control, Emotionality, and Sociability). The
subjects in this online research were students from the University of Belgrade. Four hierarchical
regression models comprising the HEXACO traits (entered 1st) and trait EI factors (entered
2nd) as predictors, and academic stress variables as criterions variables, were tested. HEXACO
traits explained 8-25% of variance, while predictors of the second block incrementally explained
5-7% of the variance in academic stress. The current data suggests that specific emotion-related
personality dispositions encompassed by trait EI have a significant role in predicting academic-
related stress and indicates its incremental predictive validity over basic personality traits. The
practical implications of the obtained results refer to the importance of programs for planned,
targeted stimulation of EI in the context of education.
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I INTRODUCTION

Starting tertiary education is generally interpreted as a positive life event, filled with
hope and optimism towards the realization of potential and quality of adult life. In
addition to new academic challenges, the period of college or university studies also
marks a transition to adulthood and involves making decisions related to one’s own
future, personal and professional development, redefining boundaries towards the
primary family, as well as facing numerous new roles and responsibilities. Students’
behaviors, beliefs, and experiences toward academic demands, as well as the degree
to which they will successfully adapt to those demands, form a significant segment
of this phase of their lives (Karaman et al., 2019; Kitzrow, 2003; Pedrelli et al., 2015).
Stressors directly related to the education process are of particular importance for the
student population, faced with continuous demands to learn, adapt, and progress.

Academic Stress

The concept of stress, according to the classic definition of Lazarus and Folkman,
indicates the relationship between the environment and the individual, whereby the
individual assesses that the demands of the environment exceed his/her capacities
(Biggs, Brough, & Drummond, 2017). We call it academic stress when it is the result
of factors originating from the academic environment (Pascoe, Hetrick, & Parker,
2020). For example, this can be financial requirements imposed by school fees,
exams and tests, a competitive climate, cooperation with colleagues during group
projects, family pressures to achieve high results, or travel and relocation due to
education, etc. (Karaman et al., 2019). Some authors separate this construct into three
components: 1) the first one is stress caused by academic expectations, i.e. pressures
that come from peers, family, as well as the teaching staft of the college or faculty, 2)
the second relates to stress resulting from the amount of material, demanding tasks,
and worries that the student will not fulfil all his/her obligations and pass exams,
while 3) the third component represents the degree of academic self-confidence
and beliefs regarding success during studies and a future professional career in the
chosen field (Bedewy & Gabriel, 2015). There are also different operationalizations
of this construct; one of the older instruments for assessing stress during student life
seeks to recognize academic stressors (frustrations, pressures, changes, conflicts and
self-imposed stressors) and students’ reactions to stress (physiological, emotional,
cognitive and behavioural) (Student-Life Stress Inventory-SLSI; Gadzella, 1991,
according to Misra & Castillo, 2004).

Studying will necessarily produce certain levels of stress, and it is considered
expected and normal during this period. When it remains at optimal levels, stress
is a stimulus that makes a person alert and responsive to demands, but when stress
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levels exceed these optimal levels, or when resources and coping strategies are not
adequate, itbecomes a complicating factor in daily functioning. A prolonged duration
of academic stress, as well as its high levels, negatively reflect on the achievement and
well-being of students, affecting their self-esteem, concentration, and relationships
with others (Reddy, Menon, & Thattil, 2018). It is safe to say that academic stress is
associated with a number of negative outcomes in terms of students’” physical and
mental health (Kennett, Quinn-Nilas, & Carty, 2021; Pascoe, Hetrick, & Parker,
2020; Watson & Watson, 2016).

Basic Personality Traits, Academic Stress, and Related
Variables

In an effort to clarify the nature and origin of academic stress, numerous studies
have paid attention to the factors of personality, environment, and academic
programs themselves, which could be related to this phenomenon, using different
operationalizations of academic stress. Research related to gender differences in the
domain of academic stress and the strategies used to overcome it did not lead to
unequivocal conclusions. Some authors state that the intensity of academic stress
is higher in female students, and they are more inclined to vent and express their
emotions, while male students more often try to control their emotions in stressful
situations related to higher education (Garcia-Martinez et al., 2021; Karaman et al.,
2019; Misra et al., 2000; Pau et al., 2007; Poon, Lee, & Ong, 2012). On the other hand,
in some studies, the intensity of academic stress among male and female students
was equal (Bedewy & Gabriel, 2015). Examining the relationship between academic
stress and age gives similar results: the correlation is either negative, i.e. younger
students are more prone to academic stress (Pau et al., 2007), or it does not exist
(Bedewy & Gabriel, 2015).

Research examining differences in academic stress in relation to study
programs shows that psychology students generally report lower levels of academic
stress compared to students of other faculties, for example medicine and dentistry
(Debowska et al., 2022; Neveu et al., 2012), and that there is a complex relationship
between stress and different study programs. The source of stress registered among
medical students is related to psychosocial and academic pressures: high family
expectations, frequency of exams, volume of curriculum, sleep disorders, and worries
about the future (Bedewy & Gabriel, 2015).

Levels of academic stress are successfully predicted by other variables, such
as external locus of control (Karaman et al., 2019), coping self-efficacy (Watson &
Watson, 2016), anxiety, time management, and satisfaction with leisure activities
(Misra & McKean, 2000). For the sake of a better understanding of academic stress,
studies in which the relationship between this construct and personality structure
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are considered are particularly significant. In general, the findings indicate that
stress, anxiety and depression among students are positively related to Neuroticism,
i.e. negatively with emotional stability as well as Extraversion (Mili¢ et al., 2019), and
that a significant connection with anxiety in the academic context and its prevalence
are also achieved by other traits within the Five-Factor Personality Model - Openness,
Conscientiousness and Agreeableness (Steinberger, Eshet, & Grinautsky, 2021).
More recent studies have been increasingly concerned with studying the relationship
between academic stress and so-called “emotional” traits, among which emotional
intelligence as a personality trait stands out (Garcia-Martinez et al., 2021; Trigueros
et al., 2020; Watson & Watson, 2016).

Emotional Intelligence

Literature dealing with emotional intelligence (EI) describes two dominant
approaches regarding the conceptualization and assessment of this construct. Within
the first approach, EI generally refers to the capacity to perceive, process, and use
information concerning emotions (Mayer & Salovey, 1997). This construct is assessed
through maximum performance tests. Against this model of EI as an ability, another
way of conceptualizing the construct stands out, which is called mixed models of EI,
and within which the field of EI extends through different psychological domains -
both intellectual and personal (Bar-On, 1997; Goleman; 1995; according to Petrides
& Furnham, 2003). Within this model, influential authors, such as Petrides and
Furnham, believe that the concept of EI should be reduced primarily to the domain
of personality, and operationalized through self-assessment (Petrides & Furnham,
2000). In this paper, EI will be considered within the framework of the mixed model,
i.e. as a personality trait.

According to Petrides, EI understood as a personality trait is a complex
construct made up of 15 facets: self-esteem, emotion expression, self-motivation,
emotion regulation, happiness, empathy, social awareness, impulsivity, emotion
perception, stress management, emotion management, optimism, relationship with
others, adaptability and assertiveness — which are grouped into four higher-order
factors: Well-being, Emotionality, Sociability and Self-control (Petrides, 2009).

The Well-being factor refers to the experience of satisfaction and fulfilment,
positive emotions, self-esteem and satisfaction with life. The Emotionality factor
refers to the skills of perceiving and expressing emotions and using them when
establishing close relationships. The Self-control factor includes the possibility of
balanced control of one’s own desires and needs, flexibility, and stress regulation.
Sociability is a factor related to the experience of adequacy in social situations,
the ability to influence other people’s emotional states, shyness and reservedness
(Mijatovi¢, 2018).
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Basic Personality Traits and Emotional Intelligence

Previous empirical evidence indicates that the position of the trait EI is at the lower
levels of the trait hierarchy (Petrides, Pita, & Kokkinaki, 2007). The links between
the trait EI and the Five-Factor Personality Model are consistently confirmed
in numerous studies. In general, the trait EI is highly negatively associated with
Neuroticism, moderately with Extraversion, and weakly with Conscientiousness,
Agreeableness, and Openness to experience (Joli¢-Marjanovi¢ & Altaras-Dimitrijevi¢,
2014; Petrides et al., 2010). When it comes to the relationship between trait EI and
HEXACO personality dimensions, the situation is somewhat different, since this
personality model differs in terms of the content and names of individual factors, but
also because a new factor (Honesty-Humility) has been added. More specifically, the
Emotionality factor contains certain aspects of Neuroticism and Conscientiousness
from the “Big Five” model, while some features of Neuroticism are integrated into
the Conscientiousness factor. The new factor, Honesty-Humility, can be understood
as a combination of Neuroticism and Agreeableness from the Big Five (Mededovi¢
et al., 2019), and is particularly significant for understanding a number of criteria,
primarily those in the domain of unethical/antisocial behaviour (Ashton & Lee,
2008). The mentioned differences somewhat change the relationships of the basic
personality dimensions with the trait EI: the global measure of trait EI positively
correlates most strongly with Extraversion, weakly to moderately with Agreeableness,
Conscientiousness and Openness, while, as a rule, the weakest connections are with
trait Honesty-Humility. The association with trait Emotionality is negative and
generally low (Anglim et al., 2020; Veselka et al., 2010).

The incremental validity of the trait measures of EI in the prediction of various
psychological variables has also been the subject of numerous studies. This construct
has shown to be significant in predicting academic achievement over and above
gender, cognitive abilities, and the Five Factor Model of Personality (Petrides et al.,
2018). The trait EI explains an additional part of the variance, above the “Big Five”, in
the prediction of psychological well-being (Joli¢-Marjanovi¢ & Altaras-Dimitrijevi¢,
2014), as well as the cortisol response to stress (Mikolajczak et al., 2007). In general,
Well-Being and Self-Control factors have the largest effect sizes in tests of additional
contributions of the trait EI (Andrei et al., 2016).

The Relationship of Emotional Intelligence with Academic
Stress and Related Variables

Emotional intelligence has proven to be an important predictor of a wide range of
different psychological constructs and phenomena. For example, it was found that in
the field of education, the trait EI positively predicts academic achievement (Parker et
al.,2004), and negatively predicts school absenteeism and the manifestation of deviant
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forms of behaviour (Petrides, Frederickson, & Furnham, 2004). More specifically,
in the context of higher education, trait EI is negatively associated with perceived
stress (Miri et al., 2013), anxiety, depressive symptoms, and addictive behaviour, and
positively with peer acceptance, perceived social support, adjustment (Petrides et al.,
2018), academic achievement (Perera & DiGiacomo, 2013) and academic satisfaction
(Celik & Storme, 2017). Students with more pronounced trait EI drop out less often, i.e.
they are more likely to successfully graduate (Keefer, Parker, & Wood, 2012; Wilson,
Babcock, & Saklofske, 2019). In addition to the direct ones, indirect connections of
the trait EI with academic achievement were established: through the connection of
the trait EI with social support and adaptive coping strategies, such as active coping,
positive reinterpretation, planning etc. In particular, the roles of adaptive coping
and emotion regulation stand out as crucial for coping with academic stress and for
achieving academic goals (Petrides et al., 2018).

Some authors point out that when faced with stressors, EI encourages creativity,
positive emotions, and assessment of stressful situations as challenging, not threatening
(Schneider, Lyons, & Khazon, 2013). Self-regulatory processes included in the construct
of EI are also associated with resilience (Magnano, Craparo, & Paolillo, 2016), which
is a good predictor of adaptive responses to stress (Avey, Luthans, & Jensen, 2009), as
well as academic persistence and success (Cassidy, 2015).

The Aim of the Research

Considering the findings that indicate the importance of personality traits in the
experience of academic stress among students, there was a need to examine in
more detail their predictive significance on a sample of students at the University of
Belgrade, with special reference to emotional intelligence as a trait, since this construct
is increasingly prevalent in mental health and well-being research (Garcia-Martinez
et al., 2021; Trigueros et al., 2020). Bearing in mind that the connection between
the basic dimensions of personality and the trait EI has been consistently confirmed
in numerous studies (Joli¢-Marjanovi¢ & Altaras-Dimitrijevi¢, 2014; Petrides et al.,
2010), as well as that the trait EI is found at lower levels in the hierarchy personality
(Petrides, Pita, & Kokkinaki, 2007), it is important to examine the importance of this
construct in more detail and determine its eventual incremental contribution in the
prediction of academic stress.

Forabetter understanding of academic stress and its structure, all three aspects of
this construct will be separately observed according to the operationalization offered
by Bedewy and Gabriel (stress related to faculty workload and examinations, stress
related to academic expectations, and stress related to academic self-perception) in
order to determine the difference in their intensity (Bedewy & Gabriel, 2015).
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B METHOD
Sample and Procedure

A sample of 288 undergraduate students at the University of Belgrade, aged 18
to 25, participated in this online survey (M = 19.72, SD = 1.35). The convenient
sample consisted of 256 female students (89%) and 32 male students (11%), which
is important for understanding and interpreting the research findings. The largest
percentage of respondents (80%) were students of the Faculty of Special Education
and Rehabilitation, while one fifth were students of the Faculty of Geography. The
data was collected during December 2020 and January 2021 through a Google
questionnaire. Respondents were asked for their consent to participate in the
research, while they were informed that the obtained data would be considered
collectively and exclusively for research purposes.

Instruments

The Perception of Academic Stress Scale (PAS, Bedewy & Gabriel, 2015) was used to
assess academic stress. This instrument contains 18 items that are grouped into three
subscales: 1) academic expectations subscale; 2) workload and examinations subscale,
and 3) students’ academic self-perceptions subscale. Respondents expressed their
degree of (dis)agreement with the statements on a five-point scale. After recoding
individual statements by adding the scores on the subscales, it was possible to obtain
a summary measure of self-assessed stress in the academic context. Higher scores
on the scale indicate higher levels of stress. The authors of the scale state that the
reliability measures of the instrument are satisfactory - Cronbach’s a coefficient is
0.70 (Bedewy & Gabriel, 2015). The reliability of the scale is slightly higher in this
sample - a = 0.82.

Personality traits were assessed using the HEXACO-PI-R inventory (HEXACO
Personality Inventory Revised, Lee & Ashton, 2018; Serbian adaptation by Mededovi¢
et al.,2019). The instrument assesses 6 dimensions of personality: Honesty-Humility,
Emotionality, Extraversion, Agreeableness, Conscientiousness, and Openness. The
inventory represents a direct operationalization of the HEXACO personality model.
It consists of 100 items and contains a five-point response scale. The instrument
showed satisfactory reliability measures in earlier studies (Mededovi¢ et al., 2019), as
well as in this research (a = 0.74).

A Serbian adaptation of the Trait Emotional Intelligence Questionnaire
(TEIQue; Joli¢-Marjanovi¢ & Altaras-Dimitrijevi¢, 2014) was used to assess EI as a
personality trait. With the instrument, it is possible to evaluate 15 facets, 4 factors,
and a global measure of emotional self-efficacy - trait EI. In this research, the trait EI
factors will be considered: Well-being, Emotionality, Self-control and Sociability. The
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instrument is currently one of the most commonly used instruments for assessing
trait EI and has good convergent-discriminant validity. The task of the respondents
is to assess their degree of agreement for each of the 153 statements on a scale from
1 to 7. In previous research, it had been shown that the metric characteristics of the
instrument are good. Reliability measures range from 0.59 to 0.86 at the factor level,
and 0.78 for the global measure of trait EI (Petrides, 2009). The instrument proved
to be highly reliable for the Serbian sample as well: a = 0.78 - 0.82 for the trait EI
factors and 0.95 for the total score (Joli¢-Marjanovi¢ & Altaras-Dimitrijevi¢, 2014),
and similar measures of reliability were obtained in this research (a = 0.75 - 0.88).

B RESULTS

Descriptive and inferential statistics methods were used in the research. Descriptive
measures of the examined variables, as well as their correlations, are shown in Table
1. Correlations of age and traits Honesty-Humility and Openness are positive and
very low, while other personality traits and measures of trait EI and academic stress
are not related to age. HEXACO personality traits correlate with trait EI factors in
the expected way: the highest correlation coefficients were obtained for Extraversion
(up to r = 0.65 with the Well-being factor), and the lowest for Honesty-Humility.
Academic stress measures are consistently negatively correlated with trait EI factors
(up to r = -0.47 with the Well-Being factor), also negatively (up to r = -0.40) with
the Extraversion, while with the other HEXACO traits, the correlation measures are
lower or not significant.

Differences in mean scores on the subscales of the Perceived Academic Stress
Scale were tested using a t-test for dependent samples. Stress related to workload
and examinations is more intense than stress related to academic expectations
(t = -14.63, df = 287, p < 0.001) and academic self-perception (t = 6.16, df = 287,
p <0.001). The mean scores on the academic self-perception subscale are significantly
higher than scores on the students’ academic self-perceptions subscale (t = 8.80,
df =287, p <0.001). Additional analyses (t-test for independent samples) did not find
gender differences in the intensity of certain aspects and overall perceived academic
stress.
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Hierarchical regression analysis was used to check the predictive power of
personality traits from the HEXACO model (first step) and trait EI factors (second
step). In this way, it is possible to examine the incremental contribution of trait
EI factors in predicting academic stress, while controlling basic personality traits.
Four hierarchical regression analyses were performed, for all three aspects and the
overall measure of academic stress as criterion variables. The roles of gender and age
were not investigated in the regression analysis, since in this sample the mentioned
variables did not establish any relationships with measures of academic stress.

Stress related to academic expectations was negatively predicted by traits
Honesty-Humility and Extraversion at the first step, explaining 8% of the variance
of individual differences. From the second block of variables, trait EI factors Well-
being and Sociability stand out as significant negative predictors, whereby this set of
variables explains an additional 5% of the variance.

When it comes to stress related to workload and examinations, the HEXACO
traits explain 14% of the variance; significant negative predictors are Extraversion and
Agreeableness, while Emotionality is positively correlated with the criterion variable.
In the second step, the trait EI factor Sociability negatively predicts academic stress
associated with faculty workload. This set of predictors explains an additional 5% of
the variance in individual differences.

The score on the student’s academic self-perception subscale can be predicted by
HEXACO traits, which explain 25% of the variance. Significant negative predictors
are Extraversion and Conscientiousness, while Emotionality positively predicts
stress related to academic self-perception. In the second step, the criterion variable
is negatively predicted by the trait EI factor Well-being. The set of predictors from
the second step of the regression analysis explains an additional 7% of the variance
of this criterion variable.

Significant negative predictors of the general measure of academic stress are, in
order of importance, trait Extraversion, followed by Conscientiousness and Honesty-
Humility, while trait Emotionality has a positive correlation with the criterion
variable. The set of HEXACO predictors explains 23% of the variance in individual
differences. Among the significant predictors from the second step, Well-being and
Sociability factors stand out. In this case, trait EI factors also additionally contribute
to the explanation of academic stress (8%).
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Table 2: Hierarchical regression analyses: prediction of academic stress
by personality traits and trait EI factors

AS-AE AS-WE AS-SP AS-TOT
Step 1 B B B B
Honesty-humility -0,18%%* -0,06 -0,05 -0,11*
Emotionality 0,02 0,17¢** 0,24** 0,20%**
Extraversion -0,12* -0,22%%* -0,37%%* -0,31%%*
Agreeableness -0,04 -0,15%* 0,02 -0,09
Conscientiousness -0,12 -0,09 -0,18%%* -0,16**
Openness -0,01 -0,06 -0,08 -0,07
R? 0,08 0,14 0,25 0,23
F(6,281) 4,30%4%* 7,65%* 15,97*** 13,76***
Step 2 B B B B
Honesty-humility -0,17%* -0,05 -0,01 -0,08
Emotionality 0,03 0,16* 0,25%%* 0,20%**
Extraversion 0,10 -0,04 -0,15% -0,05
Agreeableness -0,09 -0,17%* 0,05 -0,11
Conscientiousness -0,08 0,00 -0,11 -0,07
Openness 0,01 -0,04 -0,07 -0,05
EI-Well-being -0,19* -0,04 -0,314%* -0,20**
EI-Selfcontrol 0,02 -0,10 -0,05 -0,07
EI-Emotionality -0,02 -0,08 -0,05 -0,07
EI-Sociability -0,17* -0,21** 0,00 -0,17*
AR? 0,05 0,05 0,07 0,07
AF(4,277) 3,72%* 4,59%** 6,68*** 7,38%%*

Note. AS-AE: the academic expectations subscale; AS-WE: workload and examinations subscale;
AS-SP: students’ academic self-perceptions subscale; AS-TOT: total score on the PAS scale; *p< 0,05,
**p< 0,01, ***p< 0,001.
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I DISCUSSION

In general, the expression of overall academic stress was moderate among
the students who participated in our research. There are differences in the
expression of stress between the three subscales, but they are not overly strong.
Questions related to the academic expectations subscale examine unrealistic, high
expectations of professors and parents and a competitive atmosphere among
students. For this aspect of academic stress, the lowest scores were reported. On
the other hand, the highest levels of stress that students experienced was related
to faculty workload, which refers to extensive course loads, lengthy assignments,
time restraints, and exam deadlines. The subscale of stress related to academic self-
perceptions examines beliefs regarding success in studies, but also in future career,
and decision-making skills relevant to successful studies. In our sample, the results
on this subscale were between the level of stress related to academic expectations
and those related to faculty workload. This finding is consistent with the results
of the study conducted by the authors of the applied scale for assessing academic
stress (Bedewy & Gabriel, 2015). In addition, in accordance with the findings of the
mentioned study are the results that the intensity of academic stress is not related
to age.

The profile of the results indicates that the respondents find it most challenging
to organize their time and activities in relation to the demands of their studies.
Considered in combination with low stress from academic expectations, we can try
to understand such findings as low competitiveness and the absence of the need of
students to impose themselves and stand out in the circle of families and colleagues
through success in their studies, which makes greater sacrifices in the direction
of faculty workload and activities pointless, and then raises stress in situations
that require it. Although it is generally psychologically desirable for stress levels
to be moderate and lower, in the long term, data on lower competitiveness may
signal the absence of incentives for learning, commitment and advancement. In
this regard, this finding may be important for the planning and programming of
the work of higher education institutions, which have the complex task of creating
an environment in which there is at the same time sufficient incentives, but also
protection from academic stress and its negative implications.

In our research, personality traits and emotional intelligence were associated
with both the general measure of academic stress and its specific components. The
significance of the role of trait Extraversion is noticeable along the entire measure
of academic stress in our research, and its greatest importance is recognized in
the prediction of stress associated with academic perception, as well as with the
general measure of academic stress. In the HEXACO model, Extraversion is a
trait related to social self-confidence, social boldness, activity, and friendliness
(Mededovi¢ et al., 2019). It is an understandable contribution of these social and
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emotional capacities for an individual who is tasked to function successfully for
longer periods, in an environment saturated with interactions, such as the faculty
environment. Being accompanied by states of anxiety, fear and dependence,
academic stress is positively predicted with the trait Emotionality, in all domains
except the domain of stress related to academic expectations. Such findings are
compatible with earlier research on the relationship between personality traits
and academic stress (De la Fuente et al., 2021; Mili¢ et al., 2019). The results also
indicate a significant effect of trait Honesty-Humility in reducing stress related
to academic expectations. Certain studies point out the role of the trait Honesty-
humility combined with Extraversion in strengthening the social network and the
capacity to overcome stressful situations (Carlander & Johansson, 2020; Krause
et al., 2016). It is an interesting observation that the stress associated with faculty
workload is higher in situations of low Extraversion and Agreeableness, and
elevated Emotionality. This finding may indicate the importance of peer support
and connection with colleagues as protective factors. Although the HEXACO
personality model explains a significant percentage of the variance of academic
stress (up to 25% in the case of stress related to academic self-perception), the
key question was how trait EI predicts academic stress and whether it additionally
contributes to the prediction of this variable.

The results of the hierarchical regression analysis showed that the trait
El, primarily through the its factors Well-Being and Sociability, significantly
predicted academic stress when the effects of HEXACO personality traits were
controlled. An additional 5% to 7% of the variance is explained by the predictors
from the second step of the regression analysis. The significance of the HEXACO
personality traits Extraversion and Conscientiousness in the prediction of
academic stress is lost in the second step of the hierarchical regression analysis.
Based on this finding, a potential mediating role of the trait EI factors Well-
Being and Sociability in relation of basic personality traits and academic stress
can be assumed. The negative relationship between the trait EI and stress in the
academic context was also confirmed in previous studies (Miri et al., 2013; Petrides
et al., 2018). More specifically, stress related to academic workload is negatively
predicted almost equally strongly by Well-being and Sociability, and the same
predictors play a significant role in predicting the general measure of academic
stress. Stress related to faculty responsibilities is significantly predicted by the
factor Sociability, while stress related to academic self-perception is significantly
predicted by the factor Well-being. These two factors reduce the intensity of stress
since they represent optimism, self-confidence, and positive emotions (Well-
Being), along with adaptive management of emotions, increased assertiveness and
social awareness (Sociability). People in whom these factors are more pronounced,
more often experience satisfaction and fulfilment accompanied by positive feelings,
and successfully, confidently and easily enter social interactions (Mijatovic,
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2018), which can make them more prepared and equipped to overcome stressful
situations in an academic environment. Planned strengthening of these domains of
emotional intelligence may be particularly important for the student population,
as research findings indicate that the trait EI can be strengthened through various
intervention programs, even during adulthood (Kotsou et al., 2011). For example,
by strengthening emotion regulation strategies, raising awareness of the effects of
applying dysfunctional patterns of regulation, a person can achieve higher levels
of self-control, self-confidence, and concern for overcoming future problems in
the professional and educational domains, leading him/her to increased academic
satisfaction (Celik & Storme, 2017). Through intervention programs, developing
the trait EI, students’ capacities for adaptation are enhanced through efforts to see
future obstacles and difficulties in the academic context as challenges, not as threats.
This is expected to encourage students’ curiosity, control, and self-confidence,
which further contributes to the experience of satisfaction and academic resilience
(Celik & Storme, 2017).

The importance of this study is primarily recognized in confirming the role
of the trait EI in predicting a relevant construct for the domain of education,
such as academic stress, as well as representing another confirmation of the
incremental validity of the measure of the construct operationalized through the
Questionnaire on emotional intelligence as a trait. On the other hand, bearing
in mind that the survey was conducted on a convenient sample of students from
only two faculties of the University of Belgrade, as well as the sample not being
balanced when considering gender differences, the key limitation of this research
is the impossibility of generalizing the findings to the total population of students.
Examining other potentially important factors (such as motivation, aspirations,
locus of control, etc.) would enable a deeper understanding of academic stress in
future studies.

I CONCLUSION

Empirical evidence consistently indicates a strong contribution of the trait EI
in the sphere of education. Pupils and students in whom the trait EI is strongly
manifested have a predisposition to regulate their emotions more successfully
in situations of learning and knowledge assessment, adapt better socially and
emotionally in different situations brought by schooling, and cooperate more
easily and successfully with the environment, which can lead to the desired
academic achievement (Perera & DiGiacomo, 2013). The results of our research are
consistent with these insights. In particular, we would like to point out the finding
that highlights the incremental contribution of the trait EI in the prediction of



THE ROLE OF PERSONALITY TRAITS AND EMOTIONAL INTELLIGENCE IN PREDICTING ACADEMIC STRESS.... | 87

academic stress. The implications that this brings to pedagogic practice relate to the
importance of recognizing, valuing, and the planned and targeted encouragement
of emotional intelligence in the educational context.

Some authors emphasize that, due to the complexity of the construct of
emotional intelligence, it is necessary to develop programs that are focused on
specific, individual dimensions in order to be more effective (Zeidner, Roberts, &
Matthews, 2002). In addition, programs must have a clear conceptual framework,
and the specific goals of the program should be clear and measurable and follow
the key components of the concept itself (e.g. Emotional Competence Training,
see Kotsou et al., 2011). When developing the program, it is necessary to keep
in mind the expected target group and the socio-cultural context in which the
implementation is planned, in order to ensure sensitivity to all relevant factors of
the community, such as age, gender, cultural characteristics and unique factors of
the community. The curriculum of the program should enable the generalization
of skills to new subjects and relationships, but also in new situations. In order to
achieve long-term effects, quality programs for fostering EI should not be isolated
as a special subject of study that takes place once, but should become part of the
continuous culture of educational institutions as a whole and should enable the
development of emotional competences through various contents and areas. Staft
expected to implement emotional intelligence programs should be provided with
accessible opportunities for professional development, learning and support. Some
universities have recognized the significance and importance of such programs,
whose goal is to strengthen and improve emotional intelligence and strengthen
academic satisfaction, since these are predictors of future academic achievement
and career success (Celik & Storme, 2017; Zeidner, Matthews, & Roberts, 2004).
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