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AMNCTPAKT

Bynyhu npocseTHu paguuuy he ce TOkOM CBOjUX Kapujepa CyOuuTH ca PasIuuuTIM U3a30BM-
Ma Koju he 3axreBarnt oTnopas oxrosop, a nampemuja COVID-19 je camo jenan op mHorux. C
TIM Y Be3I, JKeTe/I CMO a Ca3HAMO KaKo CTyAeHTH, 6yayhu IpoCBeTHI paHUII, IPOLEHY)y
COIICTBeHe 3alUTUTHE (HAKTOPe OTMOPHOCTH, Y KAKBOM CY OHI MelycOOHOM OHOCY 1t KOjit OFf
VX MIMAjy IIeHTPaNHY YIOoTy. Y MCTPaXKUBAIby je yuecTBoBaso 249 cTyfieHaTa Koju Cy Iomy-
HVIVL QHOHMMHH YIIUTHYK BpIehy caMonpolieHy iBaHAeCT 3aIITUTHYX (paKTOPa OTIOPHOCTIL.
Kopuctymu cmo ITnpcoros koeduujeHT kopenanyje fa 61cMo yTBpANIN Kopenanujy nsmehy
(baxTOpa OTIOPHOCTH ¥ YCTAHOBUIM MPEXY Wbuxose MehycobHe moBesanocTu. Pesynraru cy
TI0Ka3a/ fia MoHaIIame ycpencpeheHo Ha pelrema (Koje je moBe3aHo ca crocobHoihy neH-
TibUKOBaba M3a30Ba) IIMA LCHTPA/HY Y/IOTY y OTIOPHOCTY CTyfeHata. [IpeTmocTaBui cMo
fma 6u jemaH samTUTHM (AKTOP MOTao Ja JOIpMHece CTBAapaiby HOBMX 3AIITUTHUX (BaKTOpa
(Hmp. ycpencpeheHocT Ha mpjeHTH(NKOBaIbe 13a30Ba je Y KOpenaruju ca ycpeacpehenomhy Ha
NPOHANAXebe pellierba 3a BUX KopuiherbeM KpeaTuBHUX IPUCTYIIA, JOKUB/baBabeM KOMIIe-
TEHTHOCTH U yCIleXa J OPUjeHTAIMjOM Ka yYelby TOKOM Lie/Ior kuBoTa). MebhyTim, Ty mpetmo-
CTaBKY Tpebajo 61 fajbe UCTPAKUTIL.
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B YyBOA

[Tangemuja COVID-19 mpezcraBba HeyoOM4YajeHy CUTYyaIjy Koja je CTBOpUIa He-
06MYHe OKOTHOCTH Ca KOjIMa je YMTaB CBET MOPAO Jia ce CyOuM MCTOBPEMEHO. 3axX-
TEBHU YC/IOBYM CTBOPEHU IOl TAKBYIM OKOTHOCTVIMA IIOC/IEVIYHO Cy IIPOJPIIN fajie-
KO YHyTap pas/IMYNTUX aclleKaTa Halller IPYLUITBeHOT X1BoTa. Ob6macT obpasoBama
je Takobe cTaB/beHa Ha IPOOY U TO OFf IIPEJILIKOJICKOT 0 BUCOKOT obpa3oBama. Ilop
TaKBJMM OKOJIHOCTMMA IIPOAKTUBAH CTaB CTyAeHaTa, Oyayhyx MpocBeTHUX pajHuKa,
je M3y3eTHO Ba)kKaH jep Cy oHM Ownu npuHybhenn fa ce, Mame win Buiie epukac-
HO, IIpWIarofie pasanMuuTiM HacTaBHUM npuctynuma (Hiop. Lei & Medwell, 2021;
Piccolo, Livers & Tipton, 2021; Zilka, 2021). C gpyre cTpaHe, maH/eMja n3a3aBaHa
IOMEHYTUM BUPYCOM IpPEJCTaB/ba CaMo jeflHy Of MOTEHIVja/THO HAIIOPHUX CUTY-
alMja Koje M3MCKYjy Jla ce HaCTaBHO 0CO0/be TOHAIIA IPOAKTUBHO, GIeKCHOMITHO,
aJAITUBHO U OJP>KMBO, Tj. OTIIOPHO. Y TEOPUjH je OTIIOPHOCT fepMHICAHA KAO IICH-
XOCOLMja/THY KOHCTPYKT KOjU je M3pakeH Y IICUXOIOUIKOM U COLVjamHOM QYHKIN-
OHucawy nojenuua. [TocmenyHo, 3sauTuTHY GaKTOpH KOjI IPeACTaB/bajy TPafnB-
He eJIeMeHTe OTIIOPHOCTM IOjeIMHIIa TaKohe ce Je/le Ha CIIOJballlibe M YHYTpAIbe
(Masten & Wright, 2009). ¥V pasnmnuntum cTyamjaMa aHaIM3MpaHa je OTHOPHOCT Oy-
nyhux npocBeTHMX pagHMKa, ToceOHO HacTaBHUKa (HIIp. Castro, Kelly & Shih, 2010;
Gu & Day, 2013; Mansfield, Beltman, Broadly & Weatherby-Fell, 2016; Mansfield,
Beltman, Price & McConney, 2012). [ledpuHucana je Kao [UHAMUYKY KOHCTPYKT KOjI
HaI/IalllaBa HA4MH Ha KOjU ITPOCBETHY PAIHUK Pajiyl YHYTap KOHTEKCTa 00pa3oBHOT
mpoleca U paja, oK MCTOBPEeMEHO M3paXkaBa HberoBy CIIOCOOHOCT Aa ce n3bopu ca
CHTyanujama Koje ¢y mpemnosHate kao usasosHe (Gu & Day, 2013). OtmopHocT 1po-
CBETHUX paJHMKa TaKobe ce MoXKe pasyMeTy Kao My/ITUANMEH3NOHATHYA KOHCTPYKT,
KOji ce, Kako TBpfe mojenuuu ayropu (Mansfield, Beltman, Price & McConney,
2012), cacroju of 4yeTupu K/bydHe MehycoOHO ucIpernieTeHe JuMeH3uje, a TO CY:
npodecnoHaaHa, eMOILVIOHATHA, MOTUBALMOHA U APYIITBEHa. 3aMpIleHa Mpexka
IIOMEHYTUX IUMEH3Mja, Tj. pecypca OTIIOPHOCTH, Y KOMOMHaIju ca KopuinheweM
KOHKPETHMX CTpaTeruja, YnHu ornopa oprosop (Mansfield, Beltman, Weatherby-
Fell & Broadly, 2016). OtopHocT je Takohe cTanan mpoiec Koju Tpaje TOKOM Ieior
JKMBOTA M Pe3YITAaT je MHTepaKIuja pasnuanTux (IpoakTuBHMX) (akTopa yHyTap
ofipeheHOr KOHTEKCTa KOju ce He MOTY YHAIIpef] IPefiBU/ETI, HUTY Ce HhUXOB yTHUIIAj
Ha IojefMHIIa MOKe poMeHuTn. C Ipyre cTpaHe, OTIIOPHOCT Takohe moapasyme-
Ba KOHKPETHY YIIOTpeOy pasiIn4nTiX CTpaTeruja Koje HaCTaBHO 0Co0/be IpuMebyje
KaJja je CyoueHo ca M3a30BOM I beroBUM Moryhum HeratuBHuM edektnma (Castro,
Kelly & Shih, 2010).

3amTUTHY PAKTOPY OTIIOPHOCTH, KAO MHTETPAIHY JIe0 TMYHOCTU IPOCBETHUX
pajiHUKa, MOTY OMTH IIOBE3aHM Ca COLIIOEMOLVIOHATHUM aCIIeKTUMa JIe/IOBamba, KOju
YK/BYUYjy CIOCOOHOCT ofprKaBamwa ycpeacpehenoctn Ha 6ymyhHocT mnm ontumu-
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CTMYaH HoryIef Ha forabhaje, crlocoOHOCT M3aKema Ha Kpaj ca mpobaeMuma, Kpu-
TUYKO MUIUbEbe U HIeKCUOWIHOCT, IPUIATOA/BUBOCT U MpoakTUBHOCT (Beltman,
Mansfield & Price, 2011; Benders & Jackson, 2012; Ee & Chang, 2010; Tait, 2008).
Ynopepo ca OBIM je BbIXOBa CHOCOOHOCT Jja Ce TIOBEXY U JOIPY J10 IPYTUX, UCTOBpe-
MeHo ofip>kaBajyhu crabunne mebympyncke ofgHoce, ycrnocTas/bajyhu IpogyKTUBHY
mebhy/pyncKy KoMyHuKanujy u 6mBajyhm criocobHm sa emmaTnjy mpema Apyruma
(Bobek, 2002; Mansfield, Beltman, Weatherby-Fell & Broadly, 2016). Tu ¢axropu ce
CXBaTajy Kao yHyTpalImy, 6yayhu fa motndy og nojenuuua. Crioballmby 3alITUTHY
daxTopu geMHMCAHY Cy KaO pa3IM4NTe KOMIOHEHTEe JPYIITBEHOT OKPY>Kera Ha-
CTaBHOT 0c067pa. Ty hakTOpu ce 0OHOCE HA TIOPOAUIIY U HeHY MOAPIIKY, 00pasoB-
He yCTaHOBe Ca KOj/Ma Cy HaCTaBHUIIM ITOBe3aHN, 3ajequuny uth. (Bernshausen &
Cunningham, 2001; Castro, Kelly & Shih, 2010; Knight, 2007). 3amtutau daxropn
(1 criojpallIby U YHYTpAIbU) MMajy iBe ITIaBHe yyiore: (1) MOHMIITaBambe yTHUIIaja
¢daxTopa pusmka, ga 61 ce 3aycTaBue HETaTMBHE peakliyje IOKPeHyTe Y TEeIIKUM
OKOJIHOCTMMA IO TTojefiuHIa U (2) cTBapame CUTyalje y KOjoj IPOCBETHM paHM-
IVl MOTY Jla OffpKe CBOje CaMOIIoy3fjame 1 fla cebe JoXKMBe Kao euKacHe, LITO UM
omoryhaBa fja mpuxBare HoBe u3asose (Rutter, 1987). ¥ moromoj ynosu npemnosHaje-
MO TaKO3BaHV MY/ITUIUIMKALMOHM edekaTt oTopHor genosama (Fredrikson, 2004).
3amTuTHY PaKTOpPM OTHOPHOCTHM, Kao LITO CY XyMOpP, KPeaTMBHO UCTPaKUBambe,
OIYIITakbe ¥ ONITUMUCTUYHO Pa3MUIIUbalbe, TOACTHUIabe TO3UTUBHMX eMoluja (pa-
JOCT, 3aMHTEPECOBAHOCT, 33/I0BO/BCTBO M HAJjd) IMKINYHO JOIPUHOCE M3TPafibu
ornopHoctu (ibid.). Croco6HOCT cTBapama 1 ofjp>KaBama pelUIIPOLUTETA Y OHO-
CMMa y KOjuMa ce CBaKM y4eCHMK pa3Bija je Takohe 13y3eTHO 3Ha4ajHa Kajia TOBOPM-
Mo o usrpahusamy orropHocTy. Ta Bpcra pasBoja Moryha je jep usuckyje gujanor un
mehycobHo noBepeme. Ha Taj HauMH je ycrocTaB/barbe AMjajiora ca Iy/beM CTBaparmba
KOHCTPYKTUBHE ITI0OBE3aHOCTY Ca APYTYM aHTOHMM CaMOIIOy3/laba Koje je OKPEHYTO
caMo IIpeMa IojefiHIy U 1eroBoj fobpoburn (Jordan, 2013).

OrnopHoct 6yayhux nmpocBeTHMX pajjHMKA, CIMYHO KAO M KOJI OTHOPHOCTU
aKTVBHMX IIPOCBETHMX paJHMKa, AedprHMCaHa je Kao IpoIlec KOju Tpaje TOKOM Ije-
JIOT )KMBOTA, VI HEIIPECTAHO Ce MeHba, I II0UNIbe Y IepUOJy TOYeTHOT 06pa3oBama 1
Pe3y/ITar je pa3IuunNTHX MHTepaKIyja usMely cryjeHara v Ipyrux sHa4ajHUX /bYAU
YHYTap KOHTEKCTa y4era y yCTaHOBaMa BMCOKOI oOpasoBama. V3paxeHa je -
XOBJM KaIlal[ITeTOM Ja AeJyjy M OfrOBOpe, IOTOM MOTMBaIMjoM, nmocsehenourhy
onabpanoj npodecuji, 3aJ0BO/bCTBOM bOME, 3ajeJHIYKIM YIeHheM ! yIIpaB/babeM
BermkuM oueknsawuma (Drlji¢, Stemberger & Kiswarday, 2019). HactaBuuk y Bu-
COKOM 00pa3oBamy MMa ITIaBHY Y/IOTY y u3rpabuBamy OTIIOPHOCTM CTyAeHara, 6y-
nyhux npocBeTHMX pagHMKa (CTyHeHara), y IpoIlecy IMoYeTHOT obpasoBamwa. Hau-
Me, Y OKBUPY CTY[IUjCKOT IIpolieca, IIOTOM CTBapa YCIOBe 3a IIPY>Karbe BPIIbauKe
HOJ[pIIKe U IIPU/IMKE 3a CTULIAEkhe CTPYYHUX BELITHHA U Pa3BOj CTPYYHO MOJPIKAHIX
munvbera (Le Cornue, 2009), koja ctymentnmMa omoryhasajy ja ayTOHOMHO JeNyjy.
KipyuHe BelITMHE CBaKaKoO MOIpa3yMeBajy CIIOCOOHOCT ImpuiarohaBama, ITO ce He
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MO>Ke pa3yMeTH! Y CMYIC/TY ITACMBHOT CTakba — HAIPOTUB, MOJXKe Ce Pa3yMeTH Kao IIpo-
aKTVMBHO IIOHAlIabe MojeHIa. Pa3Boj ClIOCOOHOCT ITPOAKTMBHOT IIOHAIIaka 3a-
CHOBaH je Ha BbUXOBOM JyOOKOM pasyMeBaiby Hefarolike AUCUUIUINHE. Pasmantu
00/IUIIV IIPOAKTMBHOT IIOHAIIIalba MOTY ce TaKohe MeHTU(PUKOBATH Y CIIOCOOHOCTI
CTY[IeHTa Jia IOTPAXXM MOAPIIKY Y CBOM OKPY>Kemby (HIIp. KOJIere ca CTyAMuja, MEHTO-
P¥, HACTABHUIIY Y BUCOKOM 00pasoBaiby 1 afMUHMUCTpaTUBHY paguuny) (Paquette
& Rieg, 2016). 3amtutHy $HaKTOpyU OTHOPHOCTHU CTyAeHaTa jere ce Ha: (1) nudHe
U npodecruoHanHe KapaKTepuUCTuKe; (2) ApyLUITBEHY KOHTEKCTYa/lHY MOJPLIKY U
(3) xoHcTpykTMBHM npucTyn nsazosuma (Drlji¢, Stemberger & Kiswarday, 2019).
3amtutHr GaKTOPK NMYHUX ¥ MPOPEeCHOHATHUX KapaKTepUCTUKa KOMOMHY]y U
JM4He ¥ mpodecuoHaTHe acleKTe KMBOTA IPOCBETHOT PaJlHUKA Y OfpakaBajy ce
y BeroBoj CIOCOOHOCTM Ja ofpyKaBa paBHOTexy usmeby mux (Gu & Day, 2007;
Klusmann, Kunter, Trautwein, Liidtke & Baumert, 2008; Mansfield et al., 2016; Tait,
2008). Commoemormonante komnereniuje (Ee & Chang, 2010), cmmcao 3a xymop
(Bobek 2002) n omurra go6po6ut (Mansfield et al., 2016), kao mMuHe KapaKTePUCTH-
Ke IIPOCBETHNX PajIHNKa, oMoryhaBajy UM Ja OB/Iajjajy 3aXTeBMMa IeflarolIKe Mpo-
decuje. ITopex Tora, mpodecnoHanHy KBAIUTETH, KA0 IITO je MOTUBALIMja 33 BUXO-
By nnpodecujy (Beltman et al, 2011), mocsehenocr woj (Gu & Day, 2013; Mansfield
et al., 2016), nckycTBo moBe3aHoCTy ca nmpodecuonanuum uaenturerom (Gu & Day,
2013) u crtoco6HOCT 3aysuMara pedIeKCUBHOT IIPUCTYIIA IIpeMa COIICTBEHOM pajy
(Sumsion & Patterson, 2004) mopctuyy pedieKCMBHO pasyMeBaibe HUXOBE yIore
ma no6ospInajy coj (6ymyhu) npodecrnonanumu yunHax. [JpymTBeHo-KOHTEKCTyanmHa
HOJ[PILIKA VIV 3aLITUTHYU (PAKTOPU CMEIITEHM Y IPYLITBEHOM OKPYXKebY CTy[eHaTa
takobe opUHOCe HUXOBUM HpodecoHaTHUM aKTUBHOCTUMA. [locMatpajyhu y
KOHTEKCTy ITOYeTHOT 00pa3oBama, 3Ha4ajaH M3BOP MOJAPIIKE IIpelCcTaB/ba HACTaB-
HUK y BUCOKOM obpasoBamy (Beltman et al,, 2011; Bobek, 2002; Le Cornu, 2009;
Sumsion & Patterson, 2004). HacTaBHuIM y BICOKOM 00pa3oBamy MMajy Y/IOTY I10-
Be3JBamba CTyJeHATa Y 3ajeHNIY y4era YHyTap Koje ce MOTy CTBOPUTY Pa3ININTH
HOTJIeiV Ha y4Yere, HaCTaBy, HACTaBHMYKY Ipodecujy, kao u ymora (6yayhnx) mpo-
cBeTHMX pajgHuKa (Benders & Jackson, 2012; Le Cornu, 2009;). Capaptba 1 JUCKY-
cnja ca gpyruma, usmeby ocranor, omoryhasajy cTyfeHTHMAa Ja U3Tpajie KOHCTPYK-
TYBHE IPUCTYIIe N3a30BJMa pasBUjambeM CIIOCOOHOCTH f1a GOPMYINIIY eKCIIePTCKI
HOZIp)KaHe apTyMeHTe I [Ia JOHOCe ayTOHOMHe ojtyke (Sumsion & Patterson, 2004).
Ha Taj HaunH oHy Taxkobe pasBujajy ClOCOOHOCT Ja Ielyjy IPOAKTUBHO y YC/IOBM-
Ma Koju Cy npernosHary Kao usasoBHu (Benders & Jackson, 2012; Bowles & Arnup,
2016; Klusman et al., 2008; Mansfield et al., 2016), n mocieguyuHO, CTYAEHT Kobuja
ocehaj a Mema Tok morahaja myrem cBor nmpoakTuBHOTr noHamama (Bernshausen &
Cunningham, 2001; Bobek, 2002), 6ap Ha MUKpOHUBOY (II0jeAMHALl, Ofje/betbe, LIIKO-
J1a), aKo He Ha MaKpOHMBOY (06pa3oBHa MTOJIUTUKA JpKaBe).
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Bynyhu fa je oTopHOCT 10jenHIa M3paskeHa 110J] OKOJTHOCTMMA Koje ce CMa-
Tpajy M3a30BHUM, OM/IV CMO 3aIHTEPECOBAHN 3a HaYMHE Ha KOje je OTIOPHOCT Outa
U3pa’keHa KOJi CTyZleHaTa TOKOM IaH/ieMIje.

OmnopHocm K00 cmydenama, 6yoyhux npoceéemuux paoHuxa,
Y U3A308HUM YCLOBUMA

Otnopun oprosopu npeasubajy ce y cuTyanmju Kojy MmojeayHIN CMaTpajy 13a30B-
HOM U M3PayKeHU Cy Y BIXOBOj CIIOCOOHOCTH Jla ce Cyode ca Telrkohama, IITo Jjabe
yHanpebhyje muuan n npodecnonanuu passoj (Gu & Day, 2007; Mansfield et al.,
2016). Y Tom cmucny, naugemuja COVID-19 u ca ;oM oBe3aHe OKOTTHOCT MOTY e
pasyMeTy Kao 13a30BHa CUTYyallija Koja yTude Ha cripoBolerme 06pa3oBHOT Impolieca
U Ha Taj HAYVH MOJACTIYe CTYIeHTe Ja Pa3BIjy OfITOBOP KOji je y HajoobeM Cydajy
oTrnopaH. /I3a30BHY yC/IOBM U3 NTEPCIIEKTUBE OTIIOPHOCTY CTOTA IIPEfICTaB/bajy IPH-
JIMKY 3a BJIaCTUTU MHTETPUCAHM Pa3Boj MOjeiuHIA. VIcToBpeMeHO je BeoMa 6MTHO
IO>KMBJbaBarbe IO3UTUBHIX eMolyja. [IpocBeTHM pafHUIV KOjU JOKMB/baBajy I10-
3UTHMBHE eMolyje Takobe cy oTopHMju y nopehemy ca cBojuM Komerama Koju TakBe
eMolje oKuBbaBajy y Mawoj Mepu (Gloria, Faulk & Steinhardt, 2013). Cnnuno
TOMe, MOJKe Ce 3aK/by4NTH J]a Ce OBO TaKohe ofHOCHU Ha cTyfieHTe. [l pyITBeHe OKOI-
HOCTY IIPOY3POKOBaHe IOMEHYTOM ITaHJEeMIjOM CY, TIOCTeIYHO, UMaIe yOOK yTH-
I1aj Ha BUXOBY Ho6pobut. CTyAuje HaBOfe [ja Cy ce OHM CyOuWIM Ca IpUINKaMa U
13a30BMMa MOBe3aHNM I ca cTyaujckuM npouecoM (Lei & Medwell, 2021; Piccolo,
Liversin & Tipton, 2021; Zilka, 2021) u ca uMIIEeMeHTalMjoM IIPaKTU4YHE OOyKe
(Hill, 2021; Jin, 2022; Piccolo, Livers & Tipton, 2021).

CTyaujcKy IporpamMm y IefjarokyM o61acTuMa 0014HoO 00yXBaTajy npakTnd-
Hy 00YKY jep OHa IIpeficTaB/ba IPWINKY 3a CTUI[abe KOMIIeTeHI[!ja KOje Cy YITTaBHOM
jacHO meduHMCcaHe yC/eN perynaTuBe Iefaromke npogecuje. Tokom manpemuje je
IpakTUYHA 0OyKa 4ecTo Omla peann3oBaHa Ha Jla/bMHY. VIMIUIeMeHTHUpame Ipak-
TIYHe 00yKe Ha a/bMHY, 3a KOjy CTYIEHTH ¥ YCTaHOBE BMCOKOT 00pa3oBarmba HICY
Omn yHanpeq npunpemM/beHn je, MehyTuM, cTyeHTIMa ycKpaTuiIa UcKycrBo. Opcy-
CTBO WM CMamerbe MOryhHOCTH 3a cripoBoheme Tpoljeca yuema 1 IBeroBor mocMa-
Tpama YXKIBO YTUIIAIO je Ha CHOCOOHOCT CTy/leHaTa ia pa3Bujajy 1 yHanpeDyjy cBoje
koMnereHnyje. TOKOM cBoje mpakTyHe 0OyKe OHM Cy Ce CyOuM/IN Ca pasInuuTUM
13a30BUMa, Kao IITO je ImpuarohaBame Ipoljeca ydema yIeHUIMMa ca TOCeOHUM
noTpebama 1 rmoremkohama y ydemy, ysumajyhu y 0631p cOIMOKYITYpHO TOpeK-
710 y4eHMKa 1 tuMe 06e36ehyjyhu jennake npumuke sa yueme, Kao 1 ofgpKaBajyhu
mucIMIIMHY M MoTuBanyjy 3a pap (Hill, 2021). Ca cimyHuM msa3oBuMa CyodnIn
Cy ce CTyIeHTH KOjM Cy Ce, y OKBUPY CBOje IIPaKTUYHe 00yKe Ha Ja/bUHY, CyCpenn ca
CMambeHOM ITXXIbOM Jiele 1 HeMoryhHourhy mpyskama IocTeleHe MOApIIKe Y IIpo-
necy yuemwa (Jin, 2022). C gpyre cTpaHe, TO ICKYyCTBO UX je 0XpaOpwIo fa pasBujy
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(bIeKCMOMTHOCT M IPU/IATOZ/BUBOCT Y HENIPEABUAVBIM OKOJTHOCTMMA jep €y Ommn
IPYMOpaHM fia TIOTPaXke Jpyradnje cTpaTeruje pelasama mpobmema. Mopamn cy
fla TIOKa)Xy BUILIN CTelleH CTPIUbelba IIpeMa ey U JOCIeHUje CY MpUMemhBaIu
IPUCTYIIE Y YMjeM CPEefUIITY Cy Aella jep Cy OHa OuIa y CTamy Ja NIPUKaKy Hayde-
He BemTuHe nmomohy VMKT-a. Ha Taj Haumn cy npukasamu cBojy ormopHoct (Jin,
2022). ITpunypHa ymorpeba MIKT-a 6mna je BakHa 300T CTMIjama TaKBUX KOMIIe-
TeHI[Hja jep, MaKOo Cy CTyIeHTI TeHePalTHo olpefe/beHn Y Kopuct ynorpede VKT -a,
Marbe Cy BUYHM IHIX0BOj cTBapHoj ipumenn (Stemberger & Cotar Konrad, 2021).
Takobe, Mo>xeMO f1a ITper03HaMo HeKe IPeJHOCTI pealn3oBama IPaKTUIHe 00yKe,
Ha IIpyMep, IPIWINKY 3a yUekbe I jauare pa3yMeBatba 3Hauaja capajiibe, yHanpehery
nocseheHoCT HacTaBHMYKOj Tpodecuju, Boby 3a mpunarohaBareM HOBUM OKOTHO-
CTMMa U pa3BMjarbeM Iefaromkux kommnerenyja (Piccolo, Livers & Tipton, 2021).
Mo>keMo fja 3aK/by4MMO Ja Cy Te HPeJHOCTY 3alpaBo (GaKTOpM Koje CMO HaBe/u
paHuje, a Koju HONIPUHOCE U3Tpafmy OTHOpHOCTH. [IprMeHa mpaktuuHe oOyke
Ha Ja/bUHy Takobhe je omoryhmia cTymeHTMMa Ja M3rpaje HOBe CKYIIOBE BEIITIMHA
(ump., mpucryne yuewy nmomohy MKT-a). C gpyre cTpaHe, CTy[IeHTH Cy MOX/a OMIn
JIMIIEHY KOHKPETHOT MPAKTUYHOT MCKYCTBa, T0ceOHO Kajja Huje 610 Moryhe pea-
JIM30BATY IPAKTUYHY OOYKY Ha Ja/bMHY WIM Y TMYHOM KOHTAKTy. Takobe cy Mopann
Jla ce Cyode ca U3MEHEHOM YJIOTOM, KOja je IIpMMapHO O1/Ia ycMepeHa Ka IpyKamwy
»ITyKe” moppiuke hanyuma (oprosaparme Ha IUTamba, JaBambe MOTUBALMje 3a Paj), /U
He y 06pa3oBHOM mporecy n Hactasu (Piccolo, Livers & Tipton, 2021).

PeannsoBame yuema Ha Ja/bUHY, TIOCEOHO Kajja Ce PaiuIo O OIIOHAIIAY IIPK-
CTyIla KPO3 JINYHM KOHTAKT, IOJATHO je ONTEPETUIO CTY/IEHTe O TadyKe y KOjoj Cy
VICKYCV/IU TaKO3BaHM 3aMOp Koju je yspokosao Zoom (Zilka, 2021). VicroBpemeHno,
OHO je IpeJiCTaB/baIo IPWINKY 3a pa3BUjaibe 1 yHanpehnBarme capajiibe 11 ydema y3
capagmy (Lei & Medwell, 2021). Ycnocrap/parme 1 ofip>kaBalbe KOMyHUKaLUje ITy-
teM opyMa, Tj. Ha Ja/bUHY CTyAeHTUMa je omoryhmo nakmn pag (Zilka, 2021), mrro
IIOKasyje M3BaHpeJaH 3Hayaj capajiibe 11 y4eCTBOBama y Ipolecy nputarohasama
M3MebEHVM MM BaHPEJHMM OKOHOCTUMA. Y4ecTBYjyhu y oBoM mpoliecy, CTyeH-
TY pa3BMjajy 3HayajHe MpodecroHaaHe BEIITHHE, KA0 LITO je CIOCOOHOCT fia uC-
KYTYjy O PasIn4uTyM NpodecHOHATHUM ITIeAUIITAMA U IPUCTYIINMA, CIIOCOOHOCT
pedrnekcuje o cBoM mpodecronamHoM pas3sojy (ibid.) u, mHEUpekTHO, A U3rpasge
OTIIOPHOCT. 3Hauaj capafmwe usMeby crymeHara y cMmuciny usrpabhusama muxose
OTHOPHOCTHU Pa3MOTpeH je mperxonHo (Buau Jordan, 2013; Le Cornue, 2009. utx.)
ITopep capajme, UCKYCTBO APYIITBEHE MOMPIIKE HIXOBMUX ITOPOANIIA, HACTABHUKA
y BUCOKOM 00pa3oBamy U Bplimaka TokoM mangemuje COVID-19 (Permatasari,
Ashar & Ismail, 2021) Takobhe nMa n3y3eTHO 3HaYajHy Y/IOTY Y OTIOPHOCTH CTYZe-
HarTa.
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Lumwesu cmyouje

Toxom nangemunje COVID-19 oTIIOPHOCT cTyzieHaTa ce IT0OKa3aja BeoMa 3HauajHOM
(Jin, 2022; Piccolo, Livers & Tipton, 2021). ExcTpeMHe OKOTHOCTHM Cy MICTOBPEMEHO
orpanmyasane (npr. Jin, 2022) u nogusane (ump. Piccolo, Livers & Tipton, 2021)
npoliec yHarpehuparma rnegaroukx KoMIeTeHIMja Ha By HuBo. Ha ocHoOBy aHa-
NM3e HeKMX WIaHaKa, ujeHTuuKoBam cMo 1 (1) nudHe u npodecuoHanHe KapakTe-
pucruke (unp. ynanpeheny nocsehenoct HacTaBHIYKO]j npodecuju), (2) gpyirse-
HO-KOHTEKCTYa/THy HMOAPIIKY (HIp. APYIITBEHAa MHTETpalija, MCKYCTBO IOApPIIKE
U3 OKpyXema) U (3) KOHCTPYKTUBHE IPUCTYIIe 13a30BUMa (HIIP. CIIOCOOHOCT IpM-
narohaBama 1 QreKCMOUITHOCTY), Ka0 K/byuHe 3amITUTHE (pakTope y nsrpabuBamy
OTIIOPHOCTY KOJI CTy/leHaTa TOKOM IaH/ieMuje 3apasHe 00/1ecTy n3a3BaHe BUPYCOM
COVID-19. Ouu ce, mebytum, He pasnukyjy of 3alITUTHUX (aKTOpa O KOjuMa Iro-
BOpU nuTeparypa npe ose naHgemuje (Hup. Gu & Day, 2013; Mansfield, et al., 2016).
Crora cMo 6m/IM 3aMHTepeCcOBaHM Ia YCTAHOBMMO KaKO Cy CTY[EHTH, YOIILITEHO I10-
CMaTpPaHO, NPOLEHIBAIN CBOje 3alITUTHE (PaKTOPe OTIIOPHOCTY ¥ KOji 3alUTUTHN
dakTOpu cy cMaTpaHM pesieBaHTHMjUM Y opebemy ca gpyrnma. Haru nmsb je Takobe
6110 J1a ca3HaMO KaKo Cy I10jef{MHY 3aIITUTHY PaKTOpy oTHOpHOCTHU MebycobHO 1mo-
BE3aHV U KOj! Of BJX MIMajy K/bYYHY Y/IOTY Y OTIIOPHOCTM KOJI CTyeHaTa.

B METO[L

Y3opax

Y3opak ce cacTojao of 249 cTymeHaTa OCHOBHUX VM MacTep CTyAmja' ca cBa Tpu fip-
xaBHa yHusepsurera y Crnosennju (Yuuepsuter y /byOmanu, YHuBepsurer y
Mapub6opy, Yuusepsuter y [Ipumopckoj). Kao mro je n 6umo ouexnmBaHo, BUCOK
IPOIeHAT Y4eCHMKa OUIN Cy CTYIEeHTH XKeHCKOT 1ona (94,4%), 55,2% cTyzeHara cy
6w usmeby 22 rogyue u 25 rofyHa CTapoOCTH, CIefie CTY/IeHTH 10 21 roanHe cTa-
poctu (42,3 %). Hajayokn mponeHat (2,4 %) NMpencTaB/bani Cy CTY/IeHTU CTapOCTH
Off 26 ropuHa 1a HaBuure. Behuna yuecHnka (44,6 %) Ownu cy ynucaHu Ha CTyAuj-
cku nporpam IIpennikoncko o6pasoBame, a TeK HEIITO UCIOf YeTBpTuHe (23,3 %)
Ha nporpaMm OcHOBHO o6pa3oBamwe. Ha nporpam Ilegaroruja u angparoruja 6mmo
je ymmcano 12,0 % crypeHara, 3a muma cnefie crygeHT O6pasoBHux Hayka (10,4
%) n Ilemaroruje (9,2 %). Ha ocHoBHMM cTynujama 6mio je 85,9 % ydecHmKa ucrpa-

! Ilpepmkoscko obpasoBamwe, OCHOBHO 06pas3oBatbe, [legaroruja, [Tefaroruja u angparoruja

u Obpa3oBHe HayKe.
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>KuBama. Hanme, 50 % 6mi10 je Ha 3. roguHu crynuja, 39,3 % Ha 2. ropuny, 9,8 % Ha
4. ropyHy, a HajMawy 6poj (0,9 %) wux 6mo je Ha 1. roguuu. Ha Macrep cryamjama
6o je 14,1 % crynenara. [Toromu cy 6umm crygenTy mporpama OCHOBHO 06pa3o-
Bame Ha UP PEF.

IIpukynmwarwe u 06pada nodamaxa

IMogaum cy npuKymbaHy IMYHO U Y OKBUPY HIMPe CTyAMje y anpury u Majy 2017. 3a
norpebe 0BOT pajia KOPUCTVIN CMO ITOfJaTKe IIpey3eTe U3 IPBOT Off TPY Ofje/bKa YIIUT-
HJIKA, OCMUII/bEHOT y CBPXY OBe CTY/iyje i 3aCHOBAHOT Ha M300py OIIITHX 3aIITUT-
HYX (paKTOpa OTIIOPHOCTM U3 IPETXOHOT UcTpakuBama (HIp. Beltman, Mansfield
& Price, 2011; Bobek, 2002; Gu & Day, 2007; Klusman et al., 2008; Le Cornu, 2009;
Mansfield et al., 2016; Sumsion, 2004; Tait, 2008). ITogary cy NpuKymbaHu IyTeM
IMTara 3aTBOPEHOT THUIIA KOja Cy ce, y3 leMorpadcKe MOJATKe MpefiCTaB/beHe N3HA
(1o, cTapocT, CTyAMjCKM IIpOrpaM ¥ TOAMHA CTyAMja), cacTojana of 12 craBku (Kpe-
aTMBHOCT, MOTUBAIMja 3a BIACTUTY Ipodecrjy, UCTPAjHOCT, ONTUMU3AM, XYMOP,
NPUIAaro/bUBOCT U GIeKcnOMIHOCT, ocehaj koMIeTeHIje 1 ycrexa, ycpescpehe-
HOCT Ha MeHTU(NKOBame 13a30Ba, a He IpobieMa, ycpeacpeheHocT Ha mpoHa-
NakKere pellierba 3a 13a30Be, OPMjeHTalija Ka yuehy TOKOM Iie/Ior >KMBOTa, YCIO-
CTaB/bambe 1 OfpKaBame APYIITBEHMX Be3a ca APYTMMa, OTBOPEHOCT 3a TpaXkKeibe
HofipuIKe 1 IToMohy Kajia je To HEeOIIXO/IHO). YU4eCHMIIN Cy 3aMOJbeHM JIa, OlleHaMa O
1 o 5, o1jeHe CBaKy Off CTaBKM Y Be3M) ca TUM KOJIVKO Cy OHe 3a VX OVle MH/MKA-
TUBHE: 1 je 3HAUNMIIO 1A je KOHKPETHY 3aLITUTHY (PaKTOp 6110 IOTIYHO MHAMKATYBAH
33 IIIX, IOK je 5 3HaYMIO fIa YOIIIITe Huje 6110 MHAMKATIBAH.

ITomany cy obpahuBany Ha HUBOY OCHOBHE HECKPUIITMBHE CTATUCTUKe (IIp
ce4Ha BpegHOCT — X) U cTaHfapAHe AeBujanuje — SD) u cratuctuuke nHdepeHmje.
Y oxBUpYy cTaTUCTIYKe MHPepeHIyje, KopucTua cMo [TnpcoHOB Kopenauonu Ko-
euLMjeHT fa 61CMO yTBPAWIN KOpenanyjy usMely MHAMBMUYaTHUX caMOIIpolieHa
¢dakTopa ornopHocty. IIpuxBaTvm cMo YMIBEHNILY Ja je Kopenanuja cnaba Kaja je
r > 0,1, ymepeHo jaka Kaja je r > 0,3 1 jaka kaga je r > 0,5 (Field, 2009). Ja/pe, mpo-
BEpI/IU CMO IIOY3aHOCT (MHTepHY KOH3MCTEHTHOCT) CTaBKY KopuurhemeM Koedu-
nujenta Krombah alfe. Koepuunjenr je 6uo 0,773, ykasyjyhu Ha penraTuBHO BUCO-
Ky KOBapujaHTHOCT usMely craBku, unHehu TMe UHTEPHY KOH3UCTEHTHOCT CKaJle
IPUXBAT/BUBOM.
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B PE3YNTATU

Hajnpe cMo pasmaTpanyu caMOIIpOLIEHY CTY[E€HATa KaJja je ped O IbUXOBMM COIICTBe-
HMM 3aIITUTHUM (QaKTOpMMa OTIOpHOCTH. [IpocedHe BpeHOCTI OffrOBOpa U OATO-
Bapajyha craHjapiHa OfCTyNama y JJOMEHY MHAVBUYQTHUX OILITUX 3alITUTHUX
¢dakTopa oTIIOpHOCTY IIpKKa3aHu cy Ha ['padpukony 1.

Ipadukon 1: CamorpolieHa ONIITYX 3alITUTHNUX (aKTOpa OTIIOPHOCTH CTY/eHATA,
Oynyhux mpocBeTHUX pafHUKa

PJI2 MoTHBalLIHja 3a BIaCTHTY NpodecHjy 4,48
PJI11 VcmocTaB/bake H 0P KaBakhe IPYINTBEHHX Be3a.. 4.40

PJI6 ITpHIaT0A/BHBOCT H (hIeKCHOHITHOCT

PJI3 HeTpajHocT

PJI12 OTBOpPEHOCT KA TPaKerhy ITOPIIKe H HOMOlIH. .

PJIS Xymop

PJI10 OpHjeHTalHja Ka YHIeEBY TOKOM IIET0T JKHBOTA

PJI4 OnTHMH3aM

PJI1 KpeatHBHOCT

PJI9 VepencpeljeHocT Ha IpOHATaKe®Re Pelllersa 2a. .
PJI7 JoxHBIBeHH ocellaj KoMIeTeHIHje H ycllexa
PJI8 YepencpehenoeT Ha HIeHTHQHKOBame H3a30B4, ..

ITocMaTpaHO YOIIITEHO, CTYAE€HTH KOjU CY YUYeCTBOBAIN Y UCTPA>KUBAKY VICKa-
3aJI1 Cy BUCOK HJMBO CBOjUX CaMOIIPOLeeHNUX OIIITUX 3aIITUTHMX (PaKTOpa OTIIOP-
HocTy (M = 4,20; SD = 0,68). OnuiTy mpocek CTaHAapHOT OCTyTaba 6110 je MCIOf
1, 13 yera 3aK/by4yjeMo fia je AUCIep3yja OAroBopa OyIa pelaTuBHO HUCKA.

[Tocmarpajyhn mpoceyHe BpeZHOCTY, MCIUTAHULIM Cy HAjBUIILY OLieHY JajIy
MOTHBaLMju 3a Ipodecjy 1 y 0BOj IpoLeHN Cy 61n HajyjegHadeHnju y nopebemy
ca IIPOLIEHOM JpyTruX 3aTuTHNX dakTopa (M = 4,48; SD = 0,62). CryzmeHTn cy ta-
Kobe McKa3amym BICOK HMBO CaMOIIPOLielbeHe CIIOCOOHOCTY Jja YCIIOCTaBe Y OfipsKe
ApyuTBeHe Bese ca gpyruMa (M = 4,40; SD = 0,72) u ¢nexcubuaHOCT U npuna-
rogpuBocT (M = 4,37; SD = 0,63) kao BeoMa KapakTepUCTUYHe 3aIlITUTHe PaKTOpe
ornopHocTy. HajHIKy mpoceyHn caMoIIpolielheH) HUBOU MCKa3aHU Cy 3a yCpef-
cpebeHocT Ha mpoHanaxemwe pelema 3a nzazose (M = 4,10; SD = 0,65), KkpeaTns-
HocT (M = 4,10; SD = 0,67), muxoB goxus/benn ocehaj komnerennuje u ycrnexa (M
= 3,95; SD = 0,67) n muxoBy ycpencpebeHocT Ha upeHTHdUKOBabe 13a30Ba, a He
npob6rema (M = 3,83; SD = 0,66).

IToToM, HacTOja/lM CMO Ja YCTAaHOBMMO KaKO Cy VIHAMBUYaTHM OIILITH 3a-
wtuTHY pakropu oTniopHocTr Mehycobno moseszanu (Taberna 1).
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Ta6ena 1: OgHoc nsmel)y onmTux KapaKTepUCTUKA OTIIOPHOCTHU

Kop j RL1 RL2 RL3 RL4 RLS RL6 RL7 RLS RL9 RL10 RLI1 RL12
RLI Kpearusnoct 1

RL2 Motnauuja 3a Bractuty npodecujy 0,137 1

RL3 Herpajroct 0,158 0340" 1

RL4 Onrumusam 0,156° 0242 0,287 1

RLS Xymop 0,106 -0,018 0,093 0,384™ 1

RL6 [pmiaroubiBocT i (JeKCHOMIHOCT 0,170" 0,068 0,111 0,282 0,258 1

RL7 Jloxkusbenn ocehaj KoMIeTeHIMje 1 ycrexa 0,200 0277 0,253 0,323 0,155" 0,364 1

RL8 Ha WIeHT H3a308a, a

He npo6ema 0300 0281 0155 0262 0,151° 0229 0453 1

RLY VepercpeheHocT Ha mpoHatakerse peliemsa 3a

H3a30B€ 0,363 0,156 0,205 0,208 0,168 0,199" 0299”7 0,559 1

RL10 OpujenTaunja ka yuemy Tokom uestor xusota 0,286 0,174 0222”0202 01777 02657 02547 04267 04917 1

RLI1 Venocrapbarbe 1 0/pkaBarbe APyITBEHHX Be3a

ca apyruva 0,050 0,196 0,103 0332 0217 02747 0261 0,093 0,115 0,290" 1

RLI2 OtBopeHocT Ka Tpakersy noapuike # momohi

Kajia je o 0,108 0229 0,030 0,171 0,070 0,190"  0,167" 0,115 0,130" 0,185 0.492" 1
* Kopenauuja je 3nauajua na nusoy oa 0,05 (2-tailed).

** Kopenaunja je 3Havajna na nusoy o1 0,01 (2-tailed).

Amnanusa je (Tabena 1) mokasana ja Cy MHAVBUAYATHY 3alITUTHY (PAKTOPU OTIIOP-
HOCTU CTyJieHaTa y cnaboj Ko yMmepeHo jakoj mebhycobnoj kopenanuju (0,106 < r <
0,559). Hajcmabuja xopenanuja yrphena je usmeby cnegehux dakropa: (1) orso-
PEHOCTHM 3a TpaKeme IOfIPIIKe ¥ ITIOMOhM Kajja je TO HeOIIXOJHO U CaMOIIpolLiere-
He ycpencpeheHocTr Ha IpoHamaXeme pelrema 3a usasose (r = 0,130, p < 0,05);
(2) oTBOpeHOCTN 3a Tpaxkeme MOAPIIKe U MTOMONM Kajia je TO HEOIXOJHO ¥ YCpes-
cpebeHocTN Ha MpoHaMaXKeme pellera 3a mpobdeme (r = 0,130, p < 0,05) n usmeby
(3) KpeaTMBHOCTM U MOTHUBalMje CTy/leHATa 3a CONCTBeHy npodecujy (r = 0,137, p
< 0,05). C gpyre cTpaHe, yCTaHOBJ/bEHA je MPWIMYHO jaka Kopenaunja usmehy (1)
ycpencpebenocTn cryzeHaTa Ha upeHTU(UKOBabe 13a30Ba, a He IIPobIeMa, U Hbi-
X0Be ycpeficpeheHoCcT Ha IpoHaMaXewe pellema 3a nsasose (r = 0,559, p < 0,01);
(2) oTBOpEHOCTM 3a TpaXKeme IMOAPIIKe U IIOMONM Kajia je TO HEOIIXO[HO U BIXOBe
CaMOIIpOlieeHe CIIOCOOHOCTH 3a YCIIOCTaB/batbe U OfprKaBarbe NPYLITBEHMX Be3a
ca gpyruma (r = 0,492, p < 0,01) u, Ha Kpajy, usmeby (3) opujeHTanuje cTygeHara Ka
y4emy TOKOM ILIe/IOT )KMBOTA 1 BbUXOBe ycpencpeheHoCTr Ha TpoHamaKeme pelema
3a n3asose (r = 0,491, p < 0,01). Ha ocHOBY j06MjeHMX pesy/nTaTa IpeTIIOCTaBIUIN
CMO JIa TOTEHIIMja/THO IIOCTOjM MpeXka ITOBe3aHOCTH M3Mehy MHauBUAyaTHNX (ak-
TOpa OTIOPHOCTN. TakBa Mpeyka ITOBe3aHOCTI HaBOAU Ha yOOKO pasyMeBambe me-
HUX MehycoOHux Besa, mTo Takohe Moxe Ja MMa IPUMeEeHY BPeIHOCT, jep HaM I10-
Ma’Ke Jla pa3syMeMo KaKo MHIMPEeKTHO MOXKeMo jia yHanpebyjemo onpehene dakrope
(Damij, Levnaji¢, Rejec Skrt & Suklan, 2015). Crora, ommyunnu cMo a yCIIOCTaBM-
Mo Mpexy MebynosesanocTu 3a omnmre ¢pakTope OTIIOpHOCTH cTyAeHara (Cnmka 1)
ysumajyhm y 063up camo Bese Koje Cy Y pacroHy Off Cpefitbe jakux fo jakux (0,3 <r
> 0,5) u craTrcTiyky ¢y 3Havaje (0,01 < p < 0,05).
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Crrka 1: Mpexxa nmoBesaHocTy usMely ¢pakropa OTIHOPHOCTH YOUSHNX
KOJI CTyJieHaTa, Oynyhux mpocBeTHUX pajHuKa

p=0364
) M<0,01
JloxkuBsbenn ocehaj TIpUIaTOA/EMBOCT K
KOMIIETEHIHje M ycIrexa urexcubunnoct
0,453,

p=
1<0,01P

N " =0,492
Vepepcpeherocra P = 0426 | OpHjeHTanyja xa yuetsy YeIocTaBsbame 1 Ilﬂ_‘ <661 OTBOPEHOCT Ka TpasKersy
HeHTHOHKOBAHE {0,015  TOKOM IENOT XKHBOTA OIp’KaBarhe APYIITBeHHK TOApIIKe ¥ rIoMohM Kaxa
H3a30Ba, a He Besa ca ApyTaMa je To HeomxoAHO

1pobiema

p=0491
<001

P =0,332
11<0,01

p =0,559 Y

m=<0,01 Vepencpehenoct Ha };[:0;)3314
<
> TIpOHAJIaKehe pelleba Onrumuzam = Xymop
33 H3230Be

p=0,363

<001 p=0,340
MoTHBalHja 3a BAaCTHT!
v n-p<:]<pecujy Y| m=001 Vietajioes
>

CraB cTyfleHaTa IpeMa HUAeHTM(UKOBAmbY 13a30Ba MOKA3a0 Ceé KAO LIEHTPATHU
IpOTeKTUBHM (HAKTOP KOjU je, AMPEKTHO M MHAMPEKTHO, II0BE3aH ca HEKNUM JpY-
rUM 3alTUTHUM akTopuma. IToTomu cy MManm yMepeHo jaKy MOBe3aHOCT ca Jo-
XMBJbeHMM ocehajeM KoMIIeTeHIMje, IITO je TOBE3aHO Ca CaMOIIPOIIEHOM CTy/ieHaTa
y BOMEHY IJXOBe COIICTBEHE MIPUIATO/bUBOCTY U driekcubmaHocT. OueknBao ce
fla TeHJEHIMja CTy[eHaTa Ja IPeIo3Hajy 13a3oBe Takohe Oy/e moBesaHa ca HUXO-
BOM OPUjEeHTAIlMjOM Ka y4ery TOKOM IIe/IOT )KIMBOTA I IbJX0BOM ycpencpehenomhy
Ha TIIpOHa/IaXKebe pellera. VIcToBpeMeHO, yCTaHOB/beHa je ¥ AMPEKTHA T0OBEe3aHOCT
usMeby mUXOBe OpMjeHTalje Ka y4ermy TOKOM IIe/loT KMBOTA U HUXOBE yCpef-
cpebeHoCcTN Ha ImpoHamaKemwe pellema 3a uaeHTH(UKOBaHe nM3aszose. Ilocmenmwu
IIOMEHYTH 3alITUTHM (aKTOp 610 je Takobe IMoBe3aH ca CaMONIPOIIEHOM KpeaTHBHO-
CTH CTyZ€HATa, LITO je 6M/I0 MMOBE3aHO Ca CAMOIIPOIIEHOM HBIXOBE CIIOCOOHOCTH fia
upeHTnUKyjy n3azose. O4eKMBano ce fia CHOCOOHOCT CTy/leHaTa [a YCIIOCTaBIbajy U
Ofip>KaBajy ApYIITBEHe Be3e ca pyruma Oyzie oBe3aHa ca BbUXOBOM OTBOpeHoIhy
la Tpaxke MoMoh ¥ MOAPIIKY Kajja je TO HEOIXOHO, a/li 1 Ca IVXOBUM ONTYMU3-
MOM, a ITOTObeE je OMJIO U Y KOpeTalujy ca CAaMOIPOLIEeHNM CMICIIOM 33 XyMOP KO,
crypeHara. IbuxoBa MoTuBanuja 3a npodecn;jy, mehytnm, 6una je mosesaHa ca mu-
XOBOM CaMOIIPOLIEHOM COIICTBeHe oTnopHocTH. [Tomohy Mpexke moBesaHOCTH 13-
Meby 3amTuTHMX daKkTOpa YCTAaHOBM/IM CMO Jja OpMjeHTaluja Ka NIeHTU(PUKOBabY
13a30Ba, KOja MO>Ke OMTK K1acu(uKoBaHa Kao CKyIl 3amTUTHUX ¢akropa (Drlji¢,
Stemberger & Kiswarday, 2019), uma kbyuny ynory mehy samrutaum pakropuma
OTIIOPHOCTH, jep MHAMPEKTHO yHamnpelbyje mpumaroapnBocT 1 GpreKCMOMIHOCT CTY-
leHaTa, ’BIXOBY ycpeacpeheHOCT Ha NpoHamaXeme pellema 3a NAEHTUPUKOBaHe
13a30Be ¥ KpeaTUBHOCT.
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ITopen Tora, aHammsupamu cmo wuctpaxubauku ¢akrop (EFA). Kaj-
3ep-Majep-OnkuH Mepa afieKBaTHOCTH y30pKoBama je 0,768, mro je Butie of 0,60,
omoryhaBajyhu Ham jja HactaBumo fia pasmarpamo EFA 6yayhu na je ynorpe6me-
HM y30pak 01O ajieKBaTaH. Y HallleM C/Iy4ajy, 3HayajaH je 610 u bapTiaeToB Tect
cepuunoctu (p < 0,05), mTo HaM je Takobhe omoryhmio ga HacTaBUMO pasmarpa-
Mo EFA. Ananusa HaM je ImoKasasa fla IIOCTOje YeTUPMU TeMe/bHa KOHIIEeINTa 4uje Cy
YKyIIHe IIOYeTHe ajreH BpefHocTu Behe of 1. UeTnpyu KOMIIOHEHTe IpelCTaB/bajy
objanrmeme 3a 43,41 % BapujaHce. CTOra CMO 3aK/bY4YI/IM 12 Y OBOM CKYITy IIOflaTaKa
HOCTOje YeTnpu akTopa.

Ta6ena 2: ®axropcka onrepehersa 3a aHAMN3Y UCTPAXKMUBAIKOT
daxTopa

RL9 Yepencpehenoct Ha npoHamaxkerbe peliermba 0,767
3a 13a30Be

RL8 YcepencpehenocT Ha uneHTIdMKOBabE U3a- 0,685
30Ba, a He IpobIeMa

RL10 Opujenrannja ka y4ery TOKOM 1I€/I0T 0,574
JKIBOTA

RL1 Kpearusnocr 0,429
RL7 Noxusrpennu ocehaj kommeteHnuje 1 ycrexa 0,374

RL11 Ycnocramame 1 ofipKaBarbe APYIITBEHNX 0,795
Besa ca Ipyruma

RL12 OTBOpeHOCT Ka Tpaskery MOJPIIKe 1 0,59
nomohu kajia je To HeOIXOIHO

RL4 Ontummsam 0,63
RL5 Xymop 0,545
RL6 ITpumaroa/puBocT 1 GreKcubmIHoCT 0,376
RL2 MoTuBanuja 3a BIacTUTy Ipodecujy 0,771

RL3 McTpajnoct 0,422

Hanomena. ®axropcka ontepeherma ca MeTOOM eKCTpaKIuje IMyTeM INIaBHE OCe M BapMMAaKC poTa-
LMjoM

JMMeH3MOHATHOCT HAIIMX IIOJaTaKa MOYKe ce flajbe CMambUTH [a OMCMO ce Io3a-
0aBWIM KOHIIENTMMA, Kao IITO je: (1) moHamame ycpencpeheHo Ha pemreme; (2)
APYLITBEHA MpPeXKa U MOAPIIKA; (3) MO3UTHBAH IIOI/Ie]] Ha KUBOT; (4) YIOPHOCT.
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B JOUCKYCHUIA

Crynentuma, 6ynyhuM HacTaBHMIIMMA BaKHU 3aIlITUTHU (PAaKTOPU Cy OHU KOju Cy
IIOBE3aHN Ca HVXOBUM JINYHUM U IpodecnoHaTHNM KapaKTepucTukama (MOTHBa-
nyja 3a npodecu;jy, ONTUMU3aM, UCTPAJHOCT ¥ XYMOP), COLMjaTHO-KOHTEKCTyaTHa
noppuika (ycrocrapbarme 11 Ofip>KaBaibe IPYLITBEHNX OJJHOCA), Ka0 U HIXOBA CIIO-
COOHOCT Jja KpeaTMBHO IIPYICTYTIAjy M3a30BMMa TOKOM LIEJIOXKVMBOTHOT y4era, IIpu-
narohasajyhu ce pasnuunTiM OKOTHOCTMMA 1 TPOAKTUBHO Tpakehy moppuiky Kasa
uM je moTpe6Ha. CIMYHO TOME, pasIndnTe CTyAMje T0Ka3yjy 3Hauaj 3alITUTHUX (ak-
TOpa KOoje Cy CTyfeHTH BucoKo oueHwmm (Hip. Bernshausen & Cunningham, 2001;
Bobek, 2002; Castro, Kelly & Shih, 2010; Ee & Chang, 2010; Howard & Johnson,
2000; Mansfield et al., 2016). Mehytum, npenosHaBarme 13a30Ba y BUXOBOM 00pa-
30BHOM OKPY>KelbY IT0Ka3aJIo ce Kao LIeHTpa/lHy 3aiTuTHn gakrop. OBa Te3a je Ta-
KoDe mopp>kaHa y IMpeTXoJHNM MCTPaKMBamblMa Koja HarlalllaBajy 3Hayaj IMpoak-
TUBHE OpUjeHTalMje CTy[eHaTa Y KOHTEKCTY buxoBe oTiopHe aktuBHoOCcTH (Drlji¢,
Stemberger & Kiswarday 2019; Drlji¢ & Kiswarday 2021; Mansfield et.al., 2016; Gu
& Day 2013; Benders & Jackson 2012). FbuxoBa crtoco6HOCT TaKO3BaHOT [TOHAIIA A
KpeaTUBHOT Ipuiarohasama, Koja uM omoryhasa 1a naeHTUQUKYjy 13a30Be U IPo-
Hahy mpommnubeHe u cTpyKTypupane oarosope Ha Bux (Bowles & Arnup, 2016),
MO>Ke Jja OTIPMHEeCe TOMe JIa VIX MCKYyCe VU M epMKACHO IIPUCTYIIE U, HOCTeANYHO,
nsrpage ocehaj komnerentHocTu. Ocehajyhu ja lux0oBe KOMIIETEHIVje eBONTYNPa;jy,
oHu 360r ¢rekcnbuIHOCTH Takohe MOTy Jja ce IpWIarofe JpyradijuM, Marmbe WUIn
BIIIIE IIPEIBU/bUBYIM OKOTTHOCTVMMA. MehyTnm, ciocoOHOCT cTyieHaTa Ia MAeHTH-
¢buKyjy nzazose Moxke 6uTH BuLIe ycpencpeheHa Ha 1UX0B podecroHanHN pasBoj
KOjJ1 Ce OfIBMja TOKOM IIeJIOT )XKVMBOTA, a OYNbe IIOYeTHNM obpasoBameM. Bospa 3a
IPUMEHOM TaKBOT KOHTMHYMPAHOT yuerwa oMoryhaBa MM fia MOTpake pasamdmura
pelilerba 3a M3a3oBe Koje uaeHTUQUKYjy, yKbydyjyhn ycrnocraspamwe AMCTaHIE y
OJHOCY Ha IIOYeTHY MJiejy, Koja uM omMoryhasa a OIpe3HO IPUCTYIIAjy 13a30BUMa
(Klusmann et al., 2008). IIputom, 0Bo Takobhe ofpakaBa HUXOB KpeaTUBHU HPU-
CTYII UAeHTU(UKOBabY 13a30Ba 1 MOryhux pemrema 3a wux. MoTuBauuja 3a mu-
XOBY Ipodecu;jy je jol jefaH Off K/byYHMX 3alITUTHUX (pakTopa otopHOCcTH (Gu &
Day, 2013; Mansfield et al., 2012;) xoju M Takohe momaxe fja offp>ke UCTPAjHOCT Y
IpolLiecy OCTBapyuBama 3alaThX IybeBa. Ibuxosa ciocobHOCT f1a popmupajy u onp-
e IpYIITBEHe Bese, C ipyre CTpaHe, oMoryhasa 1M fia morpake moMoh U MOAPIIKY
Yy CBOM OKpPYXK€Iby M TUME 0jadajy CBOje CXBaTarbe [ja CapaJHIYKM OJHOCH jadajy
yueme BUXoBMX MehynmmuHux n apymreeHo-eMonmoHanHux BemTrHa (Le Cornu,
2009). VicroBpemeHO, cTBapame 1 Ofp)KaBame JPYLITBEHUX Mpexka Takohe moxe
Ja ojada mUXoB onTuMmusaMm. Haume, y pasnnunTum crygujama ce yKasyje Ha 3Ha-
Yaj TOZIpIIKe KOjy CTY/IeHTH J00Mjajy U3 CBOT APYIITBEHOT OKPY>KeHha, Kao 1 Ha TO
fla OHA IpeJcTaB/ba jefjaH of KbydHux ¢akropa ornopuoctu (Howard & Johnson,
2000; Le Cornu, 2009;), mokasyjyhu akTuBaH OArOBOp CTy/leHaTa Y OJHOCY Ha 13a-
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30Be U3 OKpY>Kema. VI3Haj cBera, oBa BpcTa nmojpiuke omoryhasa um ga ce npua-
rojie pasnuantuM okonHoctrma (Mansfield et al., 2012) u ga npey3my OArOBOPHOCT
3a CBOje OJlyKe KpO3 CBOje ayTOHOMHE aKTMBHOCTH, jadajyhu TuMe cBoje yBepeme
[la MOTY Jla OBJIaJiajy 3axTeBuMa HacTaBHIUYKe npodecuje (Bobek, 2002; Howard &
Johnson, 2000).

Y Besu ca IOje[THNM Pe3y/ITaTiMa, MOXXeMO Jla 3aK/bYYVMMO Jja Ce 3aIUTUTHU
(baKTOpy OTIIOPHOCTYU MOTY I'PYIMCATY y YeTHPY KOHIIENTa MaHu(ecToBaHa y I110-
Halllalby CTyJeHaTa Koje je ycpepcpebeHo Ha pellema, y IO3UTUBHOM IIOITIENy Ha
XKVMBOT M y UCTPAjHOCTY M MICKYCTBY TIOJpIIKe U3 OKpY>Kerba. OBY IIaBHM KOHIIEIITI
OTIIOPHOCTU VMMajy MH(OPMATUBHY YJIOTY Y pasyMeBamy KOHCTPYKTA 3alITUTHUX
¢dakTOpa OTHOPHOCTH, KOji €y Takohe MOTBpheHNM Y MpeTXOJHNM UCTpaKUBabIMa
(Benders & Jackson, 2012; Mansfield et al., 2012;).

B 3AKJ/bYYAK

Vmajyhu y Bupy pesynrare Haller MCTPaKMBarmba, YTBPAWINM CMO JIa je OTIOPHOCT
3HayajHa KapaKTepUCTVKA CTyJeHaTa Koja MM oMoryhasa /ja OfiroBope Ha 3axTeBe
HacTaBHMYKe ITpodecije U y BAHPEIHNM CUTyallMjaMa, Y Koje ce CBaKako ybpaja u
nangemuja COVID-19. Ha Taj HauMH cMO yKasaayu Ha TO Aa 3aIITUTHU GaKTopu
MIMajy K/bY4YHY y/IOTy y u3rpahuBamy MHAMBUAYaTHEe OTIIOPHOCTY 32 KOjy IIPETIIO-
CTaB/baMo fia je cTabuaHa 6e3 063upa fla M CTY[IeHT OfIrOBapa Ha M3a30BHE CUTY-
anuje mnose3aHe ca nmaHgeMujoM COVID-19 munm gpyrum TeIIKMM OKOMHOCTMMA
ca KojuMa ce cycpehe y HOpMaTHUM OKO/MHOCTMMA, 6ymyhu ma TeMes/pbHa IpeTIo-
CTaBKa OTIIOPHOCTH IOfIpa3yMeBa MPUCYCTBO M3a30BHUX OKOMHOCTH. Y6ynyhe 6u
OMI0 CMVIC/IEHO MCTPKMUTY fIa JIM je Hallla IPETIOCTaBKa O CTAOMIHOCTU YHYTap
OBUX 3aIITUTHMX (pakTOpa 3amcra TauyHa. MelyTum, Hamasm Hauler MCIMTMBama
yyhyjy Ha TO fa je BayKHO yCpeCpeuTH ce Ha pa3Boj OTHOPHOCTI TOKOM 00pa3o-
Bama Oynyhux npocBeTHMX pagHuKa, sHajyhu npurom ma 6u yHanpehusame jeqHor
3aIITUTHOT (paKTOpa MOIJIO fla NOIIPMHECe CTBapamby HOBUX 3AIITUTHUX (aKTOpa
(Fredrikson, 2004; Rutter, 1987). Pesynratu cripoBefieHOT NcTpakuBama Meby cry-
[IeHTMMA II0Ka3yjy Jla Cy K/bYYHM 3alITUTHYU (HAKTOPU, KOjI Cy TOBE3aHN Ca IMYHUM
1 TpoeCOHATHUM KBalIuUTeTVMa CTy#eHaTa, Oyayhux mpocBeTHuMX pajHMKa, Ha
edukacaH HaYMH YTUIIAIM HA BUXOBY CIOCOOHOCT Ja KOHCTPYKTMBHO (DYHKIIVMO-
HIIIY y M3a30BHUM OKOTHOCTMMA, Kao ¥ Ha MOJIPIIKY IIPUCYTHY Y HBUXOBOM KaKO
KyhHOM, Tako ¥ CTyIeHTCKOM OKpy»Kemwy. CTy[IleHT! Cy MCKa3aay HajBUIIN HMBO
IpolieHe MOTUBAIMje 3a CBOjy NMpodecHjy, CBOjy CHOCOOHOCT fla YCIIOCTaBe U Ofip-
e JIPyLITBeHe Be3e M CBOjy CIIOCOOHOCT Aa ce Ha (hyIeKCMOMIaH HauMH IIPpUIarofie
Pa3IMYNTIM OKOTHOCTMMA. YTIPKOC HaBe[IeHOM, IIeHTPAIHy Y/IOTYy y OTIIOPHOCTI
CTy/leHaTa ¥IMa BIX0Ba CIIOCOOHOCT Jja UIEHTU(NKY)Y 13a30Be KOjU UMajy CTUMY-
muiryhu edexaT Ha Heke Apyre 3aITUTHE (GAaKTOPe OTIOPHOCTY U CTBAPajy YCIOBe
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3a MoHalame ycpescpeheno Ha pemema. Fbuxosa cioco6HoCT ja mponalbyy pemema
3a MAeHTU(UKOBaHe 13a30Be MOXKe Takobe [ja yKake Ha IVXOBY KPeaTMBHOCT U
BOJbY 3a y4demeM TOKOM LIe/IOT JKMBOTA U JOJATHO MM JOIYHITA Jja IPOHA/NAXeny
peliierha IPUCTYIIAjy HAa aHAIMTWYAH HAuyH, IITO je K/BYYHO IocMaTpajyhnu ca tay-
Ke IJIe[IUIITa ayTOHOMHE aKTMBHOCTY Y HAaCTaBHUYKO] npodecuju. [loxxnB/paBarmbe
ycrexa, a Tume un ocehaj komnerenumje (1 yHanpebusamwe KomIeTeHIja), OTKpU-
Bajy BUXOBE BEIITNHe Ipuiarohasama. Y Be3n ca nsrpahusameM OTIIOPHOCTY KOJ,
CTyJleHaTa, BUX0Ba CIIOCOOHOCT APYLITBEHE MHTETpalMje U Tpaxkewa momMohu yHy-
Tap CBOje ApyLITBeHe Mpexke Takobe je 3HauajHa, IMITO MOXKe OUTY TOCMATPAHO Kao
3HaK IIPOAKTMBHOT Je/I0Baba. M0>KeMO Jja 3aK/bY4MMO Jja 3alITUTHY (PaKTOPK OT-
HOPHOCTYM MOTY fia MIMajy MyJITUIUIMKAI[MOHY IIOTEHIjal, Kao MmTo je Beh HaBefe-
Ho y mutepatypu (Fredrikson, 2004; Rutter, 1987), urto 61 Bpezeno NCKOPUCTUTHU Y
Ipoliecy IoYeTHOT 0Opa3oBama CTyileHaTa. Vnak, Tpeb6a HaIOMEHYTH Jia je y30paK
IpeCTaB/ba0 OTPaHMYEHE 3a OBY CTYANUjY, TAKO Jja O6M OMIO CMMCIIEHO CIPOBECTH
je Ha BeheM M XeTeporeHmjeM Y30pKy Hero IITO je cafallimy y3opak. [Jpyro orpa-
HI4YEme MPEJCTaB/ba YIUTHUK, KOjU jeé OCMUIIbEH HAa OCHOBY T€OPUjCKOI OKBUpA U
HIje IIpey3eT U3 APYror UCTpaxuBamwa. [lakie, Huje 6uo BamuaupaH. [lape, pesynra-
TY Cy 3aCHOBAHU Ha CaMOIIPOLIEHN CTyAeHATa O 3alITUTHUM (aKTOpUMa OTIIOPHO-
CTH, YMMe HMje NTOJIp>KaHa Te3a O CTBAPHOM IIPUCYCTBY OTIIOPHOCTH KOJ, CTy/leHaTa.
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ABSTRACT

Future educators will face various challenges in their careers that will require a resilient
response, and the covid-19 epidemic is just one of many. In this regard, we wanted to find out
how students, future educators, assess their own resilient protective factors, how those relate to
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who completed an anonymous questionnaire by self-assessing twelve protective factors of
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@ INTRODUCTION

The Covid-19 epidemic represents an extraordinary situation that created
unorthodox circumstances the entire world had to face simultaneously. Demanding
conditions created under such circumstances were consequentially extended far into
the various aspects of our social life. The field of education was also put to the test
along the entire vertical; from preschool education to higher education. Under such
circumstances, the students’, future educators’, a proactive stance is key, since they
were forced to adapt more or less effectively to the different teaching approaches
(e.g. Lei & Medwell, 2021; Piccolo, Livers & Tipton, 2021; Zilka, 2021). On the other
hand, the covid epidemic represents only one of the potentially arduous situations
that require teaching staff to behave proactively, flexibly, adaptively, and sustainably,
i.e. resiliently. In theory, resilience is defined as a psycho-social construct, which
is expressed in the individual’s psychological and social functioning. Consequently,
the protective factors representing the building blocks of an individual’s resilience
are also divided into external and internal (Masten & Wright, 2009). Various studies
analyse the resilience of future educators, especially teachers (e.g. Castro, Kelly &
Shih, 2010; Gu & Day, 2013; Mansfield, Beltman, Broadly & Weatherby-Fell, 2016;
Mansfield, Beltman, Price & McConney, 2012). It is defined as a dynamic construct
that emphasises the educator’s way of working within the context of the educational
process and work, while at the same time expresses their ability to cope with situations
that are recognized as challenging (Gu & Day, 2013). The resilience of educators can
also be understood as a multidimensional construct, which according to Mansfield,
Beltman, Price & McConney (2012) consists of four key intertwining dimensions;
these are: professional, emotional, motivational and social. The intricate network
of the mentioned dimensions, i.e. resilient resources, combined with the use of
specific strategies forms a resilient response (Mansfield et al., 2016). Resilience is also
a permanent, lifelong process and the result of interactions of various (protective)
factors within a particular context, which cannot be predicted in advance nor can
their impact on the individual be changed. On the other hand, resilience also implies
a particular usage of various strategies by given teaching staff when faced with a
challenge and its possible negative effects (Castro, Kelly & Shih, 2010).

Protective factors of resilience as an integral part of the teaching staff can be
related to the socio-emotional aspects of action, which include the ability to maintain
focus on the future or an optimistic view of events, the ability to cope with problems,
critical thinking, and flexibility, adaptability and proactivity (Beltman, Mansfield &
Price, 2011; Benders & Jackson, 2012; Ee & Chang, 2010; Tait, 2008). Alongside these,
their ability to connect and reach out to others while maintaining stable interpersonal
relationships, establishing productive interpersonal communication and being able
to empathise with others (Bobek, 2002; Mansfield et al., 2016;). These factors are



SELF-ASSESSMENT OF RESILIENCE OF FUTURE EDUCATORS IN CRISIS | 225

understood as internal, as they arise from the individual. External protective factors
are defined as various components of the teaching staft’s social environment. These
factors thus relate to the family and their support, the educational institutions,
in which the teaching staff is involved, the community, etc. (Bernshausen &
Cunningham, 2001; Castro, Kelly & Shih, 2010; Knight, 2007). Protective factors
(both external and internal) play two main roles, i.e.: (1) reversing the impact of
risk factors, to stop negative reactions triggered in difficult circumstances for an
individual, and (2) creating a situation in which they can maintain their self-esteem
and experience self-efficacy, further enabling them to open up and accept new
challenges (Rutter, 1987). In the latter role, we recognize the so-called multiplicative
effect of resilient action (Fredrikson, 2004). Resilient protective factors, such as
humour, creative exploration, relaxation, and optimistic thinking, foster positive
emotions (joy, interest, contentment, and hope) that cyclically contribute to building
resilience (ibid.). The ability to create and maintain reciprocity in relationships in
which each participant develops is also crucial from the point of view of building
resilience. This kind of development is possible because it requires dialogue and
trust in one another. Thus, establishing a dialogue aimed at creating a constructive
connection with another is an antonym of self-esteem that is turned only toward the
individual and their well-being (Jordan, 2013).

Resilience of future educators, similarly to the resilience of active staff, is
defined as a lifelong and ever-changing process that begins in the period of initial
education and is the result of various interactions between students and other
important people within the learning context of higher education institutions. It is
expressed in their capacity to act and respond, motivation, devotion to the chosen
profession, satisfaction with it, learning together and managing high expectations
(Drlji¢, Stemberger & Kiswarday, 2019). The higher education teacher has a key role
in building the resilience of students, future educators (students), in the process of
initial education. Namely, within the study process, the latter creates conditions
for providing peer support and opportunities for building professional skills and
developing professionally supported opinions (Le Cornu, 2009), which enable
students to act autonomously. Key skills certainly include the ability to adapt, which
cannot be understood in terms of a passive state, on the contrary, it can be understood
as an individual’s proactive behaviour. Developing the ability of proactive behaviour
isbased on their profound understanding of the pedagogical discipline. Various forms
of proactive behaviour can also be identified in the student’s ability to seek support
in their environment (e.g. study colleagues, mentors, higher education teachers and
administrative professionals) (Paquette & Rieg, 2016). Protective factors of resilience
of students are thus divided into (1) personal and professional characteristics, (2)
social contextual support, and (3) constructive approach to challenges (Drlji¢,
Stemberger & Kiswarday, 2019).
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The protective factors of personal and professional characteristics combine
both the personal and professional aspects of the educator’s life and reflect in their
ability to maintain a balance between the two (Gu & Day, 2007; Klusmann, Kunter,
Trautwein, Liidtke & Baumert, 2008; Mansfield et al., 2016; Tait, 2008). Socio-
emotional competencies (Ee & Chang, 2010), a sense of humour (Bobek, 2002), and
the general well-being (Mansfield et al., 2016) as personal characteristics of educators
allow them to master the requirements of the pedagogical profession. While
professional qualities, such as motivation for their profession (Beltman et al., 2011),
devotion to it (Gu & Day, 2013; Mansfield et al., 2016), experiencing affiliation with
professional identity (Gu & Day, 2013), and the ability to take a reflective approach
to their work (Sumsion & Patterson, 2004), encourage a reflective understanding
of their role to improve their (future) professional performance. Social-contextual
support or protective factors located in the social environment of students also
contribute to their professional activities. In the context of initial education, an
important source of support is the higher education teacher (Beltman, Mansfield
& Price, 2011; Bobek, 2002; Le Cornu, 2009; Sumsion & Patterson, 2004). Higher
education teachers play the role of connecting students into a learning community,
within which different views on learning, teaching, the teaching profession, and
the role of (future) educators can be created (Benders & Jackson, 2012; Le Cornu,
2009;). Cooperation and discussion with others enable, inter alia, the studentsto
build constructive approaches to challenges by developing the ability to formulate
expertly supported arguments and further make autonomous decisions (Sumsion
& Patterson, 2004). In this way, they also develop the ability to act proactively in
circumstances recognized as challenging (Benders & Jackson, 2012; Bowles &
Arnup, 2016; Klusman et al., 2008; Mansfield et al., 2016;), and consequently the
student experience the feeling of changing the course of events with their proactive
behaviour (Bernshausen & Cunningham, 2001; Bobek, 2002), at least at the micro
(individual, class, school), if not at the macro-level (educational policy of the state).

Since individual resilience is expressed under the circumstances deemed
as challenging, we were further interested in the ways resilience was expressed in
students during the epidemic.
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Resilience in students, future educators, in challenging
conditions

Resilient responses are anticipated in a situation deemed by individuals as challenging
and are expressed in their ability to face adversities, which further promotes personal
and professional development (Gu & Day, 2007; Mansfield et al., 2016). In this sense,
the covid-19 epidemic and the conditions associated with it can be understood as
a challenging situation that affects the implementation of the educational process,
and thus encourages the students to develop a response, which is resilient at best.
Challenging conditions from the perspective of resilience, therefore, represent an
opportunity for one’s own integrated development. At the same time, it is important
to experience positive emotions. Educators who experience more positive emotions
are also more resilient compared to their colleagues, who experience such emotions
to a lesser extent (Gloria, Faulk & Steinhardt, 2013). Similarly, it can be concluded
that this also applies to students. Social circumstances, caused by the Covid-19
epidemic, consequently had a profound impact on their well-being. Studies report
that they have faced opportunities and challenges related to both the study process
(Lei & Medwell, 2021; Piccolo, Liversin & Tipton, 2021; Zilka, 2021) and the
implementation of practical training (Hill, 2021; Jin, 2022; Piccolo, Livers & Tipton,
2021).

Study programmes in pedagogical fields usually involve practical training, as it
represents an opportunity to build competencies, which are mainly clearly defined
due to the regulation of the pedagogical profession. During the epidemic, practical
training was often carried out remotely. The implementation of remote practical
training, for which students and higher education institutions were not prepared in
advance, has, however, curtailed the experience of students. The absence or reduction
of the possibilities for implementing the learning process and its observation in
person further influenced the students’ ability to build their competencies. During
their practical training, they were faced with challenges, such as adapting the learning
process to learners with special needs and learning difficulties, taking into account the
pupil’s socio-cultural background and thus providing equal learning opportunities,
and maintaining discipline and motivation to work (Hill, 2021). Similar challenges
were faced by students who as part of their remote practical training faced reduced
attention from children and the inability to provide gradual support in the learning
process (Jin, 2022). On the other hand, this experience has encouraged them to
develop flexibility and adaptability in unpredictable circumstances, as they have
been forced to look for different resolution strategies. They had to show a greater
degree of patience with children, and they were more consistently implementing
child-centred approaches, as they were able to demonstrate learnt skills with the
help of ICT. In this way, they thus demonstrated their resilience (Jin, 2022). The
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forced use of ICT was important in terms of the development of such competencies
since although students are generally in favour of using ICT, they are less adept at its
actual use (Stemberger & Konrad, 2021). We can also recognize some advantages in
conducting practical training, for example, the opportunity to learn and strengthen
the understanding of the importance of cooperation, enhanced commitment to the
teaching profession, willingness to adapt to new circumstances and further develop
pedagogical competencies (Piccolo, Livers & Tipton, 2021). We can conclude
that these advantages are in fact factors that we have previously outlined and that
contribute to building resilience. The implementation of remote practical training
has also enabled students to build new skill sets (e.g. approaches to learning using
ICT). On the other hand, students may have been deprived of concrete practical
experience, especially when it was not possible to conduct practical training either
remotely or in person. They also had to face a changed role, which was primarily
aimed at providing “mere” support to pupils (answering questions, motivating them
to work), but not in educating and teaching (Piccolo, Livers & Tipton, 2021).

Executing the remote learning process, especially when it came to mirroring the
in-person approach, additionally burdened the students to the point of experiencing
the so-called Zoom fatigue (Zilka, 2021). At the same time, it represented an
opportunity to develop and promote cooperation and collaborative learning (Lei
& Medwell, 2021). Establishing and maintaining communication through forums,
i.e. remotely, has made it easier for students to work (Zilka, 2021), which shows
the extraordinary importance of collaboration and participation in the process
of adapting to changed or extraordinary circumstances. Through participation,
students develop important professional skills, such as the ability to create discussions
about different professional views and approaches, the ability to reflect on their
professional development (ibid.), and, indirectly, to build resilience. The importance
of cooperation amongst students in terms of building their resilience has previously
been discussed (see Jordan, 2013; Le Cornue, 2009 etc.) In addition to cooperation,
experiencing the social support of their families, higher education teachers, and
peers during the covid-19 epidemic (Permatasari, Ashar & Ismail, 2021) also plays a
key role in terms of resilience in students.

Aims of the study

During the covid-19 epidemic, student resilience has proved to be important (Jin,
2022; Piccolo, Livers & Tipton, 2021). Extreme circumstances were at the same time
limiting (e.g. Jin, 2022) and heightening (e.g. Piccolo, Livers & Tipton, 2021) the
process of building pedagogical competencies. Based on the analysis of some articles,
we identified both (1) personal and professional characteristics (e.g. enhanced
commitment to the teaching profession), (2) social-contextual support (e.g. social
integration, experiencing support from the environment) and (3) constructive



SELF-ASSESSMENT OF RESILIENCE OF FUTURE EDUCATORS IN CRISIS | 229

approaches to challenges (e.g. the ability to adapt and be flexible) as key protective
factors in building resilience during the Covid-19 epidemic infectious disease
in students. These, however, do not differ from the protective factors reported in
the literature before the Covid-19 epidemic (e.g., Gu & Day, 2013; Mansfield, et
al., 2016). We were therefore interested in how students generally assessed their
resilient protective factors, and which protective factors were considered to be
more relevant compared to others. Our aim was also to find out how the individual
resilient protective factors are interconnected and which of them play a key role in
the resilience of students.

B METHODOLOGY

Sample

The sample consisted of 249 students at bachelor’s and master’s level' from all
three public Slovenian universities (University of Ljubljana, University of Maribor,
University of Primorska). As expected, a high percentage of respondents were
female students (94.4%), 55.2% of students were aged between 22 and 25, followed
by students (42.3%) aged up to 21. The smallest percentage (2.4%) was represented
by students aged 26 and over. The majority of respondents (44.6%) were enrolled
in the Pre-School Education study programme, and just under a quarter (23.3%)
in the Elementary Education programme. There were 12% of students enrolled in
Pedagogy and Andragogy programme, followed by students of Educational Sciences
(1.4%) and Pedagogy (9.2%). While 85.9% of the respondents studied at the bachelor
level; namely 50% attended the 3rd year, 39.3% the 2nd year, 9.8% the 4th year, at
least (.9%) attended the Ist year. 14.1% of students studied at the master’s level. The
latter were students of the UP PEF Elementary Education programme.

Data collection and processing

Data was collected in-person and as part of a broader study in April and May of 2017.
For the purpose of this paper, we used the data derived from the first of a set of three
sections of the questionnaire which was designed for the purpose of the study and
based on the choice of general resilient protective factors from the previous research
(e.g. Beltman, Mansfield & Price, 2011; Bobek, 2002; Gu & Day, 2007; Klusman et
al., 2008; Le Cornu, 2009; Mansfield et al., 2016; Sumsion, 2004; Tait, 2008). The data

1

Pre-school Education, Elementary Education, Pedagogy, Pedagogy and Andragogy and
Educational sciences.
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were collected with closed-ended questions, which, in addition to the demographic
data presented above (gender, age, study programme, and year of study), consisted
of 12 items (creativity, motivation for own profession, perseverance, optimism,
humour, adaptability and flexibility, sense of experiencing competence and success,
Focus on identifying challenges rather than problems, focus on finding solutions
to challenges, orientation towards lifelong learning, establishing and maintaining
social bonds with others, openness to seeking support and help when necessary).
Participants were asked to rate each item in terms of how indicative they were for
them on a scale of 1 to 5, where 1 meant that the specific protective factor was entirely
indicative of them and 5 meant that it was not indicative at all.

Data was processed at the level of basic descriptive statistics (mean value - X)
and standard deviation — SD) and statistical inference. In the context of statistical
inference, we used the Pearson correlation coefficient to determine the correlation
between individual self-assessments of resilient factors. We accepted the fact that the
correlation is weak when r > .1, moderately strong when r > .3, and strong when r
> .5 (Field, 2009). Furthermore, we checked the reliability (internal consistency) of
the items using Crombach alpha. The coeflicient was .773 showing a relatively high
covariance among the items and thus making the internal consistency of the scale
acceptable.

B RESULTS

We were first interested in the self-assessment of students about their own general
resilient protective factors. The average values of the responses and the corresponding
standard deviations concerning individual general resilient protective factors are
shown in Graph 1.
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Graph 1: Self-assessment of general resilient protective factors
of students’ future educators
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Broadly, students included in this research provided high self-assessments of
their general resilient protective factors (M = 4.20; SD =.68). The overall average of
the standard deviation was below 1, from which we conclude that the dispersion of
responses was relatively small.

On average, those included in the research provided the highest assessment of
motivation for their profession, in which they were the most uniform compared to
other protective factors (M = 4.48; SD = .62). Students also highly self-assessed their
ability to establish and maintain social bonds with others (M = 4.40; SD = .72), and
flexibility and adaptability (M = 4.37; SD = .63) as very characteristic protective
factors of resilience. The lowest rates were self-assessed on average for their focus on
finding solutions to challenges (M = 4.10; SD = .65), creativity (M = 4.10; SD = .67),
their sense of experiencing competence and success (M = 3.95; SD = .67), and their
focus on identifying challenges rather than problems (M = 3.83; SD = .66).

We were further interested in how the individual general resilient protective
factors are related to each other (Table 1).
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Result analysis (Table 1) showed that students” individual resilient protective
factors are correlated weakly to moderately strongly (.106 < r < .559). The weakest
correlation was found between factors: (1) openness to seeking support and help
when necessary and self-assessed focus on finding solutions to challenges (r = .13. p
<.05), (2) openness to seeking support and help when necessary and focus on finding
solution on problems (r = .13. p < .05) and between (3) creativity and students’
motivation for their profession (r = .137, p <.05). On the other hand, a fairly strong
correlation was found between (1) students’ focus on identifying challenges rather
than problems and their focus on finding solutions to challenges (r =.559, p <.01), (2)
openness to seeking support and help when necessary and their self-assessed ability
to establish and maintaining social bonds with others (r = .492, p < .01) and finally
between (3) students’ orientation towards lifelong learning in their focus on finding
solutions to challenges (r = .491, p < .01). From the obtained results, we inferred
the potential existence of a network of connections between individual resilient
factors. Such a network of connections Drlji¢, prompts a profound understanding
of its interconnection, which can also have further applied value, since it helps us
to understand how we can indirectly promote specific factors (Damij, Levnaji¢,
Rejec Skrt & Suklan, 2015). Therefore, we further decided to establish a network
of interconnectedness for the general resilient factors of students (Figure 1) by
including only links that ranged from moderately strong to strong (.3 < r > .5) and
are statistically significant (.01 < p <.05).

Figure 1: Network of connections of resilient factors seen in students,
future educators
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The student’s attitude towards identifying challenges proved to be a central protective
factor that is, directly and indirectly, related to some other protective factors. The
latter had a moderately strong connection with the sense of experiencing competence



234 | KARMEN DRLUIC

and, which was further associated with the students’ self-assessment of their own
adaptability and flexibility. The students’ tendency to recognise challenges was also
expected to be linked to their orientation toward lifelong learning and their focus on
finding solutions to. At the same time, a direct connection was also found between
their orientation toward lifelong learning and their focus on finding solutions to
identified challenges. The last-mentioned protective factor was also associated
with students’ self-assessment of creativity, which was furthermore related to self-
assessment of their ability to identify challenges. The ability of the students to
establish and maintain social bonds with others was expected to be linked to their
openness to seeking help and support when necessary but also to their optimism, the
letter has correlated with students’ self-assessed humour too. Their motivation for the
profession, however, was associated with their self-assessment of their perseverance.
With the help of the network of connections among protective factors we found that
the orientation in identifying challenges, which can be classified as a set of protective
factors (Drlji¢, Stemberger & Kiswarday, 2019), plays a key role among resilient
protective factors, as it indirectly promotes the students’ adaptability and flexibility,
their focus on finding solutions to identified challenges and creativity.

Additionally, we conducted the Exploratory Factor Analysis (EFA). The Kaiser-
Meyer-Olkin Measure of Sampling Adequacy is.768, thus greater than .60 allowing us
to proceed with EFA, since the sample used was adequate. In our case, also Bartlett’s
test of sphericity was significant (p < .05), also showing a green light to proceed
with the EFA. The analysis showed us that there are four underlying concepts with
Total Initial Eigenvalues greater than 1. The four components explain 43.41% of the
variance. Therefore, we concluded that there are four factors in this dataset.

Table 2: Factor Loadings for Exploratory Factor Analysis

RL9 Focus on finding solutions to challenges 767
RL8 Focus on identifying challenges rather than 685
problems

RL10 Orientation towards lifelong learning .574
RL1 Creativity 429
RL7 Sense of experiencing competence and 374

success

RL11 Establishing and maintaining social bonds
. 795
with others

RL12 Openness to seeking support and help 59
when necessary '
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RL4 Optimism .63
RL5 Humour .545
RL6 Adaptability and flexibility 376
RL2 Motivation for own profession 771
RL3 Perseverance 422

Note. Factor Loadings with Principal Axis Extraction Method and Varimax Rotation

The dimensionality of our data can be further reduced to address concepts like (1)
solution-focused behaviour, (2) social network and support, (3) positive perspective
on life and (4) persistence.

B DISCUSSION

Students consider important protective factors related to their persistence
(motivation for their profession and perseverance), positive perspective on life
(optimism, humour and adaptability and flexibility), as well as social network
and support (establishing and maintaining social bonds and proactively seeking
support in the environment) and their ability to creatively approach challenges
through life-long (solution-focused behaviour). Similarly, various studies show the
importance of protective factors that students highly assessed (e.g. Bernshausen &
Cunningham, 2001; Bobek, 2002; Castro, Kelly & Shih, 2010; Ee & Chang, 2010;
Howard & Johnson, 2000; Mansfield et al., 2016). However, recognising challenges
in their educational environment proved to be the central protective factor. This is
also further supported by previous research, which emphasizes the importance of
the students’ proactive orientation in the context of their resilient activity (Benders
& Jackson 2012; Drlji¢ & Kiswarday 2021; Drlji¢, Stemberger & Kiswarday 2019; Gu
& Day 2013; Mansfield et al., 2016). Their ability of so-called creative adaptation
behaviour, which enables them to identify challenges and find thought out and
structured responses (Bowles & Arnup, 2016), can contribute to experiencing, or
effectively approaching them and, consequently, building a sense of competence. By
experiencing that their competencies are evolving, they can also adapt to different
more or less predictable circumstances with flexibility. However, the students’ ability
to identify challenges may be more focused on their professional development that
takes place throughout their lives and begins with initial education. The willingness
to implement such continuous learning allows them to look for different solutions
to the challenges they identify, including establishing a distance to the initial idea,
which further enables them to approach the challenges carefully (Klusmann et al.,
2008).
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Additionally, this also reflects their creative approach to identifying challenges
and possible solutions to them. Motivation for their profession is also one of the
key protective factors of resilience (Gu & Day, 2013; Mansfield et al., 2012), which
also helps them maintain perseverance in the process of achieving set goals. Their
ability to form and maintain social bonds, on the other hand, enables them to seek
help and support in their environment and thus reinforce their understanding that
collaborative relationships strengthen the learning of their interpersonal and social-
emotional skills (Le Cornu, 2009). At the same time, forming and maintaining
social networks can also strengthen their optimism. Various studies report on the
importance of the support the students receive from their social environment, and
that it represents one of the key protective factors of resilience (Howard & Johnson,
2000; Le Cornu, 2009), showing the student’s active response to environmental
challenges. Above all, this kind of support enables them to adapt to different
circumstances (Mansfield et al, 2012) and to take the responsibility for their
decisions through their autonomous activities, thereby enhancing their belief in the
fact that they can master the requirements of the teaching profession (Bobek, 2002;
Howard & Johnson, 2000).

Regarding some results, we may conclude that resilience protective factors
can be grouped into four concepts that are manifested in students’ solution-
focused behaviour, positive perspective on life and persistence and experiencing a
supportive environment. These main concepts of resilience have an informative role
in the understanding of the construct of resilience protective factors, which are also
supported in previous research. (Benders & Jackson, 2012; Mansfield et al. 2012).

@ CONCLUSION

In this paper, we emphasised that resilience is an important characteristic of students
which enables them to respond to the demands of the teaching profession even
during emergencies, which certainly include the Covid-19 epidemic. In doing so, we
pointed out that protective factors play a key role in the construction of individual
resilience, which we assume are stable regardless of whether the student responds to
the challenging situations associated with the Covid-19 epidemic or to other difficult
circumstances that they encounter under normal circumstances since the underlying
assumption of resilience assumes the presence of challenging circumstances. In
the future, it would make sense to investigate whether our assumption of stability
within these protective factors is actually true. However, the findings of the survey
suggested that it is important to focus on developing resilience in the education of
future educators while knowing that the promotion of one protective factor could
contribute to the creation of new protective factors (Fredrikson, 2004; Rutter, 1987).
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The results of the survey carried out among students show that the key protective
factors connected to the personal and professional qualities of students, future
educators, effectively influenced their ability to function constructively in challenging
circumstances and the support that is present in both their domestic and study
environments. Students provided the highest assessments for motivation for their
profession, their ability to establish and maintain social bonds, and their ability to
adapt to different circumstances with flexibility. Despite the above, the central role in
the student’s resilience is their ability to identify challenges, which have a stimulating
effect on some other protective factors of resilience and create the conditions
for solution-focused behaviour. Their ability to find solutions to the identified
challenges may also indicate their creativity, and willingness for lifelong learning
and additionally permits them to approach finding solutions analytically, which is
crucial from the point of view of autonomous activity in the teaching profession.
Experiencing successes and thus feeling competent (or building competencies) brings
forth their adaptive skills. In terms of building resilience in students, their ability to
socially integrate and seek help within their social network is also important, which
can be seen as a sign of proactive action. We can conclude that protective factors of
resilience may have a multiplicative potential, as already reported in the literature
(Fredrikson, 2004; Rutter, 1987), which would be worth exploiting in the process
of initial education of students. Nevertheless, it should be noted that the sample
represented a limitation of this study, so it would make sense to conduct it on a larger
and more heterogeneous sample than the present study sample. Another limitation
of the survey is the questionnaire, which is designed on the basis of a theoretical
framework and was not adopted from other research, therefore it was not validated.
Furthermore, results are based on students’ self-assessment of resilience protective
factors, which does not support the actual presence of resilience in students.
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